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ʈʆɿɼɯʃ ɯ. ʊɽʆʈɽʊʀʂʆ-ʄɽʊʆɼʆʃʆɻɯʏʅɯ 

ʆʉʅʆɺʀ ʈʆɿɺʀʊʂʋ ʄʀʉʊɽʎʔʂʆɰ ʇɽɼɸɻʆɻɯʂʀ 
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ɻ. ʖ. ʅʽʢʦʣʘʾ 

ʉʫʤʩʴʢʠʡ ʜʝʨʞʘʚʥʠʡ ʧʝʜʘʛʦʛʽʯʥʠʡ  

ʫʥʽʚʝʨʩʠʪʝʪ ʽʤʝʥʽ ɸ. ʉ. ʄʘʢʘʨʝʥʢʘ 
 

ʄɽʊʆɼʆʃʆɻɯʏʅɯ ʇʆʐʋʂʀ ʋ ʉʌɽʈɯ ʄʀʉʊɽʎʔʂʆɰ 

ʆʉɺɯʊʀ  
 

ʋ ʩʪʘʪʪʽ ʨʦʟʛʣʷʥʫʪʦ ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʦʨʽʻʥʪʠʨʠ ʜʦʩʣʽʜʞʝʥʴ 

ʧʨʦʙʣʝʤʠ ʨʦʟʚʠʪʢʫ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʩʝʨʝʜ ʷʢʠʭ: ʦʩʥʦʚʥʽ ʟʘʢʦʥʠ 

ʜʽʘʣʝʢʪʠʢʠ, ʧʨʠʥʮʠʧ ʽʩʪʦʨʠʟʤʫ ʪʘ ʩʠʥʝʨʛʝʪʠʯʥʘ ʧʘʨʘʜʠʛʤʘ, ʱʦ ʜʦʟʚʦʣʷʻ 

ʚʠʷʚʠʪʠ ʧʝʨʝʜʫʤʦʚʠ ʚʠʥʠʢʥʝʥʥʷ ʛʘʣʫʟʽ, ʦʩʥʦʚʥʫ ʚʥʫʪʨʽʰʥʶ ʩʫʧʝʨʝʯʥʽʩʪʴ 

ʷʢ ʜʞʝʨʝʣʦ ʾʾ ʩʘʤʦʨʦʟʚʠʪʢʫ, ʟʜʽʡʩʥʠʪʠ ʜʽʘʣʝʢʪʠʯʥʫ ʧʝʨʽʦʜʠʟʘʮʽʶ ʪʘ 

ʥʘʫʢʦʚʦ ʦʙˇʨʫʥʪʦʚʘʥʠʡ ʧʨʦʛʥʦʟ. ɺʠʦʢʨʝʤʣʝʥʦ ʝʪʘʧʠ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʋʢʨʘʾʥʽ; ʚʠʩʚʽʪʣʝʥʦ ʧʨʦʮʝʩ ʧʝʨʝʪʚʦʨʝʥʥʷ ʾʾ ʥʘ 

ʢʦʤʧʦʥʝʥʪ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʚ ʩʠʩʪʝʤʽ ʷʢʦʾ ʥʠʥʽ ʚʽʜʙʫʚʘʻʪʴʩʷ 

ʜʠʬʝʨʝʥʮʽʘʮʽʷ ʥʦʚʦʾ ʩʢʣʘʜʦʚʦʾ ï ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ, ʱʦ ʧʦʪʨʝʙʫʻ 

ʩʚʦʛʦ ʤʝʪʦʜʦʣʦʛʽʯʥʦʛʦ ʦʙˇʨʫʥʪʫʚʘʥʥʷ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʨʦʟʚʠʪʦʢ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʥʘʫʢʦʚʦ-ʤʠʩʪʝʮʴʢʘ 

ʧʘʨʘʜʠʛʤʘ, ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʘ ʦʩʚʽʪʘ, ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʘ 

ʦʩʚʽʪʘ, ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʦʨʽʻʥʪʠʨʠ, ʽʥʪʝʛʨʘʮʽʡʥʽ ʪʝʥʜʝʥʮʽʾ. 
 

ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ʅʘ ʧʦʯʘʪʢʫ ʥʦʚʦʛʦ ʪʠʩʷʯʦʣʽʪʪʷ ʚʝʢʪʦʨ 

ʨʦʟʚʠʪʢʫ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʟʫʤʦʚʣʶʶʪʴ ʽʥʪʝʛʨʘʮʽʡʥʽ, ʛʫʤʘʥʽʩʪʠʯʥʽ ʡ 

ʽʥʬʦʨʤʘʮʽʡʥʽ ʚʠʢʣʠʢʠ. ʋ ʢʨʘʾʥʘʭ ɭʚʨʦʧʠ ʧʽʜʩʠʣʶʻʪʴʩʷ ʪʝʥʜʝʥʮʽʷ ʱʦʜʦ 

ʚʠʟʥʘʥʥʷ ʤʠʩʪʝʮʴʢʠʭ ʜʠʩʮʠʧʣʽʥ ʚʘʞʣʠʚʠʤ ʬʘʢʪʦʨʦʤ ʟʘʣʫʯʝʥʥʷ ʜʽʪʝʡ ʽ 

ʤʦʣʦʜʽ ʜʦ ʻʚʨʦʧʝʡʩʴʢʦʾ ʢʫʣʴʪʫʨʠ ʚ ʧʨʦʮʝʩʽ ʬʦʨʤʫʚʘʥʥʷ ʧʦʯʫʪʪʷ 

ʻʚʨʦʧʝʡʩʴʢʦʩʪʽ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʥʘʮʽʦʥʘʣʴʥʦʛʦ ʧʽʜˇʨʫʥʪʷ. ʋʩʚʽʜʦʤʣʝʥʥʷ ʡ 

ʦʩʤʠʩʣʝʥʥʷ ʟʚôʷʟʢʽʚ ʤʽʞ ʤʠʩʪʝʮʪʚʦʤ ʽ ʥʘʫʢʦʶ ʜʘʶʪʴ ʧʽʜʩʪʘʚʠ ʜʣʷ ʚʠʜʽʣʝʥʥʷ 

ʥʦʚʦʾ, ʥʘʫʢʦʚʦ-ʤʠʩʪʝʮʴʢʦʾ ʧʘʨʘʜʠʛʤʠ ʦʩʚʽʪʠ, ʧʨʦʛʦʣʦʰʝʥʦʾ ʄʽʞʥʘʨʦʜʥʦʶ 

ʘʩʦʮʽʘʮʽʻʶ ʝʢʩʧʝʨʪʽʚ ʽ ʧʨʘʢʪʠʢʽʚ ʽʟ ʧʠʪʘʥʴ ʟʚôʷʟʢʽʚ ʦʩʚʽʪʠ ʡ ʤʠʩʪʝʮʪʚʘ [2]. 

ʅʘʫʢʦʚʦ-ʤʠʩʪʝʮʴʢʘ ʧʘʨʘʜʠʛʤʘ ʦʩʚʽʪʠ ʧʝʨʝʜʙʘʯʘʻ ʷʢ ʧʽʜʩʠʣʝʥʥʷ ʾʾ 

ʜʦʩʣʽʜʥʠʮʴʢʦʾ ʪʘ ʝʩʪʝʪʠʯʥʦʾ ʩʢʣʘʜʦʚʦʾ ʟʽ ʰʢʽʣʴʥʦʾ ʣʘʚʠ, ʪʘʢ ʽ ʢʘʨʜʠʥʘʣʴʥʝ 

ʟʙʽʣʴʰʝʥʥʷ ʢʽʣʴʢʦʩʪʽ ʤʽʞʥʘʨʦʜʥʠʭ ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʭ ʧʨʦʝʢʪʽʚ, ʷʢʽ 

ʙʘʟʫʶʪʴʩʷ ʥʘ ʢʦʤʧʣʝʢʩʥʦʤʫ ʚʠʢʦʨʠʩʪʘʥʥʽ ʢʦʥʮʝʧʪʫʘʣʴʥʠʭ ʽʜʝʡ ʧʝʜʘʛʦʛʽʢʠ 
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ʤʠʨʫ, ʧʝʜʘʛʦʛʽʢʠ ʢʫʣʴʪʫʨʠ, ʤʠʩʪʝʮʴʢʦʾ ʧʝʜʘʛʦʛʽʢʠ, ʤʫʣʴʪʠʢʫʣʴʪʫʨʘʣʽʟʤʫ, 

ʝʩʪʝʪʠʯʥʦʛʦ ʪʘ ʧʦʣʽʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ. ʅʘ ʯʘʩʽ ʪʝʦʨʝʪʠʯʥʝ 

ʦʙ̌ʨʫʥʪʫʚʘʥʥʷ ʥʦʚʦʾ ʛʘʣʫʟʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ï ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ. 

ʊʦʤʫ ʘʢʪʫʘʣʴʥʽʩʪʴ ʽ ʜʦʮʽʣʴʥʽʩʪʴ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʧʦʰʫʢʽʚ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ 

ʦʩʚʽʪʠ ʥʝ ʚʠʢʣʠʢʘʻ ʩʫʤʥʽʚʽʚ. 

ɸʥʘʣʽʟ ʘʢʪʫʘʣʴʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʉʫʯʘʩʥʽ ʜʦʩʣʽʜʥʠʢʠ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ 

ʩʧʠʨʘʶʪʴʩʷ ʥʘ ʢʦʥʮʝʧʮʽʾ ʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ, ʤʠʩʪʝʮʴʢʦʾ ʧʝʜʘʛʦʛʽʢʠ ʪʘ 

ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ (ʃ. ɺʠʛʦʪʩʴʢʠʡ, ɯ. ɺʦʡʥʘʨ, ʄ. ʃʝʱʝʥʢʦ, ʃ. ʄʘʩʦʣ, 

ʆ. ʄʠʭʘʡʣʠʯʝʥʢʦ, ʉ. ʆʩʩʦʚʩʴʢʠʡ, ʆ. ʈʫʜʥʠʮʴʢʘ, ɹ. ʉʫʭʦʜʦʣʴʩʴʢʠʡ, 

ɻ. ʐʝʚʯʝʥʢʦ, ʉ. ʐʫʤʘʥ). ʇʨʦʙʣʝʤʠ ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ ʨʦʟʛʣʷʜʘʶʪʴʩʷ 

ʻʚʨʦʧʝʡʩʴʢʠʤʠ ʜʦʩʣʽʜʥʠʢʘʤʠ, ʷʢ ʧʨʘʚʠʣʦ, ʚ ʤʝʞʘʭ ʤʫʟʠʯʥʦʾ ʧʝʜʘʛʦʛʽʢʠ. ʊʘʢ, 

ʥʽʤʝʮʴʢʽ ʥʘʫʢʦʚʮʽ C. ɸʙʝʣʴ-ʐʪʨʫʭ, ɻ. ɹʘʩʪʽʘʥ, ʂ. ʂʽʪʣ, ʄ. ʄʽʪʝʥʜʦʨʬʝp 

ʨʦʟʨʽʟʥʷʶʪʴ ʪʨʠ ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʦʨʽʻʥʪʠʨʠ ʤʫʟʠʯʥʦʾ ʧʝʜʘʛʦʛʽʢʠ ï ʥʘʫʢʦʚʠʡ 

ʘʧʘʨʘʪ ʝʤʧʽʨʠʯʥʠʭ, ʽʩʪʦʨʠʯʥʠʭ ʽ ʛʫʤʘʥʽʩʪʠʯʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʉʝʨʝʜ ʨʦʟʚʽʜʦʢ 

ʙʨʠʪʘʥʩʴʢʠʭ ʫʯʝʥʠʭ ʩʣʽʜ ʚʠʦʢʨʝʤʠʪʠ çʅʘʨʠʩ ʤʝʪʦʜʠʢʠ ʥʘʫʢʦʚʠʭ ʜʦʩʣʽʜʞʝʥʴ 

ʚ ʤʫʟʠʯʥʽʡ ʧʝʜʘʛʦʛʽʮʽè ʟʘ ʨʝʜʘʢʮʽʻʶ ɽ. ʂʝʤʧʘ.  

ʇʠʪʘʥʥʷ ʧʦʨʽʚʥʷʣʴʥʦʾ ʤʫʟʠʯʥʦʾ ʧʝʜʘʛʦʛʽʢʠ ʚʠʩʚʽʪʣʶʶʪʴʩʷ ʫ ʧʨʘʮʷʭ 

ʥʽʤʝʮʴʢʠʭ ʥʘʫʢʦʚʮʽʚ ɿ. ʍʝʣʤʩʘ, ʂ. ʂʽʪʣʷ ʪʘ ɺ. ʈʦʰʝʨʘ, ʘ ʪʘʢʦʞ ʧʦʣʴʩʴʢʠʭ 

ʜʦʩʣʽʜʥʠʢʽʚ ɿ. ɹʫʨʦʚʩʴʢʦʾ, ɸ. ɹʷʣʢʦʚʩʴʢʦʛʦ, ɸ. ɿʝʤʣʠ, ʄ. ʉʫʰʚʽʣʣʦ, 

ɺ. ʗʥʢʦʚʩʴʢʦʛʦ. ʇʨʦʙʣʝʤʠ ʽʥʪʝʨʢʫʣʴʪʫʨʥʦʾ ʦʩʚʽʪʠ ʟʘʩʦʙʘʤʠ ʤʠʩʪʝʮʪʚʘ 

ʘʢʪʠʚʥʦ ʚʠʚʯʘʶʪʴʩʷ ʥʽʤʝʮʴʢʠʤʠ ʡ ʘʚʩʪʨʽʡʩʴʢʠʤʠ ʜʦʩʣʽʜʥʠʢʘʤʠ 

(ʅ. ɹʘʡʣʝʨ, ʈ. ʂʘʬʫʨʢʝ, ɼ. ʂʣʝʙʝ, ɻ. ʂʣʷʡʥʝʥ, ɺ. ʉʪʨʦʭ), ʧʦʣʴʩʴʢʠʤʠ 

ʥʘʫʢʦʚʮʷʤʠ (ɸ. ɭʨʝʤʫʩ, ʄ. ʂʘʯʤʘʨʢʝʚʠʯ, ɼ. ʂʫʙʽʥʦʚʩʴʢʠʡ, 

ʗ. ʍʘʮʥ̔ʴʩʴʢʠʡ), ʘ ʪʘʢʦʞ ʜʠʩʢʫʪʫʶʪʴʩʷ ʥʘ ʤʽʞʥʘʨʦʜʥʠʭ ʥʘʫʢʦʚʠʭ 

ʢʦʥʬʝʨʝʥʮʽʷʭ ʫ ʉʣʫʧʩʴʢʫ (2003, 2005), ʂʝʣʴʮʷʭ (2006) ʪʘ ʂʨʘʢʦʚʽ (2008).  

ɸʢʪʠʚʽʟʘʮʽʷ ʜʦʩʣʽʜʞʝʥʴ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʘʢʪʫʘʣʽʟʫʻ ʧʦʪʨʝʙʫ 

ʤʝʪʦʜʦʣʦʛʽʯʥʦʛʦ ʾʭ ʟʘʙʝʟʧʝʯʝʥʥʷ. ʊʦʤʫ ʤʝʪʦʶ ʥʘʰʦʾ ʩʪʘʪʪʽ ʩʪʘʣʦ 

ʚʠʟʥʘʯʝʥʥʷ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ ʜʦʩʣʽʜʞʝʥʴ ʧʨʦʙʣʝʤ ʤʠʩʪʝʮʴʢʦʾ 

ʦʩʚʽʪʠ, ʱʦ ʢʦʥʢʨʝʪʠʟʦʚʘʥʦ ʚ ʟʘʚʜʘʥʥʷʭ ʩʪʦʩʦʚʥʦ ʩʠʩʪʝʤʥʦʛʦ ʨʦʟʨʦʙʣʝʥʥʷ 

ʚʽʜʧʦʚʽʜʥʦʛʦ ʥʘʫʢʦʚʦʛʦ ʘʧʘʨʘʪʫ, ʥʘʢʦʧʠʯʝʥʥʷ ʡ ʫʧʦʨʷʜʢʫʚʘʥʥʷ ʽʜʝʡ ʽ ʬʘʢʪʽʚ, 

ʚʠʩʚʽʪʣʝʥʥʷ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ, ʚʠʚʯʝʥʥʷ ʧʨʦʮʝʩʽʚ 

ʽʥʪʝʛʨʘʮʽʾ ʪʘ ʜʠʬʝʨʝʥʮʽʘʮʽʾ, ʟʘʚʜʷʢʠ ʷʢʠʤ ʚʦʥʘ ʧʝʨʝʪʚʦʨʶʻʪʴʩʷ ʥʘ ʩʢʣʘʜʦʚʫ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʘ ʚ ʣʦʥʽ ʦʩʪʘʥʥʴʦʾ ʚʽʜʙʫʚʘʻʪʴʩʷ ʜʠʬʝʨʝʥʮʽʘʮʽʷ 

ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ.  

ɺʠʢʣʘʜ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʅʦʚʽʪʥʽ ʪʝʥʜʝʥʮʽʾ ʨʦʟʚʠʪʢʫ ʤʠʩʪʝʮʴʢʦʾ 

ʦʩʚʽʪʠ ʟʫʤʦʚʣʶʶʪʴʩʷ ʧʨʦʥʠʢʥʝʥʥʷʤ ʽʥʪʝʛʨʘʮʽʡʥʠʭ ʧʨʦʮʝʩʽʚ ʥʘ ʚʩʽ ʾʾ ʨʽʚʥʽ. 
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ɯʜʝʷ ʟʘʛʘʣʴʥʦʻʚʨʦʧʝʡʩʴʢʦʾ ʽʥʪʝʛʨʘʮʽʾ ʫ ʩʬʝʨʽ ʚʠʱʦʾ ʦʩʚʽʪʠ (ʟʦʢʨʝʤʘ, 

ʤʠʩʪʝʮʴʢʦʾ) ʚʪʽʣʶʻʪʴʩʷ, ʧʝʨʝʜʫʩʽʤ, ʫ ʾʾ ʩʪʘʥʜʘʨʪʠʟʘʮʽʾ, ʱʦ ʙʘʟʫʻʪʴʩʷ ʥʘ 

ʢʦʤʧʝʪʝʥʪʥʽʩʥʦʤʫ ʧʽʜʭʦʜʽ. ɯʥʪʝʛʨʘʮʽʷ ʨʽʟʥʠʭ ʩʪʫʧʝʥʽʚ ʦʩʚʽʪʠ ʚ ʯʘʩʦʚʠʭ 

ʢʦʦʨʜʠʥʘʪʘʭ ʧʦʨʦʜʞʫʻ ʪʘʢʽ ʷʚʠʱʘ, ʷʢ ʥʝʧʝʨʝʨʚʥʘ ʦʩʚʽʪʘ, ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ 

ʫʩʴʦʛʦ ʞʠʪʪʷ, ʦʩʚʽʪʘ ʜʦʨʦʩʣʠʭ. ɿʤʽʮʥʝʥʥʷ ʤʽʞʜʠʩʮʠʧʣʽʥʘʨʥʠʭ ʟʚôʷʟʢʽʚ ʤʽʞ 

ʧʨʝʜʤʝʪʘʤʠ ʭʫʜʦʞʥʴʦ-ʝʩʪʝʪʠʯʥʦʛʦ ʮʠʢʣʫ ʩʧʨʠʯʠʥʷʻ ʾʭ ʦʙôʻʜʥʘʥʥʷ ʚ ʤʝʞʘʭ 

ʥʦʚʦʾ ʦʩʚʽʪʥʴʦʾ ʛʘʣʫʟʽ ï ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ. ɯʥʪʝʛʨʘʮʽʷ ʤʫʟʠʯʥʠʭ ʢʫʣʴʪʫʨ 

ʟʫʤʦʚʣʶʻ ʨʦʟʚʠʪʦʢ ʽʥʪʝʨʢʫʣʴʪʫʨʥʦʾ ʤʫʟʠʯʥʦʾ ʧʝʜʘʛʦʛʽʢʠ, ʘ 

ʽʥʪʝʨʥʘʮʽʦʥʘʣʽʟʘʮʽʷ ʥʘʫʢʦʚʦʛʦ ʧʨʦʩʪʦʨʫ ʘʢʪʠʚʽʟʫʻ ʢʦʤʧʘʨʘʪʠʚʽʩʪʩʴʢʽ 

ʨʦʟʚʽʜʢʠ, ʩʪʠʤʫʣʶʻ ʤʽʞʥʘʨʦʜʥʽ ʦʩʚʽʪʥʽ ʡ ʜʦʩʣʽʜʥʠʮʴʢʽ ʧʨʦʝʢʪʠ ʪʘ ʧʨʠʚʦʜʠʪʴ 

ʜʦ ʟʥʘʯʥʦʛʦ ʟʙʽʣʴʰʝʥʥʷ ʢʽʣʴʢʦʩʪʽ ʤʽʞʥʘʨʦʜʥʠʭ ʢʦʥʬʝʨʝʥʮʽʡ, ʘ ʪʘʢʦʞ ʜʦ 

ʧʦʛʣʠʙʣʝʥʥʷ ʡ ʨʦʟʰʠʨʝʥʥʷ ʥʘʫʢʦʚʠʭ ʜʦʩʣʽʜʞʝʥʴ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ. 

ɺʘʞʣʠʚʦʶ ʪʝʥʜʝʥʮʽʻʶ ʾʾ ʨʦʟʚʠʪʢʫ ʩʪʘʻ ʬʦʨʤʫʚʘʥʥʷ ʘʨʪ-ʪʝʨʘʧʝʚʪʠʯʥʠʭ ʽ 

ʩʦʮʽʘʣʴʥʦ-ʨʝʘʙʽʣʽʪʘʮʽʡʥʠʭ ʢʦʤʧʝʪʝʥʮʽʡ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ ʤʠʩʪʝʮʴʢʠʭ 

ʜʠʩʮʠʧʣʽʥ, ʘ ʥʘʡʙʽʣʴʰ ʩʫʧʝʨʝʯʣʠʚʦʶ ʪʝʥʜʝʥʮʽʻʶ ʚʠʷʚʣʷʻʪʴʩʷ ʚʧʨʦʚʘʜʞʝʥʥʷ 

ʚ ʾʭ ʧʽʜʛʦʪʦʚʢʫ ʤʫʣʴʪʠʤʝʜʽʡʥʠʭ ʪʝʭʥʦʣʦʛʽʡ. 

ʈʦʟʚʠʪʦʢ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʚ ʍʍɯ ʩʪʦʣʽʪʪʽ ʥʘʙʫʚʘʻ ʽʥʪʝʨʢʫʣʴʪʫʨʥʦʛʦ 

ʚʠʤʽʨʫ. ɺ ʫʤʦʚʘʭ ʟʘʛʦʩʪʨʝʥʥʷ ʤʽʞʥʘʮʽʦʥʘʣʴʥʠʭ ʩʫʧʝʨʝʯʥʦʩʪʝʡ 

ʽʥʪʝʨʢʫʣʴʪʫʨʥʝ ʚʠʭʦʚʘʥʥʷ ʩʪʘʻ ʥʝʦʙʭʽʜʥʦʶ ʩʢʣʘʜʦʚʦʶ ʟʘʛʘʣʴʥʦʾ 

ʧʝʜʘʛʦʛʽʢʠ. ɺʘʞʣʠʚʽʩʪʴ ʽʥʪʝʨʢʫʣʴʪʫʨʥʦʾ ʢʦʤʧʝʪʝʥʪʥʦʩʪʽ ʰʢʦʣʷʨʽʚ ʽ 

ʩʪʫʜʝʥʪʽʚ ʟʫʤʦʚʣʶʻʪʴʩʷ ʧʦʪʨʝʙʦʶ ʚʠʭʦʚʘʥʥʷ ʩʫʯʘʩʥʦʾ ʤʦʣʦʜʽ ʚ ʜʫʩʽ 

ʧʦʚʘʛʠ ʜʦ ʽʥʰʠʭ ʢʫʣʴʪʫʨ, ʨʦʟʰʠʨʝʥʥʷ ʾʾ ʧʦʪʝʥʮʽʡʥʠʭ ʢʦʛʥʽʪʠʚʥʠʭ 

ʤʦʞʣʠʚʦʩʪʝʡ, ʬʦʨʤʫʚʘʥʥʷ ʚ ʥʝʾ ʛʦʪʦʚʥʦʩʪʽ ʜʦ ʤʽʞʢʫʣʴʪʫʨʥʦʛʦ ʜʽʘʣʦʛʫ, ʜʦ 

ʚʨʝʛʫʣʶʚʘʥʥʷ ʤʽʞʥʘʮʽʦʥʘʣʴʥʠʭ ʽ ʝʪʥʽʯʥʠʭ ʢʦʥʬʣʽʢʪʽʚ ʰʣʷʭʦʤ ʧʝʨʝʛʦʚʦʨʽʚ 

ʽ ʧʦʰʫʢʫ ʢʦʥʩʝʥʩʫʩʫ. ʇʦʣʽʣʦʛ ʨʽʟʥʠʭ ʢʫʣʴʪʫʨ ʫ ʩʬʝʨʽ ʝʩʪʝʪʠʯʥʦʛʦ 

ʚʠʭʦʚʘʥʥʷ ʰʢʦʣʷʨʽʚ ʽ ʤʦʣʦʜʽ ʚʠʟʥʘʯʘʻʪʴʩʷ ʷʢ ʥʝʦʙʭʽʜʥʘ ʩʢʣʘʜʦʚʘ ʻʜʠʥʦʛʦ 

ʦʩʚʽʪʥʴʦʛʦ ʧʨʦʩʪʦʨʫ ɿʘʭʽʜʥʦʾ ʪʘ ʉʭʽʜʥʦʾ ɭʚʨʦʧʠ.  

ʗʩʢʨʘʚʠʤ ʧʨʠʢʣʘʜʦʤ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʧʦʰʫʢʽʚ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ 

ʦʩʚʽʪʠ ʤʦʞʝ ʩʪʘʪʠ ʜʠʩʢʫʨʩ ʱʦʜʦ ʨʦʟʚʠʪʢʫ ʾʾ ʦʢʨʝʤʠʭ ʩʢʣʘʜʦʚʠʭ. ʊʘʢ, 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʘ ʩʪʘʣʘ ʬʝʥʦʤʝʥʦʤ ʍʍ ʩʪʦʣʽʪʪʷ. ʉʘʤʝ ʚ 

ʤʠʥʫʣʦʤʫ ʩʪʦʣʽʪʪʽ ʚʦʥʘ ʚʽʜʦʢʨʝʤʠʣʘʩʴ ʫ ʩʘʤʦʩʪʽʡʥʫ ʛʘʣʫʟʴ ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʦʩʚʽʪʠ ʟʽ ʩʚʦʻʶ ʩʪʨʫʢʪʫʨʦʶ, ʽʥʩʪʠʪʫʮʽʡʥʦ ʦʬʦʨʤʣʝʥʦʶ ʫ ʚʠʛʣʷʜʽ 

ʦʨʛʘʥʽʟʘʮʽʡʥʠʭ ʧʽʜʨʦʟʜʽʣʽʚ ʧʝʜʘʛʦʛʽʯʥʠʭ ʚʠʰʽʚ; ʟʤʽʩʪʦʤ, ʩʢʦʥʮʝʥʪʨʦʚʘʥʠʤ ʫ 

ʥʘʚʯʘʣʴʥʠʭ ʧʨʦʛʨʘʤʘʭ ʽ ʩʪʘʥʜʘʨʪʘʭ; ʦʨʛʘʥʽʟʘʮʽʻʶ ʡʦʛʦ ʟʘʩʚʦʻʥʥʷ ʫ ʧʨʦʮʝʩʽ 

ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ ʤʫʟʠʢʠ ʟʘʛʘʣʴʥʦʦʩʚʽʪʥʽʭ ʰʢʽʣ ʟ ʤʝʪʦʶ 

ʬʦʨʤʫʚʘʥʥʷ ʾʭ ʤʫʟʠʯʥʦʾ ʢʫʣʴʪʫʨʠ ʪʘ ʧʝʜʘʛʦʛʽʯʥʦʾ ʢʦʤʧʝʪʝʥʪʥʦʩʪʽ, ʱʦ 

ʩʪʘʥʦʚʠʪʴ ʧʝʨʩʦʥʘʣʴʥʫ, ʩʦʮʽʘʣʴʥʫ ʡ ʜʝʨʞʘʚʥʫ ʮʽʥʥʽʩʪʴ. 
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ʆʜʠʥ ʟ ʦʩʥʦʚʥʠʭ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ ʜʦʩʣʽʜʞʝʥʴ ʫ ʩʬʝʨʽ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʩʪʘʥʦʚʠʪʴ ʢʘʪʝʛʦʨʽʷ ʨʦʟʚʠʪʢʫ. ʈʦʟʚʠʪʦʢ ʷʢ ʫʥʽʚʝʨʩʘʣʴʥʘ 

ʡ ʬʫʥʜʘʤʝʥʪʘʣʴʥʘ ʚʣʘʩʪʠʚʽʩʪʴ ʙʫʪʪʷ ʟʘʚʞʜʠ ʟʘʣʠʰʘʻʪʴʩʷ ʮʝʥʪʨʘʣʴʥʦʶ 

ʢʘʪʝʛʦʨʽʻʶ ʜʽʘʣʝʢʪʠʢʠ. ʆʩʢʽʣʴʢʠ ʦʩʥʦʚʥʠʤ ʜʞʝʨʝʣʦʤ ʨʦʟʚʠʪʢʫ ʻ 

ʚʥʫʪʨʽʰʥʽ ʩʫʧʝʨʝʯʥʦʩʪʽ, ʡʦʛʦ ʩʫʪʪʶ ʩʪʘʻ ʩʘʤʦʨʦʟʚʠʪʦʢ ï ʮʝʥʪʨʘʣʴʥʘ 

ʢʘʪʝʛʦʨʽʷ ʩʠʥʝʨʛʝʪʠʢʠ, ʷʢʘ ʩʴʦʛʦʜʥʽ ʧʽʜʪʚʝʨʜʞʫʻ ʛʣʠʙʠʥʥʫ ʥʝʦʙʦʨʦʪʥʽʩʪʴ 

ʨʦʟʚʠʪʢʫ, ʡʦʛʦ ʚʘʨʽʘʪʠʚʥʽʩʪʴ ʪʘ ʘʣʴʪʝʨʥʘʪʠʚʥʽʩʪʴ, ʜʝʢʣʘʨʫʶʯʠ ʡʦʛʦ 

ʙʽʬʫʨʢʘʮʽʡʥʫ ʤʦʜʝʣʴ. ɯʟ ʨʦʟʰʠʨʝʥʥʷʤ ʩʠʥʝʨʛʝʪʠʯʥʦʾ ʧʘʨʘʜʠʛʤʠ ʚ 

ʩʫʯʘʩʥʠʡ ʥʘʫʢʦʚʠʡ ʜʠʩʢʫʨʩ ʚʥʦʩʷʪʴʩʷ ʪʘʢʽ ʢʦʥʮʝʧʪʠ, ʷʢ ʥʝʩʪʘʙʽʣʴʥʽʩʪʴ, 

ʥʝʨʽʚʥʦʚʘʞʥʽʩʪʴ, ʚʽʜʢʨʠʪʽʩʪʴ, ʥʝʣʽʥʽʡʥʽʩʪʴ. ʉʘʤʝ ʥʝʣʽʥʽʡʥʘ ʜʽʘʣʝʢʪʠʢʘ 

ʚʠʚʯʘʻ ʟʜʘʪʥʽʩʪʴ ʩʠʩʪʝʤʠ ʚʧʣʠʚʘʪʠ ʥʘ ʩʘʤʫ ʩʝʙʝ ʟ ʤʝʪʦʶ 

ʩʘʤʦʚʠʙʫʜʫʚʘʥʥʷ, ʱʦ ʫʤʦʞʣʠʚʣʶʻ ʙʽʣʴʰ ʰʠʨʦʢʫ ʝʢʩʧʣʽʢʘʮʽʶ ʧʨʦʮʝʩʽʚ 

ʩʘʤʦʦʨʛʘʥʽʟʘʮʽʾ ʚ ʧʨʝʜʤʝʪʥʽʡ ʛʘʣʫʟʽ ʨʽʟʥʠʭ ʥʘʫʢ, ʚ ʪ.ʯ. ʡ ʧʝʜʘʛʦʛʽʢʠ  

[7, 5ï6]. ʋ ʥʘʰʦʤʫ ʜʦʩʣʽʜʞʝʥʥʽ ʚʠʢʦʨʠʩʪʘʥʥʷ ʩʠʥʝʨʛʝʪʠʯʥʦʛʦ ʧʽʜʭʦʜʫ 

ʜʦʟʚʦʣʷʻ ʚʠʡʪʠ ʟʘ ʤʝʞʽ ʢʣʘʩʠʯʥʦʾ ʜʽʘʣʝʢʪʠʢʠ ʡ ʨʦʟʛʣʷʥʫʪʠ ʩʫʯʘʩʥʠʡ ʩʪʘʥ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʢʘʪʝʛʦʨʽʷʭ ʩʠʥʝʨʛʝʪʠʢʠ, ʚʠʟʥʘʯʠʚʰʠ, ʱʦ 

ʛʘʣʫʟʴ ʟʥʘʭʦʜʠʪʴʩʷ ʥʘ ʩʪʘʜʽʾ ʙʽʬʫʨʢʘʮʽʾ ʡ ʟʘʚʜʷʢʠ ʧʦʪʫʞʥʠʤ ʟʦʚʥʽʰʥʽʤ 

ʘʪʨʘʢʪʦʨʘʤ (ʻʚʨʦʽʥʪʝʛʨʘʮʽʡʥʽ ʧʨʦʮʝʩʠ ʪʘ ʩʪʘʥʦʚʣʝʥʥʷ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ) 

ʧʝʨʝʩʪʘʻ ʽʩʥʫʚʘʪʠ ʷʢ ʮʽʣʽʩʥʘ ʥʝʟʘʣʝʞʥʘ ʩʠʩʪʝʤʘ. 

ʅʝʚʠʯʝʨʧʥʠʡ ʝʚʨʠʩʪʠʯʥʠʡ ʧʦʪʝʥʮʽʘʣ ʜʽʘʣʝʢʪʠʯʥʦʾ ʬʽʣʦʩʦʬʩʴʢʦʾ 

ʢʘʪʝʛʦʨʽʾ ʨʦʟʚʠʪʦʢ ʩʧʨʷʤʦʚʫʻ ʜʦʩʣʽʜʞʝʥʥʷ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʥʘ ʧʦʰʫʢʠ 

ʚʥʫʪʨʽʰʥʽʭ ʩʫʧʝʨʝʯʥʦʩʪʝʡ ʫ ʾʾ ʩʪʘʥʦʚʣʝʥʥʽ ʷʢ ʜʞʝʨʝʣʘ ʩʘʤʦʨʦʟʚʠʪʢʫ 

ʛʘʣʫʟʽ, ʥʘ ʨʦʟʢʨʠʪʪʷ ʻʜʥʦʩʪʽ ʢʽʣʴʢʽʩʥʠʭ ʽ ʷʢʽʩʥʠʭ ʟʤʽʥ, ʮʠʢʣʽʯʥʦʩʪʽ ʡ 

ʨʦʟʛʦʨʪʘʥʥʷ ʚ ʯʘʩʽ. ɿʘʢʦʥʦʤʽʨʥʦʩʪʽ ʨʦʟʚʠʪʢʫ ʚʠʟʥʘʯʘʶʪʴʩʷ, ʧʝʨʝʜʫʩʽʤ, 

ʟʘʢʦʥʦʤ ʻʜʥʦʩʪʽ ʡ ʙʦʨʦʪʴʙʠ ʧʨʦʪʠʣʝʞʥʦʩʪʝʡ, ʟʛʽʜʥʦ ʟ ʷʢʠʤ ʨʦʟʚʠʪʦʢ 

ʭʘʨʘʢʪʝʨʠʟʫʻʪʴʩʷ ʷʢ ʧʨʦʮʝʩ ʚʠʥʠʢʥʝʥʥʷ, ʨʦʩʪʫ, ʟʘʛʦʩʪʨʝʥʥʷ ʪʘ ʨʦʟʚôʷʟʘʥʥʷ 

ʨʽʟʥʦʤʘʥʽʪʥʠʭ ʩʫʧʝʨʝʯʥʦʩʪʝʡ, ʫ ʷʢʠʭ ʢʦʥʢʨʝʪʠʟʫʻʪʴʩʷ ʻʜʥʽʩʪʴ 

ʧʨʦʪʠʣʝʞʥʦʩʪʝʡ [8, 190]. ʊʘʢʫ ʚʥʫʪʨʽʰʥʶ ʩʫʧʝʨʝʯʥʽʩʪʴ, ʱʦ ʩʪʘʻ ʜʞʝʨʝʣʦʤ 

ʨʦʟʚʠʪʢʫ, ʫʦʩʦʙʣʝʥʦ ʚ ʪʝʨʤʽʥʘʭ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʘ ʪʘ ʭʦʨʝʦʛʨʘʬʽʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʘ ʦʩʚʽʪʘ, ʤʫʟʠʯʥʘ (ʭʦʨʝʦʛʨʘʬʽʯʥʘ) ʡ ʧʝʜʘʛʦʛʽʯʥʘ ʩʢʣʘʜʦʚʽ ʷʢʠʭ 

ʟʥʘʭʦʜʷʪʴʩʷ ʚ ʧʦʩʪʽʡʥʦʤʫ ʧʨʦʪʠʩʪʦʷʥʥʽ ʡ ʧʦʰʫʢʘʭ ʥʦʚʦʾ ʻʜʥʦʩʪʽ. 

ɿʘʛʘʣʴʥʠʡ ʤʝʭʘʥʽʟʤ ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʟʫʤʦʚʣʶʻʪʴʩʷ ʟʘʢʦʥʦʤ ʚʟʘʻʤʥʦʛʦ ʧʝʨʝʭʦʜʫ ʢʽʣʴʢʽʩʥʠʭ ʽ ʷʢʽʩʥʠʭ 

ʟʤʽʥ [8, 471]. ʇʦʩʪʫʧʦʚʝ ʥʘʛʨʦʤʘʜʞʝʥʥʷ ʧʨʦʪʷʛʦʤ ʙʘʛʘʪʴʦʭ ʩʪʦʣʽʪʴ 

ʢʽʣʴʢʽʩʥʠʭ ʟʤʽʥ ʫ ʩʠʩʪʝʤʽ ʤʫʟʠʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ (ʟʥʘʯʥʝ 

ʟʙʽʣʴʰʝʥʥʷ ʩʪʨʫʢʪʫʨʥʠʭ ʝʣʝʤʝʥʪʽʚ, ʧʦʷʚʘ ʥʦʚʠʭ ʦʨʛʘʥʽʟʘʮʽʡʥʠʭ ʬʦʨʤ ʪʘ 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

7 

ʝʚʦʣʶʮʽʷ ʟʤʽʩʪʫ) ʟ ʥʝʦʙʭʽʜʥʽʩʪʶ ʧʨʠʟʚʦʜʠʪʴ ʫ ʧʝʚʥʠʡ ʤʦʤʝʥʪ ʯʘʩʫ ʜʦ 

ʢʦʨʽʥʥʠʭ ʷʢʽʩʥʠʭ ʧʝʨʝʪʚʦʨʝʥʴ, ʜʦ ʧʦʷʚʠ ʥʦʚʦʾ ʛʘʣʫʟʽ ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ï 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ. 

ʇʦʩʪʫʧʘʣʴʥʽʩʪʴ, ʥʘʩʪʫʧʥʽʩʪʴ ʽ ʮʠʢʣʽʯʥʽʩʪʴ ʨʦʟʚʠʪʢʫ ʟʫʤʦʚʣʶʻʪʴʩʷ 

ʟʘʢʦʥʦʤ ʟʘʧʝʨʝʯʝʥʥʷ ʟʘʧʝʨʝʯʝʥʥʷ, ʟʛʽʜʥʦ ʟ ʷʢʠʤ ʨʦʟʚôʷʟʘʥʥʷ 

ʩʫʧʝʨʝʯʥʦʩʪʝʡ ʫ ʧʨʦʮʝʩʽ ʨʦʟʚʠʪʢʫ ʟʜʽʡʩʥʶʻʪʴʩʷ ʯʝʨʝʟ ʟʘʧʝʨʝʯʝʥʥʷ ʩʪʘʨʦʛʦ 

ʥʦʚʠʤ. ɼʽʘʣʝʢʪʠʯʥʝ ʟʘʧʝʨʝʯʝʥʥʷ ʦʟʥʘʯʘʻ ʥʝ ʧʨʦʩʪʝ ʚʽʜʢʠʜʘʥʥʷ ʩʪʘʨʦʾ 

ʷʢʦʩʪʽ, ʘ ʾʾ ʧʦʜʦʣʘʥʥʷ, ʟʥʷʪʪʷ, ʷʢʝ ʚʢʣʶʯʘʻ ʤʦʤʝʥʪ ʚʥʫʪʨʽʰʥʴʦʛʦ ʟʚôʷʟʢʫ ʟʽ 

ʩʪʘʨʠʤ, ʩʧʘʜʢʦʻʤʥʽʩʪʴ ʷʢ ʟʙʝʨʝʞʝʥʥʷ ʡ ʩʠʥʪʝʟ ʧʦʟʠʪʠʚʥʦʛʦ ʟʤʽʩʪʫ 

ʧʦʧʝʨʝʜʥʽʭ ʝʪʘʧʽʚ ʨʦʟʚʠʪʢʫ [9, 205ï296]. ʊʘʢ, ʧʦʷʚʘ ʚ ʍʍ ʩʪʦʣʽʪʪʽ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ, ʱʦ ʩʢʦʥʮʝʥʪʨʫʚʘʣʘ ʚ ʩʦʙʽ ʟʜʦʙʫʪʢʠ 

ʧʦʧʝʨʝʜʥʴʦʛʦ ʝʪʘʧʫ ʤʫʟʠʯʥʦʛʦ ʦʩʚʽʯʫʚʘʥʥʷ ʚʯʠʪʝʣʽʚ, ʧʨʠʟʚʝʣʘ ʜʦ 

ʣʽʢʚʽʜʘʮʽʾ ʚ ʧʝʜʘʛʦʛʽʯʥʠʭ ʚʠʰʘʭ ʤʫʟʠʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʩʪʫʜʝʥʪʽʚ ʽʥʰʠʭ 

ʩʧʝʮʽʘʣʴʥʦʩʪʝʡ. ʎʝ, ʫ ʩʚʦʶ ʯʝʨʛʫ, ʟʫʤʦʚʠʣʦ ʚʠʥʠʢʥʝʥʥʷ ʩʫʧʝʨʝʯʥʦʩʪʽ ʤʽʞ 

ʚʠʤʦʛʦʶ ʱʦʜʦ ʬʦʨʤʫʚʘʥʥʷ ʦʩʦʙʠʩʪʦʩʪʽ ʚʯʠʪʝʣʷ ʟ ʚʠʩʦʢʠʤ ʨʽʚʥʝʤ 

ʟʘʛʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ, ʥʝʦʙʭʽʜʥʦʶ ʩʢʣʘʜʦʚʦʶ ʷʢʦʾ ʻ ʡ ʤʫʟʠʯʥʘ ʢʫʣʴʪʫʨʘ, ʪʘ 

ʚʽʜʩʫʪʥʽʩʪʶ ʚʽʜʧʦʚʽʜʥʦʛʦ ʢʫʨʩʫ ʚ ʥʘʚʯʘʣʴʥʠʭ ʧʣʘʥʘʭ. 

ɻʦʣʦʚʥʠʤ ʤʝʪʦʜʦʣʦʛʽʯʥʠʤ ʧʨʠʥʮʠʧʦʤ ʜʦʩʣʽʜʞʝʥʥʷ ʨʦʟʚʠʪʢʫ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʧʦʚʠʥʝʥ ʩʪʘʪʠ ʧʨʠʥʮʠʧ ʽʩʪʦʨʠʟʤʫ, ʟʛʽʜʥʦ ʟ ʷʢʠʤ ʚʦʥʘ 

ʚʠʚʯʘʻʪʴʩʷ ʫ ʩʚʦʻʤʫ ʟʘʢʦʥʦʤʽʨʥʦʤʫ ʽʩʪʦʨʠʯʥʦʤʫ ʨʦʟʚʠʪʢʫ, ʚ ʪʽʩʥʦʤʫ 

ʟʚôʷʟʢʫ ʟ ʢʦʥʢʨʝʪʥʦ-ʽʩʪʦʨʠʯʥʠʤʠ ʫʤʦʚʘʤʠ. ʎʝʡ ʧʨʠʥʮʠʧ ʻ ʤʝʪʦʜʦʣʦʛʽʯʥʠʤ 

ʫʪʽʣʝʥʥʷ ʩʘʤʦʨʦʟʚʠʪʢʫ ʜʽʡʩʥʦʩʪʽ ʚ ʡʦʛʦ ʩʧʨʷʤʦʚʘʥʦʩʪʽ ʧʦ ʚʽʩʽ ʯʘʩʫ ʚ 

ʥʝʨʦʟʨʠʚʥʽʡ ʻʜʥʦʩʪʽ ʪʘʢʠʭ ʡʦʛʦ ʩʪʘʥʽʚ, ʷʢ ʤʠʥʫʣʝ, ʪʝʧʝʨʽʰʥʻ ʡ ʤʘʡʙʫʪʥʻ. 

ʇʨʠʥʮʠʧ ʽʩʪʦʨʠʟʤʫ ʚʠʤʘʛʘʻ: ʚʠʚʯʝʥʥʷ ʥʠʥʽʰʥʴʦʛʦ, ʩʫʯʘʩʥʦʛʦ ʩʪʘʥʫ 

ʧʨʝʜʤʝʪʘ ʜʦʩʣʽʜʞʝʥʥʷ; ʨʝʢʦʥʩʪʨʫʢʮʽʾ ʤʠʥʫʣʦʛʦ ʫ ʟʚʦʨʦʪʥʦʤʫ ʧʦʨʷʜʢʫ, 

ʨʦʟʛʣʷʜʫ ʛʝʥʝʟʠʩʫ ʦʩʪʘʥʥʴʦʛʦ ʡ ʦʩʥʦʚʥʠʭ ʝʪʘʧʽʚ ʡʦʛʦ ʽʩʪʦʨʠʯʥʦʛʦ ʨʫʭʫ; 

ʧʝʨʝʜʙʘʯʝʥʥʷ ʤʘʡʙʫʪʥʴʦʛʦ; ʧʨʦʛʥʦʟʫʚʘʥʥʷ ʪʝʥʜʝʥʮʽʡ ʧʦʜʘʣʴʰʦʛʦ 

ʨʦʟʚʠʪʢʫ ʧʨʝʜʤʝʪʘ ʜʦʩʣʽʜʞʝʥʥʷ [5, 218].  

ʅʘʧʨʠʢʣʘʜ, ʫ ʧʨʦʮʝʩʽ ʧʦʨʽʚʥʷʣʴʥʦʛʦ ʘʥʘʣʽʟʫ ʪʝʧʝʨʽʰʥʴʦʛʦ ʩʪʘʥʫ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʧʨʠʥʮʠʧ ʽʩʪʦʨʠʟʤʫ ʩʧʨʷʤʦʚʫʻ ʥʘʰʝ 

ʜʦʩʣʽʜʞʝʥʥʷ ʥʘ ʧʦʰʫʢʠ çʧʨʠʩʫʪʥʦʩʪʽè ʚ ʥʽʡ ʤʠʥʫʣʦʛʦ ʡ ʥʘʷʚʥʦʩʪʽ çʟʝʨʝʥè 

ʤʘʡʙʫʪʥʴʦʛʦ ʨʦʟʚʠʪʢʫ, ʥʘ ʚʠʷʚʣʝʥʥʷ ʽʤʘʥʝʥʪʥʠʭ ʩʫʧʝʨʝʯʥʦʩʪʝʡ ʫ ʨʦʟʚʠʪʢʫ 

ʛʘʣʫʟʽ ʪʘ ʧʨʦʛʥʦʟʫʚʘʥʥʷ ʰʣʷʭʽʚ ʾʭ ʨʦʟʚôʷʟʘʥʥʷ, ʘ ʪʘʢʦʞ ʥʘ ʩʠʩʪʝʤʥʠʡ 

ʘʥʘʣʽʟ ʾʾ ʝʣʝʤʝʥʪʽʚ ʽ ʩʪʨʫʢʪʫʨʠ. ʊʘʢ, ʪʨʘʜʠʮʽʷ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ ʚ 

ʇʦʣʴʱʽ ʚ ʤʫʟʠʯʥʠʭ ʘʢʘʜʝʤʽʷʭ ʥʝ ʧʝʨʝʨʠʚʘʻʪʴʩʷ ʡ ʩʴʦʛʦʜʥʽ, ʘ ʚ ʋʢʨʘʾʥʽ 

ʟʜʽʡʩʥʶʻʪʴʩʷ ʚ ʤʝʞʘʭ ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ. ʅʘʷʚʥʽʩʪʴ ʤʘʡʙʫʪʥʴʦʛʦ, 
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ʧʨʠʚʥʝʩʝʥʦʛʦ ʩʪʘʥʜʘʨʪʠʟʘʮʽʻʶ, ʚʽʜʜʟʝʨʢʘʣʶʻʪʴʩʷ ʫ ʟʤʽʥʽ ʥʘʟʚ ʥʘʧʨʷʤʫ 

ʧʽʜʛʦʪʦʚʢʠ ʷʢ ʫ ʇʦʣʴʱʽ, ʪʘʢ ʽ ʚ ʋʢʨʘʾʥʽ, ʫ ʧʝʨʝʪʚʦʨʝʥʥʽ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʠʭ ʬʘʢʫʣʴʪʝʪʽʚ ʥʘ ʬʘʢʫʣʴʪʝʪʠ ʤʠʩʪʝʮʪʚ ʪʦʱʦ. 

ʈʝʢʦʥʩʪʨʫʢʮʽʷ ʤʠʥʫʣʦʛʦ, ʚʠʚʯʝʥʥʷ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʚ ɭʚʨʦʧʽ ʟ ʥʝʦʙʭʽʜʥʽʩʪʶ ʧʨʠʚʦʜʠʪʴ ʥʘʩ ʜʦ ʾʾ ʧʦʯʘʪʢʽʚ, ʜʦ ʧʦʷʚʠ ʧʝʨʰʠʭ 

ʧʘʨʦʩʪʢʽʚ ʦʩʚʽʪʠ ʚ ʣʦʥʽ ʭʨʠʩʪʠʷʥʩʪʚʘ. ʊʽʣʴʢʠ ʧʽʩʣʷ ʟʜʽʡʩʥʝʥʥʷ ʚʠʯʝʨʧʥʦʛʦ 

ʛʝʥʝʪʠʯʥʦʛʦ ʘʥʘʣʽʟʫ, ʚʠʚʯʝʥʥʷ ʽʩʪʦʨʽʾ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʇʦʣʴʱʽ 

ʧʦʨʽʚʥʷʥʦ ʟ ʾʾ ˇʝʥʝʟʦʶ ʚ ʋʢʨʘʾʥʽ, ʘ ʪʘʢʦʞ ʧʘʨʘʣʝʣʴʥʦʛʦ ʟ ʜʦʩʣʽʜʞʝʥʥʷʤ 

ʽʩʪʦʨʽʾ ʥʘʢʦʧʠʯʝʥʥʷ ʧʦʥʷʪʽʡʥʦʛʦ ʬʦʥʜʫ, ʝʚʦʣʶʮʽʾ ʪʝʟʘʫʨʫʩʘ, ʱʦ ʩʚʽʜʯʠʪʴ ʧʨʦ 

ʩʫʪʪʻʚʽ ʟʤʽʥʠ ʚ ʨʦʟʚʠʪʢʫ ʛʘʣʫʟʝʚʦʾ ʥʘʫʢʦʚʦʾ ʜʫʤʢʠ, ʩʪʘʻ ʤʦʞʣʠʚʠʤ ʥʘʫʢʦʚʦ 

ʦʙˇʨʫʥʪʦʚʘʥʝ ʧʨʦʛʥʦʟʫʚʘʥʥʷ ʪʝʥʜʝʥʮʽʡ ʧʦʜʘʣʴʰʦʛʦ ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʢʦʥʪʝʢʩʪʽ ʻʚʨʦʧʝʡʩʴʢʦʾ ʽʥʪʝʛʨʘʮʽʾ ʪʘ ʷʢ ʩʢʣʘʜʦʚʦʾ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ. 

ʉʝʨʝʜ ʯʠʥʥʠʢʽʚ, ʱʦ ʧʨʦʪʷʛʦʤ ʩʪʦʣʽʪʴ ʚʧʣʠʚʘʣʠ ʥʘ ʩʪʘʥʦʚʣʝʥʥʷ 

ʩʠʩʪʝʤʠ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ, ʥʘʡʚʘʞʣʠʚʽʰʠʤʠ, ʥʘ ʥʘʰʫ ʜʫʤʢʫ, 

ʩʪʘʣʠ ʩʫʩʧʽʣʴʥʦ-ʧʦʣʽʪʠʯʥʽ ʪʘ ʢʦʥʬʝʩʽʡʥʦ-ʨʝʣʽʛʽʡʥʽ (ʧʦʜʽʣ ʝʪʥʽʯʥʠʭ 

ʫʢʨʘʾʥʩʴʢʠʭ ʟʝʤʝʣʴ ʤʽʞ ʨʽʟʥʠʤʠ ʜʝʨʞʘʚʘʤʠ ʟ ʚʽʜʤʽʥʥʠʤ ʧʦʣʽʪʠʯʥʠʤ 

ʫʩʪʨʦʻʤ ʽ ʨʝʣʽʛʽʡʥʠʤʠ ʪʨʘʜʠʮʽʷʤʠ, ʧʦʩʪʽʡʥʘ ʜʠʭʦʪʦʤʽʷ ʥʘʮʽʦʥʘʣʴʥʠʭ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʠʭ ʪʨʘʜʠʮʽʡ ʪʘ ʧʨʦʛʨʝʩʠʚʥʠʭ ʽʜʝʡ ʻʚʨʦʧʝʡʩʴʢʦʛʦ 

ʤʠʩʪʝʮʴʢʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʜʦʩʚʽʜʫ), ʘ ʪʘʢʦʞ ʢʫʣʴʪʫʨʥʦ-ʽʩʪʦʨʠʯʥʽ, ʜʦ ʷʢʠʭ 

ʚʢʣʶʯʘʻʤʦ ʧʽʜʛʦʪʦʚʢʫ ʤʫʟʠʢʘʥʪʽʚ ʥʘ ʢʥʷʞʠʭ ʜʚʦʨʘʭ ʪʘ ʚ ʤʦʥʘʩʪʠʨʷʭ, ʫ 

ʤʫʟʠʯʥʠʭ ʙʫʨʩʘʭ, ʫ ʩʪʨʫʢʪʫʨʽ ʤʫʟʠʯʥʠʭ ʪʦʚʘʨʠʩʪʚ ʨʽʟʥʦʛʦ ʪʠʧʫ ʪʘ ʤʫʟʠʯʥʫ 

ʧʽʜʛʦʪʦʚʢʫ ʚʯʠʪʝʣʽʚ ʩʧʽʚʫ ʡ ʤʫʟʠʢʠ ʚ ʙʨʘʪʩʴʢʠʭ ʰʢʦʣʘʭ ʽ ʢʦʣʝʛʽʫʤʘʭ, 

ʫʯʠʪʝʣʴʩʴʢʠʭ ʩʝʤʽʥʘʨʽʷʭ ʽ ʚʠʱʠʭ ʰʢʦʣʘʭ. 

ʅʘʛʦʣʦʩʠʤʦ, ʱʦ ʧʦʥʷʪʪʷ ʛʝʥʝʟʠʩ ʚʠʨʘʞʘʻ ʷʢ ʤʦʤʝʥʪ ʟʘʨʦʜʞʝʥʥʷ, 

ʚʠʥʠʢʥʝʥʥʷ ʷʚʠʱ, ʪʘʢ ʽ ʾʭ ʩʪʘʥʦʚʣʝʥʥʷ ʡ ʨʦʟʚʠʪʦʢ. ʉʘʤʝ ʛʝʥʝʪʠʯʥʠʡ ʤʝʪʦʜ 

ʚʠʤʘʛʘʻ ʚʩʪʘʥʦʚʣʝʥʥʷ ʧʦʯʘʪʢʦʚʠʭ ʫʤʦʚ ʨʦʟʚʠʪʢʫ, ʛʦʣʦʚʥʠʭ ʡʦʛʦ ʝʪʘʧʽʚ ʽ 

ʦʩʥʦʚʥʠʭ ʪʝʥʜʝʥʮʽʡ [5, 271ï274]. ʅʘ ʥʘʰʫ ʜʫʤʢʫ, ʚʠʪʦʢʠ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ (ʄʇʆ) ʚ ʢʨʘʾʥʘʭ ɭʚʨʦʧʠ, ʫ ʪ.ʯ. ʽ ʾʾ ʩʭʽʜʥʦʛʦ ʨʝʛʽʦʥʫ, 

ʩʣʽʜ ʰʫʢʘʪʠ ʚ ʜʦʙʽ ʉʝʨʝʜʥʴʦʚʽʯʯʷ, ʢʦʣʠ ʭʨʠʩʪʠʷʥʩʪʚʦ, ʧʦʰʠʨʶʶʯʠʩʴ ʥʘ 

ʧʦʛʘʥʩʴʢʽ ʟʝʤʣʽ, ʧʨʠʥʝʩʣʦ ʽʟ ʩʦʙʦʶ ʩʚʽʪʣʦ ʰʢʽʣʴʥʦʾ ʥʘʫʢʠ. ʄʫʟʠʢʘ, ʚ 

ʦʩʥʦʚʥʦʤʫ ʫ ʚʠʛʣʷʜʽ ʮʝʨʢʦʚʥʦʛʦ ʩʧʽʚʫ, ʙʫʣʘ ʥʝʚʽʜôʻʤʥʦʶ ʩʢʣʘʜʦʚʦʶ 

ʥʘʚʯʘʥʥʷ ʚ ʰʢʦʣʘʭ ʙʫʜʴ-ʷʢʦʛʦ ʪʠʧʫ, ʱʦ ʧʦʪʨʝʙʫʚʘʣʦ ʟʥʘʯʥʦʾ ʢʽʣʴʢʦʩʪʽ 

ʚʯʠʪʝʣʽʚ-ʤʫʟʠʢʘʥʪʽʚ. ʋ ʜʦʙʫ ʈʝʥʝʩʘʥʩʫ ʡ ʈʝʬʦʨʤʘʮʽʾ ʚʠʥʠʢʘʶʪʴ ʧʝʨʰʽ 

ʚʯʠʪʝʣʴʩʴʢʽ ʩʝʤʽʥʘʨʽʾ, ʫ ʷʢʠʭ ʤʫʟʠʯʥʦʤʫ ʨʦʟʚʠʪʢʫ ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ 

ʧʨʠʜʽʣʷʻʪʴʩʷ ʟʥʘʯʥʘ ʫʚʘʛʘ. ʎʝ ʜʘʻ ʥʘʤ ʧʽʜʩʪʘʚʠ ʩʪʚʝʨʜʞʫʚʘʪʠ, ʱʦ 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

9 

ʽʩʪʦʨʠʯʥʠʤʠ ʧʝʨʝʜʫʤʦʚʘʤʠ ʚʠʥʠʢʥʝʥʥʷ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʩʪʘʣʠ ʧʝʜʘʛʦʛʽʯʥʘ ʜʽʷʣʴʥʽʩʪʴ ʤʫʟʠʢʘʥʪʽʚ ʫ ʩʬʝʨʽ ʟʘʛʘʣʴʥʦʾ ʡ ʘʢʘʜʝʤʽʯʥʦʾ 

ʦʩʚʽʪʠ ʪʘ ʦʙʦʚôʷʟʢʦʚʘ ʤʫʟʠʯʥʘ ʧʽʜʛʦʪʦʚʢʘ ʚʯʠʪʝʣʽʚ. 

ʆʙˇʨʫʥʪʫʚʘʥʥʷ ʝʪʘʧʽʚ ˇʝʥʝʟʠ ʄʇʆ ʚ ʋʢʨʘʾʥʽ ʩʣʽʜ ʟʜʽʡʩʥʶʚʘʪʠ ʚ 

ʢʦʥʪʝʢʩʪʽ ʽʩʪʦʨʠʯʥʦʛʦ ʤʠʥʫʣʦʛʦ, ʩʧʽʣʴʥʦʛʦ ʟ ʈʽʯʯʶ ʇʦʩʧʦʣʠʪʦʶ (ʃʠʪʚʦʶ ʪʘ 

ʇʦʣʴʱʝʶ), ʈʦʩʽʻʶ ʡ ɸʚʩʪʨʦ-ʋʛʦʨʱʠʥʦʶ (ɻʘʣʠʯʠʥʦʶ, ɹʫʢʦʚʠʥʦʶ, 

ɿʘʢʘʨʧʘʪʪʷʤ). ʈʝʢʦʥʩʪʨʫʢʮʽʷ ʤʠʥʫʣʦʛʦ ʟ ʥʝʦʙʭʽʜʥʽʩʪʶ ʧʨʠʚʦʜʠʪʴ ʥʘʩ ʜʦ 

ʧʦʯʘʪʢʽʚ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ï ʧʦʷʚʠ ʾʾ ʧʝʨʰʠʭ ʧʘʨʦʩʪʢʽʚ ʫ ʣʦʥʽ 

ʭʨʠʩʪʠʷʥʩʪʚʘ ʥʘ ʤʝʞʽ ʍïʍɯ ʩʪʦʣʽʪʴ. ʊʽʣʴʢʠ ʧʽʩʣʷ ʟʜʽʡʩʥʝʥʥʷ ʚʠʯʝʨʧʥʦʛʦ 

ʛʝʥʝʪʠʯʥʦʛʦ ʘʥʘʣʽʟʫ, ʩʪʘʻ ʤʦʞʣʠʚʠʤ ʥʘʫʢʦʚʦ ʦʙˇʨʫʥʪʦʚʘʥʝ ʧʨʦʛʥʦʟʫʚʘʥʥʷ 

ʪʝʥʜʝʥʮʽʡ ʧʦʜʘʣʴʰʦʛʦ ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʢʦʥʪʝʢʩʪʽ 

ʻʚʨʦʧʝʡʩʴʢʦʾ ʽʥʪʝʛʨʘʮʽʾ. 

ɺʠʢʦʨʠʩʪʘʥʥʷ ʽʩʪʦʨʠʢʦ-ʛʝʥʝʪʠʯʥʦʛʦ ʪʘ ʧʨʦʙʣʝʤʥʦ-ʭʨʦʥʦʣʦʛʽʯʥʦʛʦ 

ʧʽʜʭʦʜʽʚ ʜʘʻ ʟʤʦʛʫ ʚʠʜʽʣʠʪʠ ʢʦʥʬʝʩʽʡʥʦ-ʤʫʟʠʯʥʠʡ, ʩʝʢʫʣʷʨʠʟʘʮʽʡʥʦ-

ʦʩʚʽʪʥʽʡ, ʧʦʰʫʢʦʚʦ-ʦʨʛʘʥʽʟʘʮʽʡʥʠʡ, ʩʘʤʦʽʜʝʥʪʠʬʽʢʘʮʽʡʥʠʡ (ʚʣʘʩʥʝ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʠʡ) ʪʘ ʽʥʪʝʛʨʘʮʽʡʥʠʡ ʝʪʘʧʠ ʫ ʧʨʦʮʝʩʽ ʟʘʨʦʜʞʝʥʥʷ, ʩʪʘʥʦʚʣʝʥʥʷ ʡ 

ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʋʢʨʘʾʥʽ. ɿʘʫʚʘʞʠʤʦ, ʱʦ ʽʥʪʝʛʨʘʮʽʡʥʽ 

ʧʨʦʮʝʩʠ ʩʣʽʜ ʚʠʚʯʘʪʠ ʱʦʥʘʡʤʝʥʰʝ ʫ ʜʚʦʭ ʧʣʦʱʠʥʘʭ ï ʧʝʨʝʪʚʦʨʝʥʥʽ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʥʘ ʩʢʣʘʜʦʚʫ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʪʘ ʚ ʢʦʥʪʝʢʩʪʽ 

ʽʥʪʝʛʨʘʮʽʾ ʜʦ ɭʚʨʦʧʝʡʩʴʢʦʛʦ ʧʨʦʩʪʦʨʫ ʚʠʱʦʾ ʦʩʚʽʪʠ. 

ʇʦʯʘʪʢʦʚʠʡ ʝʪʘʧ ˇʝʥʝʟʠ ʚʽʪʯʠʟʥʷʥʦʾ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ï 

ʢʦʥʬʝʩʽʡʥʦ-ʤʫʟʠʯʥʠʡ ï ʦʭʦʧʣʶʻ ʙʣʠʟʴʢʦ ʚʦʩʴʤʠ ʩʪʦʣʽʪʴ ʽʟ ʤʦʤʝʥʪʫ 

ʭʨʝʱʝʥʥʷ ʂʠʾʚʩʴʢʦʾ ʈʫʩʽ, ʧʝʨʽʦʜʫ, ʢʦʣʠ ʰʢʽʣʴʥʠʮʪʚʦ ʨʦʟʚʠʚʘʣʦʩʷ ʚ ʣʦʥʽ 

ʮʝʨʢʚʠ, ʅʘ ʮʴʦʤʫ ʝʪʘʧʽ ʚ ʧʝʜʘʛʦʛʽʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ ʤʫʟʠʢʘʥʪʽʚ ʘʢʫʤʫʣʶʶʪʴʩʷ 

ʛʫʤʘʥʽʩʪʠʯʥʽ ʮʽʥʥʦʩʪʽ, ʧʦʯʠʥʘʶʪʴ ʬʦʨʤʫʚʘʪʠʩʷ ʤʝʪʦʜʠʯʥʽ ʢʦʥʮʝʧʮʽʾ, 

ʚʠʥʠʢʘʻ ʫʥʽʢʘʣʴʥʠʡ ʪʠʧ ʧʨʦʬʝʩʽʡʥʠʭ ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʽʚ ï ʤʫʟʠʯʥʽ ʙʫʨʩʠ.  

ʉʝʢʫʣʷʨʠʟʘʮʽʡʥʦ-ʦʩʚʽʪʥʽʡ ʝʪʘʧ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʥʘ 

ʫʢʨʘʾʥʩʴʢʠʭ ʟʝʤʣʷʭ ʚʽʜʟʥʘʯʘʻʪʴʩʷ ʨʦʟʙʫʜʦʚʦʶ ʫʥʽʚʝʨʩʠʪʝʪʩʴʢʦʾ ʦʩʚʽʪʠ, 

ʧʦʷʚʦʶ ʩʚʽʪʩʴʢʠʭ ʫʯʠʪʝʣʴʩʴʢʠʭ ʩʝʤʽʥʘʨʽʡ, ʚʠʥʠʢʥʝʥʥʷʤ ʧʨʦʩʚʽʪʥʠʮʴʢʠʭ ʽʜʝʡ. 

ɿʥʘʢʦʚʦʶ ʧʦʜʽʻʶ ʩʪʘʻ ʩʪʚʦʨʝʥʥʷ ʤʽʥʽʩʪʝʨʩʪʚ, ʱʦ ʢʝʨʫʶʪʴ ʦʩʚʽʪʦʶ ʷʢ ʫ 

ʈʦʩʽʡʩʴʢʽʡ, ʪʘʢ ʽ ʚ ɻʘʙʩʙʫʨʟʴʢʽʡ ʽʤʧʝʨʽʷʭ. ɿʘʫʚʘʞʠʤʦ, ʱʦ ʜʠʬʝʨʝʥʮʽʘʮʽʷ 

ʩʠʩʪʝʤʠ ʤʫʟʠʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʥʘ ʫʢʨʘʾʥʩʴʢʠʭ ʟʝʤʣʷʭ ʟʫʤʦʚʣʶʻʪʴʩʷ ʾʭ 

ʨʦʟʧʦʜʽʣʦʤ ʤʽʞ ʮʠʤʠ ʜʝʨʞʘʚʘʤʠ. 

ʇʦʰʫʢʦʚʦ-ʦʨʛʘʥʽʟʘʮʽʡʥʠʡ ʝʪʘʧ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʟʙʽʛʘʻʪʴʩʷ ʟ ʧʝʨʽʦʜʦʤ ʨʦʟʙʫʜʦʚʠ ʨʘʜʷʥʩʴʢʦʾ ʋʢʨʘʾʥʠ ʤʽʞ ʜʚʦʤʘ ʩʚʽʪʦʚʠʤʠ 

ʚʽʡʥʘʤʠ. ʅʘ ʮʴʦʤʫ ʝʪʘʧʽ ʟʘʢʣʘʜʘʶʪʴʩʷ ʧʽʜʚʘʣʠʥʠ ʩʠʩʪʝʤʠ ʧʽʜʛʦʪʦʚʢʠ 
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ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ ʫ ʚʠʱʠʭ ʥʘʚʯʘʣʴʥʠʭ ʟʘʢʣʘʜʘʭ. ʋ ʪʦʡ ʞʝ ʯʘʩ, ʥʘ ʫʢʨʘʾʥʩʴʢʠʭ 

ʟʝʤʣʷʭ (ɿʘʭʽʜʥʽʡ ʋʢʨʘʾʥʽ, ɹʫʢʦʚʠʥʽ ʪʘ ɿʘʢʘʨʧʘʪʪʽ), ʱʦ ʚʭʦʜʠʣʠ ʜʦ ʩʢʣʘʜʫ 

ʽʥʰʠʭ ʜʝʨʞʘʚ, ʚʠʥʠʢʘʶʪʴ ʨʽʟʥʦʤʘʥʽʪʥʽ ʬʦʨʤʠ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ. 

ʉʪʘʥʦʚʣʝʥʥʷ ʄʇʆ ʧʽʜ ʯʘʩ ɼʨʫʛʦʾ ʩʚʽʪʦʚʦʾ ʚʽʡʥʠ ʟʘʛʘʣʴʤʦʚʫʻʪʴʩʷ, ʽ ʪʽʣʴʢʠ ʥʘ 

ʟʚʽʣʴʥʝʥʠʭ ʚʽʜ ʥʽʤʝʮʴʢʦʾ ʦʢʫʧʘʮʽʾ ʟʝʤʣʷʭ ʧʽʩʣʷ ʾʭ ʜʦʣʫʯʝʥʥʷ ʜʦ ʋʈʉʈ 

ʨʦʟʧʦʯʠʥʘʻʪʴʩʷ ʩʪʚʦʨʝʥʥʷ ʫʥʽʬʽʢʦʚʘʥʦʾ ʩʠʩʪʝʤʠ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ 

ʚ ʟʘʢʣʘʜʘʭ ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ.  

ɽʪʘʧ ʩʘʤʦʽʜʝʥʪʠʬʽʢʘʮʽʾ ʛʘʣʫʟʽ, ʚʣʘʩʥʝ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʠʡ ʝʪʘʧ, 

ʨʦʟʧʦʯʠʥʘʻʪʴʩʷ ʫ 60-ʪʽ ʨʦʢʠ ʍʍ ʩʪʦʣʽʪʪʷ ʨʘʟʦʤ ʟ ʚʠʥʠʢʥʝʥʥʷʤ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʠʭ ʬʘʢʫʣʴʪʝʪʽʚ. ʅʘ ʮʴʦʤʫ ʝʪʘʧʽ ʦʩʪʘʪʦʯʥʦ ʙʫʣʠ ʚʠʟʥʘʯʝʥʽ ʤʝʪʘ, 

ʟʘʚʜʘʥʥʷ, ʟʤʽʩʪ ʽ ʬʦʨʤʠ ʦʨʛʘʥʽʟʘʮʽʾ ʄʇʆ. 

ʉʫʯʘʩʥʠʡ, ʽʥʪʝʛʨʘʮʽʡʥʠʡ ʝʪʘʧ ʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ 

ʨʦʟʧʦʯʠʥʘʻʪʴʩʷ ʚ ʦʩʪʘʥʥʽʡ ʜʝʢʘʜʽ ʤʠʥʫʣʦʛʦ ʩʪʦʣʽʪʪʷ ʟ ʤʦʤʝʥʪʫ 

ʧʨʦʛʦʣʦʰʝʥʥʷ ʥʝʟʘʣʝʞʥʦʾ ʫʢʨʘʾʥʩʴʢʦʾ ʜʝʨʞʘʚʠ ʚ ʫʤʦʚʘʭ ʪʨʘʥʩʬʦʨʤʘʮʽʾ 

ʧʦʣʽʪʠʯʥʦ-ʝʢʦʥʦʤʽʯʥʦʛʦ ʫʩʪʨʦʶ ʪʘ ʟʤʽʥʠ ʢʫʣʴʪʫʨʥʦ-ʦʩʚʽʪʥʴʦʾ ʧʘʨʘʜʠʛʤʠ. 

ʄʘʡʙʫʪʥʻ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʩʣʽʜ ʰʫʢʘʪʠ ʚ ʧʝʨʝʪʚʦʨʝʥʥʽ ʾʾ ʥʘ 

ʢʦʤʧʦʥʝʥʪ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ. ʈʘʟʦʤ ʽʟ ʧʦʷʚʦʶ ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʽʚ 

ʽ ʬʘʢʫʣʴʪʝʪʽʚ ʤʠʩʪʝʮʪʚ, ʷʢʽ ʧʦʛʣʠʥʘʶʪʴ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʫ ʦʩʚʽʪʫ, 

ʟʥʠʢʘʶʪʴ ʾʾ ʦʨʛʘʥʽʟʘʮʽʡʥʦ-ʬʦʨʤʘʣʴʥʽ ʦʟʥʘʢʠ ʷʢ ʛʘʣʫʟʽ: ʚʦʥʘ ʧʝʨʝʭʦʜʠʪʴ ʫ 

ʥʦʚʫ ʷʢʽʩʪʴ ï ʤʠʩʪʝʮʴʢʫ ʦʩʚʽʪʫ, ʩʪʘʶʯʠ ʫ ʟʥʷʪʦʤʫ ʚʠʛʣʷʜʽ (ʷʢ ʧʽʜʛʦʪʦʚʢʘ 

ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ) ʾʾ ʽʥʪʝʛʨʘʪʠʚʥʦʶ ʩʢʣʘʜʦʚʦʶ. ʎʝʡ ʷʢʽʩʥʠʡ çʩʪʨʠʙʦʢè 

(ʧʝʨʝʭʽʜ ʫ ʥʦʚʫ ʷʢʽʩʪʴ), ʟʜʽʡʩʥʶʻʪʴʩʷ çʤʦʤʝʥʪʘʣʴʥʦè: ʩʪʨʫʢʪʫʨʘ 

ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʧʨʦʪʷʛʦʤ ʢʽʣʴʢʦʭ ʨʦʢʽʚ ʢʘʨʜʠʥʘʣʴʥʦ ʟʤʽʥʶʻʪʴʩʷ 

(ʣʘʚʠʥʦʧʦʜʽʙʥʝ ʧʝʨʝʪʚʦʨʝʥʥʷ ʧʝʜʘʛʦʛʽʯʥʠʭ ʽʥʩʪʠʪʫʪʽʚ ʥʘ ʧʝʜʘʛʦʛʽʯʥʽ 

ʫʥʽʚʝʨʩʠʪʝʪʠ), ʘ ʾʾ ʟʤʽʩʪ ʦʥʦʚʣʶʻʪʴʩʷ, ʥʘʙʠʨʘʻ ʥʦʚʦʾ ʬʦʨʤʠ ï ʬʦʨʤʠ 

ʩʪʘʥʜʘʨʪʽʚ. ʅʘʧʨʠʢʣʘʜ, ʫ ʇʦʣʴʱʽ ʩʘʤʝ ʫ ʩʪʘʥʜʘʨʪʘʭ ʪʝʨʤʽʥʦʣʦʛʽʯʥʦ 

ʬʽʢʩʫʻʪʴʩʷ ʤʦʤʝʥʪ ʧʝʨʝʭʦʜʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ ʥʦʚʫ ʷʢʽʩʪʴ ï 

çʘʨʪʠʩʪʠʯʥʘ ʝʜʫʢʘʮʽʷ (ʦʩʚʽʪʘ) ʫ ʩʬʝʨʽ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘè.  

ʋ ʭʦʜʽ ʜʽʘʣʝʢʪʠʯʥʦʾ ʧʝʨʽʦʜʠʟʘʮʽʾ (ʱʝ ʦʜʥʘ ʧʨʦʮʝʜʫʨʘ ʜʦʩʣʽʜʞʝʥʥʷ 

ˇʝʥʝʟʠ ʧʝʚʥʦʛʦ ʷʚʠʱʘ) ʧʨʦʮʝʩʫ ʩʘʤʦʨʦʟʚʠʪʢʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚ 

ʋʢʨʘʾʥʽ ʚ ʍʍ ʩʪʦʣʽʪʪʽ ʙʫʣʦ ʚʠʟʥʘʯʝʥʦ, ʱʦ ʥʘ ʧʦʯʘʪʢʦʚʦʤʫ ʡʦʛʦ ʝʪʘʧʽ (ʧʝʨʰʘ 

ʯʚʝʨʪʴ ʩʪʦʣʽʪʪʷ) ʧʝʨʝʚʘʞʘʣʘ çʧʝʜʘʛʦʛʽʟʘʮʽʷè ʤʫʟʠʯʥʦʾ ʩʢʣʘʜʦʚʦʾ; ʥʘ ʜʨʫʛʦʤʫ 

(30ï50-ʪʽ ʨʦʢʠ) ʚʽʜʙʫʚʘʣʦʩʴ ʘʢʪʠʚʥʝ çʦʤʫʟʠʯʫʚʘʥʥʷè ʧʝʜʘʛʦʛʽʯʥʦʾ ʩʢʣʘʜʦʚʦʾ; 

ʥʘ ʪʨʝʪʴʦʤʫ (60ï80-ʪʽ ʨʦʢʠ) ʜʽʘʣʝʢʪʠʯʥʘ ʻʜʥʽʩʪʴ ʮʠʭ ʩʢʣʘʜʦʚʠʭ ʚʽʜʦʙʨʘʟʠʣʘʩʴ 

ʫ ʩʧʝʮʠʬʽʮʽ ʦʨʛʘʥʽʟʘʮʽʡʥʠʭ ʧʽʜʨʦʟʜʽʣʽʚ, ʷʢʽ ʙʫʣʦ ʩʪʚʦʨʝʥʦ ʚ ʩʠʩʪʝʤʽ 

ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ ʚʠʢʣʶʯʥʦ ʜʣʷ ʧʽʜʛʦʪʦʚʢʠ ʚʯʠʪʝʣʽʚ ʤʫʟʠʢʠ; ʩʫʪʪʶ 
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ʯʝʪʚʝʨʪʦʛʦ ʝʪʘʧʫ (90-ʪʽ ʨʦʢʠ) ʩʪʘʻ ʛʨʘʥʠʯʥʝ ʟʙʽʣʴʰʝʥʥʷ ʚʘʨʽʘʥʪʽʚ ʨʦʟʚʠʪʢʫ, 

ʟʫʤʦʚʣʝʥʝ ʷʢ ʚʥʫʪʨʽʰʥʽʤʠ, ʪʘʢ ʽ ʟʦʚʥʽʰʥʽʤʠ ʯʠʥʥʠʢʘʤʠ, ʦʩʦʙʣʠʚʦ 

ʽʥʪʝʛʨʘʮʽʡʥʠʤʠ ʡ ʧʦʣʽʢʫʣʴʪʫʨʥʠʤʠ [6]. ʅʠʥʽ ʨʦʟʚʠʪʦʢ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʷʢ 

ʧʦʪʫʞʥʦʛʦ ʘʪʨʘʢʪʦʨʘ, ʱʦ ʟʥʘʭʦʜʠʪʴʩʷ ʧʦʟʘ ʩʠʩʪʝʤʦʶ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʦʩʚʽʪʠ, ʥʘʙʣʠʟʠʚ ʦʩʪʘʥʥʶ ʜʦ ʪʦʯʢʠ ʙʽʬʫʨʢʘʮʽʾ, ʟʘ ʷʢʦʶ ʾʾ ʽʟ ʟʘʢʦʥʦʤʽʨʥʦʶ 

ʥʝʚʽʜʚʦʨʦʪʥʽʩʪʶ ʧʦʛʣʠʥʘʻ ʤʠʩʪʝʮʴʢʘ ʦʩʚʽʪʘ, ʧʨʦ ʱʦ ʚ ʪʝʦʨʝʪʠʯʥʦʤʫ ʧʣʘʥʽ 

ʩʚʽʜʯʘʪʴ ʧʦʷʚʘ ʥʦʚʦʾ ʛʘʣʫʟʽ ʧʝʜʘʛʦʛʽʢʠ, ʟʘʜʝʢʣʘʨʦʚʘʥʦʾ ʚ ʋʢʨʘʾʥʽ ʥʘ ʤʝʞʽ 

ʪʠʩʷʯʦʣʽʪʴ ʆ. ʈʫʜʥʠʮʴʢʦʶ ʷʢ ʤʠʩʪʝʮʴʢʦʾ ʧʝʜʘʛʦʛʽʢʠ, ʘ ʪʘʢʦʞ ʧʨʦʛʦʣʦʰʝʥʘ 

LEA ʥʦʚʘ, ʥʘʫʢʦʚʦ-ʤʠʩʪʝʮʴʢʘ ʧʘʨʘʜʠʛʤʘ ʦʩʚʽʪʠ [2]. 

ʉʣʽʜ ʟʘʟʥʘʯʠʪʠ, ʱʦ ʫ ʍʍ ʩʪʦʣʽʪʪʽ ʟʘʩʘʜʠ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ 

ʨʦʟʨʦʙʣʷʣʠʩ ɹʫ ɭʚʨʦʧʽ ʚ ʢʦʥʪʝʢʩʪʽ ʝʩʪʝʪʠʯʥʦʾ ʧʘʨʘʜʠʛʤʠ. ʇʘʨʘʜʠʛʤʘ ʷʢ 

çʧʦʥʷʪʪʷ, ʱʦ ʚʠʨʘʞʘʻ ʮʽʥʥʽʩʥʦ-ʥʦʨʤʘʪʠʚʥʫ ʦʮʽʥʢʫ ʨʽʟʥʠʭ ʘʩʧʝʢʪʽʚ 

ʥʘʫʢʦʚʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʚʨʘʭʦʚʫʶʯʠ ʥʘʷʚʥʽ ʥʘʫʢʦʚʽ ʪʨʘʜʠʮʽʾ, ʽ ʬʽʢʩʫʻ ʤʦʤʝʥʪʠ 

ʙʝʟʧʝʨʝʨʚʥʦʩʪʽ ʡ ʥʘʩʣʽʜʫʚʘʥʥʷ ʚ ʨʦʟʚʠʪʢʫ ʥʘʫʢʠè [9, 475] ʧʽʜʢʨʝʩʣʶʻ 

ʥʝʧʝʨʝʨʚʥʽʩʪʴ ʝʩʪʘʬʝʪʠ ʥʘʫʢʦʚʦʾ ʜʫʤʢʠ, ʫ ʷʢʽʡ ʚʠʭʦʚʘʥʥʷ ʝʩʪʝʪʠʯʥʠʭ 

ʧʦʯʫʪʪʽʚ  ̔ ʬʦʨʤʫʚʘʥʥʷ ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʧʨʽʦʨʠʪʝʪʽʚ ʟʘʩʦʙʘʤʠ ʤʠʩʪʝʮʪʚʘ 

ʟʘʚʞʜʠ ʚʚʘʞʘʣʦʩ ̫ʥʘʜʟʚʠʯʘʡʥʦ ʚʘʞʣʠʚʠʤ, ʥʝ ʟʚʘʞʘʶʯʠ ʥʘ ʧʨʠʥʘʣʝʞʥʽʩʪʴ 

ʘʚʪʦʨʽʚ ʜʦ ʨʽʟʥʠʭ ʬʽʣʦʩʦʬʩʴʢʠʭ ʘʙʦ ʥʘʫʢʦʚʦ-ʧʝʜʘʛʦʛʽʯʥʠʭ ʰʢʽʣ. 

ɺʠʟʥʘʯʘʶʯʠ ʧʘʨʘʜʠʛʤʫ ʷʢ ʩʪʽʡʢʝ ʽʜʝʘʣʽʩʪʠʯʥʝ ʫʷʚʣʝʥʥʷ, ʭʘʨʘʢʪʝʨʥʝ ʜʣʷ 

ʥʘʫʢʦʚʦʾ ʩʧʽʣʴʥʦʪʠ ʥʘ ʧʝʚʥʦʤʫ ʚʽʜʪʠʥʢʫ ʽʩʪʦʨʽʾ, ʟʘʟʥʘʯʠʤʦ ʟʥʘʯʥʠʡ ʚʢʣʘʜ 

ʫ ʩʪʘʥʦʚʣʝʥʥʷ ʝʩʪʝʪʠʯʥʦʾ ʧʘʨʘʜʠʛʤʠ ʣʴʚʽʚʩʴʢʦʾ ʪʘ ʚʘʨʰʘʚʩʴʢʦʾ 

ʬʽʣʦʩʦʬʩʴʢʠʭ ʰʢʽʣ. ʇʽʜʚʘʣʠʥʠ ʮʽʻʾ ʧʘʨʘʜʠʛʤʠ ʙʫʣʦ ʟʘʢʣʘʜʝʥʦ ʥʘ ʤʝʞʽ ʍɯʍ 

ʪʘ ʍʍ ʩʪʦʣʽʪʴ ʫ ʞʚʘʚʠʭ ʜʠʩʢʫʩʽʷʭ ʧʦʤʽʞ ʜʚʦʤʘ ʥʘʫʢʦʚʠʤʠ ʰʢʦʣʘʤʠ ï 

ʘʢʩʽʦʣʦʛʽʯʥʦʶ, ʟʘʧʦʯʘʪʢʦʚʘʥʦʶ ʉʪʘʥʽʩʣʘʚʦʤ ɹʦʞʦʚʩʴʢʠʤ, ʪʘ ʘʥʘʣʽʪʠʯʥʦʶ, 

ʧʦʩʪʧʦʟʠʪʠʚʽʩʪʩʴʢʦʶ, ʟʘʧʦʯʘʪʢʦʚʘʥʦʶ ʂʘʟʠʤʠʨʦʤ ʊʚʘʨʜʦʚʩʴʢʠʤ ʫ ʃʴʚʦʚʽ. 

ʌʣʦʨʽʘʥ ɿʥʘʥʝʮʴʢʠʡ, ʘʚʪʦʨ ʪʨʠʪʦʤʥʦʾ çɯʩʪʦʨʽʾ ʝʩʪʝʪʠʢʠè, 

ʥʘʤʘʛʘʶʯʠʩʴ ʩʪʚʦʨʠʪʠ ʪʝʦʨʽʶ ʮʽʥʥʦʩʪʝʡ ʽʟ ʧʦʟʠʮʽʡ ʬʽʣʦʩʦʬʽʾ ʢʫʣʴʪʫʨʠ ʡ 

ʛʫʤʘʥʽʟʤʫ, ʧʨʠʚʥʽʩ ʜʦ ʧʦʣʴʩʴʢʦʾ ʬʽʣʦʩʦʬʩʴʢʦʾ ʜʫʤʢʠ ʽʥʪʫʾʪʠʚʽʟʤ ɸʥʨʽ 

ɹʝʨʛʩʦʥʘ ʪʘ ʽʜʝʾ çʝʩʪʝʪʠʯʥʦʾ ʨʝʘʣʴʥʦʩʪʽè ʌʨʽʜʨʽʭʘ ʐʠʣʝʨʘ. ɼʦʩʣʽʜʞʝʥʥʷ 

ɺʣʘʜʠʩʣʘʚʘ ʊʘʪʘʨʢʝʚʠʯʘ ʫ ʩʬʝʨʽ ʝʩʪʝʪʠʢʠ ʩʧʠʨʘʣʠʩʷ ʥʘ ʛʣʠʙʦʢʽ ʟʥʘʥʥʷ 

ʪʝʦʨʽʾ ʪʘ ʽʩʪʦʨʽʾ ʤʠʩʪʝʮʪʚʘ ʡ ʙʫʣʠ ʥʘʡʚʘʞʣʠʚʽʰʠʤ ʜʦʨʦʙʢʦʤ ʫʩʴʦʛʦ ʡʦʛʦ 

ʞʠʪʪʷ. ɽʩʪʝʪʠʯʥʽʩʪʴ ʚʽʥ ʨʦʟʫʤʽʚ ʷʢ ʟʜʘʪʥʽʩʪʴ ʧʨʝʜʤʝʪʽʚ ʚʠʢʣʠʢʘʪʠ ʧʦʯʫʪʪʷ. 

ɼʣʷ ʨʦʟʚôʷʟʘʥʥʷ ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʪʘ ʝʩʪʝʪʠʯʥʠʭ ʧʨʦʙʣʝʤ ʈʦʤʘʥ ɯʥʛʘʨʜʝʥ, 

ʪʘʣʘʥʦʚʠʪʠʡ ʫʯʝʥʴ ʽ ʧʦʩʣʽʜʦʚʥʠʢ ɽʜʤʫʥʜʘ ɻʫʩʝʨʣʷ, ʚʠʢʦʨʠʩʪʘʚ 

ʬʝʥʦʤʝʥʦʣʦʛʽʯʥʠʡ ʘʧʘʨʘʪ. ʇʦʤʽʞ ʜʚʦʤʘ ʩʚʽʪʦʚʠʤʠ ʚʽʡʥʘʤʠ ʧʦʣʴʩʴʢʘ 

ʪʝʦʨʽʷ ʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʷʢ ʢʚʽʥʪʝʩʝʥʮʽʷ ʝʩʪʝʪʠʯʥʦʾ ʧʘʨʘʜʠʛʤʠ 
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ʘʢʪʠʚʥʦ ʨʦʟʚʠʚʘʣʘʩʴ ʥʘ ʤʝʞʽ ʬʽʣʦʩʦʬʽʾ ʪʘ ʧʝʜʘʛʦʛʽʢʠ ï ʚ ʦʩʥʦʚʥʦʤʫ ʚ 

ʨʦʙʦʪʘʭ ʉʪʝʬʘʥʘ ʐʫʤʘʥʘ, ɹʦʛʜʘʥʘ ʉʫʭʦʜʦʣʴʩʴʢʦʛʦ, ʉʪʘʥʽʩʣʘʚʘ 

ʆʩʩʦʚʩʴʢʦʛʦ, ʘ ʧʽʟʥʽʰʝ ï ɯʨʝʥʠ ɺʦʡʥʘʨ. ɿʘʫʚʘʞʠʤʦ, ʱʦ ʥʘʫʢʦʚʦ-ʤʠʩʪʝʮʴʢʘ 

ʧʘʨʘʜʠʛʤʘ ʦʩʚʽʪʠ, ʚ ʷʢʫ ʝʩʪʝʪʠʯʥʘ ʧʘʨʘʜʠʛʤʘ ʚʭʦʜʠʪʴ ʫ ʟʥʷʪʦʤʫ ʚʠʛʣʷʜʽ, 

ʟôʷʚʣʷʻʪʴʩʷ ʫ ʍɯʍ ʩʪʦʣʽʪʪʽ ʾʡ ʥʘ ʟʘʤʽʥʫ. 

ʇʨʦ ʨʦʣʴ ɯʨʝʥʠ ɺʦʡʥʘʨ ʫ ʨʦʟʚʠʪʢʫ ʪʝʦʨʽʾ ʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʩʣʽʜ 

ʩʢʘʟʘʪʠ ʦʢʨʝʤʦ. ɺʦʥʘ ʪʨʘʢʪʫʻ ʮʝ ʷʚʠʱʝ ʽʥʪʝʨʜʠʩʮʠʧʣʽʥʘʨʥʦ, ʘ ʪʘʢʦʞ ʚ 

ʽʥʪʝʛʨʘʮʽʡʥʦʤʫ ʟʚôʷʟʢʫ ʧʨʦʮʝʩʽʚ ʥʘʚʯʘʥʥʷ ʽ ʚʠʭʦʚʘʥʥʷ. ɰʾ ʽʥʪʝʨʧʨʝʪʘʮʽʷ 

ʦʭʦʧʣʶʻ ʜʚʘ ʢʦʤʧʣʝʤʝʥʪʘʨʥʽ ʪʘ ʚʟʘʻʤʦʟʘʣʝʞʥʽ ʦʩʚʽʪʷʥʩʴʢʽ ʧʨʦʮʝʩʠ, ʱʦ 

ʦʢʨʝʩʣʝʥʽ ʷʢ ʚʠʭʦʚʘʥʥʷ ʟʘʜʣʷ ʤʠʩʪʝʮʪʚʘ (wychowanie do sztuki), ʘ ʰʠʨʰʝ ï 

ʬʦʨʤʫʚʘʥʥʷ ʽʥʜʠʚʽʜʫʘʣʴʥʦʾ ʝʩʪʝʪʠʯʥʦʾ ʢʫʣʴʪʫʨʠ ʦʩʦʙʠʩʪʦʩʪʽ, ʾʾ ʽʥʽʮʽʘʮʽʾ ʚ 

ʪʘʾʥʠ ʤʠʩʪʝʮʪʚʘ, ʘ ʪʘʢʦʞ ʷʢ ʚʠʭʦʚʘʥʥʷ ʯʝʨʝʟ ʤʠʩʪʝʮʪʚʦ (wychowanie przez 

sztukň), ʪʦʙʪʦ ʧʦʛʣʠʙʣʝʥʥʷ ʽʥʪʝʣʝʢʪʫʘʣʴʥʠʭ, ʤʦʨʘʣʴʥʠʭ ʽ ʩʦʮʽʘʣʴʥʠʭ 

ʩʢʣʘʜʦʚʠʭ ʽʥʪʝʛʨʘʣʴʥʦʾ ʣʶʜʩʴʢʦʾ ʦʩʦʙʠ, ʟʘʚʜʷʢʠ çʟʫʩʪʨʽʯʘʤè ʽʟ ʪʚʦʨʘʤʠ 

ʤʠʩʪʝʮʪʚʘ, ʩʪʠʤʫʣʷʮʽʾ ʝʢʩʧʨʝʩʽʾ ʪʘ ʢʨʝʘʪʠʚʥʦʩʪʽ, ʚʢʣʶʯʝʥʥʶ ʜʦ 

ʘʤʘʪʦʨʩʴʢʦʾ ʭʫʜʦʞʥʴʦʾ ʜʽʷʣʴʥʦʩʪʽ [3, 23].  

ʋ ʈʘʜʷʥʩʴʢʽʡ ʋʢʨʘʾʥʽ ʪʝʦʨʽʷ ʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʪʨʘʜʠʮʽʡʥʦ 

ʨʦʟʚʠʚʘʣʘʩʴ ʚ ʢʦʥʪʝʢʩʪʽ ʤʘʨʢʩʠʩʪʩʴʢʦ-ʣʝʥʽʥʩʴʢʦʾ ʽʜʝʦʣʦʛʽʾ. ʅʘʧʨʠʢʽʥʮʽ 

ʍʍ ʩʪʦʣʽʪʪʷ ʚ ʫʢʨʘʾʥʩʴʢʫ ʪʝʦʨʽʶ ʝʩʪʝʪʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʘʢʪʠʚʥʦ 

ʧʨʠʚʥʦʩʷʪʴʩʷ ʚʽʪʯʠʟʥʷʥʽ ʪʨʘʜʠʮʽʾ ʢʦʨʜʦʮʝʥʪʨʠʟʤʫ, ʟʘʢʣʘʜʝʥʽ 

ɻ. ʉʢʦʚʦʨʦʜʦʶ ʪʘ ʇ. ʖʨʢʝʚʠʯʝʤ, ʫ ʮʝʥʪʨʽ ʫʚʘʛʠ ʦʧʠʥʷʻʪʴʩʷ ʢʘʪʝʛʦʨʽʷ 

ʜʫʭʦʚʥʦʩʪʽ (ɻ. ɺʘʩʷʥʦʚʠʯ, ʃ. ʂʦʥʜʨʘʮʴʢʘ, ʆ. ʆʣʝʢʩʶʢ, ɺ. ʆʥʠʱʝʥʢʦ). 

ʆʩʪʘʥʥʽʤ ʯʘʩʦʤ ʫ ʜʦʩʣʽʜʞʝʥʥʷʭ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ 

ʚʠʢʦʨʠʩʪʦʚʫʶʪʴʩʷ ʥʦʚʽ, ʝʬʝʢʪʠʚʥʽ ʧʽʜʭʦʜʠ, ʩʝʨʝʜ ʷʢʠʭ ʚʠʨʽʟʥʠʤʦ 

ʢʫʣʴʪʫʨʦʣʦʛʽʯʥʠʡ, ʘʢʩʽʦʣʦʛʽʯʥʠʡ ʪʘ ʩʠʩʪʝʤʥʠʡ. ʅʠʥʽ ʦʩʚʽʪʘ ʚʩʝ ʯʘʩʪʽʰʝ 

ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʩʧʦʩʽʙ ʙʫʪʪʷ ʣʶʜʠʥʠ ʚ ʫʥʽʚʝʨʩʫʤʽ ʢʫʣʴʪʫʨʠ. ʋ ʍʍ ʩʪʦʣʽʪʪʽ 

ʨʦʟʚʠʪʦʢ ʢʫʣʴʪʫʨʦʣʦʛʽʾ (ʚʽʜ ʄʘʨʪʽʥʘ ɹʫʙʝʨʘ ʜʦ ʄʠʭʘʡʣʘ ɹʘʭʪʽʥʘ) 

ʚʠʟʥʘʯʘʻʪʴʩʷ ʽʜʝʻʶ ʜʽʘʣʦʛʫ ʢʫʣʴʪʫʨ. ʆʩʥʦʚʦʶ ʮʽʻʾ ʽʜʝʾ ʩʪʘʣʘ ʜʫʤʢʘ, ʱʦ 

ʢʫʣʴʪʫʨʘ ʧʦʪʨʝʙʫʻ ʘʜʨʝʩʘʪʘ, ʩʧʽʚʨʦʟʤʦʚʥʠʢʘ ʽ ʙʝʟ ʥʴʦʛʦ ʟʛʘʩʘʻ. ʈʦʟʚʠʪʦʢ 

ʢʫʣʴʪʫʨʠ ʧʝʨʝʜʙʘʯʘʻ ʦʙʤʽʥ ʮʽʥʥʦʩʪʷʤʠ, ʝʩʪʘʬʝʪʫ ʯʘʩʽʚ. ɹʫʪʠ ʚ ʢʫʣʴʪʫʨʽ 

ʦʟʥʘʯʘʻ ʩʧʽʣʢʫʚʘʥʥʷ ʟ ʤʠʥʫʣʠʤ ʪʘ ʤʘʡʙʫʪʥʽʤ. ʄʽʞ ʜʚʦʤʘ ʩʚʽʪʦʚʠʤʠ ʚʽʡʥʘʤʠ 

ʉʝʨʛʽʡ ɻʝʩʩʝʥ ʽʥʩʧʽʨʫʻ ʨʦʟʚʠʪʦʢ ʧʝʜʘʛʦʛʽʢʠ ʢʫʣʴʪʫʨʠ ʚ ʇʦʣʴʱʽ, ʚʠʟʥʘʯʘʶʯʠ 

ʚ ʨʫʩʣʽ ʧʝʨʩʦʥʘʣʽʟʤʫ ʟʘʚʜʘʥʥʷ ʦʩʚʽʪʠ ʱʦʜʦ ʧʨʠʣʫʯʝʥʥʷ ʣʶʜʠʥʠ ʜʦ 

ʢʫʣʴʪʫʨʥʠʭ ʮʽʥʥʦʩʪʝʡ ʥʘʫʢʠ, ʤʠʩʪʝʮʪʚʘ, ʤʦʨʘʣʽ, ʧʨʘʚʘ, ʝʢʦʥʦʤʽʢʠ ʟʘʜʣʷ 

ʧʝʨʝʪʚʦʨʝʥʥʷ ʣʶʜʠʥʠ ʧʨʠʨʦʜʥʦʾ ʥʘ ʣʶʜʠʥʫ ʢʫʣʴʪʫʨʥʫ [1]. 
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ɿʘʛʘʣʴʥʘ ʢʨʠʟʘ ʦʩʚʽʪʠ, ʷʢʘ ʥʘ ʩʭʠʣʽ ʍʍ ʩʪʦʣʽʪʪʷ ʦʭʦʧʣʶʻ ʨʽʟʥʽ ʢʨʘʾʥʠ, 

ʧʦʚôʷʟʘʥʘ ʟ ʜʝʬʽʮʠʪʦʤ ʫ ʥʽʡ ʢʫʣʴʪʫʨʠ, ʚʪʨʘʪʦʶ ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ, 

ʪʝʭʥʦʢʨʘʪʠʯʥʠʤ ʧʝʨʝʚʘʥʪʘʞʝʥʥʷʤ, ʪʨʘʥʩʣʷʮʽʻʶ ʟʥʘʥʴ ʫ ʚʽʜʯʫʞʝʥʽʡ ʬʦʨʤʽ 

ʙʝʟ ʟʘʣʫʯʝʥʥʷ ʝʤʦʮʽʡʥʦʾ ʩʬʝʨʠ ʦʩʦʙʠʩʪʦʩʪʽ, ʧʝʨʝʥʘʩʠʯʝʥʽʩʪʶ ʟʤʽʩʪʫ 

ʟʥʘʥʥʷʤʠ ʧʨʠ ʚʽʜʩʫʪʥʦʩʪʽ ʩʤʠʩʣʽʚ. ʋʩʚʽʜʦʤʣʝʥʥʷ ʮʠʭ ʥʝʛʘʪʠʚʥʠʭ ʧʨʦʮʝʩʽʚ 

ʟʫʤʦʚʠʣʦ ʧʦʚʝʨʥʝʥʥʷ ʥʘʫʢʦʚʮʽʚ ʜʦ ʣʶʜʠʥʦʮʝʥʪʨʠʯʥʦʾ ʧʘʨʘʜʠʛʤʠ, ʷʢʘ ʫ 

ʚʠʛʣʷʜʽ ʨʽʟʥʦʤʘʥʽʪʥʠʭ ʬʽʣʦʩʦʬʩʴʢʠʭ ʪʝʯʽʡ (ʬʝʥʦʤʝʥʦʣʦʛʽʾ, ʬʽʣʦʩʦʬʩʴʢʦʾ 

ʘʥʪʨʦʧʦʣʦʛʽʾ, ʝʢʟʠʩʪʝʥʮʽʘʣʽʟʤʫ, ʛʝʨʤʝʥʝʚʪʠʢʠ) ʧʦʩʪʫʧʦʚʦ ʟʘʚʦʡʦʚʫʚʘʣʘ 

ʜʫʤʢʠ ʣʶʜʩʪʚʘ. ɼʨʫʛʘ ʧʦʣʦʚʠʥʘ ʤʠʥʫʣʦʛʦ ʩʪʦʣʽʪʪʷ ʦʟʥʘʤʝʥʫʚʘʣʘʩʴ 

ʘʢʪʠʚʥʦʶ ʧʝʨʝʦʮʽʥʢʦʶ ʦʩʚʽʪʷʥʩʴʢʠʭ ʧʘʨʘʜʠʛʤ ʫ ʨʽʟʥʠʭ ʢʫʪʦʯʢʘʭ ʧʣʘʥʝʪʠ. 

ʂʦʥʮʝʧʪʫʘʣʴʥʝ ʫʩʚʽʜʦʤʣʝʥʥʷ ʧʨʦʙʣʝʤʠ ʟʜʽʡʩʥʶʚʘʣʦʩʷ ʥʝ ʪʽʣʴʢʠ ʚ ʤʝʞʘʭ 

ʧʝʜʘʛʦʛʽʯʥʦʾ ʥʘʫʢʠ, ʘʣʝ ʡ ʫ ʩʫʤʽʞʥʠʭ ʟ ʥʝʶ ʧʩʠʭʦʣʦʛʽʾ, ʢʫʣʴʪʫʨʦʣʦʛʽʾ, 

ʩʦʮʽʦʣʦʛʽʾ ʪʦʱʦ. ɯʚʘʥ ɿʷʟʶʥ ʚʙʘʯʘʻ ʚʠʭʽʜ ʽʟ ʮʽʻʾ ʢʨʠʟʠ ʚ ʧʨʠʡʥʷʪʪʽ 

ʧʨʦʜʫʢʪʠʚʥʦʛʦ ʡ ʧʝʨʩʧʝʢʪʠʚʥʦʛʦ, ʦʩʦʙʠʩʪʽʩʥʦ ʦʨʽʻʥʪʦʚʘʥʦʛʦ 

ʢʫʣʴʪʫʨʦʣʦʛʽʯʥʦʛʦ ʧʽʜʭʦʜʫ ʜʦ ʤʦʜʝʨʥʽʟʘʮʽʾ ʦʩʚʽʪʠ, ʛʣʦʙʘʣʴʥʦʶ ʤʝʪʦʶ ʷʢʦʾ 

ʩʪʘʥʝ ʣʶʜʠʥʘ ʢʫʣʴʪʫʨʠ, ʟʜʘʪʥʘ ʟ ʤʘʢʩʠʤʘʣʴʥʦʶ ʝʬʝʢʪʠʚʥʽʩʪʶ ʨʝʘʣʽʟʫʚʘʪʠ 

ʩʚʦʾ ʽʥʜʠʚʽʜʫʘʣʴʥʽ ʟʜʽʙʥʦʩʪʽ, ʘ ʪʘʢʦʞ ʽʥʪʝʣʝʢʪʫʘʣʴʥʽ ʽ ʤʦʨʘʣʴʥʽ ʤʦʞʣʠʚʦʩʪʽ, 

ʣʶʜʠʥʘ, ʷʢʽʡ ʧʨʠʪʘʤʘʥʥʘ ʧʦʪʨʝʙʘ ʽ ʧʨʠʩʪʨʘʩʪʴ ʜʦ ʩʘʤʦʨʝʘʣʽʟʘʮʽʾ [4, 34ï35]. 

ɺ ʝʧʦʭʫ ʮʠʚʽʣʽʟʘʮʽʡʥʠʭ ʟʤʽʥ ʢʫʣʴʪʫʨʦʣʦʛʽʯʥʠʡ ʧʽʜʭʽʜ ʩʪʘʻ ʦʜʥʠʤ ʽʟ 

ʥʘʡʚʘʞʣʠʚʽʰʠʭ ʜʦʩʣʽʜʞʝʥʴ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʧʝʜʘʛʦʛʽʢʠ. ʉʧʠʨʘʶʯʠʩʴ ʥʘ 

ʧʨʽʦʨʠʪʝʪ ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʠʭ ʭʘʨʘʢʪʝʨʠʩʪʠʢ, ʚʽʥ ʚʽʜʢʨʠʚʘʻ ʰʣʷʭ ʱʦʜʦ 

ʨʦʟʛʣʷʜʫ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʚ ʽʩʪʦʨʠʯʥʽʡ ʨʝʪʨʦʩʧʝʢʪʠʚʽ, ʚ ʢʦʥʪʝʢʩʪʽ 

ʨʦʟʚʠʪʢʫ ʢʫʣʴʪʫʨʠ ʜʦʟʚʦʣʷʻ ʚʠʷʚʣʷʪʠ ʾʭ ʟʚôʷʟʢʠ ʟ ʪʝʧʝʨʽʰʥʽʤ ʽ ʤʘʡʙʫʪʥʽʤ, 

ʟʜʽʡʩʥʶʶʯʠ, ʪʘʢʠʤ ʯʠʥʦʤ, ʫ ʜʦʩʣʽʜʞʝʥʥʽ ʧʨʦʛʥʦʩʪʠʯʥʫ ʬʫʥʢʮʽʶ. ʈʦʟʛʣʷʜ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʟʜʽʡʩʥʝʥʠʡ ʫ ʢʦʥʪʝʢʩʪʽ ʩʦʮʽʦʢʫʣʴʪʫʨʥʠʭ ʭʘʨʘʢʪʝʨʠʩʪʠʢ 

ʥʘ ʰʠʨʦʢʦʤʫ ʪʣʽ ʢʫʣʴʪʫʨʥʦʛʦ ʞʠʪʪʷ, ʜʦʟʚʦʣʷʻ ʚʠʷʚʠʪʠ ʡ ʧʨʦʩʣʽʜʢʫʚʘʪʠ 

ʪʝʥʜʝʥʮʽʾ ʾʾ ʨʦʟʚʠʪʢʫ. 

ʂʨʠʟʘ ʦʩʚʽʪʠ ʩʧʦʥʫʢʘʣʘ ʜʦ ʨʦʟʨʦʙʢʠ ʥʦʚʠʭ ʬʫʥʜʘʤʝʥʪʘʣʴʥʠʭ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʽʜʝʡ. ɺʽʜʧʦʚʽʜʜʶ ʥʘ ʟʘʧʠʪ ʩʴʦʛʦʜʝʥʥʷ ʚ ʦʙôʻʜʥʘʥʽʡ ɭʚʨʦʧʽ 

ʩʪʘʻ ʢʦʥʮʝʧʮʽʷ ʧʦʣʽʢʫʣʴʪʫʨʥʦʾ ʦʩʚʽʪʠ, ʫʨʽʚʥʦʚʘʞʝʥʘ ʨʽʟʥʦʤʘʥʽʪʥʽʩʪʶ 

ʜʠʜʘʢʪʠʯʥʠʭ ʨʽʰʝʥʴ, ʱʦ ʽʩʪʦʨʠʯʥʦ ʩʢʣʘʣʠʩʷ ʥʘ ʮʠʭ ʪʝʨʝʥʘʭ. 

ʇʽʜʚʠʱʫʻʪʴʩʷ ʽʥʪʝʨʝʩ ʜʦ ʪʨʘʜʠʮʽʡ ʚʽʪʯʠʟʥʷʥʦʾ ʦʩʚʽʪʠ ʷʢ ʥʝʚʠʯʝʨʧʥʦʾ 

ʩʢʘʨʙʥʠʮʽ ʬʽʣʦʩʦʬʩʴʢʦ-ʧʝʜʘʛʦʛʽʯʥʠʭ ʽʜʝʡ, ʱʦ ʧʦʪʨʝʙʫʶʪʴ ʙʽʣʴʰ ʧʦʚʥʦʛʦ 

ʨʦʟʢʨʠʪʪʷ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʧʨʠʥʮʠʧʫ ʻʜʥʦʩʪʽ ʚʽʪʯʠʟʥʷʥʦʾ ʽ ʩʚʽʪʦʚʦʾ ʢʫʣʴʪʫʨ. 

ʋ ʮʴʦʤʫ ʢʦʥʪʝʢʩʪʽ ʥʦʚʽ ʢʦʥʮʝʧʮʽʾ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʚʠʥʠʢʘʶʪʴ ʥʘ ʙʘʟʽ 

ʯʽʪʢʦʛʦ ʫʩʚʽʜʦʤʣʝʥʥʷ ʛʝʥʝʪʠʯʥʠʭ ʟʚôʷʟʢʽʚ ʽʟ ʧʦʧʝʨʝʜʥʽʤʠ ʢʦʥʮʝʧʮʽʷʤʠ. 
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ʅʘʧʨʠʢʽʥʮʽ ʍʍ ʩʪʦʣʽʪʪʷ ʟôʷʚʣʷʻʪʴʩʷ ʥʦʚʘ ʧʝʨʩʧʝʢʪʠʚʘ ʙʘʯʝʥʥʷ ʷʢ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ, ʪʘʢ ʽ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʚʟʘʛʘʣʽ. ɼʫʤʢʘ ʧʨʦ 

ʪʝ, ʱʦ ʟʘʭʽʜʥʘ ʢʣʘʩʠʯʥʘ ʤʫʟʠʢʘ ʫʦʩʦʙʣʶʻ ʤʫʟʠʯʥʠʡ ʨʦʟʚʠʪʦʢ, ʘ ʟʘʭʽʜʥʘ 

ʤʫʟʠʯʥʘ ʝʜʫʢʘʮʽʷ ï ʽʜʝʘʣʴʥʫ ʡ ʢʦʥʮʝʥʪʨʦʚʘʥʫ ʬʦʨʤʫ ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ 

ʟʤʽʥʶʻʪʴʩʷ ʽʥʪʝʨʢʫʣʴʪʫʨʥʠʤ (ʤʫʣʴʪʠʢʫʣʴʪʫʨʥʠʤ, ʧʦʣʽʢʫʣʴʪʫʨʥʠʤ) 

ʧʽʜʭʦʜʦʤ, ʷʢʠʡ ʩʧʠʨʘʻʪʴʩʷ ʥʘ ʪʝʦʨʽʶ ʜʽʘʣʦʛʫ ʢʫʣʴʪʫʨ. ʋ ʩʬʝʨʫ 

ʜʦʩʣʽʜʥʠʮʴʢʠʭ ʽʥʪʝʨʝʩʽʚ ʧʦʪʨʘʧʣʷʶʪʴ ʨʽʟʥʦʤʘʥʽʪʥʽ ʬʦʨʤʠ ʤʫʟʠʯʥʦʛʦ 

ʥʘʚʯʘʥʥʷ. ɿʘʭʽʜʥʘ ʢʣʘʩʠʯʥʘ ʤʫʟʠʢʘ ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʦʜʠʥ ʟ ʙʘʛʘʪʴʦʭ 

ʨʽʟʥʦʚʠʜʽʚ ʤʫʟʠʢʠ, ʢʦʞʥʠʡ ʟ ʷʢʠʭ ʘʥʘʣʽʟʫʻʪʴʩʷ ʫ ʚʣʘʩʥʦʤʫ ʢʦʥʪʝʢʩʪʽ ʟʛʽʜʥʦ ʟ 

ʢʦʥʢʨʝʪʥʦʶ ʤʫʟʠʯʥʦʶ ʪʨʘʜʠʮʽʻʶ, ʘ ʟʘʭʽʜʥʘ ʤʫʟʠʯʥʘ ʦʩʚʽʪʘ ʚʠʟʥʘʻʪʴʩʷ 

ʪʽʣʴʢʠ ʦʜʥʠʤ ʟ ʙʘʛʘʪʴʦʭ ʤʝʪʦʜʽʚ, ʟʘʚʜʷʢʠ ʷʢʠʤ ʣʶʜʠʥʘ ʧʽʟʥʘʻ ʤʫʟʠʢʫ. ʉʝʨʝʜ 

ʧʨʦʧʘʛʘʥʜʠʩʪʽʚ ʤʫʣʴʪʠʢʫʣʴʪʫʨʥʦʛʦ ʧʽʜʭʦʜʫ ʚ ʟʘʭʽʜʥʽʡ ʤʫʟʠʯʥʽʡ ʧʝʜʘʛʦʛʽʮʽ 

ʤʦʞʥʘ ʚʠʨʽʟʥʠʪʠ ʪʘʢʠʭ ʜʦʩʣʽʜʥʠʢʽʚ, ʷʢ ʇ. ʉ. ʂʝʤʧʙʝʣ, ɹ. ʈʘʡʤʝʨ, ʄ. ʌʣʦʡʜ, 

ʊ. ʌʦʣʴʢ ʘ ʪʘʢʦʞ ʛʨʫʧʫ ʘʚʪʦʨʽʚ, ʟʦʩʝʨʝʜʞʝʥʠʭ ʥʘʚʢʦʣʦ ʧʨʝʩʪʠʞʥʦʾ ʩʝʨʽʾ 

Global Music Series, ʱʦ ʚʠʜʘʻʪʴʩʷ Oxford University Press. ʋ ʇʦʣʴʱʽ, ʫ ʩʚʦʶ 

ʯʝʨʛʫ, ʥʘʟʚʝʤʦ ʪʘʢʠʭ ʜʦʩʣʽʜʥʠʢʽʚ ʽʥʪʝʨʢʫʣʴʪʫʨʥʦʾ ʦʩʚʽʪʠ, ʷʢ ɸ. ɹʷʣʢʦʚʩʴʢʠʡ, 

ɸ. ʈʦʛʘʣʴʩʴʢʘ-ʄʘʨʘʩʽʥʴʩʴʢʘ, ʪʘ ʗ. ʍʘʮʽʥʴʩʴʢʠʡ. 

ɯʥʰʠʤ ʚʘʞʣʠʚʠʤ ʤʝʪʦʜʦʣʦʛʽʯʥʠʤ ʦʨʽʻʥʪʠʨʦʤ ʩʫʯʘʩʥʠʭ ʜʦʩʣʽʜʞʝʥʴ ʫ 

ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʩʪʘʻ ʘʢʩʽʦʣʦʛʽʷ. ɿ ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʧʦʟʠʮʽʡ ʢʫʣʴʪʫʨʘ 

ʻ ʽ ʧʨʦʮʝʩʦʤ ʚʽʜʥʘʡʜʝʥʥʷ ʪʘ ʩʪʚʦʨʝʥʥʷ ʮʽʥʥʦʩʪʝʡ, ʽ ʨʝʟʫʣʴʪʘʪʦʤ ʫ ʚʠʛʣʷʜʽ 

ʩʫʢʫʧʥʦʩʪʽ ʮʽʥʥʦʩʪʝʡ, ʦʪʨʠʤʘʥʠʭ ʨʘʥʽʰʝ. ɯʜʝʘʣʠ ʡ ʮʽʥʥʦʩʪʽ, 

ʪʨʘʥʩʬʦʨʤʦʚʘʥʽ ʫ ʮʽʣʽ ʡ ʟʘʚʜʘʥʥʷ ʦʩʚʽʪʠ, ʨʝʘʣʽʟʫʶʪʴʩʷ ʫ ʥʘʚʯʘʣʴʥʦ-

ʚʠʭʦʚʥʦʤʫ ʧʨʦʮʝʩʽ. ɺʠʟʥʘʯʝʥʥʷ ʩʪʫʧʝʥʽ ʛʣʠʙʠʥʠ ʮʽʻʾ ʨʝʘʣʽʟʘʮʽʾ ʥʘ ʦʢʨʝʤʠʭ 

ʝʪʘʧʘʭ ʨʦʟʚʠʪʢʫ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʤʦʞʝ ʟʜʽʡʩʥʶʚʘʪʠʩʴ ʟʘʩʦʙʘʤʠ 

ʧʦʨʽʚʥʷʣʴʥʦ-ʽʩʪʦʨʠʯʥʦʛʦ ʜʦʩʣʽʜʞʝʥʥʷ, ʘ ʫ ʧʦʻʜʥʘʥʽ ʟ ʢʦʤʧʘʨʘʪʠʚʽʩʪʠʢʦʶ 

ʜʦʟʚʦʣʠʪʴ ʩʪʚʦʨʠʪʠ ʮʽʣʽʩʥʫ ʘʢʩʽʦʣʦʛʽʯʥʫ ʢʘʨʪʠʥʫ. 

ʉʣʽʜ ʟʛʘʜʘʪʠ ʽʜʝʾ ʧʝʨʩʦʥʘʣʽʟʤʫ, ʷʢʽ ʩʧʠʨʘʶʪʴʩʷ ʥʘ ʢʫʣʴʪʫʨʦʣʦʛʽʯʥʽ ʡ 

ʘʢʩʽʦʣʦʛʽʯʥʽ ʟʘʩʘʜʠ ʽ ʧʨʦʛʦʣʦʰʫʶʪʴ ʥʘʡʙʽʣʴʰʦʶ ʮʽʥʥʽʩʪʶ ʦʩʦʙʠʩʪʽʩʪʴ 

(ʧʝʨʩʦʥʫ). ʉʝʨʝʜ ʢʦʥʮʝʧʪʫʘʣʴʥʠʭ ʧʦʣʦʞʝʥʴ ʧʦʣʴʩʴʢʠʭ ʧʝʨʩʦʥʘʣʽʩʪʽʚ 

ʗ. ʊʘʨʥʦʚʩʴʢʦʛʦ ʪʘ ɸ. ʐʦʣʪʠʩʝʢʘ ʚʠʨʽʟʥʠʤʦ ʽʜʝʶ ʧʨʦʪʠʩʪʘʚʣʝʥʥʷ 

ʦʩʚʽʯʝʥʦʩʪʽ ʡ ʧʨʦʬʝʩʽʦʥʘʣʽʟʤʫ. ʃʶʜʠʥʘ ʦʩʚʽʯʝʥʘ ï ʮʝ ʣʶʜʠʥʘ, ʫ ʷʢʦʾ 

ʩʬʦʨʤʦʚʘʥʽ ʤʦʨʘʣʴʥʽ, ʚʦʣʴʦʚʽ ʡ ʢʦʛʥʽʪʠʚʥʽ ʷʢʦʩʪʽ, ʘ ʚ ʦʩʥʦʚʽ ʾʾ ʘʢʪʠʚʥʦʩʪʽ 

ʣʝʞʠʪʴ ʣʶʙʦʚ ʜʦ ʚʩʴʦʛʦ ʩʚʽʪʫ; ʣʶʜʠʥʘ, ʷʢʽʡ ʧʨʠʪʘʤʘʥʥʽ ʥʝ ʪʽʣʴʢʠ ʪʘʢʽ 

çʟʥʘʢʠè ʜʫʭʫ, ʷʢ ʷʩʥʠʡ ʨʦʟʫʤ, ʜʦʙʨʘ ʚʦʣʷ ʽ ʱʠʨʝ ʩʝʨʮʝ, ʘʣʝ ʡ ʧʦʟʠʪʠʚʥʠʡ 

ʭʘʨʘʢʪʝʨ, ʷʩʢʨʘʚʘ ʦʩʦʙʠʩʪʽʩʪʴ ʽ ʣʶʜʷʥʽʩʪʴ. ʃʶʜʠʥʘ ʦʩʚʽʯʝʥʘ ʷʢ ʘʥʪʠʧʦʜ 

ʣʶʜʠʥʠ-ʧʨʦʬʝʩʽʦʥʘʣʘ ï ʮʝ ʣʶʜʠʥʘ ʚʽʣʴʥʘ ʜʫʭʦʤ, ʩʧʨʷʤʦʚʘʥʘ ʥʘ 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

15 

ʧʨʠʤʥʦʞʝʥʥʷ ʜʫʭʦʚʥʦʾ ʢʫʣʴʪʫʨʠ, ʟʜʘʪʥʘ ʥʘ ʚʽʣʴʥʫ ʬʽʣʦʩʦʬʩʴʢʫ ʨʝʬʣʝʢʩʽʶ, 

ʦʨʠʛʽʥʘʣʴʥʫ ʭʫʜʦʞʥʶ ʪʚʦʨʯʽʩʪʴ ʽ ʩʧʨʦʤʦʞʥʘ ʧʨʦʚʦʜʠ ʥʘʫʢʦʚʽ ʜʦʩʣʽʜʞʝʥʥʷ. 

ɺʠʩʥʦʚʢʠ. ʄʝʪʦʜʦʣʦʛʽʯʥʽ ʧʦʰʫʢʠ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʧʦʚʠʥʥʽ 

ʩʧʠʨʘʪʠʩʷ ʥʘ ʦʩʥʦʚʥʽ ʟʘʢʦʥʠ ʜʽʘʣʝʢʪʠʢʠ, ʧʨʠʥʮʠʧ ʽʩʪʦʨʠʟʤʫ ʪʘ 

ʩʠʥʝʨʛʝʪʠʯʥʫ ʧʘʨʘʜʠʛʤʫ, ʱʦ ʜʦʟʚʦʣʷʻ ʚʠʷʚʠʪʠ ʧʝʨʝʜʫʤʦʚʠ ʚʠʥʠʢʥʝʥʥʷ 

ʛʘʣʫʟʽ, ʦʩʥʦʚʥʫ ʚʥʫʪʨʽʰʥʶ ʩʫʧʝʨʝʯʥʽʩʪʴ ʷʢ ʜʞʝʨʝʣʦ ʾʾ ʩʘʤʦʨʦʟʚʠʪʢʫ, 

ʟʜʽʡʩʥʠʪʠ ʜʽʘʣʝʢʪʠʯʥʫ ʧʝʨʽʦʜʠʟʘʮʽʶ ʪʘ ʥʘʫʢʦʚʦ ʦʙˇʨʫʥʪʦʚʘʥʠʡ ʧʨʦʛʥʦʟ 

ʧʦʜʘʣʴʰʦʛʦ ʨʦʟʚʠʪʢʫ ʾʾ ʩʢʣʘʜʦʚʠʭ, ʟʦʢʨʝʤʘ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʪʘ 

ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ. ɺʠʢʦʨʠʩʪʘʥʥʷ ʦʟʥʘʯʝʥʠʭ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ 

ʦʨʽʻʥʪʠʨʽʚ ʜʦʟʚʦʣʠʣʦ ʚʠʦʢʨʝʤʠʪʠ 5 ʝʪʘʧʽʚ ˇʝʥʝʟʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʦʩʚʽʪʠ ʚ ʋʢʨʘʾʥʽ ï ʢʦʥʬʝʩʽʡʥʦ-ʤʫʟʠʯʥʠʡ, ʩʝʢʫʣʷʨʠʟʘʮʽʡʥʦ-ʦʩʚʽʪʥʽʡ, 

ʧʦʰʫʢʦʚʦ-ʦʨʛʘʥʽʟʘʮʽʡʥʠʡ, ʩʘʤʦʽʜʝʥʪʠʬʽʢʘʮʽʡʥʠʡ ʪʘ ʽʥʪʝʛʨʘʮʽʡʥʠʡ. 

ʂʣʶʯʦʚʠʤ ʤʦʤʝʥʪʦʤ ʧʝʨʝʪʚʦʨʝʥʥʷ ʄʇʆ ʥʘ ʢʦʤʧʦʥʝʥʪ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ 

ʩʪʘʻ ʧʦʷʚʘ ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʽʚ  ̔ ʬʘʢʫʣʴʪʝʪʽʚ ʤʠʩʪʝʮʪʚ, ʷʢʽ 

ʧʦʛʣʠʥʘʶʪʴ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʫ ʦʩʚʽʪʫ: ʟʥʠʢʘʶʪʴ ʾʾ ʦʨʛʘʥʽʟʘʮʽʡʥʦ-

ʬʦʨʤʘʣʴʥʽ ʦʟʥʘʢʠ ʷʢ ʛʘʣʫʟʽ, ʪʘ ʚʦʥʘ ʧʝʨʝʭʦʜʠʪʴ ʫ ʥʦʚʫ ʷʢʽʩʪʴ.  

ʄʝʪʦʜʦʣʦʛʽʯʥʽ ʧʦʰʫʢʠ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʜʦʟʚʦʣʷʶʪʴ 

ʟʜʽʡʩʥʠʪʠ ʦʙˇʨʫʥʪʦʚʘʥʠʡ ʧʨʦʛʥʦʟ ʾʾ ʨʦʟʚʠʪʢʫ. ʅʠʥʽ ʡʦʛʦ ʧʨʦʚʽʜʥʠʤʠ 

ʪʝʥʜʝʥʮʽʷʤʠ ʩʪʘʶʪʴ ʽʥʪʝʛʨʘʮʽʡʥʽ, ʚʧʣʠʚ ʷʢʠʭ ʤʦʞʥʘ ʚʽʜʥʘʡʪʠ ʚ ʙʫʜʴ-ʷʢʠʭ 

ʥʦʚʘʮʽʷʭ: ʟʘʛʘʣʴʥʦʻʚʨʦʧʝʡʩʴʢʘ ʽʥʪʝʛʨʘʮʽʷ ʟʫʤʦʚʣʶʻ ʩʪʘʥʜʘʨʪʠʟʘʮʽʶ 

ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʱʦ ʙʘʟʫʻʪʴʩʷ ʥʘ ʢʦʤʧʝʪʝʥʪʥʽʩʥʦʤʫ ʧʽʜʭʦʜʽ; ʽʥʪʝʛʨʘʮʽʷ 

ʨʽʟʥʠʭ ʩʪʫʧʝʥʽʚ ʦʩʚʽʪʠ ʚ ʯʘʩʦʚʠʭ ʢʦʦʨʜʠʥʘʪʘʭ ʧʦʨʦʜʞʫʻ ʪʘʢʽ ʷʚʠʱʘ, ʷʢ 

ʥʝʧʝʨʝʨʚʥʘ ʦʩʚʽʪʘ ʡ ʦʩʚʽʪʘ ʜʦʨʦʩʣʠʭ; ʨʦʟʚʠʪʦʢ ʤʽʞʧʨʝʜʤʝʪʥʠʭ ʟʚôʷʟʢʽʚ 

ʤʽʞ ʜʠʩʮʠʧʣʽʥʘʤʠ ʭʫʜʦʞʥʴʦ-ʝʩʪʝʪʠʯʥʦʛʦ ʮʠʢʣʫ ʩʧʨʠʯʠʥʷʻ ʾʭ ʦʙôʻʜʥʘʥʥʷ 

ʚ ʤʝʞʘʭ ʥʦʚʦʾ ʦʩʚʽʪʥʴʦʾ ʛʘʣʫʟʽ ï ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ; ʽʥʪʝʛʨʘʮʽʷ ʤʫʟʠʯʥʠʭ 

ʢʫʣʴʪʫʨ ʚʠʢʣʠʢʘʻ ʜʦ ʞʠʪʪʷ ʧʦʣʽʢʫʣʴʪʫʨʥʫ ʤʫʟʠʯʥʫ ʧʝʜʘʛʦʛʽʢʫ, ʘ 

ʽʥʪʝʨʥʘʮʽʦʥʘʣʽʟʘʮʽʷ ʥʘʫʢʦʚʦʛʦ ʧʨʦʩʪʦʨʫ ʧʨʠʟʚʦʜʠʪʴ ʜʦ ʘʢʪʠʚʽʟʘʮʽʾ 

ʢʦʤʧʘʨʘʪʠʚʥʠʭ ʨʦʟʚʽʜʦʢ, ʨʦʟʨʦʙʢʠ ʤʽʞʥʘʨʦʜʥʠʭ ʦʩʚʽʪʥʽʭ ʽ ʜʦʩʣʽʜʥʠʮʴʢʠʭ 

ʧʨʦʝʢʪʽʚ. ʉʘʤʝ ʮʽ ʪʝʥʜʝʥʮʽʾ ʙʫʜʫʪʴ ʜʠʢʪʫʚʘʪʠ ʰʣʷʭʠ ʤʦʜʝʨʥʽʟʘʮʽʾ ʛʘʣʫʟʽ ʚ 

ʥʘʧʨʷʤ ̔ʾʾ ʛʫʤʘʥʽʟʘʮʽʾ ʪʘ ʧʦʩʠʣʝʥʥʷ ʫʚʘʛʠ ʜʦ ʦʩʦʙʠʩʪʦʩʪʽ ʤʘʡʙʫʪʥʴʦʛʦ 

ʚʯʠʪʝʣʷ ʤʠʩʪʝʮʴʢʠʭ ʜʠʩʮʠʧʣʽʥ, ʟʜʘʪʥʦʛʦ ʜʦ ʩʘʤʦʨʦʟʚʠʪʢʫ, ʩʧʨʦʤʦʞʥʦʛʦ 

ʚʽʜʩʪʦʶʚʘʪʠ ʜʫʭʦʚʥʽ ʮʽʥʥʦʩʪʽ, ʧʨʦʧʘʛʫʚʘʪʠ ʥʘʜʙʘʥʥʷ ʩʚʽʪʦʚʦʾ ʪʘ 

ʚʽʪʯʠʟʥʷʥʦʾ ʭʫʜʦʞʥʴʦʾ ʢʫʣʴʪʫʨʠ, ʩʘʤʦʩʪʽʡʥʦ ʩʪʚʦʨʶʚʘʪʠ ʘʚʪʦʨʩʴʢʽ 

ʧʨʦʛʨʘʤʠ, ʚʽʣʴʥʦ ʢʦʨʠʩʪʫʚʘʪʠʩ ̫ ʤʫʣʴʪʠʤʝʜʽʡʥʠʤʠ ʟʘʩʦʙʘʤʠ, 

ʟʘʧʨʦʚʘʜʞʫʶʯʠ ʚ ʥʘʚʯʘʣʴʥʠʡ ʧʨʦʮʝʩ ʽʥʥʦʚʘʮʽʡʥʽ ʪʝʭʥʦʣʦʛʽʾ, ʬʦʨʤʫʶʯʠ 

ʥʘʮʽʦʥʘʣʴʥʫ ʩʘʤʦʩʚʽʜʦʤʽʩʪʴ ʪʘ ʽʥʪʝʨʢʫʣʴʪʫʨʥʫ ʪʦʣʝʨʘʥʪʥʽʩʪʴ ʫʯʥʽʚ, ʾʭ 

ʘʨʪʠʩʪʠʯʥʫ ʘʢʪʠʚʥʽʩʪʴ ʪʘ ʝʢʩʧʨʝʩʠʚʥʽʩʪʴ. 
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ʅʘ ʥʘʰ ʧʦʛʣʷʜ, ʩʘʤʝ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʨʝʟʫʣʴʪʘʪʽʚ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ 

ʧʦʰʫʢʽʚ ʫ ʩʬʝʨʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʥʠʥʽ ʩʣʽʜ ʨʦʟʧʦʯʠʥʘʪʠ ʦʙˇʨʫʥʪʫʚʘʥʥʷ 

ʥʘʡʥʦʚʽʰʦʾ ʾʾ ʛʘʣʫʟʽ ï ʭʦʨʝʦʛʨʘʬʽʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ, ʧʨʦ ʱʦ ʡ ʙʫʜʝ 

ʡʪʠʩʴ ʫ ʥʘʩʪʫʧʥʠʭ ʧʫʙʣʽʢʘʮʽʷʭ. 
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ʈɽɿʖʄɽ 

ɻ. ʖ. ʅʠʢʦʣʘʠ. ʄʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ ʧʦʠʩʢʠ ʚ ʦʙʣʘʩʪʠ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʦʪʨʝʥʳ ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ ʦʨʠʝʥʪʠʨʳ ʠʩʩʣʝʜʦʚʘʥʠʡ 

ʧʨʦʙʣʝʤʳ ʨʘʟʚʠʪʠʷ ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʩʨʝʜʠ ʢʦʪʦʨʳʭ: 

ʦʩʥʦʚʥʳʝ ʟʘʢʦʥʳ ʜʠʘʣʝʢʪʠʢʠ, ʧʨʠʥʮʠʧ ʠʩʪʦʨʠʟʤʘ ʠ ʩʠʥʝʨʛʝʪʠʯʝʩʢʘʷ 

ʧʘʨʘʜʠʛʤʘ, ʧʦʟʚʦʣʷʝʪ ʚʳʷʚʠʪʴ ʧʨʝʜʧʦʩʳʣʢʠ ʚʦʟʥʠʢʥʦʚʝʥʠʷ ʦʪʨʘʩʣʠ, 

ʦʩʥʦʚʥʦʝ ʚʥʫʪʨʝʥʥʝʝ ʧʨʦʪʠʚʦʨʝʯʠʝ ʢʘʢ ʠʩʪʦʯʥʠʢ ʝʝ ʩʘʤʦʨʘʟʚʠʪʠʷ, 

ʦʩʫʱʝʩʪʚʠʪʴ ʜʠʘʣʝʢʪʠʯʝʩʢʦʝ ʧʝʨʠʦʜʠʟʘʮʠʶ ʠ ʥʘʫʯʥʦ ʦʙʦʩʥʦʚʘʥʥʳʡ 

ʧʨʦʛʥʦʟ. ɺʳʜʝʣʝʥʳ ʵʪʘʧʳ ʛʝʥʝʟʠʩʘ ʤʫʟʳʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʛʦ 
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ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʋʢʨʘʠʥʝ; ʦʪʨʘʞʝʥ ʧʨʦʮʝʩʩ ʧʨʝʚʨʘʱʝʥʠʷ ʝʝ ʚ ʢʦʤʧʦʥʝʥʪ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʚ ʩʠʩʪʝʤʝ ʢʦʪʦʨʦʡ ʩʝʡʯʘʩ ʧʨʦʠʩʭʦʜʠʪ 

ʜʠʬʬʝʨʝʥʮʠʘʮʠʷ ʥʦʚʦʡ ʩʦʩʪʘʚʣʷʶʱʝʡ ï ʭʦʨʝʦʛʨʘʬʠʯʝʩʢʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ, 

ʯʪʦ ʪʨʝʙʫʝʪ ʩʚʦʝʛʦ ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʦʛʦ ʦʙʦʩʥʦʚʘʥʠʷ . 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʨʘʟʚʠʪʠʝ ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʥʘʫʯʥʦ-

ʭʫʜʦʞʝʩʪʚʝʥʥʘʷ ʧʘʨʘʜʠʛʤʘ, ʤʫʟʳʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, 

ʭʦʨʝʦʛʨʘʬʠʯʝʩʢʠʝ-ʧʝʜʘʛʦʛʠʯʝʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ 

ʦʨʠʝʥʪʠʨʳ, ʠʥʪʝʛʨʘʮʠʦʥʥʳʝ ʪʝʥʜʝʥʮʠʠ. 

 

SUMMARY  

H. Nikolai.  Methodological research in the sphere of arts education 

The author dwells upon the methodological cornerstones of the research of 

the development of arts education, namely the basic dialectic laws, the principle of 

historicism and synergetic paradigm, which helps reveal the premises of the 

foundation of this sphere, the main inner contradiction, which serves as the source 

of its self-development, make dialectic periodization and scientifically grounded 

prognosis. The stages of genesis of musical pedagogical education in Ukraine are 

singled out, such as confessional and musical stage, stage of secularization of 

education, stage of search and organization, self-identification and integration 

stages. The author describes the process of transformation of musical pedagogical 

education into a component of arts education, when together with the 

establishment of pedagogical universities and arts departments that absorbed 

musical pedagogical educayion, its organizational and formal features of a 

branch disappear and it acquires new characteristics. The article traces the 

processes of integration and differentiation, due to which musical pedagogical 

education becomes a component of arts education, while within the latter 

differentiation of choreographic pedagogical education occurs. 

Key words: development of arts education, scientific and arts paradigm, 

musical pedagogical education, choreographic pedagogical education, 

methodological guidelines, integration tendencies. 
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ʋɼʂ 378.637.016:78(043.3) 

ʆ. ɺ. ɭʨʝʤʝʥʢʦ  

ʉʫʤʩʴʢʠʡ ʜʝʨʞʘʚʥʠʡ ʧʝʜʘʛʦʛʽʯʥʠʡ  

ʫʥʽʚʝʨʩʠʪʝʪ ʽʤʝʥʽ ɸ. ʉ. ʄʘʢʘʨʝʥʢʘ 
 

ʂʆʅʎɽʇʊʋɸʃʔʅɯ ɸʉʇɽʂʊʀ ʇɯɼɻʆʊʆɺʂʀ ʄɸɻɯʉʊʈɯɺ 

ʄʋɿʀʏʅʆɻʆ ʄʀʉʊɽʎʊɺɸ 
 

ʋ ʧʫʙʣʽʢʘʮʽʾ ʚʠʩʚʽʪʣʝʥʦ ʪʝʦʨʝʪʠʢʦ-ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʦʩʥʦʚʠ ʧʽʜʛʦʪʦʚʢʠ 

ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʚ ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʘʭ. ʈʦʟʢʨʠʪʦ 

ʩʫʪʥʽʩʪʴ ʽ ʧʨʦʘʥʘʣʽʟʦʚʘʥʦ ʪʝʦʨʝʪʠʯʥʽ ʧʽʜʭʦʜʠ ʜʦ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʽʟ 

ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ. ʇʽʜʢʨʝʩʣʶʻʪʴʩʷ, ʱʦ ʧʽʜʛʦʪʦʚʢʘ ʤʘʛʽʩʪʨʽʚ 

ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ˇʨʫʥʪʫʻʪʴʩʷ ʥʘ ʪʝʦʨʝʪʠʯʥʠʭ ʽʜʝʷʭ ʱʦʜʦ 

ʥʘʮʽʦʥʘʣʴʥʦʾ ʧʘʨʘʜʠʛʤʠ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʽʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ, 

ʛʫʤʘʥʽʩʪʠʯʥʦʾ ʦʩʥʦʚʠ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʧʽʜʭʦʜʽʚ ʜʦ 

ʥʘʚʯʘʥʥʷ ʤʫʟʠʢʘʥʪʽʚ-ʧʝʜʘʛʦʛʽʚ, ʝʢʟʠʩʪʝʥʮʽʡʥʦ-ʝʤʦʮʽʡʥʦʛʦ ʥʘʧʨʷʤʫ 

ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ ʪʘ ʡʦʛʦ ʘʢʤʝʦʣʦʛʽʯʥʦʾ ʩʧʨʷʤʦʚʘʥʦʩʪʽ, ʘ ʪʘʢʦʞ 

ʧʨʦʛʥʦʩʪʠʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ ʬʘʭʦʚʦʾ ʧʽʜʛʦʪʦʚʢʠ.  ʆʙˇʨʫʥʪʦʚʘʥʦ ʧʨʦʚʽʜʥʽ 

ʫʟʘʛʘʣʴʥʝʥʽ ʧʦʟʠʮʽʾ ʱʦʜʦ ʚʠʟʥʘʯʝʥʦʾ ʨʦʣʽ ʢʦʥʩʦʣʽʜʘʮʽʡʥʦʛʦ ʧʽʜʭʦʜʫ ʷʢ 

ʪʝʦʨʝʪʠʯʥʦʾ ʦʩʥʦʚʠ ʦʟʥʘʯʝʥʦʾ ʧʽʜʛʦʪʦʚʢʠ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʤʘʛʽʩʪʨʠ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ, ʢʦʥʩʦʣʽʜʘʮʽʡʥʠʡ 

ʧʽʜʭʽʜ, ʤʫʟʠʯʥʦ-ʬʘʭʦʚʠʡ, ʧʝʜʘʛʦʛʽʯʥʦ-ʧʨʘʢʪʠʯʥʠʡ, ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʠʡ 

ʥʘʧʨʷʤʠ ʧʽʜʛʦʪʦʚʢʠ. 
 

ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ʉʫʯʘʩʥʽ ʤʦʜʝʨʥʽʟʘʮʽʡʥʽ ʧʽʜʭʦʜʠ ʫ 

ʚʽʪʯʠʟʥʷʥʽʡ ʦʩʚʽʪʽ, ʧʦʚôʷʟʘʥʽ ʟ ʧʨʦʮʝʩʘʤʠ ʛʣʦʙʘʣʽʟʘʮʽʾ, ʨʦʟʰʠʨʝʥʥʷʤ ʽ 

ʧʦʛʣʠʙʣʝʥʥʷʤ ʤʽʞʥʘʨʦʜʥʠʭ ʢʦʥʪʘʢʪʽʚ, ʟʘʙʝʟʧʝʯʫʶʪʴʩʷ ʚʧʨʦʚʘʜʞʝʥʥʷʤ 

ʛʫʤʘʥʽʩʪʠʯʥʠʭ ʧʨʽʦʨʠʪʝʪʽʚ, ʦʧʦʨʦʶ ʥʘ ʥʘʮʽʦʥʘʣʴʥʽ ʟʘʩʘʜʠ ʨʦʟʚʠʪʢʫ ʦʩʚʽʪʠ, 

ʘʢʪʫʘʣʽʟʘʮʽʻʶ ʦʩʦʙʠʩʪʽʩʥʦ-ʩʦʮʽʘʣʴʥʠʭ ʧʽʜʭʦʜʽʚ ʜʦ ʥʘʚʯʘʥʥʷ, ʜʦʪʨʠʤʘʥʥʷʤ 

ʧʨʠʥʮʠʧʫ ʢʫʣʴʪʫʨʦʚʽʜʧʦʚʽʜʥʦʩʪʽ ʥʘʚʯʘʥʥʷ, ʜʦʩʷʛʥʝʥʥʷʤ ʦʧʪʠʤʘʣʴʥʦʛʦ 

ʙʘʣʘʥʩʫ ʤʽʞ ʧʽʟʥʘʚʘʣʴʥʦʶ, ʦʮʽʥʶʚʘʣʴʥʦʶ, ʪʚʦʨʯʦʶ ʩʬʝʨʘʤʠ ʥʘʚʯʘʣʴʥʦʾ 

ʜʽʷʣʴʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ. 

ɺʠʨʽʰʘʣʴʥʫ ʨʦʣʴ ʫ ʨʝʘʣʽʟʘʮʽʾ ʮʠʭ ʟʘʚʜʘʥʴ ʚʽʜʽʛʨʘʻ ʧʨʦʮʝʩ 

ʫʜʦʩʢʦʥʘʣʝʥʥʷ ʦʩʚʽʪʠ ʫ ʚʠʱʽʡ ʰʢʦʣʽ ʟ ʤʝʪʦʶ ʬʦʨʤʫʚʘʥʥʷ ʩʧʝʮʽʘʣʽʩʪʽʚ, ʷʢʽ 

ʚʦʣʦʜʽʶʪʴ ʛʣʠʙʦʢʠʤʠ ʬʫʥʜʘʤʝʥʪʘʣʴʥʠʤʠ ʡ ʩʧʝʮʽʘʣʴʥʠʤʠ ʟʥʘʥʥʷʤʠ ʪʘ 

ʟʜʘʪʥʽ ʜʦ ʩʘʤʦʩʪʽʡʥʦ-ʪʚʦʨʯʦʾ ʜʽʷʣʴʥʦʩʪʽ. ʋʩʝ ʮʝ ʟʫʤʦʚʣʶʻ ʥʝʦʙʭʽʜʥʽʩʪʴ 

ʘʢʪʫʘʣʽʟʘʮʽʾ ʮʽʣʦʛʦ ʢʦʤʧʣʝʢʩʫ ʧʠʪʘʥʴ, ʷʢʽ ʩʪʦʩʫʶʪʴʩʷ ʟʜʽʡʩʥʝʥʥʷ ʟʤʽʩʪʦʚʦ-

ʦʨʛʘʥʽʟʘʮʽʡʥʠʭ ʟʘʭʦʜʽʚ ʽ ʾʭ ʪʝʦʨʝʪʠʢʦ-ʢʦʥʮʝʧʪʫʘʣʴʥʦʛʦ ʩʫʧʨʦʚʦʜʫ. 
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ɸʥʘʣʽʟ ʘʢʪʫʘʣʴʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʇʨʦʙʣʝʤʘ ʧʨʦʬʝʩʽʡʥʦʾ ʧʽʜʛʦʪʦʚʢʠ 

ʟʥʘʡʰʣʘ ʛʣʠʙʦʢʝ ʡ ʩʠʩʪʝʤʘʪʠʟʦʚʘʥʝ ʚʪʽʣʝʥʥʷ ʚ ʥʘʫʢʦʚʽʡ ʣʽʪʝʨʘʪʫʨʽ. ɸ 

ʩʘʤʝ: ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʟʘʩʘʜʠ ʦʩʚʽʪʠ ʷʢ ʢʫʣʴʪʫʨʦʪʚʦʨʯʦʛʦ ʧʨʦʮʝʩʫ 

ʚʽʜʦʙʨʘʞʝʥʽ ʚ ʥʘʫʢʦʚʠʭ ʢʦʥʮʝʧʮʽʷʭ ɺ. ɸʥʜʨʫʱʝʥʢʘ, ɻ. ɹʘʣʣʘ, ʆ. ɻʣʫʟʤʘʥʘ, 

ʆ. ʆʣʝʢʩʶʢ, ʆ. ʐʝʚʥʶʢ ʪʘ ʽʥ.; ʧʦʣʦʞʝʥʥʷ ʧʝʜʘʛʦʛʽʯʥʦʾ ʥʘʫʢʠ ʱʦʜʦ 

ʧʨʦʙʣʝʤʠ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʝʩʽʦʥʘʣʽʟʤʫ ʨʦʟʨʦʙʣʝʥʽ ʚ ʥʘʫʢʦʚʠʭ ʧʨʘʮʷʭ 

ɺ. ɹʦʥʜʘʨʷ, ʅ. ɻʫʟʽʡ, ɯ. ɿʷʟʶʥʘ, ɸ. ʂʘʧʩʴʢʦʾ, ʆ. ʄʦʨʦʟʘ, ʉ. ʉʠʩʦʻʚʦʾ ʪʘ ʽʥ. 

ʇʨʦʚʽʜʥʽ ʘʩʧʝʢʪʠ ʧʽʜʛʦʪʦʚʢʠ ʧʝʜʘʛʦʛʽʚ ʤʠʩʪʝʮʴʢʦʛʦ ʧʨʦʬʽʣʶ ʟʘʢʣʘʜʝʥʽ 

ʜʦʩʣʽʜʞʝʥʥʷʤʠ ɽ. ɸʙʜʫʣʣʽʥʘ, ɹ. ʎʝʣʢʦʚʥʽʢʦʚʘ, ɻ. ʇʘʜʘʣʢʠ, ɹ. ʆʨʣʦʚʘ, 

ʆ. ʈʫʜʥʠʮʴʢʦʾ, ʆ. ʑʦʣʦʢʦʚʦʾ ʪʘ ʽʥ. 

ʆʜʥʘʢ, ʫ ʧʦʰʫʢʘʭ ʘʜʝʢʚʘʪʥʠʭ ʚʠʤʦʛʘʤ ʯʘʩʫ ʪʝʭʥʦʣʦʛʽʡ ʥʘʚʯʘʥʥʷ 

ʧʝʜʘʛʦʛʽʢʘ ʱʝ ʤʘʻ ʨʝʟʝʨʚʠ ʱʦʜʦ ʟôʷʩʫʚʘʥʥʷ ʪʝʦʨʝʪʠʢʦ-ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ 

ʦʩʥʦʚ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʤʘʛʽʩʪʝʨʩʴʢʦʛʦ ʨʽʚʥʷ. 

ʄʝʪʘ ʩʪʘʪʪʽ ï ʨʦʟʢʨʠʪʠ ʧʨʽʦʨʠʪʝʪʥʽ ʢʦʥʮʝʧʪʫʘʣʴʥʽ ʧʦʣʦʞʝʥʥʷ, ʥʘ ʷʢʠʭ 

ˇʨʫʥʪʫʻʪʴʩʷ ʧʨʦʮʝʩ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʚ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʘʭ. 

ɺʠʢʣʘʜ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʉʣʽʜ ʧʽʜʢʨʝʩʣʠʪʠ, ʱʦ ʩʫʯʘʩʥʽ 

ʪʝʦʨʝʪʠʢʦ-ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʧʽʜʭʦʜʠ ʜʦ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʫ ʛʘʣʫʟʽ 

ʤʠʩʪʝʮʴʢʦʾ ʧʝʜʘʛʦʛʽʢʠ ʚʧʣʠʚʘʶʪʴ ʥʘ ʚʠʙʽʨ ʧʝʜʘʛʦʛʽʯʥʠʭ ʩʪʨʘʪʝʛʽʡ ʽ ʤʝʪʦʜʽʚ 

ʥʘʚʯʘʥʥʷ. ɿ ʦʛʣʷʜʫ ʥʘ ʪʝ, ʱʦ ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʟʘʩʘʜʠ ʚ ʩʠʩʪʝʤʽ ʦʩʚʽʪʠ 

ʨʦʟʫʤʽʶʪʴʩʷ ʷʢ ʥʘʡʟʘʛʘʣʴʥʽʰʽ ʢʦʥʮʝʧʪʫʘʣʴʥʽ ʧʦʣʦʞʝʥʥʷ, ʜʽʷ ʷʢʠʭ 

ʧʦʰʠʨʶʻʪʴʩʷ ʥʘ ʚʩʶ ʧʝʜʘʛʦʛʽʯʥʫ ʜʽʷʣʴʥʽʩʪʴ [2, 42], ʤʠ ʚʠʟʥʘʯʘʻʤʦ 

ʤʝʪʦʜʦʣʦʛʽʯʥʽ ʟʘʩʘʜʠ ʦʟʥʘʯʝʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʷʢ ʩʠʩʪʝʤʫ ʫʟʘʛʘʣʴʥʝʥʠʭ 

ʪʝʦʨʝʪʠʯʥʠʭ ʟʥʘʥʴ, ʱʦ ʚʠʢʦʥʫʶʪʴ ʨʦʣʴ ʧʨʦʚʽʜʥʠʭ ʢʦʥʮʝʧʪʫʘʣʴʥʠʭ ʧʦʟʠʮʽʡ, 

ʥʘ ʷʢʠʭ ˇʨʫʥʪʫʻʪʴʩʷ ʧʨʦʮʝʩ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ. 

ʆʙˇʨʫʥʪʫʚʘʥʥʷ ʤʝʪʦʜʦʣʦʛʽʯʥʦʛʦ ʧʣʶʨʘʣʽʟʤʫ ʫʤʦʞʣʠʚʣʶʻ ʚʠʟʥʘʯʝʥʥʷ 

ʧʨʦʚʽʜʥʠʭ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʟʘʩʘʜ ʫ ʪʝʦʨʽʾ ʪʘ ʧʨʘʢʪʠʮʽ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ, ʘ ʩʘʤʝ: ʥʘʮʽʦʥʘʣʴʥʘ ʧʘʨʘʜʠʛʤʘ ʧʽʜʛʦʪʦʚʢʠ 

ʬʘʭʽʚʮʽʚ ʽʟ ʤʠʩʪʝʮʪʚʘ; ʛʫʤʘʥʽʩʪʠʯʥʘ ʦʩʥʦʚʘ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ; 

ʘʢʩʽʦʣʦʛʽʯʥʽ ʧʽʜʭʦʜʠ ʜʦ ʥʘʚʯʘʥʥʷ ʤʫʟʠʢʘʥʪʽʚ-ʧʝʜʘʛʦʛʽʚ; ʝʢʟʠʩʪʝʥʮʽʡʥʦ-

ʝʤʦʮʽʡʥʠʡ ʥʘʧʨʷʤ ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ ʪʘ ʡʦʛʦ ʘʢʤʝʦʣʦʛʽʯʥʘ 

ʩʧʨʷʤʦʚʘʥʽʩʪʴ, ʘ ʪʘʢʦʞ ʧʨʦʛʥʦʩʪʠʯʥʽ ʦʨʽʻʥʪʠʨʠ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ. 

ʅʘʮʽʦʥʘʣʴʥʘ ʧʘʨʘʜʠʛʤʘ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʽʟ ʤʠʩʪʝʮʪʚʘ ʷʢ 

ʜʽʘʣʝʢʪʠʢʠ ʦʩʦʙʣʠʚʦʛʦ ʡ ʟʘʛʘʣʴʥʦʛʦ ʚ ʢʫʣʴʪʫʨʽ ʟʘʙʝʟʧʝʯʫʻ ʩʦʮʽʘʣʽʟʘʮʽʶ 

ʤʘʡʙʫʪʥʽʭ ʬʘʭʽʚʮʽʚ, ʟʘʩʚʦʻʥʥʷ ʥʠʤʠ ʥʘʮʽʦʥʘʣʴʥʦʾ ʪʘ ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʦʾ 

ʢʫʣʴʪʫʨʠ ʡ ʧʝʨʝʜʙʘʯʘʻ ʨʦʟʚʠʪʦʢ ʾʭ ʮʽʥʥʽʩʥʠʭ ʦʨʽʻʥʪʘʮʽʡ ʫ ʥʘʧʨʷʤʽ 
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ʦʧʘʥʫʚʘʥʥʷ ʥʘʮʽʦʥʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ, ʘ ʪʘʢʦʞ ʟʘʩʪʦʩʫʚʘʥʥʷ ʚ ʥʘʚʯʘʣʴʥʦʤʫ 

ʧʨʦʮʝʩʽ ʥʘ ʨʽʚʥʽ ʭʫʜʦʞʥʴʦʛʦ ʧʽʟʥʘʥʥʷ, ʧʦʨʷʜ ʽʟ ʪʚʦʨʘʤʠ ʩʚʽʪʦʚʦʛʦ 

ʤʠʩʪʝʮʪʚʘ, ʥʘʮʽʦʥʘʣʴʥʦʾ ʤʫʟʠʢʠ. ʗʢ ʧʽʜʢʨʝʩʣʶʻ ɻ. ʄ. ʇʘʜʘʣʢʘ, ʚ ʫʤʦʚʘʭ 

ʦʥʦʚʣʝʥʥʷ ʟʤʽʩʪʫ ʚʠʱʦʾ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʨʦʟʚʠʪʦʢ ʮʽʥʥʽʩʥʠʭ ʦʨʽʻʥʪʘʮʽʡ 

ʤʘʡʙʫʪʥʽʭ ʬʘʭʽʚʮʽʚ ʩʦʮʽʦʢʫʣʴʪʫʨʥʦʾ ʩʬʝʨʠ ʥʝʤʦʞʣʠʚʠʡ ʧʦʟʘ ʛʣʠʙʦʢʠʤ 

ʫʩʚʽʜʦʤʣʝʥʥʷʤ ʥʘʮʽʦʥʘʣʴʥʠʭ ʚʠʪʦʢʽʚ ʭʫʜʦʞʥʴʦʾ ʢʫʣʴʪʫʨʠ [2, 16].  

ɸʥʘʣʽʟ ʥʘʫʢʦʚʦʾ ʣʽʪʝʨʘʪʫʨʠ ʜʦʚʦʜʠʪʴ, ʱʦ ʥʘʮʽʦʥʘʣʴʥʽ ʦʨʽʻʥʪʠʨʠ ʚ 

ʥʘʚʯʘʣʴʥʦʤʫ ʧʨʦʮʝʩʽ ʻ ʚʘʞʣʠʚʦʶ ʫʤʦʚʦʶ ʩʦʮʽʘʣʽʟʘʮʽʾ ʤʘʡʙʫʪʥʽʭ ʬʘʭʽʚʮʽʚ, 

ʟʘʩʚʦʻʥʥʷ ʥʠʤʠ ʥʘʮʽʦʥʘʣʴʥʦʾ ʪʘ ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʦʾ ʢʫʣʴʪʫʨʠ ʡ ʧʝʨʝʜʙʘʯʘʶʪʴ 

ʬʦʨʤʫʚʘʥʥʷ ʘʢʩʽʦʣʦʛʽʯʥʦʛʦ ʜʦʩʚʽʜʫ ʚʠʭʦʚʘʥʮʽʚ ʫ ʥʘʮʽʦʥʘʣʴʥʦʤʫ ʢʦʥʪʝʢʩʪʽ, 

ʱʦ ʫʤʦʞʣʠʚʣʶʻ ʬʦʨʤʫʚʘʥʥʷ ʾʭ ʭʫʜʦʞʥʴʦʛʦ ʜʦʩʚʽʜʫ ʚ ʪʘʢʽʡ ʧʣʦʱʠʥʽ, 

ʢʦʦʨʜʠʥʘʪʘʤʠ ʷʢʦʾ ʚʠʩʪʫʧʘʶʪʴ ʭʫʜʦʞʥʽ ʮʽʥʥʦʩʪʽ [4, 66ï67].  

ɿôʷʩʫʚʘʥʥʷ ʮʴʦʛʦ ʟʘʚʜʘʥʥʷ ʧʝʨʝʜʙʘʯʘʻ ʟʘʣʫʯʝʥʥʷ ʤʘʛʽʩʪʨʽʚ ʜʦ 

ʫʩʚʽʜʦʤʣʝʥʦʛʦ ʮʽʣʝʩʧʨʷʤʦʚʘʥʦʛʦ ʦʭʦʧʣʝʥʥʷ ʟʨʘʟʢʽʚ ʥʘʮʽʦʥʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʟ 

ʪʦʯʢʠ ʟʦʨʫ ʾʭ ʮʽʥʥʽʩʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʜʦ ʭʫʜʦʞʥʽʭ ʷʚʠʱ. ʂʨʽʤ ʪʦʛʦ, ʦʩʷʛʥʝʥʥʷ 

ʤʘʛʽʩʪʨʘʥʪʘʤʠ çʞʘʥʨʦʚʦ-ʩʪʠʣʴʦʚʦʛʦ ʡ ʝʤʦʮʽʡʥʦ-ʪʦʥʘʣʴʥʦʛʦ ʨʦʟʤʘʾʪʪʷè [2, 67] 

ʟʘʙʝʟʧʝʯʫʻ ʮʽʣʽʩʥʠʡ ʧʝʜʘʛʦʛʽʯʥʠʡ ʧʽʜʭʽʜ ʜʦ ʦʧʘʥʫʚʘʥʥʷ ʥʘʮʽʦʥʘʣʴʥʦʛʦ ʚ 

ʤʠʩʪʝʮʪʚʽ; ʫʧʨʦʚʘʜʞʝʥʥʷ ʚ ʥʘʚʯʘʣʴʥʠʡ ʧʨʦʮʝʩ ʥʘʮʽʦʥʘʣʴʥʠʭ ʟʨʘʟʢʽʚ 

ʤʠʩʪʝʮʪʚʘ ʚ ʻʜʥʦʩʪʽ ʟ ʚʠʩʦʢʦʭʫʜʦʞʥʽʤʠ ʪʚʦʨʘʤʠ ʩʚʽʪʦʚʦʛʦ ʤʠʩʪʝʮʪʚʘ, ʱʦ 

ʟʘʙʝʟʧʝʯʫʻʪʴʩʷ ʨʝʘʣʽʟʘʮʽʻʶ ʥʘʮʽʦʥʘʣʴʥʦ-ʩʪʠʣʴʦʚʦʛʦ ʧʽʜʭʦʜʫ ʚ ʥʘʚʯʘʣʴʥʠʡ 

ʧʨʦʮʝʩ ʽʟ ʤʠʩʪʝʮʴʢʠʭ ʜʠʩʮʠʧʣʽʥ ʫ ʤʘʛʽʩʪʨʘʪʫʨʽ. ɯʟ ʮʠʭ ʧʦʟʠʮʽʡ ʥʘʫʢʦʚʮʽ 

ʩʪʚʝʨʜʞʫʶʪʴ, ʱʦ ʰʠʨʦʢʝ ʦʭʦʧʣʝʥʥʷ ʥʘʮʽʦʥʘʣʴʥʦʾ ʤʫʟʠʢʠ ʡ ʩʠʩʪʝʤʘʪʠʟʘʮʽʷ 

ʤʫʟʠʯʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʟʘ ʽʩʪʦʨʠʢʦ-ʩʪʠʣʴʦʚʠʤʠ ʦʟʥʘʢʘʤʠ, ʩʧʦʥʫʢʘʥʥʷ 

ʩʫʯʘʩʥʠʢʽʚ ʦʩʚʽʪʥʴʦʛʦ ʧʨʦʮʝʩʫ ʜʦ ʝʤʧʘʪʽʡʥʦ-ʝʤʦʮʽʡʥʦʛʦ ʧʝʨʝʞʠʚʘʥʥʷ 

ʫʢʨʘʾʥʩʴʢʦʾ ʤʫʟʠʢʠ, ʚʪʽʣʝʥʥʷ ʧʦʨʽʚʥʷʣʴʥʠʭ ʧʽʜʭʦʜʽʚ ʜʦ ʫʩʚʽʜʦʤʣʝʥʥʷ 

ʥʘʮʽʦʥʘʣʴʥʦ-ʩʪʠʣʴʦʚʠʭ ʦʟʥʘʢ ʤʫʟʠʯʥʠʭ ʪʚʦʨʽʚ, ʫʧʨʦʚʘʜʞʝʥʥʷ ʝʣʝʤʝʥʪʽʚ 

ʢʦʤʧʦʟʠʪʦʨʩʴʢʦʾ ʪʚʦʨʯʦʩʪʽ ʥʘ ʥʘʮʽʦʥʘʣʴʥʽʡ ʦʩʥʦʚʽ ʚ ʧʨʦʮʝʩ ʥʘʚʯʘʥʥʷ 

ʤʘʛʽʩʪʨʽʚ ʤʠʩʪʝʮʪʚʘ ʚʠʟʥʘʯʘʶʪʴ ʦʩʥʦʚʥʽ ʦʨʽʻʥʪʠʨʠ ʟʘʙʝʟʧʝʯʝʥʥʷ ʥʘʮʽʦʥʘʣʴʥʦ-

ʩʪʠʣʴʦʚʠʭ ʟʘʩʘʜ ʧʽʟʥʘʥʥʷ ʫʢʨʘʾʥʩʴʢʦʾ ʤʫʟʠʢʠ. 

ʆʪʞʝ, ʨʦʟʚʠʪʦʢ ʥʘʮʽʦʥʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʪʣʫʤʘʯʠʪʴʩʷ ʥʘʤʠ ʷʢ ʧʨʦʮʝʩ 

ʫʨʽʚʥʦʚʘʞʝʥʥʷ, ʚʟʘʻʤʦʟʚôʷʟʢʫ ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʠʭ ʽ ʥʘʮʽʦʥʘʣʴʥʠʭ 

ʮʽʥʥʦʩʪʝʡ, ʪʨʘʜʠʮʽʡ, ʥʘʜʙʘʥʴ. ʂʨʽʤ ʪʦʛʦ, ʥʘʮʽʦʥʘʣʴʥʘ ʢʫʣʴʪʫʨʘ ʤʘʛʽʩʪʨʽʚ 

ʤʠʩʪʝʮʪʚʘ ʧʝʨʝʜʙʘʯʘʻ ʦʩʷʛʥʝʥʥʷ ʚʩʝʩʚʽʪʥʴʦʾ ʤʠʩʪʝʮʴʢʦʾ ʩʧʘʜʱʠʥʠ ʥʘ 

ʦʩʥʦʚʽ ʭʫʜʦʞʥʴʦʛʦ ʧʽʟʥʘʥʥʷ ʥʘʮʽʦʥʘʣʴʥʠʭ ʚʠʪʦʢʽʚ ʤʠʩʪʝʮʴʢʠʭ ʦʙʨʘʟʽʚ. ʎʝ 

ʦʟʥʘʯʘʻ, ʱʦ çʫʥʽʚʝʨʩʘʣʴʥʦ-ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʝ ʤʽʩʪʠʪʴ ʫ ʩʦʙʽ ʽʥʜʠʚʽʜʫʘʣʴʥʦ-

ʥʘʮʽʦʥʘʣʴʥʝè [2, 66]. 
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ɺʠʚʯʝʥʥʷ ʡ ʘʥʘʣʽʟ ʧʝʜʘʛʦʛʽʯʥʠʭ ʥʘʜʙʘʥʴ ʪʝʦʨʝʪʠʢʽʚ ʽ ʧʨʘʢʪʠʢʽʚ 

ʦʩʚʽʪʠ ʫʤʦʞʣʠʚʣʶʻ ʨʦʟʫʤʽʥʥʷ ʥʘʤʠ ʛʫʤʘʥʽʩʪʠʯʥʦʾ ʦʩʥʦʚʠ ʤʫʟʠʯʥʦʛʦ 

ʥʘʚʯʘʥʥʷ ʚ ʢʦʥʪʝʢʩʪʽ ʬʦʨʤʫʚʘʥʥʷ ʮʽʥʥʽʩʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʤʘʛʽʩʪʨʘʥʪʽʚ ʜʦ 

ʤʠʩʪʝʮʪʚʘ, ʜʦ ʧʝʜʘʛʦʛʽʯʥʦʾ ʪʘ ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʾʭ 

ʟʜʘʪʥʦʩʪʽ ʜʦ ʛʣʠʙʦʢʦʛʦ ʧʝʨʝʞʠʚʘʥʥʷ ʣʶʜʩʴʢʠʭ ʮʽʥʥʦʩʪʝʡ, ʫʪʽʣʝʥʥʷ ʚ 

ʭʫʜʦʞʥʽʭ ʦʙʨʘʟʘʭ ʽ ʘʜʝʢʚʘʪʥʦʾ ʦʮʽʥʢʠ ʤʠʩʪʝʮʴʢʠʭ ʟʜʦʙʫʪʢʽʚ ʫ 

ʽʥʪʝʨʧʨʝʪʘʮʽʾ ʤʫʟʠʢʠ, ʥʘʩʣʽʜʢʽʚ ʚʠʢʣʘʜʘʮʴʢʦʾ ʜʽʷʣʴʥʦʩʪʽ ʡ ʨʝʟʫʣʴʪʘʪʽʚ 

ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʠʭ ʧʦʰʫʢʽʚ. 

ɺʠʩʚʽʪʣʝʥʥʷ ʚ ʣʽʪʝʨʘʪʫʨʽ ʩʫʪʥʽʩʥʠʭ ʨʠʩ ʛʫʤʘʥʽʩʪʠʯʥʦʛʦ ʧʽʜʭʦʜʫ 

(ɯ. ɹʝʭ, ɭ. ɹʘʥʜʘʨʝʚʩʴʢʘ, ɯ. ɿʷʟʶʥ, ɻ. ʇʘʜʘʣʢʘ, ʆ. ʈʦʩʪʦʚʩʴʢʠʡ, 

ɺ. ʉʣʘʩʪʴʦʥʽʥ, ɭ. ʐʠʷʥʦʚ, ɺ. ʐʫʣʴʛʽʥʘ ʪʘ ʽʥ.) ʫʤʦʞʣʠʚʣʶʻ ʥʘʰʫ ʩʧʨʦʙʫ 

ʚʠʷʚʠʪʠ ʡ ʜʦʩʣʽʜʠʪʠ ʦʩʦʙʣʠʚʦʩʪʽ ʟʘʣʫʯʝʥʥʷ ʩʪʫʜʝʥʪʽʚ ʤʘʛʽʩʪʨʘʪʫʨʠ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ ʜʦ ʦʧʘʥʫʚʘʥʥʷ ʛʫʤʘʥʽʩʪʠʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ 

ʫ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷ.  

ʋ ʛʘʣʫʟʽ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʟʘ ʪʚʝʨʜʞʝʥʥʷʤ ɻ. ʇʘʜʘʣʢʠ, ʧʨʠʥʮʠʧ 

ʛʫʤʘʥʽʟʘʮʽʾ ʻ ʩʪʨʠʞʥʝʚʠʤ, ʦʩʢʽʣʴʢʠ ʩʬʝʨʘ ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ ʤʘʻ 

ʧʝʨʝʜʙʘʯʘʪʠ ʨʝʘʣʽʟʘʮʽʶ ʚʠʭʦʚʥʦʛʦ ʧʦʪʝʥʮʽʘʣʫ ʤʠʩʪʝʮʪʚʘ. ʅʘ ʜʫʤʢʫ 

ʥʘʫʢʦʚʮʷ, ʛʫʤʘʥʽʟʘʮʽʷ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʙʝʟʧʦʩʝʨʝʜʥʴʦ ʪʦʨʢʘʻʪʴʩʷ ʧʠʪʘʥʴ 

ʟʘʙʝʟʧʝʯʝʥʥʷ ʭʫʜʦʞʥʴʦʛʦ ʨʦʟʚʠʪʢʫ ʚʠʭʦʚʘʥʮʽʚ ʥʘ ʤʘʪʝʨʽʘʣʽ ʤʠʩʪʝʮʴʢʠʭ 

ʪʚʦʨʽʚ, ʫ ʷʢʠʭ ʣʶʜʩʴʢʝ ʞʠʪʪʷ ʪʨʘʢʪʫʻʪʴʩʷ ʷʢ ʥʘʡʚʠʱʘ ʮʽʥʥʽʩʪʴ. 

ɻʫʤʘʥʽʩʪʠʯʥʠʡ ʧʨʠʥʮʠʧ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ ʨʝʘʣʽʟʫʻʪʴʩʷ ʚ ʧʨʦʮʝʩʽ 

ʬʦʨʤʫʚʘʥʥʷ ʦʩʦʙʠʩʪʦʩʪʽ, ʟʜʘʪʥʦʾ ʘʜʝʢʚʘʪʥʦ ʩʧʨʠʡʤʘʪʠ ʟʘʛʘʣʴʥʦʣʶʜʩʴʢʽ 

ʮʽʥʥʦʩʪʽ [2, 3ï6]. ʅʘʫʢʦʚʝʮʴ ʥʘʛʦʣʦʰʫʻ ʥʘ ʥʝʦʙʭʽʜʥʦʩʪʽ ʨʦʟʚʠʪʢʫ ʜʫʭʦʚʥʦʾ 

ʢʫʣʴʪʫʨʠ ʚʠʢʣʘʜʘʯʘ ʤʠʩʪʝʮʴʢʠʭ ʜʠʩʮʠʧʣʽʥ ʷʢ çʦʩʦʙʠʩʪʽʩʥʦ-ʧʨʦʬʝʩʽʡʥʦʛʦ 

ʫʪʚʦʨʝʥʥʷ, ʩʫʪʥʽʩʪʶ ʷʢʦʛʦ ʚʠʩʪʫʧʘʻ ʟʜʘʪʥʽʩʪʴ ʜʦ ʫʩʚʽʜʦʤʣʝʥʥʷ ʡ ʪʚʦʨʝʥʥʷ 

ʤʠʩʪʝʮʪʚʘ ʟ ʧʦʟʠʮʽʡ ʛʫʤʘʥʽʟʤʫ, ʘ ʪʘʢʦʞ ʨʦʟʧʦʚʩʶʜʞʝʥʥʷ, ʧʦʰʠʨʝʥʥʷ 

ʮʴʦʛʦ ʧʽʜʭʦʜʫ ʚ ʫʯʥʽʚʩʴʢʦʤʫ ʩʝʨʝʜʦʚʠʱʽè [2, 6]. 

ʆ. ʈʦʩʪʦʚʩʴʢʠʡ ʨʦʟʛʣʷʜʘʻ ʛʫʤʘʥʽʟʘʮʽʶ ʦʩʚʽʪʠ ʷʢ ʧʨʦʚʽʜʥʠʡ ʢʨʠʪʝʨʽʡ 

ʫʩʧʽʰʥʦʩʪʽ ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ ʫ ʚʫʟʽ. ʗʢ ʥʝ ʤʦʞʥʘ ʛʫʤʘʥʽʟʫʚʘʪʠ ʰʢʦʣʫ, 

ʥʝ ʟʘʣʫʯʘʶʯʠ ʜʽʪʝʡ ʜʦ ʤʠʩʪʝʮʪʚʘ ʥʘ ʨʽʚʥʽ ʟ ʧʨʝʜʤʝʪʘʤʠ, ʱʦ ʨʦʟʚʠʚʘʶʪʴ ʾʭ 

ʨʘʮʽʦʥʘʣʴʥʫ ʩʬʝʨʫ, ʪʘʢ ʽ ʥʝ ʤʦʞʥʘ ʛʫʤʘʥʽʟʫʚʘʪʠ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʫ 

ʦʩʚʽʪʫ ʥʝ ʨʦʟʚʠʚʘʶʯʠ ʫ ʩʪʫʜʝʥʪʽʚ ʭʫʜʦʞʥʴʦ-ʦʙʨʘʟʥʝ ʙʘʯʝʥʥʷ ʩʚʽʪʫ, ʜʦʩʚʽʜ 

ʝʤʦʮʽʡʥʦ-ʮʽʥʥʽʩʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʜʦ ʪʚʦʨʽʚ ʤʠʩʪʝʮʪʚʘ [3, 9]. 

ɺʠʚʯʝʥʥʷ ʡ ʘʥʘʣʽʟ ʧʝʜʘʛʦʛʽʯʥʠʭ ʥʘʜʙʘʥʴ ʪʝʦʨʝʪʠʢʽʚ ʽ ʧʨʘʢʪʠʢʽʚ 

ʦʩʚʽʪʠ ʫʤʦʞʣʠʚʣʶʻ ʨʦʟʫʤʽʥʥʷ ʥʘʤʠ ʛʫʤʘʥʽʩʪʠʯʥʦʾ ʩʧʨʷʤʦʚʘʥʦʩʪʽ 

ʧʽʜʛʦʪʦʚʢʠ ʩʪʫʜʝʥʪʽʚ ʤʘʛʽʩʪʝʨʩʴʢʦʛʦ ʨʽʚʥʷ ʷʢ ʘʢʪʫʘʣʽʟʘʮʽʾ ʪʝʦʨʝʪʠʯʥʦʛʦ ʡ 
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ʤʝʪʦʜʠʯʥʦʛʦ ʜʦʩʚʽʜʫ ʚ ʢʦʥʪʝʢʩʪʽ ʦʩʦʙʠʩʪʽʩʥʦ ʩʧʨʷʤʦʚʘʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʱʦ 

ʟʘʙʝʟʧʝʯʫʻʪʴʩʷ ʨʝʘʣʽʟʘʮʽʻʶ ʦʮʽʥʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʚʠʭʦʚʘʥʮʽʚ ʜʦ ʤʫʟʠʯʥʠʭ 

ʷʚʠʱ ʽʟ ʧʦʟʠʮʽʡ ʜʫʭʦʚʥʠʭ ʮʽʥʥʦʩʪʝʡ, ʫʜʦʩʢʦʥʘʣʝʥʥʷʤ ʽʥʜʠʚʽʜʫʘʣʽʟʦʚʘʥʠʭ 

ʬʦʨʤ ʥʘʚʯʘʥʥʷ, ʧʽʜʛʦʪʦʚʢʦʶ ʫʯʘʩʥʠʢʽʚ ʥʘʚʯʘʣʴʥʦ-ʚʠʭʦʚʥʦʛʦ ʧʨʦʮʝʩʫ ʜʦ 

ʜʽʘʣʦʛʽʯʥʦʾ ʚʟʘʻʤʦʜʽʾ.  

ɸʢʩʽʦʣʦʛʽʯʥʽ ʧʽʜʭʦʜʠ ʜʦ ʥʘʚʯʘʥʥʷ ʤʫʟʠʢʘʥʪʽʚ-ʧʝʜʘʛʦʛʽʚ 

ʨʦʟʛʣʷʜʘʶʪʴʩʷ ʚ ʢʦʥʪʝʢʩʪʽ ʬʦʨʤʫʚʘʥʥʷ ʾʭ ʜʫʭʦʚʥʦʾ ʢʫʣʴʪʫʨʠ, ʱʦ 

ʧʝʨʝʜʙʘʯʘʻ ʨʦʟʰʠʨʝʥʥʷ ʤʠʩʪʝʮʴʢʦʾ ʦʙʽʟʥʘʥʦʩʪʽ ʤʘʛʽʩʪʨʽʚ, ʾʭ ʟʜʘʪʥʽʩʪʴ ʜʦ 

ʛʣʠʙʦʢʦʛʦ ʧʝʨʝʞʠʚʘʥʥʷ ʜʫʭʦʚʥʠʭ ʮʽʥʥʦʩʪʝʡ, ʫʪʽʣʝʥʠʭ ʫ ʭʫʜʦʞʥʽʭ ʦʙʨʘʟʘʭ, 

ʩʧʨʦʤʦʞʥʽʩʪʴ ʜʦ ʩʘʤʦʩʪʽʡʥʦʾ ʦʮʽʥʢʠ ʞʠʪʪʻʚʠʭ ʽ ʤʠʩʪʝʮʴʢʠʭ ʮʽʥʥʦʩʪʝʡ, 

ʟʜʘʪʥʽʩʪʴ ʜʦ ʜʫʭʦʚʥʦʾ ʩʘʤʦʨʝʘʣʽʟʘʮʽʾ ʚ ʤʠʩʪʝʮʴʢʦ-ʧʝʜʘʛʦʛʽʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ. 

ɸʥʘʣʽʟ ʥʘʫʢʦʚʦʾ ʣʽʪʝʨʘʪʫʨʠ ʜʘʻ ʫʷʚʣʝʥʥʷ ʧʨʦ ʩʫʯʘʩʥʠʡ ʩʪʘʥ 

ʨʦʟʨʦʙʣʝʥʦʩʪʽ ʧʨʦʙʣʝʤʠ ʷʢ ʫ ʮʽʣʦʤʫ, ʪʘʢ ʽ ʚ ʦʢʨʝʤʠʭ ʾʾ ʘʩʧʝʢʪʘʭ. ɺʠʩʚʽʪʣʝʥʥʷ 

ʧʠʪʘʥʴ ʟʤʽʩʪʫ ʡ ʪʠʧʦʣʦʛʽʾ ʮʽʥʥʦʩʪʝʡ, ʟʥʘʯʝʥʥʷ ʾʭ ʷʢ ʯʠʥʥʠʢʽʚ ʬʫʥʢʮʽʦʥʫʚʘʥʥʷ 

ʩʫʩʧʽʣʴʩʪʚʘ ʟ ʪʦʯʢʠ ʟʦʨʫ ʬʽʣʦʩʦʬʽʚ (ɸ. ɿʜʨʘʚʦʤʠʩʣʦʚ, ʄ. ʂʘʛʘʥ, ɹ. ʏʘʛʽʥ) 

ʫʤʦʞʣʠʚʣʶʻ ʟôʷʩʫʚʘʥʥʷ ʬʘʢʪʦʨʽʚ, ʷʢʽ ʚʧʣʠʚʘʶʪʴ ʥʘ ʬʦʨʤʫʚʘʥʥʷ 

ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʫʩʪʘʥʦʚʦʢ. ɺʘʨʽʘʪʠʚʥʽʩʪʴ ʟʘʩʪʦʩʫʚʘʥʥʷ ʘʢʩʽʦʣʦʛʽʯʥʠʭ ʪʝʥʜʝʥʮʽʡ 

ʫ ʧʝʜʘʛʦʛʽʮʽ ʟʘʙʝʟʧʝʯʫʻʪʴʩʷ ʙʘʛʘʪʦʘʩʧʝʢʪʥʽʩʪʶ ʪʘ ʨʽʟʥʦʩʧʨʷʤʦʚʘʥʽʩʪʶ 

ʧʽʜʭʦʜʽʚ ʜʦ ʨʦʟʫʤʽʥʥʷ ʡ ʢʣʘʩʠʬʽʢʘʮʽʾ ʮʽʥʥʦʩʪʝʡ. ʊʘʢ, ʜʫʭʦʚʥʽ ʮʽʥʥʦʩʪʽ 

ʜʦʩʣʽʜʞʫʶʪʴʩʷ ʚ ʢʦʥʮʝʧʮʽʷʭ ɯ. ɹʝʭʘ, ɺ. ɼʨʷʧʽʢʠ, ʧʨʦʚʽʜʥʽ ʘʩʧʝʢʪʠ 

ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʝʩʽʦʥʘʣʽʟʤʫ ʢʨʽʟʴ ʧʨʠʟʤʫ ʬʦʨʤʫʚʘʥʥʷ ʡʦʛʦ ʮʽʥʥʽʩʥʠʭ 

ʦʩʥʦʚ ʨʦʟʨʦʙʣʝʥʦ ʚ ʥʘʫʢʦʚʠʭ ʧʨʘʮʷʭ ɭ. ɹʦʥʜʘʨʝʚʩʴʢʦʾ, ɺ. ʉʣʘʩʪʴʦʥʽʥʘ, 

ɭ. ʐʠʷʥʦʚʘ. ʇʨʦʘʥʘʣʽʟʦʚʘʥʽ ʨʝʟʫʣʴʪʘʪʠ ʥʘʫʢʦʚʠʭ ʧʦʰʫʢʽʚ ʽʟ ʧʠʪʘʥʴ 

ʤʫʟʠʢʦʟʥʘʚʩʪʚʘ, ʧʩʠʭʦʣʦʛʽʾ ʭʫʜʦʞʥʴʦʾ ʪʚʦʨʯʦʩʪʽ (ɹ. ɸʩʘʬʴʻʚ, ʆ. ʂʦʩʪʶʢ, 

ɺ. ʄʝʜʫʰʝʚʩʴʢʠʡ, ɭ. ʅʘʟʘʡʢʽʥʩʴʢʠʡ) ʧʦʢʣʘʜʝʥʦ ʚ ʦʩʥʦʚʫ ʦʙˇʨʫʥʪʫʚʘʥʥʷ 

ʢʦʥʮʝʧʮʽʾ ʚʧʣʠʚʫ ʨʽʟʥʠʭ ʚʠʜʽʚ ʽ ʞʘʥʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʥʘ ʬʦʨʤʫʚʘʥʥʷ 

ʮʽʥʥʽʩʥʠʭ ʦʨʽʻʥʪʘʮʽʡ ʦʩʦʙʠʩʪʦʩʪʽ ʚ ʭʫʜʦʞʥʽʡ ʩʬʝʨʽ. ɼʦʩʣʽʜʞʝʥʥʷ ʟʤʽʩʪʫ ʡ 

ʦʩʥʦʚʥʠʭ ʢʦʤʧʦʥʝʥʪʽʚ ʮʽʥʥʽʩʥʠʭ ʦʨʽʻʥʪʘʮʽʡ ʶʥʘʮʪʚʘ ʚ ʭʫʜʦʞʥʽʡ ʩʬʝʨʽ 

(ʆ. ʆʣʝʢʩʶʢ, ɻ. ʇʘʜʘʣʢʘ, ʈ. ʐʫʣʴʛʘ) ʩʧʨʠʷʶʪʴ ʟʘʙʝʟʧʝʯʝʥʥʶ ʥʝʦʙʭʽʜʥʦʾ 

ʩʧʨʷʤʦʚʘʥʦʩʪʽ ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ ʚ ʛʘʣʫʟʽ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ. 

ʆʜʥʠʤ ʽʟ ʧʨʦʚʽʜʥʠʭ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʦʨʽʻʥʪʠʨʽʚ ʚʠʩʪʫʧʘʻ 

ʝʢʟʠʩʪʝʥʮʽʡʥʦ-ʝʤʦʮʽʡʥʘ ʩʧʨʷʤʦʚʘʥʽʩʪʴ ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ ʚ 

ʤʘʛʽʩʪʨʘʪʫʨʽ. ɽʢʟʠʩʪʝʥʮʽʡʥʦ-ʘʥʪʨʦʧʦʣʦʛʽʯʥʽ ʧʦʟʠʮʽʾ ʩʚʽʪʦʛʣʷʜʫ, ʱʦ ʫʚʽʙʨʘʣʠ 

ʚ ʩʝʙʝ ʥʘʡʚʘʞʣʠʚʽʰʽ ʨʠʩʠ ʫʢʨʘʾʥʩʴʢʦʾ ʤʝʥʪʘʣʴʥʦʩʪʽ (ʢʦʨʜʦʮʝʥʪʨʠʟʤ, 

ʩʚʦʙʦʜʘ, ʽʥʜʠʚʽʜʘ, ʘʥʪʝʾʟʤ, ʝʢʟʠʩʪʝʥʮʽʘʣʽʟʤ, ʧʨʘʛʥʝʥʥʷ ʜʦ ʩʘʤʦʧʽʟʥʘʥʥʷ ʽ 

ʩʘʤʦʨʝʘʣʽʟʘʮʽʾ) ʩʪʘʣʠ ʧʽʜˇʨʫʥʪʷʤ ʫ ʨʦʟʨʦʙʮʽ ʧʨʦʚʽʜʥʠʭ ʦʨʽʻʥʪʠʨʽʚ 
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ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ ʟ ʪʦʯʢʠ ʟʦʨʫ ʝʢʟʠʩʪʝʥʮʽʾ. ɸʥʘʣʽʟ ʥʘʫʢʦʚʠʭ ʜʞʝʨʝʣ 

ʫʤʦʞʣʠʚʣʶʻ ʨʦʟʫʤʽʥʥʷ ʥʘʤʠ ʝʢʟʠʩʪʝʥʮʽʾ ʷʢ ʞʠʪʪʻʚʦʛʦ ʜʦʩʚʽʜʫ, ʱʦ 

ʥʘʧʦʚʥʶʻʪʴʩʷ ʝʤʦʮʽʷʤʠ, ʷʢʽ ʘʢʪʠʚʽʟʫʶʪʴ ʚʥʫʪʨʽʰʥʽʡ ʩʚʽʪ ʣʶʜʠʥʠ ʚ ʥʘʧʨʷʤʽ 

ʧʦʻʜʥʘʥʥʷ ʧʨʘʛʥʝʥʥʷ ʜʦ ʩʘʤʦʧʽʟʥʘʥʥʷ, ʩʘʤʦʨʦʟʫʤʽʥʥʷ ʟ ʦʩʦʙʠʩʪʽʩʥʠʤʠ 

ʷʢʦʩʪʷʤʠ; ʟ ʝʤʦʮʽʡʥʽʩʪʶ. 

ɼʦʩʣʽʜʞʝʥʥʷ ʝʢʟʠʩʪʝʥʮʽʡʥʦ-ʝʤʦʮʽʡʥʠʭ ʧʨʦʮʝʩʽʚ ʫ ʤʫʟʠʯʥʽʡ 

ʧʝʜʘʛʦʛʽʮʽ ʙʘʟʫʻʪʴʩʷ ʥʘ ʩʫʯʘʩʥʠʭ ʧʩʠʭʦʣʦʛʽʯʥʠʭ ʪʝʦʨʽʷʭ ʝʤʦʮʽʡ, ʫ ʷʢʠʭ 

ʨʦʟʛʣʷʜʘʻʪʴʩʷ ʻʜʥʽʩʪʴ çʘʬʝʢʪʫ ʡ ʽʥʪʝʣʝʢʪʫè, ʧʽʟʥʘʚʘʣʴʥʠʭ ʝʤʦʮʽʡʥʠʭ 

ʩʧʦʩʦʙʽʚ ʦʩʚʦʻʥʥʷ ʜʽʡʩʥʦʩʪʽ. ʊʝʦʨʽʷ ʝʤʦʮʽʡ ʷʢ ʦʩʦʙʣʠʚʦʾ ʮʽʥʥʦʩʪʽ 

(ɹ. ɼʦʜʦʥʦʚ) ʚʠʟʥʘʻ ʟʘ ʝʤʦʮʽʷʤʠ ʬʫʥʢʮʽʶ ʦʮʽʥʶʚʘʥʥʷ ʟʦʚʥʽʰʥʴʦʛʦ ʪʘ 

ʚʥʫʪʨʽʰʥʴʦʛʦ ʩʚʽʪʫ. ʅʘ ʦʩʥʦʚʽ ʢʦʥʮʝʧʮʽʾ ʩʧʨʷʤʦʚʘʥʦʩʪʽ ʦʩʦʙʠʩʪʦʩʪʽ ʥʘ 

ʧʝʨʝʞʠʚʘʥʥʷ ʧʝʚʥʠʭ ʝʤʦʮʽʡ ʷʢ ʮʽʥʥʦʩʪʽ (ɹ. ɼʦʜʦʥʦʚ) ʫ ʥʘʰʦʤʫ 

ʜʦʩʣʽʜʞʝʥʥʽ ʦʜʥʽʻʶ ʟ ʧʨʦʚʽʜʥʠʭ ʪʝʦʨʝʪʠʯʥʠʭ ʧʦʣʦʞʝʥʴ ʚʠʩʪʫʧʘʻ ʜʫʤʢʘ 

ʱʦʜʦ ʝʤʦʮʽʡʥʦʾ ʥʘʩʠʯʝʥʦʩʪʽ ʥʘʚʯʘʣʴʥʦ-ʚʠʭʦʚʥʦʛʦ ʧʨʦʮʝʩʫ ʚ ʤʘʛʽʩʪʨʘʪʫʨʽ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ, ʱʦ ʚʠʷʚʣʷʻʪʴʩʷ ʚ ʦʨʽʻʥʪʘʮʽʾ ʤʘʡʙʫʪʥʴʦʛʦ 

ʬʘʭʽʚʮʷ ʥʘ ʧʝʚʥʽ ʧʝʨʝʞʠʚʘʥʥʷ, ʷʢʽ ʥʘʜʘʶʪʴ ʜʦʜʘʪʢʦʚʦʾ ʮʽʥʥʦʩʪʽ 

ʤʠʩʪʝʮʴʢʠʤ ʷʚʠʱʘʤ ʽ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ, ʱʦ ʾʭ ʚʠʢʣʠʢʘʶʪʴ. 

ɺʠʱʝʟʘʟʥʘʯʝʥʝ ʧʦʚôʷʟʘʥʝ ʟ ʦʢʨʝʩʣʝʥʥʷʤ ʤʦʞʣʠʚʦʩʪʝʡ 

ʛʝʨʤʝʥʝʚʪʠʯʥʦʛʦ ʧʽʜʭʦʜʫ ʚ ʤʠʩʪʝʮʴʢʽʡ ʧʝʜʘʛʦʛʽʮʽ, çʷʢʠʡ ʧʝʨʝʜʙʘʯʘʻ 

ʝʤʦʮʽʡʥʦ-ʮʽʥʥʽʩʥʝ ʪʣʫʤʘʯʝʥʥʷ ʤʠʩʪʝʮʪʚʘ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʩʦʮʽʘʣʴʥʦ-

ʢʫʣʴʪʫʨʥʠʭ ʪʨʘʜʠʮʽʡ, ʘ ʪʘʢʦʞ ʦʩʦʙʠʩʪʽʩʥʦʛʦ ʭʫʜʦʞʥʴʦ-ʪʚʦʨʯʦʛʦ ʜʦʩʚʽʜʫ 

ʩʫʙ ̒ ʢʪʘè [2, 263]. ɻʝʨʤʝʥʝʚʪʠʯʥʠʡ ʧʽʜʭʽʜ ʫ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷ ʤʘʛʽʩʪʨʽʚ 

ʤʠʩʪʝʮʪʚʘ ʟʘʙʝʟʧʝʯʫʻ ʘʢʪʠʚʽʟʘʮʽʶ ʩʘʤʦʩʪʽʡʥʦʛʦ ʦʮʽʥʥʦʛʦ ʩʪʘʚʣʝʥʥʷ 

ʚʠʭʦʚʘʥʮʽʚ ʜʦ ʤʠʩʪʝʮʴʢʠʭ ʦʙʨʘʟʽʚ, ʟʘʣʫʯʝʥʥʷ ʾʭ ʜʦ ʫʷʚʥʦʛʦ ʜʽʘʣʦʛʫ ʟ ʘʚʪʦʨʦʤ 

ʪʚʦʨʫ, ʜʦ ʚʠʷʚʣʝʥʥʷ ʦʩʦʙʠʩʪʽʩʥʦʛʦ ʩʤʠʩʣʫ ʩʧʽʣʢʫʚʘʥʥʷ ʟ ʤʠʩʪʝʮʪʚʦʤ. 

ʆʪʞʝ, ʝʢʟʠʩʪʝʥʮʽʡʥʦ-ʝʤʦʮʽʡʥʠʡ ʥʘʧʨʷʤ ʤʠʩʪʝʮʴʢʦʛʦ ʥʘʚʯʘʥʥʷ 

ʧʝʨʝʜʙʘʯʘʻ ʟʘʙʝʟʧʝʯʝʥʥʷ ʝʤʦʮʽʡʥʦʾ ʥʘʩʠʯʝʥʦʩʪʽ ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ ʚ 

ʤʘʛʽʩʪʨʘʪʫʨʽ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ ʡ ʚʠʷʚʣʷʻʪʴʩʷ ʚ ʦʨʽʻʥʪʘʮʽʾ 

ʤʘʡʙʫʪʥʴʦʛʦ ʬʘʭʽʚʮʷ ʥʘ ʥʝʦʙʭʽʜʥʽʩʪʴ ʘʢʪʠʚʥʦʛʦ ʧʝʨʝʞʠʚʘʥʥʷ ʤʠʩʪʝʮʴʢʠʭ 

ʷʚʠʱ ʫ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ. ɼʦʚʝʜʝʥʦ, ʱʦ ʧʝʜʘʛʦʛʽʯʥʘ 

ʜʝʪʝʨʤʽʥʘʮʽʷ ʭʫʜʦʞʥʴʦ-ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ ʤʘʻ ʥʝʦʜʤʽʥʥʦ ʚʨʘʭʦʚʫʚʘʪʠ ʷʢ 

ʫʩʚʽʜʦʤʣʶʚʘʣʴʥʽ, ʪʘʢ ʽ ʥʝʫʩʚʽʜʦʤʣʶʚʘʣʴʥʽ ʤʠʩʪʝʮʴʢʽ ʜʽʾ ʫʯʘʩʥʠʢʽʚ ʥʘʚʯʘʥʥʷ. 

ʉʫʪʪʻʚʠʤ ʘʩʧʝʢʪʦʤ ʪʝʦʨʝʪʠʯʥʠʭ ʟʘʩʘʜ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ 

ʤʠʩʪʝʮʪʚʘ ʚ ʢʦʥʪʝʢʩʪʽ ʤʦʜʝʨʥʽʟʘʮʽʾ ʦʩʚʽʪʠ ʻ ʜʦʩʣʽʜʞʝʥʥʷ ʾʾ ʘʢʤʝʦʣʦʛʽʯʥʠʭ 

ʧʝʨʩʧʝʢʪʠʚ. ʈʝʘʣʽʟʘʮʽʷ ʘʢʤʝʦʣʦʛʽʯʥʦʛʦ ʧʽʜʭʦʜʫ ʜʦ ʧʨʦʬʝʩʽʡʥʦʾ ʧʽʜʛʦʪʦʚʢʠ 

ʤʘʡʙʫʪʥʽʭ ʫʯʠʪʝʣʽʚ, ʟʘ ʪʚʝʨʜʞʝʥʥʷʤ ɸ. ʂʦʟʠʨ, ʟʜʽʡʩʥʶʻʪʴʩʷ ʟʘʩʦʙʘʤʠ 
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ʟʘʩʪʦʩʫʚʘʥʥʷ ʘʢʤʝʦʣʦʛʽʯʥʠʭ ʦʩʚʽʪʥʽʭ ʪʝʭʥʦʣʦʛʽʡ, ʘʜʞʝ ʚʦʥʠ ʩʧʨʠʷʶʪʴ 

ʘʢʪʠʚʽʟʘʮʽʾ ʚʥʫʪʨʽʰʥʴʦʛʦ ʧʦʪʝʥʮʽʘʣʫ ʩʪʫʜʝʥʪʽʚ (ʤʦʪʠʚʘʮʽʡʥʦ-ʮʽʣʴʦʚʦʾ ʩʬʝʨʠ 

ʾʭ ʦʩʦʙʠʩʪʦʩʪʽ; ʟʜʽʙʥʦʩʪʝʡ, ʚʦʣʴʦʚʠʭ ʷʢʦʩʪʝʡ, ʩʘʤʦʩʚʽʜʦʤʦʩʪʽ) ʷʢ ʫʤʦʚʠ 

ʩʭʦʜʞʝʥʥʷ ʦʩʦʙʠʩʪʦʩʪʽ ʜʦ ʩʚʦʛʦ ʘʢʤʝʨʽʚʥʷ. ʉʧʝʮʠʬʽʢʘ ʘʢʤʝʦʣʦʛʽʾ, ʚʽʜʥʦʩʥʦ 

ʽʥʰʠʭ ʥʘʫʢ ʧʨʦ ʣʶʜʠʥʫ, ʧʦʣʷʛʘʻ ʚ ʪʦʤʫ, ʱʦ ʚʦʥʘ ʜʦʩʣʽʜʞʫʻ ʚʝʩʴ ʞʠʪʪʻʚʠʡ ʽ 

ʧʨʦʬʝʩʽʡʥʠʡ ʰʣʷʭ ʦʩʦʙʠʩʪʦʩʪʽ. ɸʢʤʝʦʣʦʛʽʷ ʚʠʚʯʘʻ ʧʨʦʙʣʝʤʠ ʚʜʦʩʢʦʥʘʣʝʥʥʷ, 

ʢʦʨʝʢʮʽʾ ʧʨʦʬʝʩʽʡʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʡ ʚʠʭʦʜʠʪʴ ʟ ʪʦʛʦ, ʱʦ ʚʝʨʰʠʥ 

ʧʨʦʬʝʩʽʦʥʘʣʽʟʤʫ ʪʘ ʤʘʡʩʪʝʨʥʦʩʪʽ ʣʶʜʠʥʘ ʜʦʩʷʛʘʻ ʩʘʤʘ, ʢʦʣʠ ʧʨʦʬʝʩʽʡʥʘ 

ʜʽʷʣʴʥʽʩʪʴ ʦʩʦʙʠʩʪʦʩʪʽ ʚʽʜʽʛʨʘʻ ʧʨʦʚʽʜʥʝ ʤʽʩʮʝ ʚ ʾʾ ʜʦʣʽ [1, 118]. 

ʆʪʞʝ, ʫʟʘʛʘʣʴʥʝʥʥʷ ʥʘʫʢʦʚʦʛʦ ʜʦʨʦʙʢʫ ʜʘʻ ʧʽʜʩʪʘʚʠ ʩʪʚʝʨʜʞʫʚʘʪʠ, ʱʦ 

ʘʢʤʝʦʣʦʛʽʯʥʘ ʩʧʨʷʤʦʚʘʥʽʩʪʴ ʥʘʚʯʘʥʥʷ ʧʝʨʝʜʙʘʯʘʻ ʦʨʽʻʥʪʘʮʽʶ ʥʘʚʯʘʣʴʥʦ-

ʧʽʟʥʘʚʘʣʴʥʦʾ, ʦʮʽʥʶʚʘʣʴʥʦ-ʽʥʪʝʨʧʨʝʪʘʮʽʡʥʦʾ ʪʘ ʪʚʦʨʯʦ-ʧʨʦʜʫʢʪʠʚʥʦʾ 

ʜʽʷʣʴʥʦʩʪʽ ʤʘʛʽʩʪʨʘʥʪʽʚ ʥʘ ʜʦʩʷʛʥʝʥʥʷ ʜʦʩʢʦʥʘʣʦʩʪʽ ʚ ʤʫʟʠʯʥʦʤʫ ʚʠʢʦʥʘʚʩʪʚʽ 

ʡ ʧʝʜʘʛʦʛʽʯʥʽʡ ʧʨʘʮʽ, ʘ ʪʘʢʦʞ ʨʝʟʫʣʴʪʘʪʠʚʥʦʩʪʽ ʚ ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʽʡ 

ʨʦʙʦʪʽ. ɸʢʤʝʦʣʦʛʽʯʥʝ ʩʧʨʷʤʫʚʘʥʥʷ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʪʣʫʤʘʯʠʪʴʩʷ ʥʘʤʠ 

ʷʢ ʧʨʦʮʝʩ ʬʦʨʤʫʚʘʥʥʷ ʥʝ ʣʠʰʝ ʾʭ ʟʜʘʪʥʦʩʪʽ ʜʦ ʦʧʪʠʤʘʣʴʥʦʛʦ ʟʘʩʪʦʩʫʚʘʥʥʷ 

ʦʩʥʦʚʥʠʭ ʧʨʠʥʮʠʧʽʚ ʽ ʪʝʭʥʦʣʦʛʽʡ ʫ ʤʘʡʙʫʪʥʽʡ ʜʽʷʣʴʥʦʩʪʽ, ʘ ʡ ʛʣʠʙʦʢʦʛʦ 

ʫʩʚʽʜʦʤʣʝʥʥʷ ʟʘʛʘʣʴʥʦʢʫʣʴʪʫʨʥʦʛʦ ʜʦʩʚʽʜʫ ʣʶʜʩʪʚʘ ʥʘ ʦʩʦʙʠʩʪʽʩʥʦʤʫ ʨʽʚʥʽ ʚ 

ʫʤʦʚʘʭ ʨʦʟʚʠʪʢʫ ʤʦʪʠʚʘʮʽʾ, ʱʦ ʦʨʽʻʥʪʫʻ ʤʘʛʽʩʪʨʘʥʪʽʚ ʥʘ ʩʘʤʦʚʜʦʩʢʦʥʘʣʝʥʥʷ. 

ɺʠʟʥʘʯʝʥʥʷ ʘʢʤʝʦʣʦʛʽʯʥʠʭ ʧʽʜʭʦʜʽʚ ʪʽʩʥʦ ʧʦʚôʷʟʘʥʝ ʟ ʦʙˇʨʫʥʪʫʚʘʥʥʷʤ 

ʧʨʦʛʥʦʩʪʠʯʥʠʭ ʪʝʥʜʝʥʮʽʡ ʤʘʛʽʩʪʝʨʩʴʢʦʾ ʧʽʜʛʦʪʦʚʢʠ. 

ʇʨʦʛʥʦʩʪʠʯʥʽ ʦʨʽʻʥʪʠʨʠ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʫ ʩʬʝʨʽ ʤʫʟʠʯʥʦʾ 

ʧʝʜʘʛʦʛʽʢʠ ʟʘʩʪʦʩʦʚʫʶʪʴʩʷ ʥʘʤʠ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʥʦʚʠʭ ʚʠʤʦʛ ʨʦʟʚʠʪʢʫ 

ʦʩʚʽʪʠ ʚ ʥʘʧʨʷʤʽ ʘʢʪʠʚʽʟʘʮʽʾ ʦʩʦʙʠʩʪʽʩʥʦ-ʩʦʮʽʘʣʴʥʦʛʦ ʧʽʜʭʦʜʫ, ʩʫʪʥʽʩʪʴ 

ʷʢʦʛʦ ʧʦʣʷʛʘʻ ʚ ʟʘʙʝʟʧʝʯʝʥʥʽ ʧʨʦʬʝʩʽʡʥʦʾ ʩʘʤʦʨʝʘʣʽʟʘʮʽʾ ʦʢʨʝʤʦʾ 

ʦʩʦʙʠʩʪʦʩʪʽ ʷʢ ʯʣʝʥʘ ʛʨʦʤʘʜʷʥʩʴʢʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ ʋʢʨʘʾʥʠ.  

ʅʘ ʚʠʱʝʟʘʟʥʘʯʝʥʠʭ ʪʝʦʨʝʪʠʯʥʠʭ ʽʜʝʷʭ ˇʨʫʥʪʫʻʪʴʩʷ ʧʦʣʦʞʝʥʥʷ ʱʦʜʦ 

ʧʨʦʚʽʜʥʦʾ ʨʦʣʽ ʢʦʥʩʦʣʽʜʘʮʽʡʥʦʛʦ ʧʽʜʭʦʜʫ ʚ ʩʠʩʪʝʤʽ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ 

ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ. ɯʟ ʮʠʭ ʧʦʟʠʮʽʡ, ʮʝʥʪʨʘʣʴʥʦʶ ʣʘʥʢʦʶ 

ʟʘʙʝʟʧʝʯʝʥʥʷ ʝʬʝʢʪʠʚʥʦʩʪʽ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ 

ʚʠʩʪʫʧʘʻ ʚʧʨʦʚʘʜʞʝʥʥʷ ʢʦʥʩʦʣʽʜʘʮʽʡʥʦʛʦ ʧʽʜʭʦʜʫ, ʱʦ ʟʘʙʝʟʧʝʯʫʻ 

ʚʟʘʻʤʦʜʽʶ ʤʫʟʠʯʥʦ-ʬʘʭʦʚʦʛʦ, ʧʝʜʘʛʦʛʽʯʥʦ-ʧʨʘʢʪʠʯʥʦʛʦ, ʥʘʫʢʦʚʦ-

ʜʦʩʣʽʜʥʠʮʴʢʦʛʦ ʥʘʧʨʷʤʽʚ ʥʘʚʯʘʥʥʷ ʟʘ ʫʤʦʚʠ ʟʙʝʨʝʞʝʥʥʷ ʟʤʽʩʪʫ ʢʦʞʥʦʛʦ ʟ 

ʥʠʭ. ʂʦʞʝʥ ʽʟ ʮʠʭ ʨʽʚʥʦʟʥʘʯʫʱʠʭ ʥʘʧʨʷʤʽʚ, ʚʽʜʟʥʘʯʘʶʯʠʩʴ ʚʣʘʩʥʦʶ 

ʩʧʝʮʠʬʽʢʦʶ, ʭʘʨʘʢʪʝʨʠʟʫʻʪʴʩʷ ʚʥʫʪʨʽʰʥʴʦʶ ʩʧʦʨʽʜʥʝʥʽʩʪʶ ʪʘ ʪʷʞʽʻ ʜʦ 

ʚʟʘʻʤʦʜʦʧʦʚʥʝʥʥʷ, ʚʟʘʻʤʦʟʫʤʦʚʣʝʥʦʩʪʽ ʡ ʩʧʽʚʽʩʥʫʚʘʥʥʷ. 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

25 

ʇʽʜʢʨʝʩʣʠʤʦ, ʱʦ ʩʪʨʘʪʝʛʽʶ ʨʦʟʙʫʜʦʚʠ ʪʝʦʨʝʪʠʯʥʠʭ ʟʘʩʘʜ ʧʽʜʛʦʪʦʚʢʠ 

ʬʘʭʽʚʮʽʚ ʽʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʚ ʤʘʛʽʩʪʨʘʪʫʨʽ ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʽʚ 

ʭʘʨʘʢʪʝʨʠʟʫʻ ʪʨʘʢʪʦʚʢʘ ʮʽʣʦʛʦ, ʱʦ ʩʢʣʘʜʘʻʪʴʩʷ ʽʟ ʨʽʚʥʦʟʥʘʯʫʱʠʭ, 

ʬʫʥʢʮʽʦʥʘʣʴʥʦ ʜʝʪʝʨʤʽʥʦʚʘʥʠʭ ʝʣʝʤʝʥʪʽʚ. ʂʦʥʩʦʣʽʜʦʚʘʥʘ ʚʟʘʻʤʦʜʽʷ, 

ʧʨʠʥʮʠʧʽʚ ʷʢʦʾ ʤʠ ʜʦʪʨʠʤʫʻʤʦʩʷ, ʚʠʟʥʘʯʘʻ ʚ ʥʘʰʦʤʫ ʚʠʧʘʜʢʫ ʥʝ 

ʧʽʜʧʦʨʷʜʢʦʚʘʥʝ ʧʦʻʜʥʘʥʥʷ ʢʦʤʧʦʥʝʥʪʽʚ ʧʽʜʛʦʪʦʚʢʠ, ʘ ʧʘʨʠʪʝʪʥʠʡ (ʥʝ 

ʢʦʥʛʣʦʤʝʨʘʪʠʚʥʠʡ) ʘʩʧʝʢʪ ʬʫʥʢʮʽʦʥʘʣʴʥʦ ʟʫʤʦʚʣʝʥʦʛʦ ʾʭ ʙʫʪʪʷ. 

ʉʠʩʪʝʤʥʽʩʪʴ ʧʨʠ ʪʘʢʦʤʫ ʧʽʜʭʦʜʽ ʚʠʟʥʘʯʘʻʪʴʩʷ ʥʝ ʧʦʨʷʜʢʦʚʦʶ ʟʘʣʝʞʥʽʩʪʶ 

ʢʦʤʧʦʥʝʥʪʽʚ, ʘ ʪʣʫʤʘʯʝʥʥʷʤ ʾʭ ʷʢ ʬʫʥʢʮʽʦʥʘʣʴʥʦ ʮʽʣʽʩʥʦʾ ʻʜʥʦʩʪʽ.  

ʋ ʪʨʘʜʠʮʽʡʥʠʭ ʧʦʛʣʷʜʘʭ ʱʦʜʦ ʟʘʙʝʟʧʝʯʝʥʥʷ ʤʘʛʽʩʪʝʨʩʴʢʦʾ ʧʽʜʛʦʪʦʚʢʠ 

ʚʽʜʙʠʚʘʻʪʴʩʷ ʧʨʽʦʨʠʪʝʪʥʝ, ʩʠʩʪʝʤʦʫʪʚʦʨʶʶʯʝ ʟʥʘʯʝʥʥʷ ʥʘʫʢʦʚʦ-

ʜʦʩʣʽʜʥʠʮʴʢʦʛʦ ʥʘʧʨʷʤʫ. ʋʪʽʤ, ʟʘʫʚʘʞʠʤʦ, ʱʦ ʪʘʢʠʡ ʧʽʜʭʽʜ ʨʫʡʥʫʻ ʤʠʩʪʝʮʴʢʽ 

ʧʽʜʚʘʣʠʥʠ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʚʠʱʦʛʦ ʦʩʚʽʪʥʴʦ-ʢʚʘʣʽʬʽʢʘʮʽʡʥʦʛʦ ʨʽʚʥʷ ʚ 

ʩʠʩʪʝʤʽ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʦʩʚʽʪʠ. ɹʝʟʧʝʨʝʯʥʦ, ʷʢʙʠ ʡʰʣʦʩʷ ʧʨʦ ʧʽʜʛʦʪʦʚʢʫ 

ʤʘʛʽʩʪʨʽʚ ʫ ʛʘʣʫʟʽ ʥʘʫʢʠ ʘʙʦ ʧʨʦ ʧʽʜʛʦʪʦʚʢʫ ʚʠʢʣʘʜʘʯʽʚ ʥʘʫʢʦʚʠʭ ʜʠʩʮʠʧʣʽʥ 

(ʬʽʟʠʢʠ, ʤʘʪʝʤʘʪʠʢʠ, ʙʽʦʣʦʛʽʾ ʪʦʱʦ) ʥʘʜʘʥʥʷ ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʦʤʫ 

ʥʘʧʨʷʤʫ ʧʽʜʛʦʪʦʚʢʠ ʜʦʤʽʥʘʥʪʥʦʛʦ ʟʥʘʯʝʥʥʷ ʙʫʣʦ ʙ ʮʽʣʢʦʤ ʚʠʧʨʘʚʜʘʥʦ. ʇʨʦʪʝ, 

ʢʦʣʠ ʞ ʽʜʝʪʴʩʷ ʧʨʦ ʧʽʜʛʦʪʦʚʢʫ ʬʘʭʽʚʮʽʚ ʤʠʩʪʝʮʪʚʘ, ʚʚʘʞʘʻʤʦ ʟʘ ʜʦʮʽʣʴʥʝ 

ʧʽʜʢʨʝʩʣʠʪʠ, ʱʦ ʬʘʭʦʚʘ ʤʫʟʠʯʥʘ ʧʽʜʛʦʪʦʚʢʘ ʥʝ ʤʦʞʝ ʽʥʪʝʨʧʨʝʪʫʚʘʪʠʩʷ ʷʢ 

ʥʠʞʯʘ ʟʘ ʨʘʥʛʦʤ, ʧʽʜʧʦʨʷʜʢʦʚʘʥʘ ʥʘʫʢʦʚʦ-ʜʦʩʣʽʜʥʠʮʴʢʠʤ ʧʨʽʦʨʠʪʝʪʘʤ 

ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ. ʊʘʢ, ʚʘʞʢʦ ʫʷʚʠʪʠ ʩʦʙʽ ʤʘʛʽʩʪʨʘʥʪʘ, ʬʘʭʽʚʮʷ ʚʠʱʦʛʦ 

ʨʽʚʥʷ ʚ ʛʘʣʫʟʽ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ, ʷʢʠʡ ʥʝ ʙʫʚ ʙʠ ʩʧʨʦʤʦʞʥʠʡ ʚʠʢʦʥʘʪʠ 

ʪʚʽʨ, ʘʙʦ ʤʽʛ ʙʠ ʛʽʨʰʝ ʧʨʦʜʝʤʦʥʩʪʨʫʚʘʪʠ ʤʫʟʠʢʫ ʫ ʚʣʘʩʥʦʤʫ ʚʠʢʦʥʘʥʥʽ, ʥʽʞ 

ʜʘʪʠ ʥʘʫʢʦʚʦ-ʤʝʪʦʜʠʯʥʝ ʦʧʠʩʘʥʥʷ ʚʠʢʦʥʘʚʩʴʢʠʭ ʧʽʜʭʦʜʽʚ, ʯʠ ʙʫʚ ʙʠ ʢʨʘʱʠʤ 

ʜʦʩʣʽʜʥʠʢʦʤ, ʥʽʞ ʚʠʢʦʥʘʚʮʝʤ, ʢʨʘʱʝ çʧʠʩʘʚè, ʥʽʞ çʛʨʘʚè ʘʙʦ çʩʧʽʚʘʚè ʪʦʱʦ. 

ɼʦ ʪʦʛʦ ʞ, ʧʝʜʘʛʦʛʽʯʥʠʡ ʥʘʧʨʷʤ ʫ ʢʦʥʪʝʢʩʪʽ ʮʽʣʽʩʥʦʛʦ ʧʨʦʮʝʩʫ 

ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ ʽʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʚ ʤʘʛʽʩʪʨʘʪʫʨʽ, ʟʘ ʥʘʰʠʤ 

ʧʝʨʝʢʦʥʘʥʥʷʤ, ʪʘʢʦʞ ʥʝ ʤʘʻ ʧʨʘʚʘ ʧʦʩʪʫʧʘʪʠʩʷ ʤʽʩʮʝʤ ʥʽ ʚʠʢʦʥʘʚʩʴʢʦʤʫ, ʥʽ 

ʜʦʩʣʽʜʥʠʮʴʢʦʤʫ, ʦʩʢʽʣʴʢʠ ʚ ʤʘʡʙʫʪʥʽʡ ʧʝʜʘʛʦʛʽʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ ʬʘʭʽʚʮʽʚ 

ʚʠʱʦʛʦ ʦʩʚʽʪʥʴʦ-ʢʚʘʣʽʬʽʢʘʮʽʡʥʦʛʦ ʨʽʚʥʷ (ʘ ʩʘʤʝ, ʜʦ ʪʘʢʦʾ ʜʽʷʣʴʥʦʩʪʽ 

ʛʦʪʫʶʪʴ ʤʘʛʽʩʪʨʘʥʪʽʚ ʫ ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʥʽʚʝʨʩʠʪʝʪʘʭ), ʚʠʢʣʘʜʘʮʴʢʘ 

ʤʘʡʩʪʝʨʥʽʩʪʴ ʻ ʥʝ ʤʝʥʰ ʟʥʘʯʫʱʦʶ, ʥʽʞ ʽʥʰʽ ʥʘʧʨʷʤʠ ʧʽʜʛʦʪʦʚʢʠ. 

ɺʠʱʝʟʘʟʥʘʯʝʥʝ ʜʘʻ ʤʦʞʣʠʚʽʩʪʴ ʧʽʜʢʨʝʩʣʠʪʠ, ʱʦ ʢʦʥʩʦʣʽʜʘʮʽʡʥʠʡ ʧʽʜʭʽʜ 

çʮʝʤʝʥʪʫʻè, ʟʘʙʝʟʧʝʯʫʻ ʮʽʣʽʩʥʽʩʪʴ ʩʠʩʪʝʤʠ ʧʽʜʛʦʪʦʚʢʠ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʬʽʣʶ ʥʘ ʦʩʥʦʚʽ ʬʫʥʢʮʽʦʥʘʣʴʥʦʾ ʚʠʚʘʞʝʥʦʩʪʽ ʢʦʞʥʦʛʦ ʟ 

ʚʠʟʥʘʯʝʥʠʭ ʥʘʧʨʷʤʽʚ ï ʜʦʩʣʽʜʥʠʮʴʢʦʛʦ, ʧʝʜʘʛʦʛʽʯʥʦʛʦ, ʤʫʟʠʯʥʦʛʦ. 
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ɺʠʩʥʦʚʢʠ. ʋʟʘʛʘʣʴʥʶʶʯʠ ʚʠʱʝʨʦʟʛʣʷʥʫʪʽ ʧʦʟʠʮʽʾ, ʜʦʮʽʣʴʥʦ 

ʩʬʦʨʤʫʣʶʚʘʪʠ ʚʠʩʥʦʚʦʢ ʱʦʜʦ ʩʚʦʻʯʘʩʥʦʩʪʽ ʪʘ ʥʝʦʙʭʽʜʥʦʩʪʽ ʨʦʟʨʦʙʢʠ 

ʦʙʨʘʥʦʾ ʧʨʦʙʣʝʤʠ. ʋ ʩʪʘʪʪʽ ʚʠʩʚʽʪʣʝʥʦ ʪʝʦʨʝʪʠʯʥʝ ʧʽʜˇʨʫʥʪʷ ʧʽʜʛʦʪʦʚʢʠ 

ʬʘʭʽʚʮʽʚ ʽʟ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʪʘ ʾʾ ʢʦʥʮʝʧʪʫʘʣʴʥʽ ʟʘʩʘʜʠ. ʄʘʪʝʨʽʘʣ, 

ʚʠʢʣʘʜʝʥʠʡ ʫ ʩʪʘʪʪʽ ʟʘʩʚʽʜʯʫʻ ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʜʘʣʴʰʦʛʦ ʨʦʟʨʦʙʣʝʥʥʷ 

ʦʟʥʘʯʝʥʦʾ ʧʨʦʙʣʝʤʠ ʫ ʥʘʧʨʷʤʘʭ ʚʠʟʥʘʯʝʥʥʷ ʰʣʷʭʽʚ ʟʘʙʝʟʧʝʯʝʥʥʷ 

ʢʦʥʢʫʨʝʥʪʥʦʩʧʨʦʤʦʞʥʦʩʪʽ ʬʘʭʽʚʮʽʚ ʤʘʛʽʩʪʝʨʩʴʢʦʛʦ ʨʽʚʥʷ ʚ ʧʨʦʮʝʩʽ 

ʧʨʦʬʝʩʽʡʥʦʾ ʧʽʜʛʦʪʦʚʢʠ; ʩʧʝʮʠʬʽʢʠ ʬʦʨʤʫʚʘʥʥʷ ʤʫʟʠʯʥʦ-ʚʠʢʦʥʘʚʩʴʢʦʾ 

ʢʫʣʴʪʫʨʠ ʤʘʛʽʩʪʨʽʚ; ʤʝʪʦʜʠʢʠ ʬʦʨʤʫʚʘʥʥʷ ʧʝʜʘʛʦʛʽʯʥʦʾ ʤʘʡʩʪʝʨʥʦʩʪʽ 

ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ; ʪʝʦʨʝʪʠʢʦ-ʤʝʪʦʜʠʯʥʠʭ ʟʘʩʘʜ ʨʦʟʚʠʪʢʫ 

ʜʦʩʣʽʜʥʠʮʴʢʠʭ ʫʤʽʥʴ ʫ ʤʘʛʽʩʪʨʽʚ ʤʫʟʠʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʪʦʱʦ.  
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ʆ. ɺ. ɽʨʝʤʝʥʢʦ. ʂʦʥʮʝʧʪʫʘʣʴʥʳʝ ʘʩʧʝʢʪʳ ʧʦʜʛʦʪʦʚʢʠ ʤʘʛʠʩʪʨʦʚ 

ʤʫʟʳʢʘʣʴʥʦʛʦ ʠʩʢʫʩʩʪʚʘ 

ɺ ʧʫʙʣʠʢʘʮʠʠ ʦʩʚʝʱʝʥʳ ʪʝʦʨʝʪʠʢʦ-ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ ʦʩʥʦʚʳ 

ʧʦʜʛʦʪʦʚʢʠ ʤʘʛʠʩʪʨʦʚ ʤʫʟʳʢʘʣʴʥʦʛʦ ʠʩʢʫʩʩʪʚʘ ʚ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ 

ʫʥʠʚʝʨʩʠʪʝʪʘʭ. ʈʘʩʢʨʳʪʘ ʩʫʱʥʦʩʪʴ ʠ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʥʳ ʪʝʦʨʝʪʠʯʝʩʢʠʝ 

ʧʦʜʭʦʜʳ ʢ ʧʦʜʛʦʪʦʚʢʝ ʩʧʝʮʠʘʣʠʩʪʦʚ ʧʦ ʤʫʟʳʢʘʣʴʥʦʤʫ ʠʩʢʫʩʩʪʚʫ. 

ʇʦʜʯʝʨʢʠʚʘʝʪʩʷ, ʯʪʦ ʧʦʜʛʦʪʦʚʢʘ ʤʘʛʠʩʪʨʦʚ ʤʫʟʳʢʘʣʴʥʦʛʦ ʠʩʢʫʩʩʪʚʘ 

ʦʩʥʦʚʳʚʘʝʪʩʷ ʥʘ ʪʝʦʨʝʪʠʯʝʩʢʠʭ ʠʜʝʷʭ ʧʦ ʥʘʮʠʦʥʘʣʴʥʦʡ ʧʘʨʘʜʠʛʤʝ 

ʧʦʜʛʦʪʦʚʢʠ ʩʧʝʮʠʘʣʠʩʪʦʚ ʧʦ ʤʫʟʳʢʘʣʴʥʦʤʫ ʠʩʢʫʩʩʪʚʫ, ʛʫʤʘʥʠʩʪʠʯʝʩʢʦʡ 

ʦʩʥʦʚʳ ʤʫʟʳʢʘʣʴʥʦʛʦ ʦʙʫʯʝʥʠʷ, ʘʢʩʠʦʣʦʛʠʯʝʩʢʠʭ ʧʦʜʭʦʜʦʚ ʢ ʦʙʫʯʝʥʠʶ 

ʤʫʟʳʢʘʥʪʦʚ ʧʝʜʘʛʦʛʦʚ, ʵʢʟʠʩʪʝʥʮʠʘʣʴʥʦ-ʵʤʦʮʠʦʥʘʣʴʥʦʛʦ ʥʘʧʨʘʚʣʝʥʠʷ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʫʯʝʥʠʷ ʠ ʝʛʦ ʘʢʤʝʦʣʦʛʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ, ʘ ʪʘʢʞʝ 
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ʧʨʦʛʥʦʩʪʠʯʝʩʢʠʭ ʦʨʠʝʥʪʠʨʦʚ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʧʦʜʛʦʪʦʚʢʠ. ʆʙʦʩʥʦʚʘʥʳ 

ʚʝʜʫʱʠʝ ʦʙʦʙʱʝʥʥʳʝ ʧʦʟʠʮʠʠ ʧʦ ʦʧʨʝʜʝʣʝʥʥʦʡ ʨʦʣʠ ʢʦʥʩʦʣʠʜʘʮʠʦʥʥʦʛʦ 

ʧʦʜʭʦʜʘ ʢʘʢ ʪʝʦʨʝʪʠʯʝʩʢʦʡ ʦʩʥʦʚʳ ʦʙʦʟʥʘʯʝʥʥʦʡ ʧʦʜʛʦʪʦʚʢʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʘʛʠʩʪʨʳ ʤʫʟʳʢʘʣʴʥʦʛʦ ʠʩʢʫʩʩʪʚʘ, 

ʢʦʥʩʦʣʠʜʘʮʠʦʥʥʳʡ ʧʦʜʭʦʜ, ʤʫʟʳʢʘʣʴʥʦ-ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʡ, ʧʝʜʘʛʦʛʠʯʝʩʢʠ-

ʧʨʘʢʪʠʯʝʩʢʠʡ, ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʡ ʥʘʧʨʘʚʣʝʥʠʷ ʧʦʜʛʦʪʦʚʢʠ. 

 

SUMMARY  

O. Yeremenko. Conceptual aspects of professional training of Music 

Masters 

The theoretical and methodological foundations of music masters 

teaching universities are highlighted in the article. The essence and theoretical 

approaches to music training are analyzed. The author underlines that training 

of music masters based on theoretical ideas about the national paradigm of 

music training, humanistic foundations of music education, axiological 

approaches to teaching musicians, teachers, existential-emotional learning and 

artistic direction of its acmeological orientation and also prognostic guidance 

of professional training. 

National training paradigm of art provides socialization of future 

professionals assimilation of national and universal culture includes the 

development of their value orientations toward mastery of the national culture 

and application artistic knowledge in the classroom, along with the works of 

world art, national music. The development of national culture is interpreted as 

a process of equilibration, the relationship of human and national values, 

traditions and values. 

The humanistic basis for music education forms valuable attitude to art, 

teaching and research activities, their ability to experience deep human values, 

implementation artistic images and adequate assessment of artistic achievement 

in music interpretation, the effects of teaching and research outcomes research. 

Axiological approaches to teaching musicians are considered in the context of 

their spiritual culture. 

Existential and emotional art direction learning involves providing 

emotional intensity of the educational process in the magistrates of musical and 

pedagogical orientation. In the future we need active professional experience of 

artistic phenomena in musical and educational activities. 
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Acmeological orientation training involves orientation of teaching and 

learning, evaluative, interpretative and creative-productive activity 

undergraduates to achieve excellence in musical performance and educational 

work and effectiveness in scientific research. Forward orientation training in 

musical pedagogy used by us in accordance with the new requirements of 

education towards personal and social revitalization approach, the essence of 

which is to provide professional self-realization of the individual as a member 

of civil society in Ukraine. 

Generalized leading positions on certain roles consolidation approach as 

a theoretical framework definite training are provided in the article. 

Key words: music masters, consolidation approach, musical and 

professional, pedagogical and practical, scientific and research areas of 

training. 
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EDUKACJA ARTYSTYCZNA A WYCHOWANIE ï  

PROBLEMY  XXI  WIEKU  

ʍʋɼʆɾʅʗ ʆʉɺɯʊɸ ʁ ɺʀʍʆɺɸʅʅʗ ï  

ʇʈʆɹʃɽʄʀ ʍʍɯ ʉʊʆʃɯʊʊʗ 

 

ʉʪʘʪʪʷ ʧʨʠʩʚʷʯʝʥʘ ʧʨʦʙʣʝʤʘʤ, ʷʢʽ ʥʘʣʝʞʘʪʴ ʜʦ ʽʩʪʦʨʽʾ ʪʘ 

ʪʨʘʜʠʮʽʡ ʚʠʭʦʚʘʥʥʷ ʤʠʩʪʝʮʪʚʦʤ, ʜʦ ʧʨʦʛʥʦʟʫʚʘʥʥʷ ʟʤʽʥ, ʷʢʽ ʥʝʩʝ ʽʟ ʩʦʙʦʶ 

ʩʫʯʘʩʥʽʩʪʴ ɸʥʘʣʽʟʫʶʪʴʩʷ ʚʥʫʪʨʽʰʥʽ ʡ ʟʦʚʥʽʰʥʽ ʯʠʥʥʠʢʠ, ʱʦ ʚʧʣʠʚʘʶʪʴ ʥʘ 

ʢʘʥʦʥ ʭʫʜʦʞʥʴʦʾ ʦʩʚʽʪʠ. ʉʘʤʝ ʮʷ ʧʨʦʙʣʝʤʘʪʠʢʘ ʧʨʘʢʪʠʯʥʦ ʚ ʫʩʽʭ ʢʨʘʾʥʘʭ 

ʩʪʘʻ ʛʦʣʦʚʥʠʤ ʜʞʝʨʝʣʦʤ ʜʠʩʢʫʩʽʡ, ʧʦʚôʷʟʘʥʠʭ ʟ ʫʧʨʦʚʘʜʞʝʥʥʷʤ ʥʦʚʠʭ 

ʬʦʨʤ ʽ ʤʝʪʦʜʽʚ ʥʘʚʯʘʥʥʷ, ʘ ʪʘʢʦʞ ʩʫʧʝʨʝʯʦʢ ʧʨʦ ʥʝʦʙʭʽʜʥʽʩʪʴ 

ʧʽʜʚʠʱʝʥʥʷ ʫʚʘʛʠ ʜʦ ʚʠʭʦʚʘʥʥʷ ʟʘʩʦʙʘʤʠ ʤʠʩʪʝʮʪʚʘ ʫ ʟʚôʷʟʢʫ ʟʽ 

ʟʨʦʩʪʘʶʯʦʶ ʘʛʨʝʩʠʚʥʽʩʪʶ ʚ ʤʦʣʦʜʽʞʥʦʤʫ ʩʝʨʝʜʦʚʠʱʽ. 

ʇʠʪʘʥʥʷ, ʷʢʽ ʨʦʟʛʣʷʜʘʶʪʴʩʷ ʚ ʩʪʘʪʪʽ, ʧʨʠʚʝʨʪʘʶʪʴ ʫʚʘʛʫ ʜʦ ʨʦʣʽ 

ʤʠʩʪʝʮʪʚʘ ʫ ʚʠʭʦʚʘʥʥʽ ʤʦʣʦʜʦʛʦ ʧʦʢʦʣʽʥʥʷ, ʜʦ ʛʘʣʫʟʽ ʟʘʩʪʦʩʫʚʘʥʥʷ ʡ 

ʤʦʞʣʠʚʦʩʪʽ ʨʝʘʣʽʟʘʮʽʾ ʥʦʚʠʭ ʦʩʚʽʪʥʽʭ ʧʨʦʛʨʘʤ, ʱʦ ʦʩʦʙʣʠʚʦ ʩʪʦʩʫʶʪʴʩʷ 

ʤʫʟʠʢʠ, ʥʘ ʩʫʯʘʩʥʝ ʙʘʯʝʥʥʷ ʤʫʟʠʯʥʦʛʦ ʥʘʚʯʘʥʥʷ ʚ ʫʤʦʚʘʭ ʨʽʟʥʦʤʘʥʽʪʥʦʩʪʽ 

ʡʦʛʦ ʬʦʨʤ ʽ ʥʘʷʚʥʦʩʪʽ ʯʠʩʣʝʥʥʠʭ ʘʚʪʦʨʩʴʢʠʭ ʧʨʦʛʨʘʤ, ʜʦ ʟʙʽʣʴʰʝʥʥʷ 

ʧʠʪʦʤʦʾ ʚʘʛʠ ʤʠʩʪʝʮʪʚʘ ʚ ʥʘʚʯʘʥʥʽ ʜʽʪʝʡ ʽ ʤʦʣʦʜʽ ʟ ʦʩʦʙʣʠʚʠʤʠ 

ʧʦʪʨʝʙʘʤʠ ï ʷʢ ʨʦʟʫʤʦʚʠʤʠ, ʪʘʢ ʽ ʬʽʟʠʯʥʠʤʠ. ʅʘ ʥʘʰ ʧʦʛʣʷʜ, 

ʟʘʧʨʦʧʦʥʦʚʘʥʽ ʚ ʩʪʘʪʪʽ ʽʜʝʾ ʤʦʞʫʪʴ ʩʪʠʤʫʣʶʚʘʪʠ ʨʦʟʰʠʨʝʥʥʷ ʪʝʤʘʪʠʢʠ 

ʦʩʚʽʪʥʽʭ ʧʨʦʛʨʘʤʠ ʩʪʚʦʨʝʥʥʷ ʥʦʚʠʭ ʤʦʜʝʣʝʡ ʥʘʚʯʘʥʥʷ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʪʨʘʜʠʮʽʾ, ʚʠʭʦʚʘʥʥʷ ʤʠʩʪʝʮʪʚʦʤ, ʟʦʚʥʽʰʥʽ ʪʘ 

ʚʥʫʪʨʽʰʥʽ ʬʘʢʪʦʨʠ, ʙʘʯʝʥʥʷ ʤʘʡʙʫʪʥʴʦʛʦ, ʬʦʨʤʠ ʡʤʝʪʦʜʠ ʥʘʚʯʘʥʥʷ, 

ʥʘʚʯʘʣʴʥʽ ʧʨʦʛʨʘʤʠ. 
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Wprowadzenie. Prezentowana problematyka ï edukacja przez sztukň a 

wychowanie ï dotyczy dw·ch odrňbnych dziedzin majŃcych na celu rozwijanie 

i ksztağtowanie mğodego pokolenia w odniesieniu do wartoŜci emocjonalnych, 

humanistycznych, tw·rczych i poznawczych. Nic tak nie wpğywa na rozw·j 

dziecka, jak jego ustawiczne obcowanie ze sztukŃ, poznawanie nowych treŜci, 

nowych wartoŜci sztuki majŃcych wpğyw na wğaŜciwe ksztağtowanie charakteru 

oraz na przyswajanie odpowiedniego do wieku kwantum wiedzy. Jaka jest rola 

edukacji artystycznej przez sztukň i do czego powinna dŃŨyĺ?  

Przypatrzmy siň zatem czasom przeszğym i tym nie tak nam odlegğym. 

Muzyka, od niemal Ŝredniowiecza, byğa gğ·wnym dobrem naszej kultury, 

naszego dziedzictwa, naszego wychowania i wyksztağcenia. To ona, poprzez 

swoje wartoŜci pisane i niepisane, wykonywane i ksztağtowane w postaci 

traktat·w teoretycznych, przyczyniağa siň do wprowadzania przedmiot·w 

muzycznych w szkoğach, do rozwoju  burs muzycznych, zespoğ·w wokalnych i 

instrumentalnych czy  r·Ũnych form przekazu. Rola jakŃ przypisywano estetyce 

muzycznej stworzonej przez Ŝw. Augustyna i Ŝw. AmbroŨego, dw·ch 

najwczeŜniejszych myŜlicieli, miağa wielkie znaczenie w odniesieniu do muzyki 

religijnej nie tylko czas·w staroŨytnych i Ŝredniowiecznych ï Platon, 

Arystoteles, ale takŨe wiek·w nastňpnych. Zasadnicze zmiany nastŃpiğy w 

minionych stuleciach, to jest od czas·w wybitnych pedagog·w ï Jana Amosa 

KomeŒskiego, Jeana-Jacquesa Rousseau czy Johanna Heinricha Pestalozziego, 

kt·rych zağoŨenia nowej, tw·rczej pedagogiki miağy wpğyw na rozw·j nowych 

program·w czy samych form nauczania i wychowania. Rozw·j myŜli 

pedagogicznej i psychologicznej, tej ukierunkowanej na rozw·j dziecka, miağ 

duŨe znaczenie szczeg·lnie od XIX wieku. Muzyka, jej zağoŨenia estetyczne, 

poznawcze, tw·rcze, w krajach szczeg·lnie europejskich, stağa siň przedmiotem 

szkolnym ksztağtowanym na bazie rodzŃcych siň nowych system·w ksztağcenia, 

takich tw·rc·w jak: Emil Jacques-Dalcrozze, Carl Orff, Zolt§n Kod§ly. W 

polskiej koncepcji edukacji muzycznej i wychowania gğ·wne zağoŨenia 

odnosiğy siň do wszechstronnego rozwoju muzycznego dzieci i mğodzieŨy. 

ZağoŨenia jakimi siň kierowano skupione byğy wok·ğ wprowadzania nowych 

treŜci nauczania, nowych podrňcznik·w czy pomocy naukowych.  

Tradycja a wychowanie przez sztukň. Zagadnienia odnoszŃce siň do 

tradycji i wychowania przez sztukň posiadajŃ sw·j gğňboki wymiar. W 

zağoŨeniach polskich koncepcji edukacji artystycznej dominuje wszechstronny 

rozw·j muzyczny i plastyczny dziecka.  
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NaleŨy zatem odnieŜĺ siň do samego terminu ï çwychowanie przez 

sztukňè i do jego zağoŨeŒ. Znaczenie jakie zaczňto przypisywaĺ nauczaniu, jego 

treŜciom, programom czy teŨ roli w og·lnym wychowaniu dzieci i mğodzieŨy, 

siňga minionych wiek·w. W tym zakresie poczyniono wiele aby kaŨdemu 

czğowiekowi od przedszkola po wiek dojrzağy przybliŨyĺ sztukň, zwr·ciĺ 

uwagň na odpowiedniŃ literaturň muzycznŃ, na sztukň plastycznŃ, na wğaŜciwe 

opracowania podstaw ksztağcenia poprzez wydawanie podrňcznik·w i 

opracowaŒ metodycznych, Ŝpiewnik·w czy odpowiednich materiağ·w 

dydaktycznych. Przypisywanie zasadniczej roli procesowi rozwoju tej 

dyscypliny pedagogicznej ksztağtowağo na przeğomie XIX i XX wieku dŃŨenie 

do uaktywnienia wielu myŜli pedagogicznych, psychologicznych, tw·rczych, 

edytorskich i autorskich, kt·re, w kontekŜcie formowania autorskich 

program·w i zağoŨeŒ, przyczyniağy siň do wprowadzania ustawicznych zmian i 

wypracowywania wğasnych koncepcji ksztağcenia. Sam termin çwychowanie 

przez sztukňè znalazğ odbicie przede wszystkim w dziele Herberta Reada 

Education through Art wydanym w Londynie 1943 roku. MoŨna stwierdziĺ, iŨ 

zainteresowania autora, liczne publikacje z dziedziny estetyki i sztuki miağy 

wpğyw na ksztağtowanie nowych zağoŨeŒ i poszukiwaŒ sensu edukacji mğodego 

pokolenia. Jak stwierdza Michağ W·jtowski jego wizje i zağoŨenia jeszcze za 

Ũycia autora zyskağy w rzeczywistoŜci doŜĺ solidne zakorzenienie, choĺby w 

postaci Miňdzynarodowego Stowarzyszenia Edukacji przez Sztukň [InSEA] (é). 

Czy moŨemy tu m·wiĺ o dominujŃcym znaczeniu sztuki w wychowaniu? 

Wiele jest teorii, wiele r·Ũnych zağoŨeŒ w tej dziedzinie. Jednak to co niesie nam 

obecna rzeczywistoŜĺ, forma zachowania, postňpowania, szczeg·lnie mğodych 

ludzi, wskazuje na wiele problem·w z tym zwiŃzanych. TakŨe sama osobowoŜĺ, 

brak odniesienia do ideağ·w, do estetycznego i kulturalnego zachowania, do 

poszanowania godnoŜci czğowieka i samej historii ukazuje zasadniczy problem w 

tym zakresie. Sğusznie stwierdza Michağ W·jtowski: Nasze poğoŨenie 

przypomina pod wieloma wzglňdami sytuacjň zaistniağŃ w wielu krajach 

europejskich przed dwudziestu ï dwudziestu piňciu laty. Wtedy wğaŜnie w Anglii, 

Holandii, Finlandii i krajach skandynawskich dziağalnoŜĺ wychodzŃca z zağoŨeŒ 

wychowania przez sztukň stağa siň odpowiedziŃ na niebezpieczeŒstwa zwiŃzane z 

nagğŃ degradacjŃ spoğecznŃ duŨych grup ludzkoŜci. 

W zakresie wychowania muzycznego celem byğo i jest poznanie 

podstawowych treŜci muzycznych, repertuaru muzycznego, piosenek, folkloru 

muzycznego, nut, podstaw teoretycznych i wykonawczych. Drugim zağoŨeniem 
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byğo zwr·cenie uwagi na ksztağtowanie wraŨliwoŜci i rozwijanie percepcji 

muzycznej, na estetyczne uwraŨliwienie na wykonawstwo czy formň utworu. 

W poczŃtkowych latach XXI wieku stağo siň to wyzwaniem rzuconym 

nam wszystkim, a szczeg·lnie koncepcjom edukacyjnym, programom 

nauczania oraz samemu przygotowaniu nauczycieli. Czy muzyka, jako jedna z 

dziedzin sztuki, do kt·rej postaram siň odnieŜĺ, moŨe mieĺ wpğyw na te 

przemiany? Zapewne, tak.  

Zainteresowania dzieci i mğodzieŨy tŃ dziedzinŃ sztuki czňsto wykraczajŃ 

poza moŨliwoŜci programowe, poza stosowane standardy ksztağcenia i formň 

prowadzenia zajňĺ. DominujŃca rola jakŃ peğniğa i peğni muzyka w edukacji i 

Ũyciu muzycznym, sprawia, Ũe warto zastanowiĺ siň nad jej znaczeniem w 

Ũyciu kaŨdego czğowieka. Zasadniczym zagadnieniem jest fakt czy spoğecznoŜĺ 

bňdzie mogğa identyfikowaĺ siň i ksztağtowaĺ naszŃ kulturň, czy bňdzie mogğa 

jŃ krzewiĺ. To dziedzictwo jakie przekazağa nam historia i nastňpujŃcy po sobie 

kontynuatorzy myŜli powodowaĺ bňdzie przetrwanie kultury i dorobku Ũycia 

muzycznego oraz europejskich tradycji.  

Jak stwierdza Nikolaus Harnoncourt wymaga to dw·ch kierunk·w 

dziağania: çPo pierwsze: muzycy powinni byĺ ksztağceni wedğug nowych 

metod.(...) W naszych szkoğach muzycznych nie uczy siň muzyki jako jňzyka, ale 

jako techniki wykonawstwa; szkielet technokratyczny bez Ũycia.  

Po drugie: powszechne wychowanie muzyczne powinno zostaĺ 

przemyŜlane na nowo i odzyskaĺ naleŨne mu miejsce. Dziňki temu wielkie 

dzieğa przeszğoŜci ukaŨŃ siň nam w nowym Ŝwietle, dostrzeŨemy ich 

r·ŨnorodnoŜĺ, kt·ra nas porusza i przeobraŨa. (é) Wszyscy potrzebujemy 

muzyki ï bez niej nie moŨemy Ũyĺè. 

Czym zatem powinno byĺ wychowanie przez muzykň w obecnych 

czasach? Nie jest ğatwo odpowiedzieĺ na to pytanie. KaŨdy, zar·wno 

wykonawca, nauczyciel, odbiorca bez wzglňdu na sw·j wiek, ma wğasnŃ wizjň, 

wğasne spojrzenie na problem, inne odczucia i inny zakres moŨliwoŜci 

percepcyjnych. DziŜ cenimy zupeğnie inne wartoŜci, inny jest zasiňg odbioru, 

inny przekaz i inne upodobania. Ale czy wobec niekt·rych form zachowaŒ, 

agresji moŨemy przejŜĺ obojňtnie ï nie. NaleŨy spojrzeĺ nieco inaczej na sam 

proces ksztağcenia, na podstawowe elementy i formy nauczania aby, poprzez 

ten skromny, a zarazem bogaty w swe treŜci Ŝwiat dŦwiňk·w, przybliŨyĺ to co 

niesie w sobie pewnŃ wartoŜĺ, tworzy  kanon dobrego wychowania i promuje 

zağoŨenia nowego stylu i epoki. 
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Edukacja muzyczna, podobnie jak inne sztuki, niesie z sobŃ olbrzymi 

potencjağ, kt·ry naleŨy odpowiednio wykorzystaĺ i wdraŨaĺ. JakŃ drogŃ dŃŨyĺ do 

tego, co wnieŜĺ nowego aby stawağo siň to realne? Wiele zağoŨeŒ i modeli moŨe 

byĺ tu skutecznych. DoŜĺ popularnŃ formŃ jest tworzenie wğasnych automodeli 

wychowania i ksztağcenia uwzglňdniajŃcych zar·wno te, kt·re sŃ makromodelami 

przyjmowanymi przez dane kraje, Ŝrodowiska, jak i te kt·re tworzŃ 

mikromodele ï wewnňtrzne, bliskie danemu regionowi czy nauczycielowi. 

Generowanie wğasnych mechanizm·w dziağania czňsto odzwierciedla 

nowatorstwo, inne spojrzenie na dotychczasowe osiŃgniňcia, na kulturň, czy na 

obowiŃzujŃce zağoŨenia programowe. Z pewnoŜciŃ rozw·j wielu dziedzin, w tym 

program·w muzycznych, dostňpu do literatury muzycznej, wykonawstwa narzuca 

odpowiedni profil dziağania. Sama semiotyka muzyczna nie bňdzie wpğywağa na 

zr·Ũnicowanie tych mechanizm·w. Tu jest potrzebne gğňbsze spojrzenie na cağoŜĺ 

wychowania i ksztağcenia, na korelacje przedmiotowŃ i odniesienie, poprzez 

uwarunkowania kulturowe, do wsp·ğczesnoŜci.  

Od czego naleŨağoby zaczŃĺ, jakŃ drogň wybraĺ.  

Zewnňtrzne i wewnňtrzne czynniki dziağania. W kontekŜcie zmian 

nastňpujŃcych bardzo szybko w kaŨdej cywilizacji kulturowej dwa czynniki 

odgrywajŃ istotnŃ rolň w dochodzeniu do doskonağoŜci: czynnik zewnňtrzny ï 

kulturowy i czynnik wewnňtrzny ï programowy. Przeciwstawianie 

wystňpowania tych majŃcych r·Ũne moŨliwoŜci czynnik·w, z punktu widzenia 

wychowania, odgrywa doniosğŃ rolň w cağych procesie ksztağcenia. Z jednej 

strony zağoŨenia te powinny uwzglňdniaĺ wartoŜci i zdobycze minionych 

wiek·w, podstawowe tğo historyczne i proces rozwoju wydarzeŒ i fakt·w, a z 

drugiej otwieraĺ drogň na wğasnŃ interpretacjň, na inne pojmowanie zjawisk 

recepcyjnych, na inne moŨliwoŜci wykonawcze i interpretacyjne. Te czynniki 

zewnňtrzne, czňsto niezaleŨne od tradycji, tworzŃ kanon nowego wyrazu i 

nowego spojrzenia na aktualne rozumienie sztuki.  

ZnaczŃca rolň wnosi teŨ czynnik wewnňtrzny, czyli to co ma w sobie 

odniesienie do wieku dziecka, konstrukcji podstaw programowych, samych 

podrňcznik·w i materiağ·w dydaktycznych dla nauczyciela i ucznia, samego 

procesu nauczania i prowadzenia zajňĺ. I temu czynnikowi, a zarazem modelowi 

programowemu naleŨağoby poŜwiňciĺ nieco uwagi. 

Edukacja muzyczna jako proces ksztağcenia i wychowania juŨ od 

najmğodszych lat jest budowana w oparciu o zağoŨenia programowe i odpowiednio 

dobrane do wieku treŜci merytoryczne. NaleŨağoby te wsp·ğczynniki odnieŜĺ do 
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poszczeg·lnych etap·w postňpowania dydaktycznego, kt·re majŃ decydujŃcy 

wpğyw na wğaŜciwy rozw·j dziecka. 

Tu na uwagň zasğugujŃ poszczeg·lne szczeble rozwoju edukacyjnego 

dziecka, jak: edukacja przedszkolna, edukacja wczesnoszkolna obejmujŃca 

klasy IïIII,  edukacja szkolna ï klasy IVïVI, edukacja gimnazjalna, edukacja 

licealna, edukacja w szkoğach specjalnych. 

Ramy muzycznego postňpowania na tych poszczeg·lnych etapach, to nic 

innego jak zwr·cenie uwagi na odpowiedni dob·r treŜci czy teŨ metod ksztağcenia. 

Granice tych ram powinny charakteryzowaĺ siň sprecyzowaniem w wieku 

przedszkolnych i wczesnoszkolnym z jednej strony nauczania i wychowania w 

formie zabawy ï Ŝpiewania, poznawania tekst·w ğatwych piosenek, grania na 

instrumentach o okreŜlonej i nieokreŜlonej wysokoŜci dŦwiňk·w, ruchu przy 

muzyce, a z drugiej odniesieniem do innych form, jak plastyczna wizja muzyki, 

korelacja z tekstem literackim, poznanie wartoŜci poprzez uczestnictwo w 

spektaklach teatralnych, oglŃdanie film·w, prezentowanie instrument·w, 

uczestnictwo w audycjach muzycznych czy koncertach. Te przyczynki, 

szczeg·lnie w wieku kiedy ksztağtujŃ siň postawy estetycznego zachowania, 

elementy poznawcze, tw·rcze czy teŨ odtw·rcze, powinny, szczeg·lnie w 

programach autorskich, znaleŦĺ swoje odzwierciedlenie. 

W wieku szkolnym kwestia priorytet·w w odniesieniu do edukacji 

muzycznej to cel ksztağcŃcy i poznawczy. Tu, w spos·b wyraŦny, powinny 

wyodrňbniĺ siň dwie zasady: zewnňtrzny i wewnňtrzny punkt odniesienia do 

dzieğa muzycznego, do epoki, stylu, formy, do tğa historycznego czy korelacji 

przedmiotowej. Wewnňtrzna strona, to percepcja i recepcja muzyki, jej 

tworzenie, wykonywanie, poznawanie tw·rczoŜci r·Ũnych kompozytor·w i 

forma samodzielnej wypowiedzi. Wiele wsp·ğczynnik·w powinno temu 

towarzyszyĺ, w tym ksztağtowanie wartoŜci dzieğa, wskazywanie i ukazywanie 

doboru wğaŜciwej literatury, wğaŜciwego wykonania czy nawet form zachowania, 

w tym takŨe podczas imprez masowych czy koncert·w filharmonicznych. WaŨna 

rola przypada r·wnieŨ tworzeniu zespoğ·w szkolnych, aktywnemu uczestnictwu 

w wystňpach, wspieranie wğasnej dziağalnoŜci mğodzieŨy w trakcie 

samodzielnego tworzenia zespoğ·w czy organizowania audycji muzycznych. 

Niezmiernie waŨnym elementem jest prowadzenie zajňĺ muzycznych w 

grupach dzieci z upoŜledzeniem umysğowym czy niedorozwojem fizycznym. 

Samo odizolowanie od Ŝwiata bytu normalnego jest dla tych os·b formŃ terapii, 

odniesieniem do poznania , moŨliwoŜciŃ ksztağtowania ich osobowoŜci, tworzenia 
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procedur wychowawczych, a takŨe uaktywniania ich wykonawstwa. Elementy 

muzyczne, w tym przede wszystkim gra na instrumentach, sğuchanie muzyki i jej 

percepowanie, Ŝpiewanie znanych i mniej znanych piosenek, melodii ludowych 

ma pozytywny wpğyw  na formy wğaŜciwego rozwoju i zachowania.  

Ta forma ksztağcenia muzycznego a zarazem muzykoterapii, w wielu 

polskich szkoğach specjalnych, postrzegana jest jako bezpoŜrednie 

oddziağywanie edukacyjne i wychowawcze. Zasadnicze znaczenie w tym 

procesie majŃ pracownie muzyczne i ich wyposaŨenie w instrumenty oraz 

odpowiednio dostosowane scenariusze zajňĺ. NajczňŜciej najliczniejszŃ grupŃ 

instrument·w sŃ instrumenty perkusyjne, kt·re moŨna wykorzystaĺ do zajňĺ 

ksztağcŃcych, jak i terapeutycznych. SŃ to miňdzy innymi: conga, bongosy, 

bňbny r·Ũnej wielkoŜci, zestawy perkusyjne, pudeğka akustyczne, tamburyna, 

dzwonki, talerze, tr·jkŃty, kastaniety, marakasy, guiro drewniane, agogo bells 

(metalowe roŨki), cowbells (krowie dzwonki),szeŜcian akustyczny, klawesy, kij 

deszczowy, shanti, kocioğek, zestawy rytmiczne, bňbny djembe, wood a go-go, 

cajon, chime 36 rurkowe ze statywem (dzwonki chiŒskie), shakery, shakery egg 

z rŃczkŃ, janczary, charleston, salsa cabasa czy bňbny oceaniczne. WyposaŨenie 

to, pomimo Ũe jest bardzo atrakcyjne i r·Ũnorodne, jest odpowiednio 

dostosowane do moŨliwoŜci wykonawczych uczni·w. A oto kilka przykğad·w 

wykorzystania tych instrument·w na zajňciach: 

 
Ryc. UczeŒ grajŃcy na dzwonkach chiŒskich 

 
Ryc.: UczeŒ grajŃcy na 

pudeğkach akustycznych 

 
Ryc.: UczeŒ gra na 

dzwonkach 
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Ryc.: UczeŒ trzymajŃcy kij 

deszczowy 

 
Ryc.: Gra na djembe i 

bongosach 

 

 
Rys.: Uczniowie grajŃcy na misach tybetaŒskich 

 

Tych kilka przykğad·w moŨe Ŝwiadczyĺ o znaczeniu edukacji muzycznej, 

roli sztuki nie tylko w wychowaniu ale takŨe w edukacji i rozwoju os·b w 

r·Ũnym wieku. Rola jakŃ odgrywa instrumentarium, samo ksztağtowanie siň 

dŦwiňku i moŨliwoŜci jego tworzenia oddaje obraz tych czynnik·w 

zewnňtrznych, kt·re majŃ wpğyw na sferň emocjonalnŃ, poznawczŃ, na rozw·j 

sprawnoŜci fizycznej czy funkcjonowanie w spoğeczeŒstwie. To zmusza do 

refleksji, do zastanowienia siň na ile jňzyk sztuki moŨe przem·wiĺ, na ile moŨe 

byĺ wyodrňbniony z cağego konglomeratu przedmiot·w bloku humanistycznego 

czy matematyczno-przyrodniczego, na ile sam moŨe siň obroniĺ, a takŨe 

obroniĺ przyszğe spoğeczeŒstwo.  

Wizja przyszğoŜci. Na wstňpie powstaje pytanie ï gdzie sŃ granice edukacji 

artystycznej i jej ksztağcenia w przyszğoŜci? Przypuszczalnie tam, gdzie czynnik 

ludzki bňdzie tworzyğ wğasne wizje, wprowadzağ nowe standardy edukacyjne, 

ksztağciğ kompleksowo w danej dziedzinie, w tym w wyodrňbnionych dziedzinach 

artystycznych. KaŨda bowiem epoka wnosi nowe wizje, zar·wno te kt·re byğy juŨ 

sprawdzone, jak r·wnieŨ te kt·re wnosiğy nowe, tw·rcze elementy. Podstawy 

nowego dziağania tworzŃ ukazywanie jňzyka sztuki, w tym sztuki muzycznej, 

poprzez pryzmat jego znajomoŜci  i swobodnego poruszania siň w danym 
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obszarze. Rola samej edukacji staje wiňc na rozdroŨu: czy pielňgnowaĺ zastane 

modele czy dŃŨyĺ do wypracowania nowych. RzeczywistoŜĺ dŃŨy do zmian, kt·re 

zarysowağyby nowe podejŜcie do wprowadzania zastanych treŜci czy 

wykorzystywania aktualnych trend·w i kierunk·w w sztuce. Jednym z 

centralnych zağoŨeŒ powinno byĺ dŃŨenie do wyodrňbnienia odpowiednich 

moduğ·w ksztağcenia i nadania im wğaŜciwej formy swobodnego, wybi·rczego 

przekazywania ich treŜci. W tym kontekŜcie rola warsztat·w muzycznych i ich 

odniesienie do wğaŜciwej problematyki moŨe stanowiĺ o innym spojrzeniu na sam 

kontakt ze sztukŃ, na dŦwiňk, obraz, interpretacjň, wykonanie czy recepcjň danego 

dzieğa. Ewolucja w nauczaniu to nie tylko to co przeczytamy, om·wimy, 

zobaczymy czy wysğuchamy, to r·wnieŨ to co pozwoli odkrywaĺ, przy pomocy 

medi·w, na nowo Ŝwiat dŦwiňk·w i ich znaczenie. 

MoŨna tu wymieniĺ kilka propozycji, jak realizowaĺ to trudne a zarazem 

nowatorskie zadanie. 

NaleŨağoby z tego zawiğego konglomeratu r·Ũnych treŜci wyodrňbniĺ 

osobne moduğy edukacyjne, na przykğad dla dzieci w wieku przedszkolnym i 

wczesnoszkolnym, uwzglňdniajŃce warsztaty poŜwiňcone r·Ũnym obrazom: 

świat nut, Gramy, Ŝpiewamy i taŒczymy; Szukamy instrumentu; Muzyka w 

porach roku itp., moduğy i warsztaty dla dzieci starszych i mğodzieŨy r·wnieŨ 

poğŃczone z treŜciami, obrazami, warsztatami tematycznymi, warsztatami 

odnoszŃcymi siň do muzyki wsp·ğczesnej, do wykonawstwa, warsztatami 

realizowanymi przez samŃ mğodzieŨ. Zajňcia, szczeg·lnie zajňcia otwarte, ğŃczŃ 

w sobie zar·wno wiedzň tradycyjnŃ, teoretycznŃ z praktycznŃ, jak r·wnieŨ dajŃ 

swobodň reagowania na wiele kwestii tematycznych, umoŨliwiajŃ 

wypowiadanie siň na dane tematy i tworzŃ klimat swobodnego pojmowania 

sztuki w kontekŜcie formy, treŜci, historii, wykonawstwa itp. Szczeg·lnie 

duŨego znaczenia nabiera odniesienie tych fakt·w do Ăramò ksztağcenia, do 

stworzenia odpowiednich modeli nauczania, kt·re w swych treŜciach przybliŨŃ 

zakresy tematyczne oraz unormujŃ cağŃ muzycznŃ bibliotekň pomocy dla 

nauczyciela i ucznia. Ma to takŨe odniesienie do wewnňtrznego odbioru treŜci 

przez ucznia i odpowiedniego skomponowania ich przez nauczyciela. 

Innym aspektem bňdzie przygotowanie nauczycieli do zachodzŃcych 

zmian, wprowadzenie do zastanych form ksztağcenia nowych akcent·w 

majŃcych na uwadze realizacje standard·w ksztağcenia w kontekŜcie 

tematycznych moduğ·w i przypisanych im warsztat·w . 
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Mogň tu stwierdziĺ, cytujŃc sğowa Stefana ŧ·ğkiewskiego, Ũe znaki 

odgrywajŃ duŨŃ rolň w kulturze, funkcjonujŃ w sferze naszych zachowaŒ 

obyczajowych, spoğecznych, politycznych, rytualnych, sğuŨŃ pamiňci kulturowej 

zbiorowoŜci, pamiňci wzor·w kultury, komunikacji spoğecznej, bez kt·rej nie ma 

Ũycia spoğecznego, funkcjonujŃ w sferze poznania ludzkiego, w sferze sztuki, 

umoŨliwiajŃ przechowywanie i wykorzystywanie informacji. 

W obecnych, wsp·ğczesnych czasach sztuka czňsto staje siň ornamentem, 

tym co moŨna wypeğniĺ masowe widowiska, ksztağtowaĺ kulturň niskich lot·w 

i nieprzygotowanych i niewraŨliwych odbior·w.  

Niech wiňc naszym znakiem czasu bňdzie dŃŨenie do zapewnienia 

wszystkim wğaŜciwej edukacji, wğaŜciwego wychowania, a poprzez formy odbioru 

dzieğ sztuki, wyksztağcenie wartoŜci estetycznych, humanistycznych i tw·rczych. 
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ʈɽɿʖʄɽ 

ʄ. ʂʘʯʤʘʨʢʝʚʠʯ. ʍʫʜʦʞʝʩʪʚʝʥʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ ʠ ʚʦʩʧʠʪʘʥʠʝ ï 

ʧʨʦʙʣʝʤʳ XXI  ʩʪʦʣʝʪʠʷ 

ʉʪʘʪʴʷ ʚ ʪʨʝʭ ʩʚʦʠʭ ʪʝʤʘʪʠʯʝʩʢʠʭ ʧʦʜʨʘʟʜʝʣʘʭ ʧʦʩʚʷʱʝʥʘ 

ʧʨʦʙʣʝʤʘʤ, ʦʪʥʦʩʷʱʠʤʩʷ ʢ ʠʩʪʦʨʠʠ ʠ ʪʨʘʜʠʮʠʷʤ ʚʦʩʧʠʪʘʥʠʷ ʠʩʢʫʩʩʪʚʦʤ, 

ʢ ʧʨʦʛʥʦʟʠʨʦʚʘʥʠʶ ʧʝʨʝʤʝʥ, ʢʦʪʦʨʳʝ ʥʝʩʫʪ ʩ ʩʦʙʦʡ ʥʳʥʝʰʥʠʝ ʚʨʝʤʝʥʘ. 

ɸʥʘʣʠʟʠʨʫʶʪʩʷ ʚʥʫʪʨʝʥʥʠʝ ʠ ʚʥʝʰʥʠʝ ʬʘʢʪʦʨʳ, ʚʣʠʷʶʱʠʝ ʥʘ ʢʘʥʦʥ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ. ʀʤʝʥʥʦ ʵʪʘ ʧʨʦʙʣʝʤʘʪʠʢʘ ʧʨʘʢʪʠʯʝʩʢʠ ʚʦ 

ʚʩʝʭ ʩʪʨʘʥʘʭ ʩʪʘʥʦʚʠʪʩʷ ʛʣʘʚʥʳʤ ʠʩʪʦʯʥʠʢʦʤ ʜʠʩʢʫʩʩʠʡ, ʩʚʷʟʘʥʥʳʭ ʩ 

ʚʥʝʜʨʝʥʠʝʤ ʥʦʚʳʭ ʬʦʨʤ ʠ ʤʝʪʦʜʦʚ ʦʙʫʯʝʥʠʷ, ʘ ʪʘʢʞʝ ʩʧʦʨʦʚ ʦ 

ʥʝʦʙʭʦʜʠʤʦʩʪʠ ʧʦʚʳʩʠʪʴ ʚʥʠʤʘʥʠʷ ʢ ʚʦʩʧʠʪʘʥʠʶ ʩʨʝʜʩʪʚʘʤʠ ʠʩʢʫʩʩʪʚʘ ʚ 

ʩʚʷʟʠ ʩ ʨʘʩʪʫʱʝʡ ʘʛʨʝʩʩʠʚʥʦʩʪʴʶ ʚ ʤʦʣʦʜʝʞʥʦʡ ʩʨʝʜʝ. 
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ɺʦʧʨʦʩʳ, ʧʦʜʥʷʪʳʝ ʚ ʩʪʘʪʴʝ, ʦʙʨʘʱʘʶʪ ʚʥʠʤʘʥʠʝ ʥʘ ʨʦʣʴ ʠʩʢʫʩʩʪʚʘ 

ʚ ʚʦʩʧʠʪʘʥʠʠ ʤʦʣʦʜʦʛʦ ʧʦʢʦʣʝʥʠʷ, ʥʘ ʦʙʣʘʩʪʠ ʧʨʠʤʝʥʝʥʠʷ ʠ ʚʦʟʤʦʞʥʦʩʪʠ 

ʨʝʘʣʠʟʘʮʠʠ ʥʦʚʳʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʧʨʦʛʨʘʤʤ, ʦʩʦʙʝʥʥʦ ʢʘʩʘʶʱʠʭʩʷ 

ʤʫʟʳʢʠ, ʥʘ ʩʦʚʨʝʤʝʥʥʦʝ ʚʠʜʝʥʠʝ ʤʫʟʳʢʘʣʴʥʦʛʦ ʦʙʫʯʝʥʠʷ ʚ ʫʩʣʦʚʠʷʭ 

ʨʘʟʥʦʦʙʨʘʟʠʷ ʝʛʦ ʬʦʨʤ ʠ ʥʘʣʠʯʠʷ ʤʥʦʛʦʯʠʩʣʝʥʥʳʭ ʘʚʪʦʨʩʢʠʭ ʧʨʦʛʨʘʤʤ, ʥʘ 

ʫʚʝʣʠʯʝʥʠʝ ʫʜʝʣʴʥʦʛʦ ʚʝʩʘ ʠʩʢʫʩʩʪʚʘ ʚ ʦʙʫʯʝʥʠʠ ʜʝʪʝʡ ʠ ʤʦʣʦʜʝʞʠ ʩ 

ʦʩʦʙʝʥʳʤʠ ʧʦʪʨʝʙʥʦʩʪʷʤʠ ï ʢʘʢ ʫʤʩʪʚʝʥʥʳʤʠ, ʪʘʢ ʠ ʬʠʟʠʯʝʩʢʠʤʠ.  

ʅʘ ʥʘʰ ʚʟʛʣʷʜ, ʧʨʝʜʣʦʞʝʥʥʳʝ ʚ ʩʪʘʪʴʝ ʠʜʝʠ ʤʦʛʫʪ ʩʪʠʤʫʣʠʨʦʚʘʪʴ 

ʨʘʩʰʠʨʝʥʠʝ ʪʝʤʘʪʠʢʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʧʨʦʛʨʘʤʤʳ ʩʦʟʜʘʥʠʝ ʥʦʚʳʭ 

ʤʦʜʝʣʝʡ ʦʙʫʯʝʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʪʨʘʜʠʮʠʠ, ʚʦʩʧʠʪʘʥʠʝ ʠʩʢʫʩʩʪʚʦʤ, ʚʥʝʰʥʠʝ ʠ 

ʚʥʫʪʨʝʥʥʠʝ ʬʘʢʪʦʨʳ, ʚʠʜʝʥʠʝ ʙʫʜʫʱʝʛʦ, ʬʦʨʤʳ ʠ ʤʝʪʦʜʳ ʦʙʫʯʝʥʠʷ, 

ʫʯʝʙʥʳʝ ʧʨʦʛʨʘʤʤʳ 

 

SUMMARY  

M. Kachmarkevich. Art education and training ï problems of the XXI 

century 

The article in its three thematic sections devoted to issues related to the 

history and traditions of art education, to predict the changes that bring with 

them modern times. The internal and external factors affecting the canon of art 

education are analyzed. It is these problems in almost all countries is becoming 

a major source of debate related to the introduction of new forms and methods 

of teaching, as well as disputes about the need to increase attention to 

education through art in view of the growing aggressiveness of the youth. 

The author pays attention to the role of the arts in the education of the 

younger generation, on the scope and feasibility of new educational programs, 

especially those related to music on a modern vision of musical training in a variety 

of its forms and the many original programs, to increase the share of arts in 

teaching children and young people with special needs ï both mental and physical. 

In our opinion, the ideas proposed in the article can stimulate expansion 

of the subjects educational programs to create new models of learning. 

Key words: traditions, art education, external and internal factors, vision, 

forms and methods of teaching, curriculum. 
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THE VALUE OF MUSIC IN EDUCATION  

OF THE YOUNG GENERATION  
 

A motif of educating and teaching values present in this article constants 

aspirations of a teacher and of a learner to commune with, to percept and 

interpercept musical compositions and to develop the ability to understand all 

those phenomena. The author of the article argues that the music has great 

impact on the development and education of children. It influences the spiritual 

life of individuals and organizes thoughts, ideas, experiences and values. All the 

forms of musicianship can be used to develop creativeness among children, to 

form their expression and the creative attitude. Parents, teachers, trainers, and 

class tutors should try to meet this natural need of creating, expression and 

realization by creation of appropriate conditions, encouraging and supporting 

a childrenôs development and musicality. The joy of working together, creating, 

listening and experiencing the music will survive many years in a childrenôs 

memory and it will result in their future adult life. 

Key words: music, education, the young generation. 
 

Introduction. An education that intends to support a young manôs potential 

by a holistically organised system gives tutors a chance of creating schools up to 

modern standards. A report to UNESCO of the International Commission captures 

the sense of these kinds of actions in four fundamental watchwords: learning to 

know, learning to do, learning to live together and learning to be [3]. The 

presented idea of teaching aims at placing didactic activities in a position of an 

inspiration for a development of curiosity as an element of getting familiar with 

the world. This inspiration could allow a child to make choices and realize goals 

subjectively, re-evaluate their abilities, release free initiatives of those abilities and 

reveal to them the meaning of a creative life [16]. Presented guidelines oblige 

teachers to care about educating a creative and sensitive human that would stay 

open to changing world and that would foster new values. 
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The essence of modern look at education is its progressive perspective 

which accepts active learning. The basis of this concept indicate an emphasis 

put on the expression and a variety of means of communication including the 

knowledge which is largely associated with art. A model of education defined 

in this manner also implies encroaching of one domain on another. Among the 

most crucial postulates there are: life outside of a classroom, art, music and 

handicraft, mental health, frankness and directness of manner, informality of 

interpersonal relations, options against punishment, liberal individualism, 

freedom, friendliness and spontaneity as well as emotions and intellect, etc. 

Activity of educational posts that are didactic and educational in nature aims 

at a personôs many-sided development and high quality of life through rich and 

individualistic participation in the culture. This activity also ought not to forget 

about crossing borders in the area of both enculturation and acculturation [7]. 

Music as a value in education. Musical education is one of the elements that 

constitute the aesthetic education. On the one hand, it concerns school education 

and the whole consciousness. On the other hand, musical education has got an 

impact on purposeful acting within the scope of teaching society music and using its 

social function to educate through music and for music on the other hand [23].  

A young man has got an insight into himself, into others and into life 

through music. Most importantly, music enables a young manôs development 

and stimulates his imagination. Life would be colourless without music. In the 

manôs nature there is the need for relaxing and for pleasant experiences. Forms 

and content of musical education that a child comes across in a kindergarten or 

at school concentrate around: singing and living language, moving to music, 

playing instruments, listening to music, self-musical expression and 

improvisation, familiarizing with musical terms, musical adaptations and 

organising musical events. All those things constitute entire possible childôs 

contacts with music [12]. The basic principle in musical education is integrated 

employing of all these activities. That is the reason why all active forms, such 

as: singing, moving to the beat and melody, musical adaptations and 

spontaneous expression ought to be dominant. Music, singing and dancing are 

factors that are very important in aesthetic and emotional development of a 

child. Establishing conditions that are suitable to a young recipient for 

realisation of those form of activity stimulate experiences connected with 

receiving those very transitory elements of art [10]. 
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For a child feeling, experiencing and familiarizing form a specific structure, 

that is the most essential one within the period of development, integrated and 

homogeneous. This form as a whole is an expression of a young manôs life which at 

the same time is a part of manifestation of those three elements. All that is new and 

interesting for children has an influence on their senses and shapes perceiving 

apparatus along with imagination. The world of sensations animates a young 

people, stimulates their emotions, creates emotional bounds with things, people and 

natural phenomena. This world induces young people to experiment on their own 

and to act in a certain surrounding, to express themselves and to do it in an artistic 

manner. That is why familiarizing, feeling and experiencing in relation to the 

learner indicate three aspects of each method, which consist in constant elucidation 

and increase childrenôs chances to develop. Through feeling, experiencing, 

familiarization and action children can be brought closer to music [9]. 

Childôs perception of music is on the one hand conditioned by functioning 

of a hearing analyser, and on the other ï by cognitive abilities, experiences, 

knowledge, intellect and a little recipientôs needs and interests. Literature in 

psychology and pedagogy provides us with a couple of theories connected with 

music reception. Formalists assume that the value of intellectual cognition and, at 

the same time, treat emotionalism as a secondary issue. However, expressionist 

consider emotional sensations the most important sphere of contact with music. 

An attempt to join these two ideas is only a theoretical conception by 

L. B. Mayer, according to whom emotions are inseparable from the perception of 

music and capturing message enclosed in one [18]. 

Get new musical reality. One of the potentials of music is the 

opportunity to fulfil the need for information about the outside world and the 

inner world of the hearer. This kind of exploration consists in discovering all 

the phenomena that go beyond the hearerôs direct cognitive horizon. Content of 

a musical composition helps imagining issues and places that are unavailable 

for a child on a daily basis. According to this, communing with a musical 

composition ï a song or a dance ï facilitates the competence and consolidates 

knowledge that a child gained through observation of surrounding social 

environment and the world of nature [19]. Thanks to the messages incorporated 

in music the knowledge of times and people is fuller and richer. Arts ï also 

music ï become helpful in forming an alliance between the past and the present. 

Contacts with music activate all cognitive faculties that allow cognition, 

classification, evaluation, expression of aesthetic opinions as well as 

explanation and enrichment of humanôs knowledge. Getting to know the reality 
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through arts (music) leads a human being to seeking, noticing and experiencing 

beauty. When a person enriches his/her personality in this manner, they might 

experience many hearing sensations by listening to music, which as a whole can 

serve as an important educational and developmental function. Messages 

carried by music have a considerate influence on shaping ones view on crucial 

social life values, relationships to the other person, culture of oneôs native 

country and other countries. All this also make young recipients more 

susceptible to proper education [26]. 

During musical exercises on the elementary level a child hears music and 

contacts with it in many ways. Mere stimulation of the auditory attention, focusing 

an attention on the tone itself and stimulating interest in music becomes important 

for this child. A child hears music as a whole, a sound and time oddity, a certain 

coherent structure or a set of acoustic fillips. During early musical education 

familiarization with music usually takes place through finding relations among 

particular musical phenomena (quavers, crotchets, slow/moderate/fast tempo, 

light/dark tone, staccato/legato articulation, major/minor key). Introducing music 

to children also can be associated with valuable musical compositions which 

stimulate recipientôs aesthetical experiences. 

When children use musical material freely and actively and experiences 

many emotions connected with perception while doing so, they eventually 

understand music. In practise, the understanding of music means identifying with 

the emotional message of the composition and noticing its references to various 

emotional states as well as finding aesthetical values in the construction of a 

composition and processing other elements of that composition familiar to a child. 

Musical expression. By choosing musical pieces varied in character and 

mood to be listened to, one can influence the emotional sphere. The emotional 

experience evoked by listening to a particular piece is an individual experience. 

Experiencing a particular piece by means of movement or an opportunity to talk 

out loud about its means of musical expression may help to release tension and 

at the same time lower the level of stress [30]. The more children are involved 

in experiencing music, the more complete it is. There are a few types of musical 

experiences which at the same time characterise music recipients: polisensoric, 

notional, analytical and averse. 

Young people have got a natural urge to expose their thoughts and feelings 

to themselves and to others. It is a very important issue to create for them a 

possibility to express those contents and to encourage them to do so [21]. 
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Experiencing is usually a sensory and emotional reaction to explicit 

features of phenomena perceived in surrounding or to emotional content spotted 

by children. Childôs experiences not always have an emotional meaning. They 

are often moods that still need to be filled with meaning. It is important to aim 

at raising childôs awareness of items that cause sensations as well as at childôs 

expression being simultaneously an expression of approval or disapproval of 

those items and phenomena. This constitutes the beginning of expressing oneôs 

own statement, oneôs own relations to things and situations happening all 

around. Childôs experiences form mainly through playing, but they also emerge 

from spontaneously realised interests. That is why, apart from games 

stimulating intended emotional situations and connected with them various 

experiences, teacher should pay a lot of attention to childrenôs momentary 

interests and create chances to realise them. Childôs experiences are 

physiological awakening of the body and are very plausible in development. 

Moreover, they have a strong impact on forming childôs character. Of course it 

all concerns only positive experiences ï experiences that would in effect give to 

a child a sense of security, happiness and satisfaction [13]. 

Music very often causes childôs laughter and enjoyment. Under the 

influence of music children hug, clap their hands and move to the beat. In other 

situations music caries a different effect when children calm down, grow more 

serious. These reaction are unintentional, unconscious, spontaneous and arise 

from childôs psychophysical nature. Along with being exposed to sounds and 

gaining new musical experience older children start exhibiting certain 

predilections and interests while noticing and evaluating music. Under 

favourable conditions those predilections will develop and become stronger. 

Supporting them would allow a child to find pleasure, joy and satisfaction in 

those contacts. This would make the child more courageous, self-confident and 

more successful in relations to surrounding people and events. The field of 

childôs sensation and experience of music if worth presenting through the 

taxonomy of musical education goals. Ambiguous terms, such as listen and 

experience are specified by following operational verbs: listen to sound 

structures/music; experience emotions/thrills; be interested in, evaluate. 

Listening to music is interconnected with experiencing emotions and feelings; 

here is also a place for first reactions, interests and evaluations [24]. 

As E. Lipska and M. PrzychodziŒska claim, aesthetical music experience 

depends on inborn and ready general emotional sensitivity, susceptibility to 

beauty, childôs exposure to music and its effects. This aesthetical experience 
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also depends on childôs general mental development, because both their inborn 

features and developed ones are very important. Among them there are: 

attention, perceptiveness, memory as well as knowledge which along with the 

time start to determine on mental musical associations and appropriate 

reactions. The aesthetical experiences are also influenced by the degree of 

understanding of a certain musical piece which is an effect of individual 

musical aptitudes and conditions under which the contact with music actually 

takes place. The components of an aesthetical experience are emotional, 

aesthetical and artistic (so also music) sensitivity [31]. 

Intelligence and the ability to think efficiently are not the only important 

issues in a personôs life. Emotions and feelings are equally important. Music 

acts as a significant modifier of an emotional sphere. One cannot ólearnô an 

aesthetic experience. However, it is worth the effort to develop its intellectual 

factor. One of the conditions under which this feeling can be judged correctly is 

understanding of an artistic pursuit. A few conditions have to be met for a child 

to be able to experience music fully [6]. Among those conditions there are: fully 

functional sense organs, emotional sensitivity, psychophysical predispositions, 

an appropriate atmosphere, mood and right psychological attitude. 

Experience of art. The experience of art, is a continuous ordering again and 

again çwhat it is falling apartè. Intercourse with this field of art requires an active 

cooperation of a listener cause he emerges from the piece of music that what is not 

said directly, fills the empty space, connects elements which were comprised in it, 

only such an approach to the musical opus give the  real experience. The 

perception of the opus becomes a kind of performance at the same time because in 

each new perception, the opus revives anew in the original term [5].  

In the human nature, there is need to relax and dosage pleasant 

impressions. In music and movement there are great possibilities to be free and 

joyful and find the own personality. Children from the very beginning like 

singing, dancing, performing simple movements, movement improvisation, 

playing the instruments and listening to music. çThey have inside spontaneous 

music which they want to reveal. If we help them to develop music that is 

inside, we make them people not only just better and nobler but also happierè 

[20]. The contact with music from the very beginning gives them an 

opportunity to have broader horizons in their adult life, gives possibilities of 

different perception of world of sounds and develops ability of conscious 

selection, distinguishing later what is art and what only pretends to be art. 
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The time of realization of particular musical exercises in integrated and 

subject education allows children to perceive music, what is more, their 

expressiveness makes them to react to musical stimuli without being aware of 

anything except the sound. The first reactions of movement appear as well as, 

reactions of sound. Children become more active what results in free movements, 

gestures adequate to music. This active participation in the process of music brings 

out joy and vitalise children. It encourages a deeper perception of music, analysing 

a structure of the work, classifying acoustic phenomena, finding differences and 

similarities or determination of its elements. After that, a young person acquires 

the ability to reference other sounds of music to their acoustic experience, can 

imitate these sounds and create new ones. In this way, elementary music is created 

(primitive people had similar approach in exploring sound, rhythm, movement and 

melody). Children try to improvise, change rhythmic or melodic pattern, modify or 

complete the specified melodic or rhythmic topic, plan their own instrumental 

chorus or sound illustration of an event. The result of their creativeness allows 

them to identify musical and intellectual capabilities. This process is accompanied 

by self-knowledge, self-realization and self-acceptance [2]. The music for children 

become something that they possess inside, an extension of their daily routines, 

offers the opportunity to express their own observations and experiences. The 

created musical ideas turn into specific definitions associated with a logo, a certain 

date or a symbol [11]. The knowledge about the determinants of childrenôs 

experience, a modern teacher should seek appropriate educational activities, which 

would be mould by the skills of interpretation of various songs, the ability to 

transfer the information in different codes (e.g. sound, voice, timbre, motion, 

gesture, form etc.) and ability to finding the most valuable messages [29].  

Musical activities. The reality of childrenôs associations is based mainly 

on imitations. Children observe and imitate the activities of adults and peers. 

Thanks to imitation, he learns not only understanding the surrounding reality 

but also being inside it. So, the cognitive development has sensual-operative 

nature. Any tasks given to children should take it into consideration. 

Distinguishing three areas of musical activity i.e. perception, implementation 

and creation, it is a base for all educational activities in the scope of all the 

forms of working with children in a primary school and a kindergarten [25].  

The perception of music is a mental process. The authors, dealing with 

this problem define this notion as a complex process, organizing, humanôs own 

image of reality. Many results of experimental studies indicate on the 
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interrelationship between perception and motivational-emotional factors, a 

scope of knowledge, adopted system of concepts and axiological attitudes. The 

concept which defines its understanding as the perception of music phenomena 

which are a complex mental process thanks to which the individual organizes 

music impressions and recognizes music reality comprehending its importance, 

is considered to the most adequate. The level and the quality of the music 

perception results from the individualôs past experiences. There are two 

dimensions which affect on the music perception: subjective: a listener and 

objective ï the music which is listened to. The music perception is presented as 

an information processing. To a large extent, it depends on the psychomotor 

and objective- cognitive-individualistic conditions of the recipient [8].  

According to the study of didactics, one can extract a feature of children's 

perception, which is characterized by substantial inadequacy. Children perceive 

what they want according to their own needs. Items which are chosen from the 

environment by a perceiving child, are the strongest perpetuated. The perceptual 

process is enhanced by verbalization of observations or motor activity. Forming the 

base of the synthetic and structured reception of musical events takes place through 

binding the same concepts with objectively different phenomena. Clear, 

homogeneous and well-organized structures are easily perceived by children and the 

perception and understanding of the stimulus is better when it is repeatable [22]. 

Listening to the music and singing in the kindergarten aims at developing 

sensitivity and auditory memory and provides children a lot of aesthetic 

experiences]. The perception of music by childrenôs elementary classes which 

have much greater possibilities in this field, is a preparation for the reception of 

native and world musical culture [15].  

The performance as a field of musical activity of children has many forms of 

activity, such as singing, rhythmic chanting, movement during music, playing 

musical instruments and basic music creation. The quality of singing, especially its 

timbre, resonance, strength and flexibility is affected by the structure and 

functioning of the vocal apparatus. The scale of children's voices, despite the 

relatively large individual differences, develops with age. The intonation 

correctness is connected with self-control abilities of the level of sounds thanks to 

which systematic work with children can bring particular effects in the individual 

and team singing [27]. The movement during music is another important form of 

childrenôs musical performance. Reacting of the child to the music evolves from 

simple gestures from disorderly movement to precisely fitted kinaesthetic reactions 
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and musical rhythm [14]. The abilities of children in this filed increase together 

with age and experience acquired at home, kindergarten, school or other 

institutions. Playing musical instruments is certainly a very attractive form of 

music-making for children, mainly thanks to joy which they experience in direct 

contact with the extracted sound. Together with the development of a young man, 

one can observe not only an increase in the possibility of using the instrument, but 

also differences in preferences for specific sounds as well as the precision in using 

them become significant. Childrenôs creativeness belongs to the sphere of his 

development and is entirely focused on building oneself. In natural way, children 

are creators and have need to express themselves and to the others, what they think 

and feel. In childrenôs creativeness, the concept of improvisation works as a 

process of trying one idea after another. In this case, the improvisation is 

understood as a spontaneous act of creation, which can be completely free or 

subject to a certain formal discipline, e.g. the improvisation according to specific 

music theme, in particular technical and styling conventions, etc. The abilities of 

children in the range of creating music are very broad and include: creation of 

rhythm, melody, improvising the movement and creating simple musical forms [4]. 

In order to make right decisions in educational processes, as for methods of 

teaching influences and selection of musical material, you should get to know in 

more detail (not just through everyday observations) the development of musical 

competence of small children. In this context, the development of musical 

competence is understood as the acquisition of acculturation experiences in 

progress of musical influences in the nearby environment and intentional 

acquiring through teaching treatments of musical abilities and information (and 

then knowledge) about music. However, before children will experience these 

treatments in a kindergarten, at school or at extra classes, they will go through 

various stages. The existence of the phenomenon of childrenôs musical 

perception can be found only in direct contact, during observation of their 

entertainment and joy with music, while playing and attempts of the music 

creation. It is worth to remember about their easiness to being influenced. At the 

same time, they are unable to respond on the musical surrounding environment, 

due to own immature interests and his own musical personality [32].  

The action is a form of childrenôs expression, the natural need of their 

activity. Itôs not just movement, expressing too much energy, it also normal 

process dependent on the will, needs, preferences, decisions, effects and 

evaluation of their behaviour. Therefore, leaving a lot of freedom to children in 
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spontaneous, unplanned action, in which an activity is simultaneous with the 

thought about it, one should carry the children in their personal experience the 

full act of implementation of various plans, from desire to action, through 

decisions and execution up to results. Such experiences are the base of 

comprehensive, controlled, right activity not frequently having great importance 

in the moral education, determining childrenôs personality. That is why, the 

proper stimulation of desires, help in choosing a stimulus for action, watching 

the performance of tasks and finally the interpretation of results are very 

important factors in the kindergarten [28]. 

Feeling the music requires the participation in it, and musical performance 

becomes a set of different activities related to the game, speech, singing, gestures 

and movement in space. They are performed spontaneously, while in further 

education they are subject of teacher activities.  

Music education also faces many difficulties, there are some dangers arising 

from situations both in school and childrenôs home. It is sad nowadays when 

children completely do not hear singing adults at their own home. Mothers do not 

hum lullabies, they even do not know funny songs for children. There is a view 

among teachers that art education becomes marginal because of implemented 

curriculum. It appears only as an incident or as a need during celebrations. A 

dominance of so-called pop culture, which is the source of interests of thousands 

of producers and managers, has been another threat. The higher musical culture 

has been left out. That is why, a wide action promoting active forms of being 

closer to music and awareness campaigns for parents and teachers concerning 

musical contact of a child with valuable artistic literature, has been undertaken. 

Conclusions. The music has great impact on the development and 

education of children. It influences the spiritual life of individuals and organizes 

thoughts, ideas, experiences and values. Younger generations are educated in 

order to show them what is good and beautiful but also to point them a goal for 

further activities. All the forms of musicianship can be used to develop 

creativeness among children, to form their expression and the creative attitude. 

Parents, teachers, trainers, and class tutors should try to meet this natural need of 

creating, expression and realization by creation of appropriate conditions, 

encouraging and supporting a childrenôs development and musicality. The joy of 

working together, creating, listening and experiencing the music will survive 

many years in a childrenôs memory and it will result in their future adult life. 
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ʈɽɿʖʄɽ 

ʄʠʨʦʩʣʘʚ Kʠcʝʣʴ. ɿʥʘʯʝʥʠʝ ʤʫʟʳʢʠ ʚ ʦʙʨʘʟʦʚʘʥʠʠ ʠ ʚʦʩʧʠʪʘʥʠʠ 

ʤʦʣʦʜʦʛʦ ʧʦʢʦʣʝʥʠʷ 

ʄʦʪʠʚʘʮʠʷ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʦʙʫʯʝʥʠʷ, ʨʘʩʩʤʘʪʨʠʚʘʝʤʳʝ ʚ ʵʪʦʡ ʩʪʘʪʴʝ, 

ʦʧʨʝʜʝʣʷʶʪ ʩʪʨʝʤʣʝʥʠʝ ʫʯʠʪʝʣʷ ʠ ʫʯʝʥʠʢʘ ʢ ʦʙʝɦʥʠʶ ʩ ʠʩʢʫʩʩʪʚʦʤ, 

ʩʠʩʪʝʤʘʪʠʯʝʩʢʦʤʫ ʚʦʩʧʨʠʷʪʠʶ ʤʫʟʳʢʘʣʴʥʳʭ ʢʦʤʧʦʟʠʮʠʡ, ʯʪʦ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʨʘʟʚʠʪʠʶ ʫ ʫʯʝʥʠʢʘ ʩʧʦʩʦʙʥʦʩʪʠ ʧʦʥʠʤʘʪʴ ʚʩʝ ʵʪʠ ʷʚʣʝʥʠʷ. 
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ɸʚʪʦʨ ʩʪʘʪʴʠ ʫʪʚʝʨʞʜʘʝʪ, ʯʪʦ ʤʫʟʳʢʘ ʦʢʘʟʳʚʘʝʪ ʦʛʨʦʤʥʦʝ ʚʣʠʷʥʠʝ 

ʥʘ ʨʘʟʚʠʪʠʝ ʠ ʚʦʩʧʠʪʘʥʠʝ ʜʝʪʝʡ. ʕʪʦ ʚʣʠʷʝʪ ʥʘ ʜʫʭʦʚʥʫʶ ʞʠʟʥʴ ʣʶʜʝʡ ʠ 

ʦʨʛʘʥʠʟʫʝʪ ʤʳʩʣʠ, ʠʜʝʠ, ʦʧʳʪ ʠ ʮʝʥʥʦʩʪʠ. ɺʩʝ ʬʦʨʤʳ ʤʫʟʳʢʘʣʴʥʦʡ 

ʜʝʷʪʝʣʴʥʦʩʪʠ ʤʦʛʫʪ ʙʳʪʴ ʠʩʧʦʣʴʟʦʚʘʥʳ ʜʣʷ ʨʘʟʚʠʪʠʷ ʢʨʝʘʪʠʚʥʦʩʪʠ 

ʜʝʪʝʡ, ʬʦʨʤʠʨʦʚʘʥʠʷ ʫ ʥʠʭ ʪʚʦʨʯʝ ʩʢʦʡ ʧʦʟʠʮʠʠ ʽ ʫʤʝʥʠʷ ʩʘʤʦʚʳʨʘʞʘʪʴʩʷ. 

ʈʦʜʠʪʝʣʠ, ʫʯʠʪʝʣʷ, ʚʦʩʧʠʪʘʪʝʣʠ ʜʦʣʞʥʳ ʧʦʧʳʪʘʪʴʩʷ ʫʜʦʚʣʝʪʚʦʨʠʪʴ ʵʪʫ 

ʝʩʪʝʩʪʚʝʥʥʫʶ ʧʦʪʨʝʙʥʦʩʪʴ ʧʫʪʝʤ ʩʦʟʜʘʥʠʷ ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʫʩʣʦʚʠʡ, 

ʧʦʦʱʨʝʥʠʷ ʠ ʧʦʜʜʝʨʞʢʠ ʨʘʟʚʠʪʠʷ ʫ ʜʝʪʝʡ ʠʩʧʦʣʥʠʪʝʣʴʩʢʦʡ ʝʢʩʧʨʝʩʩʠʠ. 

ʈʘʜʦʩʪʴ, ʧʨʠʥʦʩʠʤʘʷ ʩʦʚʤʝʩʪʥʦʡ ʨʘʙʦʪʦʡ, ʩʦʟʠʜʘʥʠʝʤ ʠ ʚʦʩʧʨʠʷʪʠʝʤ 

ʤʫʟrʢʠ ʦʩʪʘʝʪʩʷ ʥʘ ʜʦʣʛʠʝ ʛʦʜʳ ʚ ʧʘʤʷʪʠ ʜʝʪʝʡ ʠ ʩʪʘʥʦʚʠʪʩʷ 

ʧʦʪʨʝʙʥʦʤʪʴʶ ʚ ʠʭ ʙʫʜʫʱʝʡ ʚʟʨʦʩʣʦʡ ʞʠʟʥʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʫʟʳʢʘ, ʦʙʨʘʟʦʚʘʥʠe, ʠʩʧʦʣʥʠʪʝʣʴʩʢʘʷ ʝʢʩʧʨʝʩʩʠʷ, 

ʤʦʣʦʜʦe ʧʦʢʦʣʝʥʠe, ʚʦʩʧʨʠʷʪʠʝ ʤʫʟʽʢʘʣʴʥʳʭ ʢʦʤʧʦʟʠʮʠʡ. 

 

ɸʅʆʊɸʎɯʗ 

ʄʠʨʦʩʣʘʚ ʂʽʩʝʣʴ. ɿʥʘʯʝʥʥʷ ʤʫʟʠʢʠ ʚ ʝʜʫʢʘʮʽʾ ʤʦʣʦʜʦʛʦ ʧʦʢʦʣʽʥʥʷ 

ʄʦʪʠʚʘʮʽʷ ʦʩʚʽʪʠ ʡ ʥʘʚʯʘʥʥʷ, ʱʦ ʨʦʟʛʣʷʜʘʶʪʴʩʷ ʚ ʮʽʡ ʩʪʘʪʪʽ, 

ʚʠʟʥʘʯʘʶʪʴ ʧʨʘʛʥʝʥʥʷ ʚʯʠʪʝʣʷ ʡ ʫʯʥʷ ʩʧʽʣʢʫʚʘʪʠʩʴ ʟ ʤʠʩʪʝʮʪʚʦʤ, 

ʩʠʩʪʝʤʘʪʠʯʥʦ ʩʧʨʠʡʤʘʪʠ ʤʫʟʠʯʥʽ ʢʦʤʧʦʟʠʮʽʾ, ʱʦ ʩʧʨʠʷʻ ʨʦʟʚʠʪʢʫ ʚ ʫʯʥʷ 

ʟʜʘʪʥʦʩʪʽ ʨʦʟʫʤʽʪʠ ʚʩʽ ʮʽ ʷʚʠʱʘ. 

ɸʚʪʦʨ ʩʪʘʪʪʽ ʩʪʚʝʨʜʞʫʻ, ʱʦ ʤʫʟʠʢʘ ʤʘʻ ʟʥʘʯʥʠʡ ʚʧʣʠʚ ʥʘ 

ʨʦʟʚʠʪʦʢ ʽ ʚʠʭʦʚʘʥʥʷ ʜʽʪʝʡ. ʎʝ ʚʧʣʠʚʘʻ ʥʘ ʜʫʭʦʚʥʝ ʞʠʪʪʷ ʣʶʜʝʡ ʽ 

ʦʨʛʘʥʽʟʦʚʫʻ ʜʫʤʢʠ, ʽʜʝʾ, ʜʦʩʚʽʜ ʽ ʮʽʥʥʦʩʪʽ. ʋʩʽ ʬʦʨʤʠ ʤʫʟʠʯʥʦʾ ʜʽʷʣʴʥʦʩʪʽ 

ʤʦʞʫʪʴ ʙʫʪʠ ʚʠʢʦʨʠʩʪʘʥʽ ʜʣʷ ʨʦʟʚʠʪʢʫ ʢʨʝʘʪʠʚʥʦʩʪʽ ʜʽʪʝʡ, 

ʬʦʨʤʫʚʘʥʥʷ ʫ ʥʠʭ ʪʚʦʨʯʦʾ ʧʦʟʠʮʽʾ ʪʘ ʚʤʽʥʥʷ ʩʘʤʦʚʠʨʘʞʘʪʠʩʷ. ɹʘʪʴʢʠ, 

ʚʯʠʪʝʣʽ, ʚʠʢʣʘʜʘʯʽ ʧʦʚʠʥʥʽ ʩʧʨʦʙʫʚʘʪʠ ʟʘʜʦʚʦʣʴʥʠʪʠ ʮʶ ʧʨʠʨʦʜʥʫ 

ʧʦʪʨʝʙʫ ʰʣʷʭʦʤ ʩʪʚʦʨʝʥʥʷ ʚʽʜʧʦʚʽʜʥʠʭ ʫʤʦʚ, ʟʘʦʭʦʯʝʥʥʷ ʡ ʧʽʜʪʨʠʤʢʠ 

ʨʦʟʚʠʪʢʫ ʫ ʜʽʪʝʡ ʚʠʢʦʥʘʚʯʦʾ  ʝʢʩʧʨʝʩʽʾ. ʈʘʜʽʩʪʴ ʩʧʽʣʴʥʦʾ ʨʦʙʦʪʠ, 

ʩʪʚʦʨʝʥʥʷ ʡ ʩʧʨʠʡʤʘʥʥʷ ʤʫʟʠʢʠ, ʟʘʣʠʰʘʶʪʴʩʷ ʥʘ ʙʘʛʘʪʦ ʨʦʢʽʚ ʫ ʧʘʤôʷʪʽ 

ʜʽʪʝʡ ʪʘ ʩʪʘʻ ʧʦʪʨʝʙʦʶ ʚ ʾʭ ʤʘʡʙʫʪʥʴʦʤʫ ʜʦʨʦʩʣʦʤʫ ʞʠʪʪʽ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʤʫʟʠʢʘ, ʦʩʚʽʪʘ, ʚʠʢʦʥʘʚʩʴʢʘ ʝʢʩʧʨʝʩʽʷ, ʩʧʨʠʡʥʷʪʪʷ 

ʤʫʟʠʯʥʠʭ ʢʦʤʧʦʟʠʮʽʡ, ʤʦʣʦʜʝ ʧʦʢʦʣʽʥʥʷ. 
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ʆ. ɺ. ʄʘʨʫʬʝʥʢʦ  

ʉʫʤʩʴʢʠʡ ʜʝʨʞʘʚʥʠʡ ʧʝʜʘʛʦʛʽʯʥʠʡ  

ʫʥʽʚʝʨʩʠʪʝʪ ʽʤʝʥʽ ɸ. ʉ. ʄʘʢʘʨʝʥʢʘ 
 

ʊɽʅɼɽʅʎɯɰ ʈʆɿɺʀʊʂʋ 

ʉʀʉʊɽʄʀ ʅɽʇɽʈɽʈɺʅʆɰ ʆʉɺɯʊʀ ɺ ʍʍɯ ʉʊʆʃɯʊʊɯ 
 

ʉʪʘʪʪʷ ʧʨʠʩʚʷʯʝʥʘ ʧʨʦʙʣʝʤʘʤ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʷʢ ʛʣʦʙʘʣʴʥʦʾ 

ʩʚʽʪʦʚʦʾ ʦʩʚʽʪʷʥʩʴʢʦʾ ʪʝʥʜʝʥʮʽʾ ʩʴʦʛʦʜʝʥʥʷ. ɸʚʪʦʨ ʚʽʜʟʥʘʯʘʻ, ʱʦ 

ʛʣʦʙʘʣʽʟʘʮʽʡʥʦ-ʽʥʪʝʛʨʘʮʽʡʥʘ ʩʠʪʫʘʮʽʷ, ʷʢʘ ʩʢʣʘʣʘʩʷ ʫ ʩʚʽʪʦʚʦʤʫ 

ʩʫʩʧʽʣʴʩʪʚʽ ʜʨʫʛʦʾ ʧʦʣʦʚʠʥʠ ʍʍ ʩʪʦʣʽʪʪʷ, ʧʦʩʪʘʚʠʣʘ ʝʜʫʢʦʣʦʛʽʯʥʽ 

ʧʨʦʙʣʝʤʠ ʥʘ ʨʽʚʝʥʴ ʩʦʮʽʘʣʴʥʦ-ʝʢʦʥʦʤʽʯʥʠʭ ʽ ʧʦʣʽʪʠʯʥʠʭ. ɸʚʪʦʨʦʤ 

ʨʦʟʛʣʷʜʘʶʪʴʩʷ ʥʘʩʣʽʜʢʠ ʥʘʫʢʦʚʦ-ʪʝʭʥʽʯʥʦʾ ʨʝʚʦʣʶʮʽʾ ʚ ʦʩʚʽʪʷʥʩʴʢʽʡ ʩʬʝʨʽ, 

ʱʦ ʟʥʘʡʰʣʠ ʚʽʜʦʙʨʘʞʝʥʥʷ ʚ ʨʘʜʠʢʘʣʴʥʠʭ ʟʤʽʥʘʭ ʧʨʦʬʝʩʽʡʥʦ-

ʢʚʘʣʽʬʽʢʘʮʽʡʥʦʛʦ ʩʢʣʘʜʫ ʥʘʩʝʣʝʥʥʷ. ʇʽʜʢʨʝʩʣʶʻʪʴʩʷ, ʱʦ ʽʤʧʝʨʘʪʠʚʦʤ 

ʩʴʦʛʦʜʝʥʥʷ ʻ ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʩʪʽʡʥʦʛʦ ʥʝʧʝʨʝʨʚʥʦʛʦ ʥʘʚʯʘʥʥʷ. 

ɸʥʘʣʽʟʫʶʪʴʩʷ ʧʦʥʷʪʪʷ çʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʪʘ çʥʘʚʯʘʥʥʷ 

ʧʨʦʪʷʛʦʤ ʫʩʴʦʛʦ ʞʠʪʪʷè. ɺʠʟʥʘʯʘʻʪʴʩʷ ʥʠʟʢʘ ʧʨʦʙʣʝʤ ʱʦʜʦ ʨʝʘʣʽʟʘʮʽʾ 

çʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʫ ʧʨʘʢʪʠʢʫ ʩʴʦʛʦʜʝʥʥʷ. ʅʘʜʘʶʪʴʩʷ ʦʩʥʦʚʥʽ 

ʩʪʨʘʪʝʛʽʯʥʽ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʦʩʚʽʪʷʥʩʴʢʦʾ ʩʠʩʪʝʤʠ ʍʍɯ ʩʪʦʣʽʪʪʷ: 

ʝʢʩʧʘʥʩʽʷ, ʽʥʥʦʚʘʮʽʷ ʪʘ ʽʥʪʝʛʨʘʮʽʷ. ɸʚʪʦʨʦʤ ʥʘʛʦʣʦʰʫʻʪʴʩʷ ʫʚʘʛʘ ʥʘ 

ʽʥʪʝʛʨʘʮʽʡʥʦʤʫ ʭʘʨʘʢʪʝʨʽ ʩʚʽʪʦʚʦʾ ʦʩʚʽʪʷʥʩʴʢʦʾ ʩʠʩʪʝʤʠ ʧʽʜ ʯʘʩ 

ʛʣʦʙʘʣʽʟʘʮʽʾ ʩʫʯʘʩʥʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ ʪʘ ʘʢʮʝʥʪʫʻʪʴʩʷ ʩʚʦʻʯʘʩʥʽʩʪʴ 

ʧʨʦʮʝʩʽʚ ʩʦʣʽʜʘʨʥʦʩʪʽ, ʱʦ ʧʦʻʜʥʫʶʪʴʩʷ; ʩʧʽʚʨʦʙʽʪʥʠʮʪʚʘ, ʱʦ ʜʘʻ ʩʠʣʫ; 

ʢʦʥʢʫʨʝʥʮʽʾ, ʱʦ ʜʘʻ ʩʪʠʤʫʣ. ɿʜʽʡʩʥʶʻʪʴʩʷ ʧʦʨʽʚʥʷʣʴʥʠʡ ʘʥʘʣʽʟ 

ʟʤʽʩʪʦʚʥʦʛʦ ʥʘʧʦʚʥʝʥʥʷ ʧʦʥʷʪʴ çʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʪʘ çʦʩʚʽʪʠ 

ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè. ʆʩʦʙʣʠʚʽʩʪʶ ʩʫʯʘʩʥʦʛʦ ʝʪʘʧʫ ʨʦʟʚʠʪʢʫ ʥʘʮʽʦʥʘʣʴʥʦʾ 

ʦʩʚʽʪʷʥʩʴʢʦʾ ʩʠʩʪʝʤʠ ʻ ʧʝʨʝʭʽʜ ʚʽʜ ʧʘʨʘʜʠʛʤʠ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ 

ʜʦ ʧʘʨʘʜʠʛʤʠ ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʢʦʣʠ ʣʶʜʠʥʘ ʩʪʘʻ ʩʫʙôʻʢʪʦʤ 

ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʚ ʥʘʚʯʘʥʥʽ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ. ʇʝʨʝʜʫʤʦʚʦʶ 

ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʚʠʟʥʘʯʘʻʪʴʩʷ ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʷʢʝ 

ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʮʽʣʽʩʥʘ ʡ ʽʥʪʝʛʨʦʚʘʥʘ ʩʪʨʘʪʝʛʽʷ, ʱʦ ʩʧʨʷʤʦʚʘʥʘ ʥʘ 

ʚʠʢʦʥʘʥʥʷ ʘʜʘʧʪʘʮʽʡʥʠʭ ʽ ʪʚʦʨʯʠʭ ʬʫʥʢʮʽʡ ʽʥʜʠʚʽʜʽʚ ʪʘ ʩʧʨʠʷʻ 

ʙʝʟʫʧʠʥʥʦʤʫ ʧʦʣʽʧʰʝʥʥʶ ʷʢʦʩʪʽ ʦʩʦʙʠʩʪʦʛʦ ʡ ʢʦʣʝʢʪʠʚʥʦʛʦ ʞʠʪʪʷ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʥʝʧʝʨʝʨʚʥʘ ʦʩʚʽʪʘ, ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, 

ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʽʜʝʷ, ʬʝʥʦʤʝʥ, ʢʦʥʮʝʧʮʽʷ, ʧʘʨʘʜʠʛʤʘ. 
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ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ʈʫʙʽʞ ʍʍïʍʍɯ ʩʪ. ʭʘʨʘʢʪʝʨʠʟʫʻʪʴʩʷ ʟʤʽʥʦʶ 

ʦʩʚʽʪʷʥʩʴʢʦʾ ʧʘʨʘʜʠʛʤʠ: ʧʝʨʝʪʚʦʨʝʥʥʷ ʽʜʝʾ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʥʘ ʢʦʥʮʝʧʮʽʶ, 

ʱʦ ʻ ʚʽʜʦʙʨʘʞʝʥʥʷʤ ʛʣʦʙʘʣʽʟʘʮʽʡʥʦʾ ʝʢʦʥʦʤʽʢʦ-ʧʦʣʽʪʠʯʥʦʾ ʩʠʪʫʘʮʽʾ, ʷʢʘ 

ʩʢʣʘʣʘʩʷ ʚ ʙʽʣʴʰʦʩʪʽ ʢʨʘʾʥ ʩʚʽʪʫ ʡ ʙʝʟʧʦʚʦʨʦʪʥʦ ʟʤʽʥʠʣʘ ʩʫʩʧʽʣʴʩʪʚʦ. 

ʃʶʜʩʪʚʦ ʚʚʽʡʰʣʦ ʚ ʝʨʫ ʽʥʬʦʨʤʘʪʠʟʘʮʽʾ, ʪʝʭʥʦʣʦʛʽʟʘʮʽʾ ʪʘ ʫʥʽʬʽʢʘʮʽʾ, ʽ ʮʝ 

ʚʧʣʠʥʫʣʦ ʥʘ ʚʩʽ ʩʢʣʘʜʦʚʽ ʩʫʩʧʽʣʴʥʦʛʦ ʞʠʪʪʷ (ʝʢʦʥʦʤʽʯʥʫ, ʧʦʣʽʪʠʯʥʫ, 

ʩʦʮʽʘʣʴʥʫ, ʦʩʚʽʪʷʥʩʴʢʫ ʪʘ ʽʥ.) ʪʘ ʘʢʪʫʘʣʽʟʫʚʘʣʦ ʥʝʦʙʭʽʜʥʽʩʪʴ ʩʪʚʦʨʝʥʥʷ ʪʝʦʨʽʾ 

ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ. ɺʽʜʦʤʠʡ ʫʢʨʘʾʥʩʴʢʠʡ ʜʦʩʣʽʜʥʠʢ ʅ. ʅʠʯʢʘʣʦ ʚʚʘʞʘʻ, ʱʦ 

çʧʦʰʪʦʚʭʦʤ ʜʣʷ ʩʪʚʦʨʝʥʥʷ ʪʝʦʨʽʾ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʩʪʘʣʘ ʛʣʦʙʘʣʴʥʘ 

ʢʦʥʮʝʧʮʽʷ ʻʜʥʦʩʪʽ ʩʚʽʪʫ, ʟʛʽʜʥʦ ʟ ʷʢʦʶ ʚʩʽ ʩʪʨʫʢʪʫʨʥʽ ʯʘʩʪʠʥʠ ʣʶʜʩʴʢʦʾ 

ʮʠʚʽʣʽʟʘʮʽʾ ʪʽʩʥʦ ʚʟʘʻʤʦʟʚôʷʟʘʥʽ ʡ ʚʟʘʻʤʦʟʫʤʦʚʣʝʥʽè [6, 4].  

ɸʥʘʣʽʟ ʘʢʪʫʘʣʴʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʇʨʦʙʣʝʤʘʤ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ 

ʧʨʠʩʚʷʯʝʥʽ ʜʦʩʣʽʜʞʝʥʥʷ ʧʨʦʚʽʜʥʠʭ ʬʘʭʽʚʮʽʚ ʫ ʛʘʣʫʟʽ ʬʽʣʦʩʦʬʽʾ ʪʘ 

ʤʝʪʦʜʦʣʦʛʽʾ ʦʩʚʽʪʠ, ʧʦʨʽʚʥʷʣʴʥʦʾ ʧʝʜʘʛʦʛʽʢʠ, ʝʜʫʢʦʣʦʛʽʾ ʪʘ ʽʥʰʠʭ ʩʬʝʨ 

ʥʘʫʢʦʚʦʛʦ ʧʽʟʥʘʥʥʷ. ʊʘʢʽ ʚʠʜʘʪʥʽ ʜʽʷʯʽ ʦʩʚʽʪʠ, ʷʢ ɺ. ɺ. ɸʨʥʘʫʪʦʚ, 

ɺ. ɻ. ɸʬʘʥʘʩʴʻʚ, ɼ. ɹʘʢ, ʉ. ʗ. ɹʘʪʠʰʝʚ, ɺ. ɸ. ɹʦʢʘʨʻʚ, ʉ. ɺ. ɹʫʪʽʚʱʝʥʢʦ, 

ʉ. ɻ. ɺʝʨʰʣʦʚʩʴʢʠʡ, ʆ. ʇ. ɺʣʘʜʠʩʣʘʚʣʻʚ, ɺ. ʄ. ɻʘʣʫʟʠʥʩʴʢʠʡ, ʈ. ɻ. ɼʘʚʝ, 

ʈ. ɼʝʡʚ, ʊ. ʄ. ɼʝʩʷʪʦʚ, ɸ. ɯ. ɼʴʦʤʽʥ, ɺ. ʆ. ɿʘʡʯʫʢ, ɯ. ɸ. ɿʷʟʶʥ, 

ʃ. ɻ. ʂʦʚʘʣʴ, ɸ. ʂʨʦʧʣʽ, ɸ. ʆ. ʃʽʛʦʮʴʢʠʡ, ɯ. ʃ. ʃʽʢʘʨʯʫʢ, ʇ. ɻ. ʃʫʟʘʥ, 

ɺ. ʂ. ʄʘʡʙʦʨʦʜʘ, ʆ. ɻ. ʄʦʨʦʟ, ʅ. ɻ. ʅʠʯʢʘʣʦ, ʇ. ʄ. ʆʣʽʡʥʠʢ, 

ɺ. ɻ. ʆʥʫʰʢʽʥ, ɺ. ɻ. ʆʩʠʧʦʚ, ʈ. ɸ. ʇʽʪʝʨʩʦʥ, ɺ. ɯ. ʈʷʙʠʮʴ, ʃ. ʉʽʛʘʻʚʘ, 

ʆ. ʇ. ʊʦʥʢʦʥʦʛʘ, ʇ. ʌʶʨʪʝʨ, ɻ. ʄ. ʎʠʙʫʣʴʩʴʢʘ ʪʘ ʽʥ., ʘʢʪʠʚʥʦ 

ʨʦʟʨʦʙʣʷʶʪʴ ʨʽʟʥʽ ʧʨʦʙʣʝʤʠ ʪʝʦʨʽʾ ʪʘ ʧʨʘʢʪʠʢʠ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ, 

ʘʢʮʝʥʪʫʶʪʴ ʫʚʘʛʫ ʥʘ ʦʢʨʝʤʠʭ ʧʠʪʘʥʥʷʭ ʨʝʘʣʽʟʘʮʽʾ ʥʝʧʝʨʝʨʚʥʦʩʪʽ ʡ 

ʥʘʩʪʫʧʥʦʩʪʽ ʚ ʥʘʚʯʘʥʥʽ, ʘʢʪʫʘʣʽʟʫʶʪʴ ʥʝʦʙʭʽʜʥʽʩʪʴ ʫʧʨʦʚʘʜʞʝʥʥʷ 

ʽʥʥʦʚʘʮʽʡʥʦʩʪʽ ʡ ʽʥʪʝʛʨʘʪʠʚʥʦʩʪʽ ʚ ʥʘʚʯʘʣʴʥʠʡ ʧʨʦʮʝʩ. 

ʄʝʪʦʶ ʜʘʥʦʾ ʩʪʘʪʪʽ ʻ ʚʠʟʥʘʯʝʥʥʷ ʪʝʥʜʝʥʮʽʡ ʨʦʟʚʠʪʢʫ ʩʠʩʪʝʤʠ 

ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʚ ʍʍɯ ʩʪʦʣʽʪʪʽ. 

ɺʠʢʣʘʜ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʅʘ ʨʫʙʝʞʽ ʍʍïʍʍɯ ʩʪʦʣʽʪʴ ʢʦʥʮʝʧʮʽʷ 

ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʩʪʘʻ ʛʣʦʙʘʣʴʥʦʶ ʩʚʽʪʦʚʦʶ ʪʝʥʜʝʥʮʽʻʶ, ʱʦ ʦʬʽʮʽʡʥʦ 

ʧʦʢʣʘʜʝʥʘ ʚ ʦʩʥʦʚʫ ʜʝʨʞʘʚʥʦʾ ʧʦʣʽʪʠʢʠ ʫ ʩʬʝʨʽ ʦʩʚʽʪʠ ʙʘʛʘʪʴʦʭ ʢʨʘʾʥ ʷʢ 

ɿʘʭʦʜʫ, ʪʘʢ ʽ ʉʭʦʜʫ, ʪʘ ʦʜʥʠʤ ʽʟ ʢʣʶʯʦʚʠʭ ʧʨʠʥʮʠʧʽʚ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ 

ʡ ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʦʩʚʽʪʘ ʣʶʜʠʥʠ ʧʨʦʪʷʛʦʤ ʫʩʴʦʛʦ ʾʾ ʞʠʪʪʷ. 

ʅʝʧʝʨʝʨʚʥʘ ʦʩʚʽʪʘ ʷʢ ʬʝʥʦʤʝʥ ʩʴʦʛʦʜʝʥʥʷ ʻ ʧʨʦʜʫʢʪʦʤ ʥʘʫʢʦʚʦ-

ʪʝʭʥʽʯʥʦʛʦ ʧʨʦʛʨʝʩʫ ʟ ʚʽʜʧʦʚʽʜʥʠʤʠ  ʡʦʤʫ ʟʤʽʩʪʦʤ, ʧʘʨʘʤʝʪʨʘʤʠ ʪʘ 

ʛʣʠʙʠʥʦʶ ʨʦʟʫʤʽʥʥʷ ʩʫʪʥʦʩʪʽ ʷʚʠʱʘ. ʌʘʢʪʦʨʠ, ʱʦ ʡʦʛʦ ʧʦʨʦʜʠʣʠ, ʚ 
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ʤʠʥʫʣʦʤʫ ʙʫʣʠ ʧʦʚʥʽʩʪʶ ʚʽʜʩʫʪʥʽ: ʙʫʨʭʣʠʚʠʡ ʨʦʟʚʠʪʦʢ ʥʘʫʢʠ ʡ ʪʝʭʥʽʢʠ ʷʢ 

ʦʜʥʘ ʽʟ ʩʫʪʥʽʩʥʠʭ ʭʘʨʘʢʪʝʨʠʩʪʠʢ ʩʫʯʘʩʥʦʾ ʮʠʚʽʣʽʟʘʮʽʾ, ʚʧʣʠʥʫʚ ʥʘ 

ʧʦʣʽʪʠʯʥʽ, ʩʦʮʽʘʣʴʥʽ, ʢʫʣʴʪʫʨʥʽ ʩʬʝʨʠ ʞʠʪʪʷ ʣʶʜʩʪʚʘ, ʚʠʩʫʥʫʚ 

ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʩʪʽʡʥʦʛʦ, ʙʝʟʧʝʨʝʨʚʥʦʛʦ ʥʘʚʯʘʥʥʷ ʷʢ ʟʘʩʦʙʫ ʽʩʥʫʚʘʥʥʷ ʚ 

ʩʫʯʘʩʥʦʤʫ ʩʚʽʪʽ. ɺʝʣʠʢʘ ʯʘʩʪʠʥʘ ʜʦʩʣʽʜʥʠʢʽʚ ʚʚʘʞʘʻ, ʱʦ çʩʘʤ ʬʘʢʪ 

ʚʠʩʫʚʘʥʥʷ ʽʜʝʾ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʤʘʻ ʙʝʟʧʦʩʝʨʝʜʥʻ ʚʽʜʥʦʰʝʥʥʷ ʜʦ 

ʬʫʥʜʘʤʝʥʪʘʣʴʥʦʛʦ ʥʘʫʢʦʚʦʛʦ ʨʦʟʚʠʪʢʫ ʩʫʯʘʩʥʦʾ ʮʠʚʽʣʽʟʘʮʽʾ ʪʘ ʧʨʦʮʝʩʫ, 

ʧʦʚôʷʟʘʥʦʛʦ ʟ ʷʢʽʩʥʠʤʠ ʟʤʽʥʘʤʠ ʚ ʩʦʮʽʘʣʴʥʽʡ ʨʦʣʽ ʩʫʩʧʽʣʴʩʪʚʘè [5, 29].  

ɻʣʦʙʘʣʽʟʘʮʽʡʥʦ-ʽʥʪʝʛʨʘʮʽʡʥʘ ʩʠʪʫʘʮʽʷ, ʱʦ ʩʢʣʘʣʘʩʷ ʫ ʩʚʽʪʦʚʦʤʫ 

ʩʫʩʧʽʣʴʩʪʚʽ ʜʨʫʛʦʾ ʧʦʣʦʚʠʥʠ ʍʍ ʩʪʦʣʽʪʪʷ, ʧʦʩʪʘʚʠʣʘ ʝʜʫʢʦʣʦʛʽʯʥʽ 

ʧʨʦʙʣʝʤʠ ʥʘ ʨʽʚʝʥʴ ʩʦʮʽʘʣʴʥʦ-ʝʢʦʥʦʤʽʯʥʠʭ ʽ ʧʦʣʽʪʠʯʥʠʭ. ɽʜʫʢʦʣʦʛʽʷ ʷʢ 

çʦʜʥʘ ʟ ʥʘʫʢ ʧʨʦ ʦʩʚʽʪʫ, ʱʦ ʚʠʚʯʘʻ ʟʘʛʘʣʴʥʽ ʟʘʢʦʥʦʤʽʨʥʦʩʪʽ ʦʨʛʘʥʽʟʘʮʽʾ, 

ʬʫʥʢʮʽʦʥʫʚʘʥʥʷ ʡ ʨʦʟʚʠʪʢʫ ʩʬʝʨʠ ʦʩʚʽʪʠè [1, 128], ʚ ʝʧʦʭʫ ʥʝʧʝʨʝʨʚʥʦʾ 

ʦʩʚʽʪʠ ʥʘʙʫʚʘʻ ʟʦʚʩʽʤ ʽʥʰʦʛʦ ʩʪʘʪʫʩʫ. ɺʦʥʘ ʚʧʣʠʚʘʻ ʥʝ ʪʽʣʴʢʠ ʥʘ ʽʩʪʦʨʽʶ 

ʨʦʟʚʠʪʢʫ ʦʩʚʽʪʠ, ʘʣʝ ʡ ʫʩʴʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ ʚ ʮʽʣʦʤʫ, ʘ ʧʦʤʠʣʢʠ ʘʙʦ 

ʥʝʜʦʩʪʘʪʥʷ ʨʦʟʨʦʙʣʝʥʽʩʪʴ ʧʝʚʥʠʭ ʾʾ ʨʦʟʜʽʣʽʚ ʤʘʻ ʽʩʪʦʨʠʯʥʝ ʟʥʘʯʝʥʥʷ ʜʣʷ 

ʢʦʞʥʦʾ ʦʢʨʝʤʦʾ ʢʨʘʾʥʠ ʪʘ ʚʩʴʦʛʦ ʣʶʜʩʪʚʘ ʟʘʛʘʣʦʤ. 

ʅʘʫʢʦʚʦ-ʪʝʭʥʽʯʥʘ ʨʝʚʦʣʶʮʽʷ ʚʧʣʠʥʫʣʘ ʥʝ ʪʽʣʴʢʠ ʥʘ ʪʽ ʩʬʝʨʠ 

ʽʩʥʫʚʘʥʥʷ ʣʶʜʩʪʚʘ, ʱʦ ʧʦʚôʷʟʘʥʽ ʟ ʤʘʪʝʨʽʘʣʴʥʠʤ ʚʠʨʦʙʥʠʮʪʚʦʤ, ʘ ʡ 

ʙʝʟʧʦʚʦʨʦʪʥʦ ʟʤʽʥʠʣʘ ʚʩʝ ʞʠʪʪʷ ʷʢ ʣʶʜʠʥʠ, ʪʘʢ ʽ ʩʫʩʧʽʣʴʩʪʚʘ. ʆʢʨʽʤ 

ʰʠʨʦʢʦʛʦ ʚʠʢʦʨʠʩʪʘʥʥʷ ʤʽʢʨʦʝʣʝʢʪʨʦʥʽʢʠ, ʨʘʜʽʦʪʝʭʥʽʢʠ, ʙʽʦʪʝʭʥʽʢʠ ʪʘ 

ʢʦʤʧôʶʪʝʨʠʟʘʮʽʾ ʞʠʪʪʷ, ʚʦʥʘ ʟʤʽʥʠʣʘ ʭʘʨʘʢʪʝʨ ʪʘ ʟʤʽʩʪ ʧʨʘʮʽ ʣʶʜʠʥʠ, 

ʤʦʜʠʬʽʢʫʚʘʣʘ ʩʪʨʫʢʪʫʨʫ ʩʫʯʘʩʥʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ, ʟʤʽʥʠʣʘ ʩʧʦʩʽʙ ʞʠʪʪʷ, 

ʤʠʩʣʝʥʥʷ ʪʘ ʧʩʠʭʦʣʦʛʽʶ ʣʶʜʩʪʚʘ (ʟʘ ɹ. ʃ. ɺʫʣʴʬʩʦʥʦʤ).  

ɿʤʽʥʠʣʦʩʷ ʩʪʘʚʣʝʥʥʷ ʜʦ ʦʩʚʽʪʠ ï ʧʨʘʛʥʝʥʥʷ ʦʪʨʠʤʘʪʠ ʧʦʚʥʫ ʚʠʱʫ 

ʦʩʚʽʪʫ ʧʝʨʝʡʰʣʦ ʚ ʙʘʞʘʥʥʷ ʚʧʣʠʚʘʪʠ ʥʘ ʦʩʚʽʪʷʥʩʴʢʽ ʧʨʦʮʝʩʠ ʰʣʷʭʦʤ 

ʫʧʨʦʚʘʜʞʝʥʥʷ ʥʘʫʢʦʚʦ-ʝʢʩʧʝʨʠʤʝʥʪʘʣʴʥʠʭ ʨʦʟʨʦʙʦʢ, ʧʦʰʫʢʽʚ ʥʦʚʠʭ 

ʤʝʪʦʜʠʢ ʪʘ ʽʥʥʦʚʘʮʽʡʥʠʭ ʪʝʭʥʦʣʦʛʽʡ, ʱʦ ʟʥʘʡʰʣʦ ʚʽʜʦʙʨʘʞʝʥʥʷ ʚ 

ʨʘʜʠʢʘʣʴʥʠʭ ʟʤʽʥʘʭ ʧʨʦʬʝʩʽʡʥʦ-ʢʚʘʣʽʬʽʢʘʮʽʡʥʦʛʦ ʩʢʣʘʜʫ ʥʘʩʝʣʝʥʥʷ:  

Å ʟʥʘʯʥʦ ʧʽʜʚʠʱʫʻʪʴʩʷ ʢʽʣʴʢʽʩʪʴ ʦʩʽʙ ʽʟ ʩʝʨʝʜʥʴʦʶ ʪʘ ʚʠʱʦʶ ʦʩʚʽʪʦʶ; 

Å ʧʦʩʪʽʡʥʦ ʟʨʦʩʪʘʻ ʢʽʣʴʢʽʩʪʴ ʝʢʦʥʦʤʽʩʪʽʚ, ʶʨʠʩʪʽʚ, ʙʘʥʢʽʚʩʴʢʠʭ 

ʧʨʘʮʽʚʥʠʢʽʚ ʽ ʨʦʙʽʪʥʠʢʽʚ, ʷʢʽ ʧʨʘʮʶʶʪʴ ʫ ʛʘʣʫʟʽ ʥʘʫʢʠ, ʢʫʣʴʪʫʨʠ, 

ʦʩʚʽʪʠ, ʦʭʦʨʦʥʠ ʟʜʦʨʦʚôʷ ʪʘ ʚ ʘʜʤʽʥʽʩʪʨʘʪʠʚʥʦʤʫ ʘʧʘʨʘʪʽ;  

Å ʩʪʨʠʙʢʦʧʦʜʽʙʥʦ ʟʨʦʩʪʘʻ ʢʽʣʴʢʽʩʪʴ ʚʠʩʦʢʦʢʚʘʣʽʬʽʢʦʚʘʥʠʭ ʩʧʝʮʽʘʣʽʩʪʽʚ, 

ʱʦ ʟʘʡʤʘʶʪʴʩʷ ʥʘʫʢʦʚʠʤʠ ʡ ʝʢʩʧʝʨʠʤʝʥʪʘʣʴʥʠʤʠ ʜʦʩʣʽʜʞʝʥʥʷʤʠ. 
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ʋʩʝ ʙʽʣʴʰ ʜʠʥʘʤʽʯʥʦʶ ʩʪʘʻ ʪʝʥʜʝʥʮʽʷ ʥʘʙʣʠʞʝʥʥʷ ʧʨʘʮʽ ʤʦʣʦʜʰʠʭ 

ʩʧʝʮʽʘʣʽʩʪʽʚ ʜʦ ʧʨʘʮʽ ʙʘʢʘʣʘʚʨʽʚ, ʩʧʝʮʽʘʣʽʩʪʽʚ ʽ ʤʘʛʽʩʪʨʽʚ, ʦʩʢʽʣʴʢʠ ʥʘ 

ʩʴʦʛʦʜʥʽʰʥʽʡ ʜʝʥʴ ʙʫʜʴ-ʷʢʘ ʧʨʘʮʷ ʧʦʪʨʝʙʫʻ ʚʦʣʦʜʽʥʥʷ ʟʥʘʯʥʠʤ ʦʙʩʷʛʦʤ 

ʟʘʛʘʣʴʥʦʢʫʣʴʪʫʨʥʠʭ ʽ ʧʨʦʬʝʩʽʡʥʠʭ ʟʥʘʥʴ, ʚʧʨʦʚʘʜʞʝʥʥʷ ʽʥʥʦʚʘʮʽʡʥʠʭ 

ʪʝʭʥʦʣʦʛʽʡ ʪʘ ʽʥʪʝʛʨʘʮʽʡʥʠʭ ʧʨʦʮʝʩʽʚ. ʆʪʞʝ, ʧʝʨʝʜ ʫʩʽʤʘ ʚʝʨʩʪʚʘʤʠ, 

ʰʘʨʘʤʠ ʪʘ ʧʨʦʰʘʨʢʘʤʠ ʥʘʩʝʣʝʥʥʷ, ʩʧʦʯʘʪʢʫ ï ʨʦʟʚʠʥʝʥʠʭ ʢʨʘʾʥ ʩʚʽʪʫ, ʘ 

ʧʦʪʽʤ ʽ ʚʩʽʭ ʽʥʰʠʭ, ʧʦʩʪʘʣʘ ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʩʪʽʡʥʦ, ʨʝʛʫʣʷʨʥʦ, ʙʝʟʧʝʨʝʨʚʥʦ 

ʧʽʜʚʠʱʫʚʘʪʠ ʨʽʚʝʥʴ ʩʚʦʻʾ ʦʩʚʽʪʠ, ʢʚʘʣʽʬʽʢʘʮʽʾ, ʢʦʥʢʫʨʝʥʪʦʩʧʨʦʤʦʞʥʦʩʪʽ, 

ʨʦʟʰʠʨʶʚʘʪʠ ʩʚʽʡ ʟʘʛʘʣʴʥʦʢʫʣʴʪʫʨʥʠʡ ʩʚʽʪʦʛʣʷʜ. 

ʊʘʢʠʤ ʯʠʥʦʤ, ʟʘʚʜʷʢʠ ʚʧʣʠʚʫ ʦʙôʻʢʪʠʚʥʠʭ ʽ ʩʫʙôʻʢʪʠʚʥʠʭ ʬʘʢʪʦʨʽʚ 

ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʩʪʽʡʥʦʛʦ ʥʘʚʯʘʥʥʷ ʻ ʥʝʚʽʜôʻʤʥʦʶ ʧʦʪʨʝʙʦʶ ʽʩʥʫʚʘʥʥʷ 

ʣʶʜʠʥʠ ʚ ʩʫʯʘʩʥʦʤʫ ʩʚʽʪʽ. ɯʤʧʝʨʘʪʠʚʦʤ ʩʴʦʛʦʜʝʥʥʷ (ʚʽʜ ʣʘʪ. imperativus ï 

ʚʣʘʜʥʠʡ ʘʙʦ impero ï ʥʘʢʘʟʫʶ) ʻ ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʩʪʽʡʥʦʛʦ ʥʝʧʝʨʝʨʚʥʦʛʦ 

ʥʘʚʯʘʥʥʷ, ʱʦʙ ʙʫʪʠ ʪʘ ʽʩʥʫʚʘʪʠ, ʽʥʘʢʰʝ ʢʘʞʫʯʠ ʣʶʜʠʥʘ ʤʘʻ çʚʯʠʪʠʩʷ 

ʙʫʪʠè ʚ ʩʫʯʘʩʥʦʤʫ ʩʚʽʪʽ (çLearning to beè) (ʟʘ ɽ. ʌʦʨʦʤ) [8, 65ī80].  

ʇʨʘʢʪʠʯʥʝ ʚʧʨʦʚʘʜʞʝʥʥʷ ʦʩʥʦʚʥʠʭ ʧʦʣʦʞʝʥʴ ʢʦʥʮʝʧʮʽʾ ʥʝʧʝʨʝʨʚʥʦʾ 

ʦʩʚʽʪʠ ʧʦʩʪʘʚʠʣʦ ʧʝʨʝʜ ʥʘʫʢʦʚʮʷʤʠ ʚʝʣʠʢʫ ʢʽʣʴʢʽʩʪʴ ʟʘʧʠʪʘʥʴ ʽ ʚʠʷʚʠʣʦ 

ʩʣʘʙʢʽ ʤʽʩʮʷ ʪʝʦʨʽʾ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ. ʇʦʨʷʜ ʟ ʚʠʟʥʘʯʝʥʥʷʤ 

ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʷʢ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʟôʷʚʠʚʩʷ ʪʝʨʤʽʥ çʥʘʚʯʘʥʥʷ 

ʧʨʦʪʷʛʦʤ ʫʩʴʦʛʦ ʞʠʪʪʷè, ʷʢʠʡ ʥʘ ʧʦʯʘʪʢʫ XXI ʩʪʦʣʽʪʪʷ ʧʦʯʠʥʘʻ ʥʘʙʫʚʘʪʠ 

ʽʥʰʦʛʦ ʟʤʽʩʪʦʚʥʦʛʦ ʥʘʧʦʚʥʝʥʥʷ ʥʽʞ ʧʦʧʝʨʝʜʥʽʡ ʪʝʨʤʽʥ.  

ʅʘ ʥʘʰ ʧʦʛʣʷʜ, ʽʥʪʝʨʧʨʝʪʘʮʽʷ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʷʢ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ 

ʞʠʪʪʷ ʤʘʻ ʩʫʪʦ ʩʦʮʽʘʣʴʥʦ-ʝʢʦʥʦʤʽʯʥʝ ʥʘʧʦʚʥʝʥʥʷ ʡ ʟʙʽʜʥʶʻ ʚʠʟʥʘʯʝʥʝ 

ʧʦʥʷʪʪʷ, ʟʚʦʜʷʯʠ ʡʦʛʦ ʜʦ ʧʦʥʷʪʪʷ çʦʩʚʽʪʘ ʜʦʨʦʩʣʠʭè. ʊʘʢʝ ʨʦʟʫʤʽʥʥʷ 

ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʱʦ ʧʦʚôʷʟʘʥʝ ʟ ʧʨʦʙʣʝʤʘʤʠ ʨʦʟʚʠʪʢʫ ʝʢʦʥʦʤʽʢʠ ʡ 

ʨʽʚʥʝʤ ʟʘʙʝʟʧʝʯʝʥʥʷ ʨʦʙʦʯʠʤʠ ʤʽʩʮʷʤʠ, ʚʽʜʦʙʨʘʞʘʻ ʥʝʦʙʭʽʜʥʽʩʪʴ 

ʰʚʠʜʢʦʛʦ ʥʘʚʯʘʥʥʷ, ʧʽʜʚʠʱʝʥʥʷ ʢʚʘʣʽʬʽʢʘʮʽʾ ʪʘ ʧʝʨʝʢʚʘʣʽʬʽʢʘʮʽʾ ʬʘʭʽʚʮʽʚ 

ʨʽʟʥʠʭ ʨʽʚʥʽʚ ʫ ʨʽʟʥʠʭ ʛʘʣʫʟʷʭ ʧʨʦʬʝʩʽʡʥʦʾ ʜʽʷʣʴʥʦʩʪʽ [9, 16ī30].  

ʄʠ ʩʭʠʣʷʻʤʦʩʷ ʜʦ ʙʽʣʴʰ ʮʽʣʽʩʥʦʾ ʽʥʪʝʨʧʨʝʪʘʮʽʾ ʩʫʪʥʦʩʪʽ ʥʝʧʝʨʝʨʚʥʦʾ 

ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʨʦʟʛʣʷʜʘʶʯʠ ʢʦʥʮʝʧʮʽʶ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʷʢ 

ʥʝʦʙʭʽʜʥʽʩʪʴ ʽ ʤʦʞʣʠʚʽʩʪʴ ʢʦʞʥʦʾ ʣʶʜʠʥʠ ʥʘʚʯʘʪʠʩʷ ʟ ʤʝʪʦʶ ʦʩʦʙʠʩʪʦʛʦ, 

ʩʦʮʽʘʣʴʥʦʛʦ, ʧʦʣʽʪʠʯʥʦʛʦ, ʝʢʦʥʦʤʽʯʥʦʛʦ ʡ ʢʫʣʴʪʫʨʥʦʛʦ ʨʦʟʚʠʪʢʫ. 

ʂʣʶʯʦʚʠʤʠ ʧʦʣʦʞʝʥʥʷʤʠ ʨʝʘʣʽʟʘʮʽʾ ʜʘʥʦʾ ʢʦʥʮʝʧʮʽʾ ʻ: 

Å ʟ ʙʦʢʫ ʦʩʦʙʠʩʪʦʩʪʽ ï ʙʘʞʘʥʥʷ ʥʘʚʯʘʪʠʩʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, 

Å ʟ ʙʦʢʫ ʩʫʩʧʽʣʴʩʪʚʘ ï ʥʘʜʘʥʥʷ ʢʦʞʥʽʡ ʣʶʜʠʥʽ ʤʦʞʣʠʚʦʩʪʽ ʥʘʚʯʘʪʠʩʷ 

ʚʩʝ ʞʠʪʪʷ.  
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ʊʘʢʠʤ ʯʠʥʦʤ, ʤʠ ʚʚʘʞʘʻʤʦ, ʱʦ ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʥʝ ʩʠʩʪʝʤʘ 

ʦʩʚʽʪʠ, ʘ ʝʜʫʢʦʣʦʛʽʯʥʠʡ ʧʨʠʥʮʠʧ, ʥʘ ʷʢʦʤʫ ʧʦʙʫʜʦʚʘʥʘ ʟʘʛʘʣʴʥʘ 

ʦʨʛʘʥʽʟʘʮʽʷ ʧʝʚʥʦʾ ʩʠʩʪʝʤʠ ʦʩʚʽʪʠ, ʽ ʷʢʠʡ ʣʝʞʠʪʴ ʚ ʦʩʥʦʚʽ ʾʾ ʩʪʘʥʦʚʣʝʥʥʷ ʪʘ 

ʨʦʟʚʠʪʢʫ [8, 65ï80]. 

ʆʢʨʽʤ ʪʦʛʦ, ʘʥʘʣʽʟ ʧʝʨʰʦʜʞʝʨʝʣ ʩʚʽʜʯʠʪʴ ʧʨʦ ʪʝ, ʱʦ ʥʘ ʨʫʙʝʞʽ ʍʍï

ʍʍɯ ʩʪʦʣʽʪʴ ʱʝ ʥʝ ʨʦʟʫʤʽʻʪʴʩʷ ʨʽʟʥʠʮʷ ʤʽʞ ʥʘʚʯʘʥʥʷʤ ʫʧʨʦʜʦʚʞ ʞʠʪʪʷ ʪʘ 

ʦʩʚʽʪʦʶ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ. ʆʜʥʘ ʟ ʧʝʨʰʠʭ ʩʧʨʦʙ ʚʽʜʦʢʨʝʤʠʪʠ ʮʽ ʧʦʥʷʪʪʷ 

ʥʘʣʝʞʠʪʴ ɽ. ʌʦʨʫ, ʷʢʠʡ ʧʠʩʘʚ: çʧʝʨʝʜʫʤʦʚʦʶ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʙʫʣʦ 

ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè, ʷʢʝ ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʮʽʣʽʩʥʘ ʡ ʽʥʪʝʛʨʦʚʘʥʘ 

ʩʪʨʘʪʝʛʽʷ, ʱʦ ʩʧʨʷʤʦʚʘʥʘ ʥʘ çʚʠʢʦʥʘʥʥʷ ʘʜʘʧʪʘʮʽʡʥʠʭ ʽ ʪʚʦʨʯʠʭ ʬʫʥʢʮʽʡ 

ʽʥʜʠʚʽʜʽʚ, ʱʦ ʩʧʨʠʷʻ ʙʝʟʫʧʠʥʥʦʤʫ ʧʦʣʽʧʰʝʥʥʶ ʷʢʦʩʪʽ ʦʩʦʙʠʩʪʦʛʦ ʡ 

ʢʦʣʝʢʪʠʚʥʦʛʦ ʞʠʪʪʷè [8, 24].  

ʆʩʚʽʪʫ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ɽ. ʌʦʨ ʨʦʟʛʣʷʜʘʻ ʟ ʝʜʫʢʦʣʦʛʽʯʥʠʭ ʧʦʟʠʮʽʡ, 

ʚʽʜʦʢʨʝʤʣʶʶʯʠ ʧʠʪʘʥʥʷ ʾʾ ʩʪʨʫʢʪʫʨʫʚʘʥʥʷ, ʬʫʥʢʮʽʦʥʫʚʘʥʥʷ, ʩʠʩʪʝʤʥʦʩʪʽ: 

Å ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʦʭʦʧʣʶʻ çʬʦʨʤʘʣʴʥʽ, ʥʝʬʦʨʤʘʣʴʥʽ ʪʘ 

ʽʥʬʦʨʤʘʣʴʥʽ ʚʠʜʠ ʥʘʚʯʘʥʥʷ, ʷʢʽ ʽʩʥʫʶʪʴ ʧʨʦʪʷʛʦʤ ʫʩʴʦʛʦ ʞʠʪʪʻʚʦʛʦ 

ʮʠʢʣʫ ʣʶʜʠʥʠ ʡ ʧʨʠʟʥʘʯʝʥʽ ʜʣʷ ʙʝʟʫʧʠʥʥʦʛʦ ʧʽʜʚʠʱʝʥʥʷ ʷʢʦʩʪʽ ʾʾ 

ʚʣʘʩʥʦʛʦ ʞʠʪʪʷ ʡ ʞʠʪʪʷ ʩʫʩʧʽʣʴʩʪʚʘè; 

Å ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʥʦʨʤʦʶ çʦʩʚʽʪʥʴʦʾ ʧʨʘʢʪʠʢʠ ʥʘ 

ʥʘʮʽʦʥʘʣʴʥʦʤʫ ʨʽʚʥʽ ʜʣʷ ʚʩʴʦʛʦ ʜʽʘʧʘʟʦʥʫ ʚʽʢʦʚʠʭ ʛʨʫʧ ʽ ʥʘʜʘʥʥʷ 

ʨʽʟʥʠʭ ʧʦʩʣʫʛ ʫ ʩʬʝʨʽ ʦʩʚʽʪʠè; 

Å ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʩʪʨʘʪʝʛʽʻʶ, ʷʢʘ ʩʧʨʷʤʦʚʘʥʘ ʥʘ çʚʠʢʦʥʘʥʥʷ 

ʘʜʘʧʪʘʮʽʡʥʠʭ ʽ ʪʚʦʨʯʠʭ ʬʫʥʢʮʽʡ ʽʥʜʠʚʽʜʽʚ, ʱʦ ʩʧʨʠʷʻ ʙʝʟʫʧʠʥʥʦʤʫ 

ʧʦʣʽʧʰʝʥʥʶ ʷʢʦʩʪʽ ʦʩʦʙʠʩʪʦʛʦ ʡ ʢʦʣʝʢʪʠʚʥʦʛʦ ʞʠʪʪʷè [8, 22ï30]. 

ʆʪʞʝ, ʥʝʦʙʭʽʜʥʦ ʚʽʜʤʽʪʠʪʠ, ʱʦ ʥʘ ʩʫʯʘʩʥʦʤʫ ʝʪʘʧʽ ʨʦʟʚʠʪʢʫ ʥʘʫʢʦʚʦʾ 

ʜʫʤʢʠ ʱʦʜʦ ʧʨʦʙʣʝʤ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ ʧʦʢʠ ʱʦ ʽʩʥʫʻ ʧʽʜʤʽʥʘ ʧʦʥʷʪʴ 

çʥʘʚʯʘʥʥʷ ʧʨʦʪʷʛʦʤ ʞʠʪʪʷè ʪʘ çʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè, ʷʢʽ ʥʘ ʧʦʧʝʨʝʜʥʽʭ 

ʝʪʘʧʘʭ ʩʧʨʠʡʤʘʣʠʩʷ ʷʢ ʩʠʥʦʥʽʤʽʯʥʽ, ʘʣʝ ʨʦʟʚʠʪʦʢ ʧʝʜʘʛʦʛʽʯʥʦʾ ʥʘʫʢʠ 

ʚʠʷʚʠʚ ʨʽʟʥʝ ʟʤʽʩʪʦʚʥʝ ʥʘʧʦʚʥʝʥʥʷ ʢʦʞʥʦʛʦ ʟ ʥʠʭ. 

ʂʨʽʤ ʪʦʛʦ, ʟʤʽʩʪʦʚʥʝ ʥʘʧʦʚʥʝʥʥʷ ʪʝʨʤʽʥʫ çʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʤʘʻ 

ʩʚʦʶ ʽʩʪʦʨʽʶ, ʷʢʘ, ʥʘ ʞʘʣʴ, ʩʚʽʜʯʠʪʴ ʧʨʦ ʨʫʭ ʚʽʜ ʚʝʣʠʢʦʛʦ ʜʦ ʚʫʟʴʢʦʛʦ: ʥʘ 

ʧʦʯʘʪʢʫ 70-ʭ ʨʦʢʽʚ ʫ ʦʩʥʦʚʽ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʣʝʞʘʣʦ ʧʨʘʛʥʝʥʥʷ ʜʦ 

ʽʥʪʝʥʩʠʚʥʦʛʦ ʨʦʟʚʠʪʢʫ ʙʽʣʴʰ ʛʫʤʘʥʥʠʭ ʽʥʜʠʚʽʜʽʚ ʽ ʩʧʽʚʪʦʚʘʨʠʩʪʚ ʽʟ ʤʝʪʦʶ 

ʚʧʣʠʚʫ ʥʘ ʰʚʠʜʢʽ ʩʦʮʽʘʣʴʥʽ ʟʤʽʥʠ, ʘʣʝ ʧʦʪʽʤ ʮʝ ʧʦʥʷʪʪʷ ʟʚʫʟʠʣʦʩʷ ʡ ʩʪʘʣʦ 

ʨʦʟʫʤʽʪʠʩʷ ʷʢ ʧʨʦʮʝʩ ʧʽʜʚʠʱʝʥʥʷ ʢʚʘʣʽʬʽʢʘʮʽʾ, ʧʝʨʝʥʘʚʯʘʥʥʷ ʪʘ ʥʘʙʫʪʪʷ  
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ʥʦʚʠʭ ʥʘʚʠʯʦʢ, ʱʦ ʥʝʦʙʭʽʜʥʽ ʣʶʜʠʥʽ ʜʣʷ ʧʨʘʮʽ ʚ ʥʦʚʠʭ ʫʤʦʚʘʭ, ʪʦʙʪʦ ʪʝʨʤʽʥ 

çʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʟ ʨʦʢʘʤʠ ʥʘʙʫʚ ʧʨʦʬʝʩʽʡʥʦʛʦ ʩʧʨʷʤʫʚʘʥʥʷ. 

ʇʨʦʬʝʩʽʡʥʝ ʩʧʨʷʤʫʚʘʥʥʷ ʪʝʨʤʽʥʫ çʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʚʠʷʚʠʣʦ 

ʥʠʟʢʫ ʧʨʦʙʣʝʤ, ʘʢʪʫʘʣʴʥʠʭ ʜʣʷ ʥʘʰʦʛʦ ʜʦʩʣʽʜʞʝʥʥʷ: 

Å ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʝʨʝʙʫʜʦʚʠ ʧʝʨʚʽʩʥʦʛʦ ʬʫʥʜʘʤʝʥʪʫ, ʥʘ ʷʢʦʤʫ ʙʘʟʫʻʪʴʩʷ 

ʥʘʚʯʘʥʥʷ;  

Å ʥʘʷʚʥʽʩʪʴ ʧʝʨʝʭʽʜʥʠʭ ʧʨʦʮʝʩʽʚ ʤʽʞ ʣʘʥʢʘʤʠ ʦʩʚʽʪʠ ʪʘ ʚʟʘʻʤʦʚʧʣʠʚ 

ʨʽʟʥʠʭ ʾʾ ʬʦʨʤ;  

Å ʚʠʟʥʘʯʝʥʥʷ ʰʣʷʭʽʚ ʧʝʨʝʭʦʜʫ ʚʽʜ ʦʜʥʦʛʦ ʨʽʚʥʷ ʦʩʚʽʪʠ ʜʦ ʽʥʰʦʛʦ;  

Å ʚʠʟʥʘʯʝʥʥʷ ʧʨʘʚ ʽ ʦʙʦʚôʷʟʢʽʚ ʫʩʽʭ ʧʘʨʪʥʝʨʽʚ ʦʩʚʽʪʷʥʩʴʢʦʛʦ 

ʧʨʦʮʝʩʫ [4, 99ï133]. 

ʅʘ ʥʘʰ ʧʦʛʣʷʜ, ʽʩʪʦʨʽʦʛʨʘʬʽʷ ʨʦʟʚʠʪʢʫ ʽʜʝʾ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ, ʾʾ 

ʧʝʨʝʪʚʦʨʝʥʥʷ ʥʘ ʢʦʥʮʝʧʮʽʶ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʙʫʜʝ ʥʝʧʦʚʥʦʶ ʙʝʟ 

ʨʦʟʛʣʷʜʫ ʩʪʨʘʪʝʛʽʾ ʨʦʟʚʠʪʢʫ ʦʩʚʽʪʠ ʚ ʤʘʡʙʫʪʥʴʦʤʫ, ʱʦ ʙʫʣʘ ʟʘʧʨʦʧʦʥʦʚʘʥʘ 

ʇ. ʂʠʨʧʘʣʦʤ [10, 99ï101]. ɺʽʥ ʚʚʘʞʘʻ, ʱʦ ʦʩʚʽʪʷʥʩʴʢʘ ʩʠʩʪʝʤʘ ʍʍɯ ʩʪʦʣʽʪʪʷ 

ʥʘʙʫʚʘʻ ʥʦʚʠʭ ʨʠʩ, ʾʾ ʦʩʥʦʚʥʠʤʠ ʩʪʨʘʪʝʛʽʯʥʠʤʠ ʭʘʨʘʢʪʝʨʠʩʪʠʢʘʤʠ ʩʪʘʶʪʴ 

ʝʢʩʧʘʥʩʽʷ, ʽʥʥʦʚʘʮʽʷ ʡ ʽʥʪʝʛʨʘʮʽʷ.  

ɽʢʩʧʘʥʩʽʡʥʠʡ ʭʘʨʘʢʪʝʨ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʚʽʜʦʙʨʘʞʝʥʥʷʤ ʪʦʛʦ, 

ʱʦ ʥʘʚʯʘʥʥʷ ʦʭʦʧʣʶʻ ʤʘʡʞʝ ʚʩʝ ʞʠʪʪʷ ʣʶʜʠʥʠ ʚ ʯʘʩʽ (ʪʦʙʪʦ ʟʘ ʜʽʘʧʘʟʦʥʦʤ, 

ʟʤʽʩʪʦʤ ʽ ʧʦʷʚʦʶ ʥʦʚʠʭ ʩʠʪʫʘʮʽʡ ʥʘʚʯʘʥʥʷ, ʩʪʚʦʨʝʥʥʷ ʥʦʚʠʭ ʤʦʪʠʚʘʮʽʡ, 

ʧʨʦʧʦʥʫʚʘʥʥʷ ʨʽʟʥʦʤʘʥʽʪʥʠʭ ʥʦʚʠʭ ʤʦʞʣʠʚʦʩʪʝʡ). ɯʥʥʦʚʘʮʽʡʥʠʡ ʭʘʨʘʢʪʝʨ 

ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʩʪʦʩʫʻʪʴʩʷ ʩʪʚʦʨʝʥʥʷ ʘʣʴʪʝʨʥʘʪʠʚʥʠʭ ʩʪʨʫʢʪʫʨ ʽ 

ʚʠʜʽʚ ʥʘʚʯʘʥʥʷ ʷʢ ʚʽʜʧʦʚʽʜʴ ʥʘ ʯʠʩʣʝʥʥʽ ʡ ʨʽʟʥʦʤʘʥʽʪʥʽ ʥʘʚʯʘʣʴʥʽ 

ʤʦʞʣʠʚʦʩʪʽ ʪʘ ʟʘʧʠʪʠ ʩʫʩʧʽʣʴʩʪʚʘ. ɯʥʪʝʛʨʘʮʽʡʥʠʡ ʭʘʨʘʢʪʝʨ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ 

ʞʠʪʪʷ ʧʝʨʝʜʙʘʯʘʻ ʩʪʚʦʨʝʥʥʷ ʽʥʩʪʨʫʤʝʥʪʽʚ, ʱʦ ʙʫʜʫʪʴ ʚʠʢʦʨʠʩʪʦʚʫʚʘʪʠʩʷ ʚ 

ʧʨʦʮʝʩʽ ʝʢʩʧʘʥʩʽʾ ʪʘ ʟʘʧʨʦʚʘʜʞʝʥʥʷ ʽʥʥʦʚʘʮʽʡ ʟʘ ʜʦʧʦʤʦʛʦʶ ʥʝʦʙʭʽʜʥʠʭ 

ʦʨʛʘʥʽʟʘʮʽʡ ʽ ʟʘʩʪʦʩʫʚʘʥʥʷ ʚʽʜʧʦʚʽʜʥʠʭ ʟʚôʷʟʢʽʚ.  

ʊʘʢʠʤ ʯʠʥʦʤ, ʥʘ ʨʫʙʝʞʽ ʍʍïʍʍɯ ʩʪʦʣʽʪʴ, ʢʦʣʠ ʟôʷʚʠʣʘʩʷ 

ʥʝʦʙʭʽʜʥʽʩʪʴ ʢʦʥʮʝʧʪʫʘʣʴʥʦʾ ʚʠʟʥʘʯʝʥʦʩʪʽ, ʪʝʦʨʝʪʠʯʥʦʾ ʦʬʦʨʤʣʝʥʦʩʪʽ 

ʬʝʥʦʤʝʥʫ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ, ʜʦʩʣʽʜʥʠʢʠ ʟʽʪʢʥʫʣʠʩʷ ʟ ʧʨʦʙʣʝʤʦʶ 

ʩʢʣʘʜʥʦʩʪʽ ʦʜʥʦʟʥʘʯʥʦʛʦ ʚʠʟʥʘʯʝʥʥʷ ʢʘʪʝʛʦʨʽʘʣʴʥʦʛʦ ʘʧʘʨʘʪʫ, 

ʢʦʥʮʝʧʪʫʘʣʽʟʘʮʽʾ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʫ ʟʚôʷʟʢʫ ʟ ʾʾ ʤʘʡʞʝ ʙʝʟʤʝʞʥʽʩʪʶ, 

ʧʦʩʪʽʡʥʦʶ ʤʽʥʣʠʚʽʩʪʶ ʪʘ ʟʤʽʩʪʦʚʥʠʤ ʥʘʧʦʚʥʝʥʥʷʤ. ʅʘʡʣʝʛʰʠʤ ʰʣʷʭʦʤ 

ʙʫʣʦ ʙ ʧʨʦʜʦʚʞʝʥʥʷ ʢʦʥʮʝʥʪʨʘʮʽʾ ʫʚʘʛʠ ʥʘ ʦʢʨʝʤʠʭ ʾʾ ʘʩʧʝʢʪʘʭ ʪʘ 

ʘʢʪʫʘʣʽʟʘʮʽʾ ʧʨʠʢʣʘʜʥʦʛʦ ʟʥʘʯʝʥʥʷ. 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

59 

ʂʨʽʤ ʪʦʛʦ, ʥʘ ʧʦʨʷʜʢʫ ʜʝʥʥʦʤʫ ʧʦʩʪʘʣʠ ʥʦʚʽ ʧʠʪʘʥʥʷ, ʱʦ ʧʦʚôʷʟʘʥʽ ʟ 

ʛʣʦʙʘʣʽʟʘʮʽʻʶ ʩʫʯʘʩʥʦʛʦ ʩʫʩʧʽʣʴʩʪʚʘ ʡ ʽʥʪʝʛʨʘʮʽʡʥʠʤ ʭʘʨʘʢʪʝʨʦʤ ʩʚʽʪʦʚʦʾ 

ʦʩʚʽʪʷʥʩʴʢʦʾ ʩʠʩʪʝʤʠ. ɼʫʞʝ ʘʢʪʫʘʣʴʥʦʶ ʻ ʥʝʦʙʭʽʜʥʽʩʪʴ çʧʝʨʝʦʩʤʠʩʣʠʪʠ ʡ 

ʦʥʦʚʠʪʠ ʢʦʥʮʝʧʮʽʶ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʚ ʪʘʢʠʡ ʩʧʦʩʽʙ, ʱʦʙ 

ʧʨʠʤʠʨʠʪʠ ʤʽʞ ʩʦʙʦʶ ʪʨʠ ʩʠʣʠ: ʢʦʥʢʫʨʝʥʮʽʶ, ʱʦ ʜʘʻ ʩʪʠʤʫʣ; 

ʩʧʽʚʨʦʙʽʪʥʠʮʪʚʦ, ʱʦ ʜʘʻ ʩʠʣʫ; ʩʦʣʽʜʘʨʥʽʩʪʴ, ʱʦ ʧʦʻʜʥʫʻè [7, 54].  

ʆʩʥʦʚʥʠʤ ʟʘʚʜʘʥʥʷ ʧʦʩʪʫʧʦʚʦ ʩʪʘʻ ʥʝ ʩʪʽʣʴʢʠ ʚʽʜʧʦʚʽʜʥʽʩʪʴ ʟʤʽʥʘʤ ʫ 

ʭʘʨʘʢʪʝʨʽ ʧʨʘʮʽ, ʩʢʽʣʴʢʠ ʧʽʜʪʨʠʤʢʘ ʙʝʟʫʧʠʥʥʦʛʦ ʧʨʦʮʝʩʫ ʬʦʨʤʫʚʘʥʥʷ 

ʪʚʦʨʯʦʾ ʦʩʦʙʠʩʪʦʩʪʽ (ʾʾ ʟʥʘʥʴ ʽ ʢʚʘʣʽʬʽʢʘʮʽʾ, ʟʜʘʪʥʦʩʪʽ ʜʦ ʢʨʠʪʠʯʥʦʛʦ 

ʤʠʩʣʝʥʥʷ ʪʘ ʫʤʽʥʥʷ ʜʽʷʪʠ, ʨʦʟʫʤʽʥʥʷ ʡ ʫʩʚʽʜʦʤʣʝʥʥʷ ʩʝʙʝ ʚ ʥʘʚʢʦʣʠʰʥʴʦʤʫ 

ʩʝʨʝʜʦʚʠʱʽ ʪʘ ʩʚʦʻʾ ʨʦʣʽ ʚ ʩʫʩʧʽʣʴʥʦʤʫ ʞʠʪʪʽ). ʊʘʢʠʤ ʯʠʥʦʤ, ʚʠʥʠʢʣʦ 

ʧʦʥʷʪʪʷ çʩʫʩʧʽʣʴʩʪʚʦ, ʱʦ ʥʘʚʯʘʻʪʴʩʷè [7, 57]. ɸʣʝ ʧʨʠ ʮʴʦʤʫ ʘʢʪʫʘʣʽʟʫʻʪʴʩʷ 

ʟʚôʷʟʦʢ ʥʘʚʯʘʥʥʷ ʪʘ ʧʨʘʢʪʠʢʠ ʜʣʷ ʪʦʛʦ, ʱʦʙ ʢʦʞʝʥ ʧʝʨʽʦʜ ʞʠʪʪʷ ʦʩʦʙʠʩʪʦʩʪʽ 

ʥʘ ʽʥʜʠʚʽʜʫʘʣʴʥʦʤʫ ʯʠ ʥʘ ʩʫʩʧʽʣʴʥʦʤʫ ʨʽʚʥʷʭ ʧʨʦʧʦʥʫʚʘʚ ʤʦʞʣʠʚʦʩʪʽ ʷʢ ʜʣʷ 

ʥʘʚʯʘʥʥʷ, ʪʘʢ ʽ ʜʣʷ ʜʽʷʣʴʥʦʩʪʽ. 

ʇʦʨʽʚʥʷʣʴʥʠʡ ʘʥʘʣʽʟ ʟʤʽʩʪʦʚʥʦʛʦ ʥʘʧʦʚʥʝʥʥʷ ʧʦʥʷʪʴ çʥʘʚʯʘʥʥʷ 

ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʪʘ çʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʩʚʽʜʯʠʪʴ, ʱʦ  

Å ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʙʽʣʴʰʝ ʦʨʽʻʥʪʦʚʘʥʝ ʥʘ ʦʢʨʝʤʫ ʣʶʜʠʥʫ, ʥʘ 

ʟʘʜʦʚʦʣʝʥʥʷ ʾʾ ʧʽʟʥʘʚʘʣʴʥʠʭ ʙʘʞʘʥʴ ʽ ʦʩʦʙʠʩʪʽʩʥʠʭ ʧʦʪʨʝʙ, ʪʦʜʽ ʷʢ ʦʩʚʽʪʘ 

ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʷʢ ʧʨʘʚʠʣʦ, ʨʦʟʛʣʷʜʘʻ ʛʨʫʧʠ ʣʶʜʝʡ;  

Å ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʩʧʨʷʤʦʚʘʥʝ ʥʘ ʦʩʦʙʠʩʪʽʩʪʴ, ʥʘ ʥʘʜʘʥʥʷ ʾʡ 

ʙʽʣʴʰʦʛʦ ʩʪʫʧʝʥʶ ʩʘʤʦʩʪʽʡʥʦʩʪʽ ʟʘ ʫʤʦʚʠ ʜʦʙʦʨʫ ʚʣʘʩʥʦʾ ʦʩʚʽʪʷʥʩʴʢʦʾ 

ʪʨʘʻʢʪʦʨʽʾ ʪʘ ʥʘ ʟʨʦʩʪʘʥʥʷ ʚʣʘʩʥʦʾ ʚʽʜʧʦʚʽʜʘʣʴʥʦʩʪʽ ʦʩʦʙʠʩʪʦʩʪʽ ʱʦʜʦ 

ʦʙʨʘʥʦʛʦ ʰʣʷʭʫ ʪʘ ʡʦʛʦ ʥʘʩʣʽʜʢʽʚ, ʪʦʜʽ ʷʢ ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ 

ʩʧʨʷʤʦʚʘʥʘ ʥʘ ʩʪʨʫʢʪʫʨʠ ʡ ʫʩʪʘʥʦʚʠ, ʥʘ ʥʘʜʘʥʥʷ ʾʤ ʧʝʚʥʦʛʦ ʩʪʫʧʝʥʶ 

ʩʘʤʦʩʪʽʡʥʦʩʪʽ ʟʘ ʫʤʦʚʠ ʜʦʙʦʨʫ ʚʣʘʩʥʦʾ ʩʪʨʘʪʝʛʽʾ ʥʘʜʘʥʥʷ ʦʩʚʽʪʥʽʭ ʧʦʩʣʫʛ 

ʷʢ ʨʝʟʫʣʴʪʘʪʫ ʚʠʷʚʣʝʥʥʷ ʦʩʚʽʪʷʥʩʴʢʠʭ ʧʦʪʨʝʙ ʥʘʩʝʣʝʥʥʷ ʪʘ ʚʣʘʩʥʦʛʦ 

ʧʦʪʝʥʮʽʘʣʫ ʾʭ ʟʘʜʦʚʦʣʝʥʥʷ; 

Å ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʱʦ ʩʧʨʷʤʦʚʘʥʝ ʥʘ ʧʦʪʨʝʙʫ ʦʩʦʙʠʩʪʦʩʪʽ ʚ 

ʥʘʚʯʘʥʥʽ ʟ ʜʠʪʷʯʦʛʦ ʜʦ ʜʦʨʦʩʣʦʛʦ ʚʽʢʫ, ʽʥʪʝʛʨʫʻ ʚʝʨʪʠʢʘʣʴʥʫ ʡ 

ʛʦʨʠʟʦʥʪʘʣʴʥʫ ʩʭʝʤʠ, ʚʠʢʦʨʠʩʪʦʚʫʻ ʤʦʞʣʠʚʦʩʪʽ ʬʦʨʤʘʣʴʥʦʾ, 

ʥʝʬʦʨʤʘʣʴʥʦʾ ʪʘ ʽʥʬʦʨʤʘʣʴʥʦʾ ʦʩʚʽʪʠ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʟʤʽʥ ʣʶʜʝʡ ʽ 

ʩʫʩʧʽʣʴʩʪʚʘ [3], ʪʦʜʽ ʷʢ ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʤʘʻ ʯʽʪʢʫ ʚʝʨʪʠʢʘʣʴʥʫ 

ʩʭʝʤʫ, ʧʨʦʙʣʝʤʠ ʛʦʨʠʟʦʥʪʘʣʴʥʦʾ ʽʥʪʝʛʨʘʮʽʾ ʧʦʩʪʘʶʪʴ ʜʫʞʝ ʛʦʩʪʨʦ ʫ 

ʟʚôʷʟʢʫ ʟ ʜʦʤʽʥʫʚʘʥʥʷʤ ʬʦʨʤʘʣʴʥʦʾ ʦʩʚʽʪʠ; 
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Å ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʥʘʚʯʘʥʥʷʤ ʥʘ ʚʝʩʴ ʯʘʩ ʞʠʪʪʷ ʣʶʜʠʥʠ, ʪʦʜʽ 

ʷʢ ʦʩʚʽʪʘ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʧʦʩʪʽʡʥʦ ʧʦʪʨʝʙʫʻ ʧʝʨʝʥʘʚʯʘʥʥʷ ʟ ʤʝʪʦʶ 

ʚʽʜʧʦʚʽʜʥʦʩʪʽ ʧʦʪʨʝʙʘʤ ʩʫʩʧʽʣʴʩʪʚʘ ʡ ʚʠʨʦʙʥʠʮʪʚʘ. 

ɺʠʩʥʦʚʢʠ. ʅʘ ʦʩʥʦʚʽ ʚʠʢʣʘʜʝʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʟʨʦʙʠʤʦ ʪʘʢʽ ʚʠʩʥʦʚʢʠ, 

ʘ ʩʘʤʝ: 

Å ʥʘ ʩʫʯʘʩʥʦʤʫ ʝʪʘʧʽ ʨʦʟʚʠʪʢʫ ʥʘʮʽʦʥʘʣʴʥʦʾ ʦʩʚʽʪʷʥʩʴʢʦʾ ʩʠʩʪʝʤʠ 

ʧʦʩʪʫʧʦʚʦ ʟʜʽʡʩʥʶʻʪʴʩʷ ʧʝʨʝʭʽʜ ʚʽʜ ʧʘʨʘʜʠʛʤʠ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ 

ʞʠʪʪʷ ʜʦ ʧʘʨʘʜʠʛʤʠ ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʜʝ ʣʶʜʠʥʘ ʩʪʘʻ 

ʩʫʙôʻʢʪʦʤ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʚ ʥʘʚʯʘʥʥʽ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ; 

Å ʧʝʨʝʜʫʤʦʚʦʶ ʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ ʻ ʥʘʚʯʘʥʥʷ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷ, ʷʢʝ 

ʨʦʟʫʤʽʻʪʴʩʷ ʷʢ ʮʽʣʽʩʥʘ ʪʘ ʽʥʪʝʛʨʦʚʘʥʘ ʩʪʨʘʪʝʛʽʷ, ʱʦ ʩʧʨʷʤʦʚʘʥʘ ʥʘ 

ʚʠʢʦʥʘʥʥʷ ʘʜʘʧʪʘʮʽʡʥʠʭ ʽ ʪʚʦʨʯʠʭ ʬʫʥʢʮʽʡ ʽʥʜʠʚʽʜʽʚ ʪʘ ʩʧʨʠʷʻ 

ʙʝʟʫʧʠʥʥʦʤʫ ʧʦʣʽʧʰʝʥʥʶ ʷʢʦʩʪʽ ʦʩʦʙʠʩʪʦʛʦ ʡ ʢʦʣʝʢʪʠʚʥʦʛʦ ʞʠʪʪʷ; 

Å ʧʦʨʽʚʥʷʣʴʥʠʡ ʘʥʘʣʽʟ ʟʤʽʩʪʦʚʥʦʛʦ ʥʘʧʦʚʥʝʥʥʷ ʧʦʥʷʪʴ çʥʘʚʯʘʥʥʷ 

ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʪʘ çʦʩʚʽʪʠ ʚʧʨʦʜʦʚʞ ʞʠʪʪʷè ʩʚʽʜʯʠʪʴ ʧʨʦ 

ʥʝʦʙʭʽʜʥʽʩʪʴ ʧʦʰʫʢʫ ʟʙʘʣʘʥʩʦʚʘʥʦʛʦ ʧʽʜʭʦʜʫ ʱʦʜʦ ʨʝʘʣʽʟʘʮʽʾ 

ʢʦʥʮʝʧʮʽʾ ʥʝʧʝʨʝʨʚʥʦʾ ʦʩʚʽʪʠ. 
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ʈɽɿʖʄɽ 

ɽ. ɺ. ʄʘʨʫʬʝʥʢʦ. ʊʝʥʜʝʥʮʠʠ ʨʘʟʚʠʪʠʷ ʩʠʩʪʝʤʳ ʥʝʧʨʝʨʳʚʥʦʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʍʍɯ ʚʝʢʝ 

ʉʪʘʪʴʷ ʧʦʩʚʷʱʝʥʘ ʧʨʦʙʣʝʤʘʤ ʥʝʧʨʝʨʳʚʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʢʘʢ 

ʛʣʦʙʘʣʴʥʦʡ ʤʠʨʦʚʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʪʝʥʜʝʥʮʠʠ ʩʝʛʦʜʥʷʰʥʝʛʦ ʜʥʷ. ɸʚʪʦʨ 

ʦʪʤʝʯʘʝʪ, ʯʪʦ ʛʣʦʙʘʣʠʟʘʮʠʦʥʥʦ-ʠʥʪʝʛʨʘʮʠʦʥʥʘʷ ʩʠʪʫʘʮʠʷ, ʩʣʦʞʠʚʰʘʷʩʷ 

ʚ ʤʠʨʦʚʦʤ ʩʦʦʙʱʝʩʪʚʝ ʚʦ ʚʪʦʨʦʡ ʧʦʣʦʚʠʥʝ ʍʍ ʚʝʢʘ, ʧʦʩʪʘʚʠʣʘ 

ʵʜʫʢʦʣʦʛʠʯʝʩʢʠʝ ʧʨʦʙʣʝʤʳ ʥʘ ʫʨʦʚʝʥʴ ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʠ 

ʧʦʣʠʪʠʯʝʩʢʠʭ. ɸʚʪʦʨʦʤ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʧʦʩʣʝʜʩʪʚʠʷ ʥʘʫʯʥʦ-

ʪʝʭʥʠʯʝʩʢʦʡ ʨʝʚʦʣʶʮʠʠ ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʬʝʨʝ, ʧʨʦʷʚʠʚʰʠʝʩʷ ʚ 

ʨʘʜʠʢʘʣʴʥʳʭ ʠʟʤʝʥʝʥʠʷʭ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦ-ʢʚʘʣʠʬʠʢʘʮʠʦʥʥʦʛʦ ʩʦʩʪʘʚʘ 

ʥʘʩʝʣʝʥʠʷ. ʇʦʜʯʝʨʢʠʚʘʝʪʩʷ, ʯʪʦ ʠʤʧʝʨʘʪʠʚʦʤ ʩʝʛʦʜʥʷʰʥʝʛʦ ʜʥʷ ʷʚʣʷʝʪʩʷ 

ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʧʦʩʪʦʷʥʥʦʛʦ ʥʝʧʨʝʨʳʚʥʦʛʦ ʦʙʫʯʝʥʠʷ. ɸʥʘʣʠʟʠʨʫʶʪʩʷ 

ʧʦʥʷʪʠʷ çʦʙʨʘʟʦʚʘʥʠʝ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠè ʠ çʦʙʫʯʝʥʠʝ ʚ ʪʝʯʝʥʠʝ ʚʩʝʡ 

ʞʠʟʥʠè. ɺʳʜʝʣʷʝʪʩʷ ʨʷʜ ʧʨʦʙʣʝʤ ʨʝʘʣʠʟʘʮʠʠ çʦʙʨʘʟʦʚʘʥʠʷ ʚ ʪʝʯʝʥʠʝ 

ʞʠʟʥʠè ʚ ʧʨʘʢʪʠʢʫ ʥʳʥʝʰʥʝʛʦ ʚʨʝʤʝʥʠ. ɼʘʶʪʩʷ ʦʩʥʦʚʥʳʝ 

ʩʪʨʘʪʝʛʠʯʝʩʢʠʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ ʩʠʩʪʝʤʳ ʦʙʨʘʟʦʚʘʥʠʷ ʍʍɯ ʚʝʢʘ: 

ʵʢʩʧʘʥʩʠʷ, ʠʥʥʦʚʘʮʠʷ ʠ ʠʥʪʝʛʨʘʮʠʷ. ɸʚʪʦʨ ʦʙʨʘʱʘʝʪ ʚʥʠʤʘʥʠʝ ʥʘ 

ʠʥʪʝʛʨʘʮʠʦʥʥʳʡ ʭʘʨʘʢʪʝʨ ʤʠʨʦʚʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʠʩʪʝʤʳ ʚʦ ʚʨʝʤʷ 

ʛʣʦʙʘʣʠʟʘʮʠʠ ʩʦʚʨʝʤʝʥʥʦʛʦ ʦʙʱʝʩʪʚʘ ʠ ʘʢʮʝʥʪʠʨʫʝʪ ʩʚʦʝʚʨʝʤʝʥʥʦʩʪʴ 

ʧʨʦʮʝʩʩʦʚ ʩʦʣʠʜʘʨʥʦʩʪʠ, ʢʦʪʦʨʘʷ ʦʙʲʝʜʠʥʷʝʪ; ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ, ʢʦʪʦʨʦʝ 

ʜʘʝʪ ʩʠʣʫ; ʢʦʥʢʫʨʝʥʮʠʠ, ʢʦʪʦʨʘʷ ʜʘʝʪ ʩʪʠʤʫʣ. ʆʩʫʱʝʩʪʚʣʷʝʪʩʷ 

ʩʨʘʚʥʠʪʝʣʴʥʳʡ ʘʥʘʣʠʟ ʩʦʜʝʨʞʘʪʝʣʴʥʦʛʦ ʥʘʧʦʣʥʝʥʠʷ ʧʦʥʷʪʠʡ çʦʙʫʯʝʥʠʝ ʚ 

ʪʝʯʝʥʠʝ ʞʠʟʥʠè ʠ çʦʙʨʘʟʦʚʘʥʠʝ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠè. ʆʩʦʙʝʥʥʦʩʪʴʶ 

ʩʦʚʨʝʤʝʥʥʦʛʦ ʵʪʘʧʘ ʨʘʟʚʠʪʠʷ ʥʘʮʠʦʥʘʣʴʥʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʠʩʪʝʤʳ 

ʷʚʣʷʝʪʩʷ ʧʝʨʝʭʦʜ ʦʪ ʧʘʨʘʜʠʛʤʳ ʦʙʨʘʟʦʚʘʥʠʝ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠ ʢ 

ʧʘʨʘʜʠʛʤʝ ʦʙʫʯʝʥʠʝ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠ, ʢʦʛʜʘ ʯʝʣʦʚʝʢ ʩʪʘʥʦʚʠʪʩʷ 

ʩʫʙʲʝʢʪʦʤ ʦʙʨʘʟʦʚʘʥʠʷ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠ ʧʨʠ ʦʙʫʯʝʥʠʠ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠ. 

ʇʨʝʜʧʦʩʳʣʢʦʡ çʦʙʨʘʟʦʚʘʥʠʷ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠè ʷʚʣʷʝʪʩʷ çʦʙʫʯʝʥʠʝ ʚ 

ʪʝʯʝʥʠʝ ʞʠʟʥʠè, ʢʦʪʦʨʦʝ ʧʦʥʠʤʘʝʪʩʷ ʢʘʢ ʮʝʣʦʩʪʥʘʷ ʠ ʠʥʪʝʛʨʠʨʦʚʘʥʥʘʷ 

ʩʪʨʘʪʝʛʠʷ, ʥʘʧʨʘʚʣʝʥʥʘʷ ʥʘ ʚʳʧʦʣʥʝʥʠʝ ʘʜʘʧʪʘʮʠʦʥʥʳʭ ʠ ʪʚʦʨʯʝʩʢʠʭ 

ʬʫʥʢʮʠʡ ʠʥʜʠʚʠʜʦʚ ʠ ʩʧʦʩʦʙʩʪʚʫʶʱʘʷ ʙʝʩʧʨʝʩʪʘʥʥʦʤʫ ʫʣʫʯʰʝʥʠʶ 

ʢʘʯʝʩʪʚʘ ʣʠʯʥʦʡ ʠ ʢʦʣʣʝʢʪʠʚʥʦʡ ʞʠʟʥʠ. 
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ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʥʝʧʨʝʨʳʚʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʦʙʨʘʟʦʚʘʥʠʝ ʚ ʪʝʯʝʥʠʝ 

ʞʠʟʥʠ, ʦʙʫʯʝʥʠʝ ʚ ʪʝʯʝʥʠʝ ʞʠʟʥʠ, ʠʜʝʷ, ʬʝʥʦʤʝʥ, ʢʦʥʮʝʧʮʠʷ. 

 

SUMMARY  

O. Marufenko. Tendencies of lifelong education in the XXI century 

The article is devoted to lifelong learning as the global educational 

tendency of the XXI century. The author notes that globalization and 

integration situation prevailing in the global society in the second half of the 

twentieth century, put educological problems at the level of socio-economic and 

political problems. The consequences of scientific and technological revolution 

in the educational sphere, which are reflected in radical changes in 

professional qualification of the population are considered. The author 

emphasizes that the present imperative is the need for continuous lifelong 

learning. The concepts of çlifelong educationè and çlifelong learningè are 

analyzed in the article. A number of problems concerning the implementation of 

the çEducation for All Lifeè in today practice are determined. The main 

strategic educational characteristics of the XXI century are given, among them: 

expansion, innovation and integration. The author draws attention to the nature 

of the global integration of educational systems in the globalization of modern 

society and emphasizes timeliness processes of solidarity, linking all processes; 

cooperation, giving strength, competition, giving incentive. The content of the 

concepts of çlifelong learningè and çlifelong educationè is compared. The 

feature of development of the present national educational system is to shift the 

paradigm of lifelong education to lifelong learning paradigm, when a person 

becomes subject to lifelong education in lifelong learning. A prerequisite for 

lifelong education is lifelong learning, which is defined as a holistic and 

integrated strategy that aims to implement adaptive and creative functions of 

individuals and promotes continuous improvement of the quality of personal 

and collective life. 

Key words: continuing education, lifelong education, lifelong learning, 

phenomenon, concept, paradigm. 
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ʋɼʂ 37.0:377:78 

ɸ. ɯ. ʇʠʣʠʧʝʥʢʦ  

ɻʘʜʷʮʴʢʝ ʫʯʠʣʠʱʝ ʢʫʣʴʪʫʨʠ 

 

ʂʆʅʂʈɽʊʀɿɸʎɯʗ ʇɽɼɸɻʆɻɯʏʅʀʍ ʇʈʀʅʎʀʇɯɺ ʋ ʌɸʍʆɺɯʁ 

ʇɯɼɻʆʊʆɺʎɯ ʄɸʁɹʋʊʅɯʍ ʋʏʀʊɽʃɯɺ ʍʆʈɽʆɻʈɸʌɯɰ 

 

ʋ ʩʪʘʪʪʽ ʟʜʽʡʩʥʝʥʦ ʪʝʦʨʝʪʠʯʥʝ ʦʙˇʨʫʥʪʫʚʘʥʥʷ ʪʘ ʢʦʥʢʨʝʪʠʟʘʮʽʷ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ, ʷʢʽ ʜʦʮʽʣʴʥʦ ʢʦʤʧʣʝʢʩʥʦ ʚʠʢʦʨʠʩʪʦʚʫʚʘʪʠ ʫ 

ʬʘʭʦʚʽʡ ʧʽʜʛʦʪʦʚʮʽ ʤʘʡʙʫʪʥʴʦʛʦ ʚʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʽʾ. ɺʠʦʢʨʝʤʣʝʥʦ 

ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ, ʷʢʠʤʠ ʥʘʡʯʘʩʪʽʰʝ ʢʝʨʫʶʪʴʩʷ ʚʠʢʣʘʜʘʯʽ 

ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʜʠʩʮʠʧʣʽʥ (ʧʦʻʜʥʘʥʥʷ ʪʨʘʜʠʮʽʡ ʽ ʥʦʚʘʪʦʨʩʪʚʘ, 

ʩʠʩʪʝʤʥʦʩʪʽ ʡ ʧʦʩʣʽʜʦʚʥʦʩʪʽ ʥʘʚʯʘʥʥʷ, ʽʥʜʠʚʽʜʫʘʣʽʟʘʮʽʾ ʪʘ ʜʠʬʝʨʝʥʮʽʘʮʽʾ, 

ʥʘʦʯʥʦʩʪʽ, ʧʦʻʜʥʘʥʥʷ ʚʝʨʙʘʣʴʥʠʭ ʽ ʥʝʚʝʨʙʘʣʴʥʠʭ ʬʘʢʪʦʨʽʚ ʚʧʣʠʚʫ, ʨʫʭʫ ʚʽʜ 

ʧʨʦʩʪʦʛʦ ʜʦ ʩʢʣʘʜʥʦʛʦ, ʙʘʛʘʪʦʨʘʟʦʚʦʛʦ ʧʦʚʪʦʨʝʥʥʷ ʡ ʚʘʨʽʘʪʠʚʥʦʩʪʽ, 

ʤʽʮʥʦʩʪʽ ʟʥʘʥʴ ʽ ʚʤʽʥʴ, - ʤʽʞʧʨʝʜʤʝʪʥʠʭ ʟʚôʷʟʢʽʚ. 

ʅʘʛʦʣʦʰʝʥʦ, ʱʦ ʚ ʧʽʜʛʦʪʦʚʮʽ ʚʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʽʾ ʢʦʥʢʨʝʪʠʟʘʮʽʷ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ ʜʦʟʚʦʣʷʻ ʫʪʚʦʨʠʪʠ ʩʪʨʫʥʢʫ ʩʠʩʪʝʤʫ, ʮʽʣʽʩʥʫ 

ʻʜʥʽʩʪʴ, ʱʦ ʚʠʷʚʣʷʻʪʴʩʷ ʚ ʾʭ ʪʽʩʥʦʤʫ ʚʟʘʻʤʦʟʚôʷʟʢʫ ʪʘ ʚʟʘʻʤʦʟʘʣʝʞʥʦʩʪʽ. 

ʊʦʤʫ ʚ ʧʨʘʢʪʠʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ ʥʝʦʙʭʽʜʥʦ ʦʨʽʻʥʪʫʚʘʪʠʩʷ ʥʝ ʥʘ ʦʢʨʝʤʽ 

ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ, ʘ ʥʘ ʾʭ ʩʠʩʪʝʤʫ, ʷʢʘ ʟʘʙʝʟʧʝʯʫʻ ʦʧʪʠʤʽʟʘʮʽʶ 

ʧʨʦʮʝʩʫʘʣʴʥʦʛʦ ʪʘ ʟʤʽʩʪʦʚʦʛʦ ʧʝʨʝʙʽʛʫ ʥʘʚʯʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ-

ʭʦʨʝʦʛʨʘʬʽʚ. ʊʚʦʨʯʝ ʚʠʢʦʨʠʩʪʘʥʥʷ ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ ʫ ʭʦʨʝʦʛʨʘʬʽʯʥʽʡ 

ʦʩʚʽʪʽ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʢʦʥʢʨʝʪʥʠʭ ʫʤʦʚ ʥʘʚʯʘʣʴʥʦ-ʧʽʟʥʘʚʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ 

ʩʪʫʜʝʥʪʽʚ ʟʘʙʝʟʧʝʯʫʻ ʝʬʝʢʪʠʚʥʽʩʪʴ ʫʩʴʦʛʦ ʜʠʜʘʢʪʠʯʥʦʛʦ ʧʨʦʮʝʩʫ 

ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʴʦʛʦ ʬʘʭʽʚʮʷ ʚ ʛʘʣʫʟʽ ʭʦʨʝʦʛʨʘʬʽʾ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ, ʤʘʡʙʫʪʥʽʡ ʫʯʠʪʝʣʴ, ʬʘʭʦʚʘ 

ʧʽʜʛʦʪʦʚʢʘ, ʭʦʨʝʦʛʨʘʬʽʷ.  

 

ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ʉʴʦʛʦʜʥʽ ʚ ʫʩʴʦʤʫ ʩʚʽʪʽ ʩʠʩʪʝʤʘ ʚʠʱʦʾ ʦʩʚʽʪʠ 

ʩʪʘʻ ʢʣʶʯʦʚʦʶ ʩʬʝʨʦʶ ʨʦʟʚʠʪʢʫ ʩʫʩʧʽʣʴʩʪʚʘ, ʧʨʠʚʝʨʪʘʻ ʜʦ ʩʝʙʝ ʥʘʜʟʚʠʯʘʡʥʦ 

ʚʝʣʠʢʫ ʫʚʘʛʫ ʡ ʧʦʩʪʽʡʥʦ. ʧʽʜʜʘʻʪʴʩʷ ʢʨʠʪʠʮʽ. ʋ ʟʚôʷʟʢʫ ʟ ʧʝʨʩʧʝʢʪʠʚʘʤʠ 

ʚʭʦʜʞʝʥʥʷ ʋʢʨʘʾʥʠ ʜʦ ɭʚʨʦʧʝʡʩʴʢʦʛʦ ʩʧʽʚʪʦʚʘʨʠʩʪʚʘ ʽ ʧʨʠʣʫʯʝʥʥʷʤ ʜʦ 

ɹʦʣʦʥʩʴʢʦʛʦ ʧʨʦʮʝʩʫ ʦʩʦʙʣʠʚʦʾ ʫʚʘʛʠ ʧʦʪʨʝʙʫʶʪʴ ʧʠʪʘʥʥʷ ʷʢʽʩʥʦʾ ʧʽʜʛʦʪʦʚʢʠ 

ʬʘʭʽʚʮʽʚ ʫ ʚʠʱʽʡ ʰʢʦʣʽ, ʫ ʪʦʤʫ ʯʠʩʣʽ ï ʫʯʠʪʝʣʽʚ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʜʠʩʮʠʧʣʽʥ.  
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ʋʢʨʘʾʥʩʴʢʘ ʧʝʜʘʛʦʛʽʯʥʘ ʩʠʩʪʝʤʘ ʧʝʨʝʙʫʚʘʻ ʥʘ ʝʪʘʧʽ ʢʘʨʜʠʥʘʣʴʥʠʭ ʟʤʽʥ ʽ 

ʭʘʨʘʢʪʝʨʠʟʫʻʪʴʩʷ ʽʥʪʝʛʨʘʪʠʚʥʠʤʠ ʧʨʦʮʝʩʘʤʠ ʟʽ ʟʙʣʠʞʝʥʥʷ ʟ ʦʩʚʽʪʥʽʤʠ 

ʩʠʩʪʝʤʘʤʠ ʢʨʘʾʥ ʟʘʨʫʙʽʞʞʷ. ʄʦʜʝʨʥʽʟʘʮʽʷ ʚʽʪʯʠʟʥʷʥʦʾ ʦʩʚʽʪʠ ʪʘ ʾʾ ʚʭʦʜʞʝʥʥʷ 

ʚ ʻʚʨʦʧʝʡʩʴʢʠʡ ʦʩʚʽʪʥʽʡ ʧʨʦʩʪʽʨ ʚʠʩʫʚʘʻ ʥʦʚʽ ʚʠʤʦʛʠ ʜʦ ʧʽʜʛʦʪʦʚʢʠ ʬʘʭʽʚʮʽʚ. 

ʇʨʘʢʪʠʢʘ ʧʦʢʘʟʫʻ, ʱʦ ʢʦʛʥʽʪʠʚʥʘ ʧʘʨʘʜʠʛʤʘ (ʟʥʘʥʥʷ, ʚʤʽʥʥʷ, ʥʘʚʠʯʢʠ), ʱʦ 

ʽʩʥʫʻ ʧʨʦʪʷʛʦʤ ʙʘʛʘʪʴʦʭ ʜʝʩʷʪʠʣʽʪʴ ʫ ʧʨʦʬʝʩʽʡʥʽʡ ʦʩʚʽʪʽ, ʚʞʝ ʥʝ ʘʢʪʫʘʣʴʥʘ. 

ʉʴʦʛʦʜʥʽ, ʚʘʞʣʠʚʠʤ ʻ ʥʝ ʪʽʣʴʢʠ ʦʙôʻʤ ʟʥʘʥʴ, ʷʢʽ ʦʪʨʠʤʫʶʪʴʩʷ ʚʠʧʫʩʢʥʠʢʦʤ, 

ʘ ʡ ʬʦʨʤʫʚʘʥʥʷ ʚ ʥʴʦʛʦ ʚʤʽʥʥʷ ʥʠʤʠ ʦʧʝʨʫʚʘʪʠ. ʌʘʭʽʚʝʮʴ ʧʦʚʠʥʝʥ ʙʫʪʠ 

ʛʦʪʦʚʠʤ ʜʦ ʟʤʽʥ ʽ ʚʤʽʪʠ ʧʨʠʩʪʦʩʦʚʫʚʘʪʠʩʷ ʜʦ ʥʦʚʠʭ ʚʠʤʦʛ, ʷʢʽ ʚʠʩʫʚʘʶʪʴʩʷ 

ʚʠʨʦʙʥʠʮʪʚʦʤ ʽ ʧʨʘʮʝʜʘʚʮʝʤ, ʦʧʝʨʫʚʘʪʠ ʡ ʫʧʨʘʚʣʷʪʠ ʽʥʬʦʨʤʘʮʽʻʶ, ʘʢʪʠʚʥʦ 

ʜʽʷʪʠ, ʰʚʠʜʢʦ ʧʨʠʡʤʘʪʠ ʨʽʰʝʥʥʷ, ʥʘʚʯʘʪʠʩʴ ʫʧʨʦʜʦʚʞ ʞʠʪʪʷ [1, 6].  

ɿʤʽʥʠ ʚ ʩʪʨʫʢʪʫʨʽ ʪʘ ʟʤʽʩʪʽ ʭʫʜʦʞʥʴʦ-ʝʩʪʝʪʠʯʥʦʾ ʦʩʚʽʪʠ ʧʦʪʨʝʙʫʶʪʴ 

ʨʦʟʚôʷʟʘʥʥʷ ʧʨʦʙʣʝʤʠ ʬʘʭʦʚʦʾ ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʴʦʛʦ ʚʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʽʾ ʚ 

ʻʜʥʦʩʪʽ ʟʘʛʘʣʴʥʦʢʫʣʴʪʫʨʥʦʾ ʦʙʽʟʥʘʥʦʩʪʽ, ʬʘʭʦʚʦ-ʧʝʜʘʛʦʛʽʯʥʠʭ ʫʤʽʥʴ ʽ 

ʮʽʥʥʽʩʥʦʛʦ ʩʪʘʚʣʝʥʥʷ ʜʦ ʪʘʥʮʶʚʘʣʴʥʦʛʦ ʤʠʩʪʝʮʪʚʘ.  

ɸʥʘʣʽʟ ʘʢʪʫʘʣʴʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʋ ʢʦʥʪʝʢʩʪʽ ʧʨʦʬʝʩʽʡʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʽʭ ʬʘʭʽʚʮʽʚ-ʭʦʨʝʦʛʨʘʬʽʚ ʘʥʘʣʽʟʫʶʪʴʩʷ 

ʧʨʦʙʣʝʤʠ ʜʫʭʦʚʥʦʛʦ ʡ ʬʽʟʠʯʥʦʛʦ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ ʟʘʩʦʙʘʤʠ 

ʭʦʨʝʦʛʨʘʬʽʾ, ʧʝʨʝʜʫʤʦʚʠ ʚʠʥʠʢʥʝʥʥʷ ʚ ʜʽʪʝʡ ʧʦʪʨʝʙʠ ʚ ʪʘʥʮʶʚʘʣʴʥʽʡ 

ʜʽʷʣʴʥʦʩʪʽ, ʱʦ ʜʦʟʚʦʣʠʣʦ ʜʦʩʣʽʜʥʠʢʘʤ (ʆ. ɹʫʨʣʷ, ʉ. ɿʘʙʨʝʜʦʚʩʴʢʠʡ, 

ʆ. ʄʘʨʪʠʥʝʥʢʦ, ɹ. ʉʪʘʩʴʢʦ, ʆ. ʊʘʨʘʥʮʝʚʘ) ʨʦʟʨʦʙʠʪʠ ʪʘ ʚʧʨʦʚʘʜʠʪʠ ʫ 

ʧʨʘʢʪʠʢʫ ʝʬʝʢʪʠʚʥʽ ʬʦʨʤʠ ʡ ʤʝʪʦʜʠ ʭʦʨʝʦʛʨʘʬʽʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚʩʴʢʦʾ 

ʪʘ ʩʪʫʜʝʥʪʩʴʢʦʾ ʤʦʣʦʜʽ. ɸ. ɻʨʦʡʩʤʘʥ, ʆ. ɼʫʙʦʛʘʡ, ʉ. ʌʠʣʘʪʦʚ ʨʦʟʛʣʷʜʘʶʪʴ 

ʦʢʨʝʤʽ ʧʨʠʥʮʠʧʠ ʭʦʨʝʦʛʨʘʬʽʯʥʦʾ ʨʦʙʦʪʠ.  

ʅʘʛʦʣʦʩʠʤʦ, ʱʦ ʧʽʜʛʦʪʦʚʢʘ ʡ ʧʨʦʬʝʩʽʡʥʝ ʩʪʘʥʦʚʣʝʥʥʷ ʚʯʠʪʝʣʷ 

ʭʦʨʝʦʛʨʘʬʽʾ ʜʦ ʤʘʡʙʫʪʥʴʦʾ ʜʽʷʣʴʥʦʩʪʽ ʤʘʻ ʧʨʦʝʢʪʫʚʘʪʠʩʷ ʡ ʨʝʘʣʽʟʦʚʫʚʘʪʠʩʷ ʥʘ 

ʙʘʟʽ ʩʧʝʮʽʘʣʴʥʠʭ ʧʨʠʥʮʠʧʽʚ ʥʘʚʯʘʥʥʷ.  

ʋ ʟʚôʷʟʢʫ ʟ ʮʠʤ ʤʝʪʘ ʥʘʰʦʾ ʩʪʘʪʪʽ ʧʦʣʷʛʘʻ ʚ ʪʝʦʨʝʪʠʯʥʦʤʫ 

ʦʙˇʨʫʥʪʫʚʘʥʥʽ ʪʘ ʢʦʥʢʨʝʪʠʟʘʮʽʾ ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ, ʷʢʽ ʜʦʮʽʣʴʥʦ 

ʢʦʤʧʣʝʢʩʥʦ ʚʠʢʦʨʠʩʪʦʚʫʚʘʪʠ ʫ ʬʘʭʦʚʽʡ ʧʽʜʛʦʪʦʚʮʽ ʤʘʡʙʫʪʥʴʦʛʦ ʚʯʠʪʝʣʷ 

ʭʦʨʝʦʛʨʘʬʽʾ. 

ɺʠʢʣʘʜ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʅʘ ʦʩʥʦʚʽ ʫʟʘʛʘʣʴʥʝʥʥʷ ʥʘʫʢʦʚʦ-

ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʜʦʩʚʽʜʫ ʨʦʙʦʪʠ ʭʦʨʝʦʛʨʘʬʽʚ ɯ. ɸʥʪʠʧʦʚʦʾ, ɻ. ɹʝʨʝʟʦʚʦʾ, 

ɸ. ɺʘʛʘʥʦʚʦʾ, ɭ. ɺʘʣʫʢʽʥʘ, ʄ. ɺʘʩʠʣʴʻʚʦʾ-ʈʦʞʜʻʩʪʚʻʥʩʴʢʦʾ, ʖ. ɻʨʠʛʦʨʦʚʠʯʘ, 

ɭ. ɿʘʡʮʝʚʘ, ʈ. ɿʘʭʘʨʦʚʘ, ʉ. ɿʫʙʘʪʦʚʘ, ɺ. ʋʨʘʣʴʩʴʢʦʾ ʪʘ ɺ. ʉʪʨʠʛʘʥʦʚʘ, 

ʉ. ʊʝʤʣʷʥʮʝʚʘ ʡ ʉ. ʊʝʤʣʷʥʮʝʚʦʾ, ʉ. ʌʽʣʘʪʦʚʘ, ɸ. ʐʫʣʴʛʽʥʦʾ ʥʘʤʠ ʙʫʣʦ 
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ʚʠʦʢʨʝʤʣʝʥʦ ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ, ʷʢʠʤʠ ʥʘʡʯʘʩʪʽʰʝ ʢʝʨʫʶʪʴʩʷ ʚʠʢʣʘʜʘʯʽ 

ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʜʠʩʮʠʧʣʽʥ.  

- ʧʦʻʜʥʘʥʥʷ ʪʨʘʜʠʮʽʡ ʽ ʥʦʚʘʪʦʨʩʪʚʘ;  

- ʩʠʩʪʝʤʥʦʩʪʽ ʡ ʧʦʩʣʽʜʦʚʥʦʩʪʽ ʥʘʚʯʘʥʥʷ;  

- ʽʥʜʠʚʽʜʫʘʣʽʟʘʮʽʾ ʪʘ ʜʠʬʝʨʝʥʮʽʘʮʽʾ;  

- ʥʘʦʯʥʦʩʪʽ;  

- ʧʦʻʜʥʘʥʥʷ ʚʝʨʙʘʣʴʥʠʭ ʽ ʥʝʚʝʨʙʘʣʴʥʠʭ ʬʘʢʪʦʨʽʚ ʚʧʣʠʚʫ;  

- ʨʫʭʫ ʚʽʜ ʧʨʦʩʪʦʛʦ ʜʦ ʩʢʣʘʜʥʦʛʦ;  

- ʙʘʛʘʪʦʨʘʟʦʚʦʛʦ ʧʦʚʪʦʨʝʥʥʷ ʡ ʚʘʨʽʘʪʠʚʥʦʩʪʽ;  

- ʤʽʮʥʦʩʪʽ ʟʥʘʥʴ ʽ ʚʤʽʥʴ;  

- ʤʽʞʧʨʝʜʤʝʪʥʠʭ ʟʚôʷʟʢʽʚ.  

ʂʦʥʨʝʪʠʟʫʻʤʦ ʮʽ ʧʨʠʥʮʠʧʠ. 

ʇʨʠʥʮʠʧ ʧʦʻʜʥʘʥʥʷ ʪʨʘʜʠʮʽʡ ʽ ʥʦʚʘʪʦʨʩʪʚʘ ʧʝʨʝʜʙʘʯʘʻ, ʱʦ ʜʣʷ 

ʝʬʝʢʪʠʚʥʦʩʪʽ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʮʝʩʫ ʚ ʥʘʚʯʘʥʥʽ ʭʦʨʝʦʛʨʘʬʽʾ ʦʩʦʙʣʠʚʫ 

ʫʚʘʛʫ ʥʝʦʙʭʽʜʥʦ ʧʨʠʜʽʣʷʪʠ ʪʫʨʙʦʪʣʠʚʦʤʫ ʟʙʝʨʝʞʝʥʥʶ ʢʫʣʴʪʫʨʥʦʾ 

ʩʧʘʜʱʠʥʠ ʥʘʨʦʜʫ. ʄʦʨʽʩ ɹʝʞʘʨ ʫ ʩʚʦʾʡ ʢʥʠʟʽ çʄʠʪʴ ʫ ʞʠʪʪʽ ʽʥʰʦʛʦè 

ʧʠʰʝ: çʂʣʘʩʠʢʘ ï ʦʩʥʦʚʘ ʙʫʜʴ-ʷʢʦʛʦ ʧʦʰʫʢʫ, ʩʫʯʘʩʥʽʩʪʴ ï ʛʘʨʘʥʪʽʷ 

ʞʠʪʪʻʚʦʛʦ ʤʘʡʙʫʪʥʴʦʛʦ, ʪʨʘʜʠʮʽʡʥʽ ʪʘʥʮʽ ʨʽʟʥʠʭ ʥʘʨʦʜʽʚ ï ʭʣʽʙ ʥʘʩʫʱʥʠʡ 

ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʧʦʰʫʢʽʚéè [1]. ʊʘʢ, ʩʘʤʝ ʚ ʩʧʘʜʱʠʥʽ ʚʝʣʠʢʠʭ 

ʭʦʨʝʦʛʨʘʬʽʚ ʍɯʍïʧʦʯʘʪʢʫ ʍʍ ʩʪʦʣʽʪʴ ʨʘʜʷʥʩʴʢʽ ʙʘʣʝʪʤʝʡʩʪʝʨʠ ʚʠʷʚʠʣʠ 

ʥʝʚʠʯʝʨʧʥʽ ʭʫʜʦʞʥʽ ʩʢʘʨʙʠ. ʑʦʜʦ ʩʫʪʥʦʩʪʽ ʩʧʨʘʚʞʥʴʦʛʦ ʥʦʚʘʪʦʨʩʪʚʘ, ʪʦ 

ʖ. ɻʨʠʛʦʨʦʚʠʯ ʚʠʟʥʘʯʘʻ ʡʦʛʦ ʷʢ ʧʦʩʪʽʡʥʝ ʫʟʘʛʘʣʴʥʝʥʥʷ ʡ ʦʩʤʠʩʣʝʥʥʷ 

ʧʦʧʝʨʝʜʥʴʦʛʦ ʜʦʩʚʽʜʫ, ʩʠʥʪʝʟ, ʱʦ ʜʘʻ ʥʦʚʫ ʷʢʽʩʪʴ [2].  

ʇʦʻʜʥʘʥʥʷ ʭʦʨʝʦʛʨʘʬʽʯʥʦʛʦ ʤʠʩʪʝʮʪʚʘ ʟ ʤʫʟʠʢʦʶ ʩʧʨʠʷʻ 

ʩʠʤʬʦʥʽʟʘʮʽʾ ʪʘʥʮʶ, ʘ ʟ ʜʨʘʤʦʶ ï ʧʦʛʣʠʙʣʝʥʥʶ ʜʨʘʤʘʪʠʯʥʦʾ ʜʽʻʚʦʩʪʽ 

ʪʘʥʮʶ ʡ ʧʘʥʪʦʤʽʤʠ. ʉʠʤʬʦʥʽʟʤ ʙʘʣʝʪʥʦʾ ʤʫʟʠʢʠ ʪʘ ʭʦʨʝʦʛʨʘʬʽʾ ʥʝʘʙʠʷʢ 

ʦʞʠʚʠʚ ʤʫʟʠʯʥʫ ʜʨʘʤʘʪʫʨʛʽʶ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʥʦʤʝʨʽʚ, ʚʽʜʢʨʠʚʰʠ ʩʢʣʘʜʥʽ 

ʚʟʘʻʤʦʟʚôʷʟʢʠ ʤʽʞ ʪʘʥʮʶʚʘʣʴʥʦʶ ʪʘ ʧʘʥʪʦʤʽʤʽʯʥʦʶ ʜʽʷʤʠ, ʚʠʷʚʠʚ ʥʦʚʽ 

ʤʦʞʣʠʚʦʩʪʽ ʪʘʥʮʶʚʘʣʴʥʦʛʦ ʨʦʟʚʠʪʢʫ ʦʙʨʘʟʽʚ ʽ ʩʠʪʫʘʮʽʡ.  

ʆʟʥʘʯʝʥʠʡ ʧʨʠʥʮʠʧ ʚʠʤʘʛʘʻ ʚʠʚʯʝʥʥʷ ʜʦʩʚʽʜʫ ʚʠʜʘʪʥʠʭ ʧʝʜʘʛʦʛʽʚ ʽ 

ʙʘʣʝʪʤʝʡʩʪʝʨʽʚ ʫ ʛʘʣʫʟʽ ʭʦʨʝʦʛʨʘʬʽʾ, ʧʨʦʚʝʜʝʥʥʷ ʧʽʜʩʫʤʢʦʚʠʭ ʚʽʜʢʨʠʪʠʭ 

ʫʨʦʢʽʚ ʟ ʫʩʽʭ ʩʧʝʮʽʘʣʴʥʠʭ ʜʠʩʮʠʧʣʽʥ, ʪʚʦʨʯʠʭ ʧʦʢʘʟʽʚ, ʽʩʧʠʪʽʚ-ʢʦʥʮʝʨʪʽʚ, 

ʽʥʰʠʭ ʬʦʨʤ ʦʩʚʦʻʥʥʷ ʩʧʘʜʱʠʥʠ. ʅʘʚʯʘʥʥʷ ʤʠʩʪʝʮʪʚʫ ʪʘʥʮʶ ʚʠʤʘʛʘʻ ʚʽʜ 

ʧʝʜʘʛʦʛʘ ˇʨʫʥʪʦʚʥʠʭ ʟʥʘʥʴ ʪʨʘʜʠʮʽʡ, ʧʦʩʪʽʡʥʦʛʦ ʧʨʘʛʥʝʥʥʷ ʜʦ ʦʥʦʚʣʝʥʥʷ 

ʪʘʥʮʶʚʘʣʴʥʠʭ ʬʦʨʤ ʽ ʩʪʠʣʽʚ.  
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ʇʨʠʥʮʠʧ ʩʠʩʪʝʤʥʦʩʪʽ ʪʘ ʧʦʩʣʽʜʦʚʥʦʩʪʽ ʥʘʚʯʘʥʥʷ ʟʫʤʦʚʣʝʥʠʡ 

ʣʦʛʽʢʦʶ ʥʘʫʢʠ ʡ ʦʩʦʙʣʠʚʦʩʪʷʤʠ ʧʽʟʥʘʚʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʷʢʘ ʥʝʨʦʟʨʠʚʥʦ 

ʧʦʚôʷʟʘʥʘ ʟ ʚʽʢʦʚʠʤʠ ʟʘʢʦʥʦʤʽʨʥʦʩʪʷʤʠ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ. ʇʨʠʥʮʠʧ 

ʧʝʨʝʜʙʘʯʘʻ ʩʠʩʪʝʤʥʽʩʪʴ ʷʢ ʫ ʨʦʙʦʪʽ ʧʝʜʘʛʦʛʘ (ʧʦʩʪʽʡʥʘ ʨʦʙʦʪʘ ʥʘʜ ʩʦʙʦʶ, 

ʦʧʦʨʘ ʥʘ ʟʥʘʡʦʤʝʧʽʜ ʯʘʩ ʚʠʚʯʝʥʥʷ ʥʦʚʦʛʦ ʤʘʪʝʨʽʘʣʫ, ʚʠʚʯʝʥʥʷ ʥʦʚʦʛʦ 

ʤʘʪʝʨʽʘʣʫ ʯʘʩʪʠʥʘʤʠ, ʬʽʢʩʫʚʘʥʥʷ ʫʚʘʛʠ ʩʪʫʜʝʥʪʽʚ ʥʘ ʚʘʞʣʠʚʠʭ ʤʦʤʝʥʪʘʭ, 

ʧʨʦʜʫʤʫʚʘʥʥʷ ʩʠʩʪʝʤʠ ʟʘʥʷʪʴ), ʪʘʢ ʽ ʚ ʨʦʙʦʪʽ ʩʪʫʜʝʥʪʽʚ (ʩʠʩʪʝʤʘʪʠʯʥʝ 

ʚʽʜʚʽʜʫʚʘʥʥʷ ʟʘʥʷʪʴ, ʧʦʚʪʦʨʝʥʥʷ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ). 

ʇʨʠʥʮʠʧ ʩʠʩʪʝʤʥʦʩʪʽ ʢʦʥʢʨʝʪʠʟʫʻʪʴʩʷ ʚ ʭʦʨʝʦʛʨʘʬʽʯʥʽʡ ʦʩʚʽʪʽ 

ʧʝʨʝʜʙʘʯʘʻ ʟʚôʷʟʦʢ ʤʽʞ ʦʧʘʥʫʚʘʥʥʷʤ ʟʥʘʥʥʷʤʠ ʡ ʧʦʩʣʽʜʦʚʥʠʤ 

ʦʚʦʣʦʜʽʥʥʷʤ ʪʘʥʮʶʚʘʣʴʥʠʤʠ ʚʤʽʥʥʷʤʠ ʡ ʥʘʚʠʯʢʘʤʠ ʫ ʚʽʜʧʦʚʽʜʥʦʤʫ 

ʣʦʛʽʯʥʦʤʫ ʧʦʨʷʜʢʫ. ɿʚʘʞʘʶʯʠ ʥʘ ʮʝ, ʧʝʜʘʛʦʛ ʧʦʚʠʥʝʥ ʜʝʪʘʣʴʥʦ 

ʧʨʦʜʫʤʫʚʘʪʠ ʧʦʩʣʽʜʦʚʥʽʩʪʴ ʧʦʙʫʜʦʚʠ ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ, ʩʪʚʦʨʶʶʯʠ 

ʩʧʨʠʷʪʣʠʚʽ ʫʤʦʚʠ ʜʣʷ ʦʚʦʣʦʜʽʥʥʷ ʪʘʥʮʝʤ.  

ɼʣʷ ʩʪʚʦʨʝʥʥʷ, ʨʦʟʚʠʪʢʫ, ʧʦʛʣʠʙʣʝʥʥʷ ʡ ʟʘʢʨʽʧʣʝʥʥʷ ʟʚôʷʟʢʽʚ ʤʽʞ 

ʦʢʨʝʤʠʤʠ ʪʘʥʮʶʚʘʣʴʥʠʤʠ ʨʫʭʘʤʠ ʧʝʜʘʛʦʛʫ ʧʽʜ ʯʘʩ ʥʘʚʯʘʥʥʷ ʥʝʦʙʭʽʜʥʦ 

ʧʦʩʣʽʜʦʚʥʦ ʚʚʦʜʠʪʠ ʩʠʩʪʝʤʫ ʚʟʘʻʤʦʟʚôʷʟʘʥʠʭ ʪʨʝʥʫʚʘʣʴʥʠʭ ʚʧʨʘʚ ʽ 

ʟʘʚʜʘʥʴ, ʪʦʙʪʦ ʜʦʪʨʠʤʫʚʘʪʠʩʷ ʧʦʩʣʽʜʦʚʥʦʾ ʧʦʙʫʜʦʚʠ ʤʘʪʝʨʽʘʣʫ: ʚʽʜ 

ʥʘʚʯʘʥʥʷ ʝʣʝʤʝʥʪʘʤ ʪʘʥʮʶʚʘʣʴʥʠʭ ʽ ʦʢʨʝʤʠʭ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʨʫʭʽʚ 

ʧʦʩʪʫʧʦʚʦ ʧʝʨʝʭʦʜʠʪʠ ʜʦ ʪʘʥʮʽʚ ʽ ʛʨʫʧ ʪʘʥʮʽʚ, ʚʩʪʘʥʦʚʣʶʶʯʠ ʤʽʞ ʥʠʤʠ 

ʚʽʜʧʦʚʽʜʥʽ ʟʚôʷʟʢʠ ʟʘ ʩʢʣʘʜʥʽʩʪʶ ʝʣʝʤʝʥʪʽʚ, ʟʘ ʭʘʨʘʢʪʝʨʦʤ ʽ ʤʘʥʝʨʦʶ ʾʭ 

ʚʠʢʦʥʘʥʥʷ. ɿʘʚʜʷʢʠ ʮʴʦʤʫ ʧʨʠʥʮʠʧʫ ʥʘʚʯʘʣʴʥʠʡ ʧʨʦʮʝʩ ʚʽʜʙʫʚʘʻʪʴʩʷ 

ʧʦʝʪʘʧʥʦ: ʚʽʜ ʟʥʘʥʴ ï ʜʦ ʫʤʽʥʴ, ʚʽʜ ʫʤʽʥʴ ï ʜʦ ʥʘʚʠʯʦʢ, ʚʽʜ ʚʽʣʴʥʦʛʦ 

ʧʦʚʪʦʨʝʥʥʷ ʡ ʚʠʢʦʥʘʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʩʭʝʤ, ʨʫʭʽʚ, ʢʦʤʙʽʥʘʮʽʡ, ʝʪʶʜʽʚ ʽ 

ʪʘʥʮʽʚ ï ʜʦ ʩʘʤʦʩʪʽʡʥʦʛʦ ʪʚʦʨʝʥʥʷ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʦʙʨʘʟʽʚ.  

ʇʨʠʥʮʠʧ ʽʥʜʠʚʽʜʫʘʣʽʟʘʮʽʾ ʪʘ ʜʠʬʝʨʝʥʮʽʘʮʽʾ ʚʨʘʭʦʚʫʻ 

ʧʩʠʭʦʬʽʟʽʦʣʦʛʽʯʥʽ ʦʩʦʙʣʠʚʦʩʪʽ ʡ ʽʥʪʝʨʝʩʠ ʩʪʫʜʝʥʪʽʚ. ɼʣʷ ʨʝʘʣʽʟʘʮʽʾ ʮʴʦʛʦ 

ʧʨʠʥʮʠʧʫ, ʥʘ ʜʫʤʢʫ ʆ. ɼʫʙʦʛʘʡ [4], ʩʣʽʜ ʩʪʚʦʨʠʪʠ ʪʘʢʫ ʩʠʩʪʝʤʫ ʥʘʚʯʘʥʥʷ, 

ʷʢʘ ʙ, ʟ ʦʜʥʦʛʦ ʙʦʢʫ, ʟʘʙʝʟʧʝʯʫʚʘʣʘ ʧʦʚʥʦʮʽʥʥʠʡ ʽ ʛʘʨʤʦʥʽʡʥʠʡ ʨʦʟʚʠʪʦʢ 

ʩʪʫʜʝʥʪʽʚ, ʨʦʟʚʠʚʘʣʘ ʾʭ ʟʜʽʙʥʦʩʪʽ, ʟʥʘʥʥʷ, ʫʤʽʥʥʷ ʡ ʥʘʚʠʯʢʠ ʽʟ ʨʫʭʦʚʦʾ 

ʘʢʪʠʚʥʦʩʪʽ, ʘ ʟ ʽʥʰʦʛʦ ï ʦʟʙʨʦʾʣʘ ʧʝʜʘʛʦʛʽʚ ʤʝʪʦʜʠʢʦʶ ʜʠʬʝʨʝʥʮʽʡʦʚʘʥʦʛʦ 

ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʚʧʣʠʚʫ, ʟʘʩʥʦʚʘʥʦʶ ʥʘ ʟʥʘʥʥʷʭ ʧʨʦ ʦʩʦʙʣʠʚʦʩʪʽ ʦʩʦʙʠʩʪʦʩʪʽ 

ʩʪʫʜʝʥʪʘ, ʡʦʛʦ ʬʽʟʠʯʥʠʡ ʨʦʟʚʠʪʦʢ ʽ ʨʫʭʦʚʽ ʤʦʞʣʠʚʦʩʪʽ.  

ʅʝʧʨʘʚʦʤʽʨʥʦ ʚʠʩʫʚʘʪʠ ʦʜʥʘʢʦʚʽ ʚʠʤʦʛʠ ʜʦ ʚʩʽʭ ʩʪʫʜʝʥʪʽʚ, ʘʜʞʝ 

ʨʝʟʫʣʴʪʘʪʠ ʨʫʭʦʚʠʭ ʧʨʦʷʚʽʚ ʟʘʣʝʞʘʪʴ ʚʽʜ ʾʭ ʧʩʠʭʦʣʦʛʽʯʥʠʭ, ʬʽʟʽʦʣʦʛʽʯʥʠʭ, 

ʘʥʪʨʦʧʦʤʝʪʨʠʯʥʠʭ ʦʩʦʙʣʠʚʦʩʪʝʡ. ɻʦʣʦʚʥʝ, ʥʘ ʜʫʤʢʫ ʈ. ɿʘʭʘʨʦʚʘ, ʱʦʙ 
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ʧʝʜʘʛʦʛ ʷʢʥʘʡʧʦʚʥʽʰʝ ʨʦʟʢʨʠʚ ʽʥʜʠʚʽʜʫʘʣʴʥʽʩʪʴ ʩʚʦʾʭ ʚʠʭʦʚʘʥʮʽʚ, 

ʨʦʟʚʠʥʫʚ ʫ ʢʦʞʥʦʤʫ ʤʦʣʦʜʦʤʫ ʭʦʨʝʦʛʨʘʬʦʚʽ ʩʘʤʝ ʡʦʤʫ ʚʣʘʩʪʠʚʽ ʪʚʦʨʯʽ 

ʷʢʦʩʪʽ, ʜʦʧʦʤʽʛ ʟʥʘʡʪʠ ʡʦʛʦ ʦʩʦʙʠʩʪʠʡ, ʦʨʠʛʽʥʘʣʴʥʠʡ ʪʚʦʨʯʠʡ ʰʣʷʭ [5]. 

ʂʨʽʤ ʪʦʛʦ, ʟʘʚʜʘʥʥʷ ʧʝʜʘʛʦʛʘ ï ʟʥʘʡʪʠ ʜʦ ʢʦʞʥʦʛʦ ʩʪʫʜʝʥʪʘ-ʭʦʨʝʦʛʨʘʬʘ 

ʩʚʦʻʨʽʜʥʠʡ ʧʽʜʭʽʜ, ʚʨʘʭʦʚʫʶʯʠ ʡʦʛʦ ʽʥʜʠʚʽʜʫʘʣʴʥʽ ʦʩʦʙʣʠʚʦʩʪʽ (ʬʽʟʠʯʥʽ 

ʜʘʥʽ, ʭʦʨʝʦʛʨʘʬʽʯʥʽ ʟʜʽʙʥʦʩʪʽ, ʪʝʤʧ ʨʦʙʦʪʠ ʪʦʱʦ), ʘʜʞʝ ʢʦʞʥʘ 

ʦʩʦʙʠʩʪʽʩʪʴ ï ʩʚʦʻʨʽʜʥʘ ʡ ʥʝʧʦʚʪʦʨʥʘ.  

ʇʝʜʘʛʦʛʽʯʥʽ ʜʦʩʣʽʜʞʝʥʥʷ ʬʘʭʽʚʮʽʚ ʫ ʛʘʣʫʟʽ ʭʦʨʝʦʛʨʘʬʽʾ 

(ɯ. ɸʥʪʠʧʦʚʦʾ, ɻ. ɹʝʨʝʟʦʚʦʾ, ɸ. ɺʘʛʘʥʦʚʦʾ, ɭ. ɿʘʡʮʝʚʘ ʪʘ ʽʥ.) ʧʝʨʝʢʦʥʫʶʪʴ, 

ʱʦ ʚ ʧʨʦʮʝʩʽ ʦʚʦʣʦʜʽʥʥʷ ʩʧʝʮʽʘʣʴʥʠʤʠ ʭʦʨʝʦʛʨʘʬʽʯʥʠʤʠ ʟʥʘʥʥʷʤʠ ʪʘ 

ʧʨʘʢʪʠʯʥʠʤʠ ʚʤʽʥʥʷʤʠ ʥʝʦʙʭʽʜʥʦ ʚʨʘʭʦʚʫʚʘʪʠ ʽʥʜʠʚʽʜʫʘʣʴʥʽ 

ʦʩʦʙʣʠʚʦʩʪʽ ʢʦʞʥʦʛʦ ʩʪʫʜʝʥʪʘ, ʟʦʢʨʝʤʘ ʚ ʧʝʨʽʦʜ ʥʘʚʯʘʥʥʷ ʭʦʨʝʦʛʨʘʬʽʾ 

ʦʩʦʙʣʠʚʫ ʫʚʘʛʫ ʩʣʽʜ ʧʨʠʜʽʣʷʪʠ ʽʥʜʠʚʽʜʫʘʣʴʥʦ-ʜʠʬʝʨʝʥʮʽʡʦʚʘʥʦʤʫ 

ʧʽʜʭʦʜʫ, ʟʘ ʷʢʠʤ ʚʘʨʪʦ ʚʨʘʭʦʚʫʚʘʪʠ ʥʝ ʣʠʰʝ ʽʥʜʠʚʽʜʫʘʣʴʥʽ ʤʦʞʣʠʚʦʩʪʽ 

ʩʪʫʜʝʥʪʽʚ, ʘʣʝ ʡ ʘʢʪʠʚʥʦ ʚʧʣʠʚʘʪʠ ʥʘ ʬʦʨʤʫʚʘʥʥʷ ʾʭ ʦʩʦʙʠʩʪʽʩʥʦʛʦ 

ʭʦʨʝʦʛʨʘʬʽʯʥʦʛʦ ʜʦʩʚʽʜʫ, ʧʨʦʬʝʩʽʡʥʠʭ ʟʥʘʥʴ, ʫʤʽʥʴ, ʥʘʚʠʯʦʢ, 

ʤʘʢʩʠʤʘʣʴʥʦ ʨʦʟʚʠʚʘʪʠ ʧʨʠʨʦʜʥʽ ʟʜʽʙʥʦʩʪʽ. 

ʇʨʠʥʮʠʧ ʥʘʦʯʥʦʩʪʽ ʚ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷ ʩʧʨʠʷʻ ʨʦʟʫʤʦʚʦʤʫ 

ʨʦʟʚʠʪʢʫ ʩʪʫʜʝʥʪʽʚ, ʧʦʣʝʛʰʫʻ ʧʨʦʮʝʩ ʟʘʩʚʦʻʥʥʷ ʟʥʘʥʴ, ʩʪʠʤʫʣʶʻ 

ʤʦʪʠʚʘʮʽʡʥʫ ʩʬʝʨʫ, ʩʧʨʠʷʻ ʧʦʻʜʥʘʥʥʶ ʢʦʥʢʨʝʪʥʦʛʦ ʟ ʘʙʩʪʨʘʢʪʥʠʤ, 

ʨʘʮʽʦʥʘʣʴʥʦʛʦ ʟ ʽʨʨʘʮʽʦʥʘʣʴʥʠʤ, ʪʝʦʨʝʪʠʯʥʠʭ ʟʥʘʥʴ ʽʟ ʧʨʘʢʪʠʯʥʦʶ 

ʜʽʷʣʴʥʽʩʪʶ. ɺʽʥ ʟʘʙʝʟʧʝʯʫʻ ʧʦʚʥʦʮʽʥʥʽʩʪʴ ʟʘʩʚʦʻʥʥʷ ʪʘʥʮʶʚʘʣʴʥʦʾ 

ʣʝʢʩʠʢʠ, ʨʫʭʽʚ, ʚʽʜʧʦʚʽʜʥʠʭ ʧʦʣʦʞʝʥʴ ʨʫʢ, ʢʦʨʧʫʩʘ, ʛʦʣʦʚʠ ʥʘ ʦʩʥʦʚʽ 

ʝʩʪʝʪʠʯʥʠʭ ʽ ʩʪʠʣʴʦʚʠʭ ʚʠʤʦʛ ʭʦʨʝʦʛʨʘʬʽʯʥʦʾ ʰʢʦʣʠ.  

ʋ ʭʦʨʝʦʛʨʘʬʽʾ ʥʘʦʯʥʽʩʪʴ ʧʦʚôʷʟʘʥʘ ʟ ʢʦʥʢʨʝʪʥʠʤ ʧʦʢʘʟʦʤ ʚʧʨʘʚ, ʾʭ 

ʭʘʨʘʢʪʝʨʠʩʪʠʢʦʶ ʪʘ ʩʣʦʚʝʩʥʠʤ ʧʦʷʩʥʝʥʥʷʤ. ʋ ʟʚôʷʟʢʫ ʟ ʮʠʤ, ʧʝʜʘʛʦʛ ʤʘʻ 

ʙʫʪʠ ʦʙʽʟʥʘʥʠʤ ʥʝ ʪʽʣʴʢʠ ʚ ʤʝʪʦʜʠʮʽ ʚʠʢʣʘʜʘʥʥʷ, ʘʣʝ ʡ ʥʘ ʚʠʩʦʢʦʤʫ ʨʽʚʥʽ 

ʚʦʣʦʜʽʪʠ ʤʝʪʦʜʦʤ ʽʣʶʩʪʨʫʚʘʥʥʷ, ʥʘʧʨʠʢʣʘʜ, ʧʦʢʘʟʘʪʠ, ʷʢ ʧʨʘʚʠʣʴʥʦ 

ʚʠʢʦʥʘʪʠ ʪʝ ʘʙʦ ʽʥʰʝ çʧʘè. ʊʘʢʽ ʧʦʢʘʟʠ ʧʦʚʠʥʥʽ ʙʫʪʠ ʣʘʢʦʥʽʯʥʠʤʠ ʡ 

ʧʝʨʝʢʦʥʣʠʚʠʤʠ, ʟʚʝʨʥʝʥʠʤʠ ʜʦ ʦʙʨʘʟʥʦʾ ʚʠʨʘʟʥʦʩʪʽ ʤʫʟʠʢʠ ʡ ʝʤʦʮʽʡʥʦʾ 

ʩʬʝʨʠ ʦʩʦʙʠʩʪʦʩʪʽ ʫʯʥʽʚ, ʾʭ ʪʚʦʨʯʦʾ ʫʷʚʠ.  

ʂʨʽʤ ʥʘʦʯʥʦʛʦ ʧʦʢʘʟʫ ʨʫʭʦʚʠʭ ʜʽʡ, ʪʘʥʮʶʚʘʣʴʥʠʭ ʚʧʨʘʚ ʪʦʱʦ, 

ʤʝʪʦʜʠʯʥʦ ʦʙˇʨʫʥʪʦʚʘʥʠʤ ʻ ʟʘʩʪʦʩʫʚʘʥʥʷ ʘʫʜʽʦʚʽʟʫʘʣʴʥʠʭ ʟʘʩʦʙʽʚ, 

ʽʣʶʩʪʨʘʪʠʚʥʦ-ʭʫʜʦʞʥʽʭ ʤʘʪʝʨʽʘʣʽʚ, ʷʢʽ ʚʠʭʦʚʫʶʪʴ ʫʚʘʛʫ, 

ʩʧʦʩʪʝʨʝʞʣʠʚʽʩʪʴ, ʢʫʣʴʪʫʨʫ ʤʠʩʣʝʥʥʷ, ʢʦʥʩʪʨʫʢʪʠʚʥʫ ʪʚʦʨʯʽʩʪʴ, ʽʥʪʝʨʝʩ 

ʜʦ ʥʘʚʯʘʥʥʷ, ʘʢʪʫʘʣʽʟʫʶʪʴ ʯʫʪʪʻʚʠʡ ʜʦʩʚʽʜ.  
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ʇʨʠʥʮʠʧ ʧʦʻʜʥʘʥʥʷ ʚʝʨʙʘʣʴʥʠʭ ʽ ʥʝʚʝʨʙʘʣʴʥʠʭ ʬʘʢʪʦʨʽʚ ʚʧʣʠʚʫ 

ʧʝʨʝʜʙʘʯʘʻ ʦʙʦʚôʷʟʢʦʚʽʩʪʴ ʩʣʦʚʝʩʥʦʛʦ ʧʽʜʢʨʽʧʣʝʥʥʷ. ʊʘʢ, ʄ. ʊʘʨʘʩʦʚ, 

ʟʚʘʞʘʶʯʠ ʥʘ ʮʝ, ʟʘʟʥʘʯʘʚ, ʱʦ çʩʣʦʚʦ, ʷʢʱʦ ʚʦʥʦ ʣʦʛʽʯʥʦ ʟʚʝʨʥʝʥʝ ʜʦ 

ʤʠʩʪʝʮʪʚʘ ʚʦʣʦʜʽʥʥʷ ʪʘʥʮʝʤ, ʜʦ ʡʦʛʦ ʩʫʪʽ ʡ ʟʤʽʩʪʫ, ʽʥʢʦʣʠ ʙʫʚʘʻ 

ʩʠʣʴʥʽʰʠʤ ʟʘ ʙʫʜʴ-ʷʢʠʡ ʧʦʢʘʟè [3].  

ʋ ʜʦʩʣʽʜʞʝʥʥʽ ʉ. ʌʽʣʘʪʦʚʘ [8] çɺʽʜ ʦʙʨʘʟʥʦʛʦ ʩʣʦʚʘ ï ʜʦ ʚʠʨʘʟʥʦʛʦ 

ʨʫʭʫè ʧʦʢʘʟʘʥʘ ʚʘʞʣʠʚʘ ʨʦʣʴ çʦʧʦʨʥʠʭ ʩʠʛʥʘʣʽʚè, ʷʢʽ ʜʦʧʦʤʘʛʘʶʪʴ ʦʧʘʥʫʚʘʪʠ 

ʟʤʽʩʪʦʚʥʦ-ʩʤʠʩʣʦʚʦʶ ʩʪʦʨʦʥʦʶ ʨʫʭʫ. ɸʚʪʦʨ ʧʝʨʝʢʦʥʫʻ, ʱʦ ʥʘʚʯʘʥʥʷ ʙʫʜʝ 

ʙʽʣʴʰ ʝʬʝʢʪʠʚʥʠʤ, ʷʢʱʦ ʨʦʣʴ ʮʠʭ ʩʠʛʥʘʣʽʚ, ʧʦʨʷʜ ʽʟ ʪʨʘʜʠʮʽʡʥʦʶ ʣʝʢʩʠʢʦʶ, 

ʚʠʢʦʥʫʚʘʪʠʤʫʪʴ ʦʙʨʘʟʥʦ-ʤʝʪʘʬʦʨʠʯʥʽ ʬʨʘʟʝʦʣʦʛʽʟʤʠ. ɺʠʤʘʛʘʶʯʠ ʚʽʜ 

ʩʪʫʜʝʥʪʽʚ ʚʠʢʦʥʘʥʥʷ ʧʝʚʥʦʛʦ ʟʘʚʜʘʥʥʷ, ʧʝʜʘʛʦʛ ʥʝ ʧʦʚʠʥʝʥ ʥʘʜʘʚʘʪʠ 

ʧʝʨʝʚʘʛʫ ʪʽʣʴʢʠ ʚʝʨʙʘʣʴʥʠʤ ʟʘʩʦʙʘʤ, ʘʜʞʝ ʟʥʘʥʥʷ, ʥʝ ʧʽʜʢʨʽʧʣʝʥʽ 

ʥʘʦʯʥʽʩʪʶ, ʪʦʙʪʦ ʧʦʯʫʪʪʻʚʠʤ ʜʦʩʚʽʜʦʤ, ʥʽʢʦʣʠ ʥʝ ʙʫʜʫʪʴ ʤʽʮʥʠʤʠ.  

ʇʽʜ ʯʘʩ ʧʦʷʩʥʝʥʥʷ ʧʨʦʛʨʘʤʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʧʝʜʘʛʦʛʫ ʚʘʞʣʠʚʦ 

ʜʦʪʨʠʤʫʚʘʪʠʩʷ ʪʘʢʠʭ ʜʠʜʘʢʪʠʯʥʠʭ ʚʠʤʦʛ: ʥʝ ʧʝʨʝʚʘʥʪʘʞʫʚʘʪʠ ʧʨʦʮʝʩ 

ʥʘʚʯʘʥʥʷ ʥʘʦʯʥʽʩʪʶ (ʮʝ ʟʥʠʞʫʻ ʩʘʤʦʩʪʽʡʥʽʩʪʴ ʽ ʘʢʪʠʚʥʽʩʪʴ ʫʯʥʽʚ ʧʽʜ ʯʘʩ 

ʦʩʤʠʩʣʝʥʥʷ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ); ʯʽʪʢʦ ʚʠʢʦʨʠʩʪʦʚʫʚʘʪʠ ʥʘʦʯʥʽ ʟʘʩʦʙʠ 

ʚ ʩʪʨʫʢʪʫʨʽ ʫʨʦʢʫ; ʧʨʘʚʠʣʴʥʦ ʨʦʟʧʦʜʽʣʷʪʠ ʥʘʦʯʥʽʩʪʴ, ʷʢʘ ʚʠʢʦʨʠʩʪʦʚʫʻʪʴʩʷ 

ʥʘ ʟʘʥʷʪʪʽ; ʫʤʽʣʦ ʧʦʻʜʥʫʚʘʪʠ ʥʘʦʯʥʽʩʪʴ ʽʟ ʧʦʷʩʥʝʥʥʷʤ, ʘʜʞʝ ʩʣʦʚʦ ʧʝʜʘʛʦʛʘ 

ʩʧʨʷʤʦʚʘʥʝ ʥʘ ʙʝʟʧʦʩʝʨʝʜʥʻ ʩʧʨʠʡʤʘʥʥʷ ʟʤʽʩʪʫ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ, 

ʚʽʜʦʙʨʘʞʝʥʦʛʦ ʚ ʥʘʦʯʥʦʩʪʽ, ʜʦʧʦʤʘʛʘʻ ʦʩʤʠʩʣʠʪʠ ʩʧʦʩʪʝʨʝʞʫʚʘʥʝ ʪʘ 

ʩʬʦʨʤʫʣʶʚʘʪʠ ʟʚôʷʟʢʠ ʤʽʞ ʬʘʢʪʘʤʠ ʽ ʷʚʠʱʘʤʠ. ʊʘʢʦʞ ʧʝʜʘʛʦʛ ʤʘʻ ʯʽʪʢʦ 

ʫʩʚʽʜʦʤʠʪʠ, ʱʦ, ʢʦʤʝʥʪʫʶʯʠ ʥʘʦʯʥʽʩʪʴ, ʜʘʻ ʜʦʜʘʪʢʦʚʫ ʽʥʬʦʨʤʘʮʽʶ ʧʨʦ 

ʩʧʦʩʪʝʨʝʞʫʚʘʥʠʡ ʦʙôʻʢʪ ʪʘ ʡʦʛʦ ʟʚôʷʟʢʠ.  

ʋ ʥʘʚʯʘʣʴʥʦʤʫ ʧʨʦʮʝʩʽ ʩʪʫʜʝʥʪʽʚ-ʭʦʨʝʦʛʨʘʬʽʚ ʚʝʨʙʘʣʴʥʽ ʡ ʥʝʚʝʨʙʘʣʴʥʽ 

ʢʦʤʧʦʥʝʥʪʠ ʚʟʘʻʤʦʜʦʧʦʚʥʶʶʪʴ ʦʜʠʥ ʦʜʥʦʛʦ, ʱʦ ʻ ʛʘʨʘʥʪʽʻʶ ʧʨʘʚʠʣʴʥʦʛʦ 

ʟʘʩʚʦʻʥʥʷ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʅʝ ʩʣʽʜ ʧʨʦʪʠʩʪʘʚʣʷʪʠ ʩʣʦʚʝʩʥʽ ʩʠʛʥʘʣʠ 

ʥʝʚʝʨʙʘʣʴʥʠʤ, ʞʝʩʪʦ-ʤʽʤʽʯʥʠʤ. ʊʽʣʴʢʠ ʾʭ ʧʦʻʜʥʘʥʥʷ ʨʦʙʠʪʴ ʥʘʚʯʘʥʥʷ 

ʭʦʨʝʦʛʨʘʬʽʾ ʙʽʣʴʰ ʫʩʧʽʰʥʠʤ ʽ ʪʚʦʨʯʠʤ. 

ʇʨʠʥʮʠʧ ʨʫʭʫ ʚʽʜ ʧʨʦʩʪʦʛʦ ʜʦ ʩʢʣʘʜʥʦʛʦ ʧʝʨʝʜʙʘʯʘʻ, ʱʦ ʚ ʧʨʦʮʝʩʽ 

ʥʘʚʯʘʥʥʷ ʥʦʚʽ ʚʧʨʘʚʠ ʡ ʨʫʭʠ ʦʙʦʚôʷʟʢʦʚʦ ʧʦʚôʷʟʘʥʽ ʟ ʨʘʥʽʰʝ ʟʘʩʚʦʻʥʠʤʠ: 

ʢʦʞʝʥ ʧʦʧʝʨʝʜʥʽʡ ʨʫʭ ʻ ʧʽʜʛʦʪʦʚʯʠʤ ʜʣʷ ʥʘʩʪʫʧʥʦʛʦ, ʚ ʢʦʞʥʦʤʫ ʥʦʚʦʤʫ 

ʨʫʩʽ ʤʘʶʪʴ ʙʫʪʠ ʧʨʠʩʫʪʥʽ ʝʣʝʤʝʥʪʠ ʧʦʧʝʨʝʜʥʽʭ ʚʧʨʘʚ. ʇʦʩʪʫʧʦʚʝ 

ʫʩʢʣʘʜʥʝʥʥʷ ʨʫʭʽʚ ʫ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷ ʭʦʨʝʦʛʨʘʬʽʾ ʟʫʤʦʚʣʶʻ ʥʘʨʦʩʪʘʥʥʷ 

ʦʙʩʷʛʫ ʡ ʽʥʪʝʥʩʠʚʥʦʩʪʽ ʥʘʚʘʥʪʘʞʝʥʴ, ʱʦ ʟʘʙʝʟʧʝʯʫʻ ʧʦʩʪʫʧʦʚʠʡ ʨʦʟʚʠʪʦʢ 

ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʫʤʽʥʴ ʽ ʥʘʚʠʯʦʢ. 
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ʎʝʡ ʧʨʠʥʮʠʧ ˇʨʫʥʪʫʻʪʴʩʷ ʥʘ ʟʘʢʦʥʦʤʽʨʥʦʩʪʽ ʧʦʩʪʫʧʦʚʦʛʦ, 

ʨʽʚʥʦʤʽʨʥʦʛʦ ʨʦʟʚʠʪʢʫ ʨʦʟʫʤʦʚʠʭ ʽ ʬʽʟʠʯʥʠʭ ʟʜʽʙʥʦʩʪʝʡ ʩʪʫʜʝʥʪʽʚ-

ʭʦʨʝʦʛʨʘʬʽʚ ʪʘ ʧʝʨʝʜʙʘʯʘʻ ʪʘʢʫ ʧʦʩʣʽʜʦʚʥʽʩʪʴ, ʧʨʠ ʷʢʽʡ ʪʘʥʮʶʚʘʣʴʥʽ 

ʚʧʨʘʚʠ, ʱʦ ʚʠʚʯʘʶʪʴʩʷ, ʚʠʢʦʥʫʶʪʴʩʷ ʚ ʧʦʨʷʜʢʫ ʟʨʦʩʪʘʶʯʦʾ ʩʪʨʫʢʪʫʨʥʦʾ 

(ʢʦʦʨʜʠʥʘʮʽʡʥʦʾ) ʩʢʣʘʜʥʦʩʪʽ, ʘʜʞʝ ʧʦʥʷʪʪʷ çʧʨʦʩʪʝè ʡçʩʢʣʘʜʥʝè ʚʽʜʥʦʩʥʽ 

ʪʘ ʚʠʟʥʘʯʘʶʪʴʩʷ ʨʽʚʥʝʤ ʧʽʜʛʦʪʦʚʣʝʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ, ʾʭ ʨʫʭʦʚʠʤ ʜʦʩʚʽʜʦʤ.  

ʊʘʢʦʞ ʚʘʨʪʦ ʟʘʟʥʘʯʠʪʠ, ʱʦ ʟʘʚʜʷʢʠ ʮʴʦʤʫ ʧʨʠʥʮʠʧʦʚʽ ʨʦʟʢʨʠʚʘʻʪʴʩʷ 

ʟʘʣʝʞʥʽʩʪʴ ʝʬʝʢʪʫ ʥʘʚʯʘʥʥʷ ʚʽʜ ʧʽʜʚʠʱʝʥʥʷ ʧʨʦʬʝʩʽʡʥʠʭ ʚʠʤʦʛ ʱʦʜʦ 

ʚʠʢʦʥʘʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ. ʅʘ ʥʘʰʫ ʜʫʤʢʫ, ʧʨʦʛʨʝʩ ʫ ʚʠʤʦʛʘʭ 

ʧʦʚʠʥʝʥ ʚʠʨʘʞʘʪʠʩʷ ʚ ʧʦʩʪʫʧʦʚʦʤʫ ʫʩʢʣʘʜʥʝʥʥʽ ʪʝʭʥʽʢʠ ʚʠʢʦʥʘʥʥʷ 

ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ, ʫ ʾʭ ʧʦʩʪʽʡʥʦʤʫ ʧʦʧʦʚʥʝʥʥʽ, ʘ ʦʪʞʝ ï ʽ ʚ 

ʙʝʟʧʝʨʝʨʚʥʦʤʫ ʧʽʜʚʠʱʝʥʥʽ ʬʽʟʠʯʥʠʭ ʥʘʚʘʥʪʘʞʝʥʴ.  

ʈʝʘʣʽʟʘʮʽʷ ʧʨʠʥʮʠʧʫ ʨʫʭʫ ʚʽʜ ʧʨʦʩʪʦʛʦ ʜʦ ʩʢʣʘʜʥʦʛʦ ʟʜʽʡʩʥʶʻʪʴʩʷ ʫ 

ʜʚʦʭ ʚʟʘʻʤʦʧʦʚôʷʟʘʥʠʭ ʥʘʧʨʷʤʘʭ: ʪʝʭʥʽʯʥʝ ʫʩʢʣʘʜʥʝʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ, 

ʷʢʽ ʚʠʚʯʘʶʪʴʩʷ,ʡ ʨʦʟʰʠʨʝʥʥʷ ʾʭ ʩʪʨʫʢʪʫʨʥʦʛʦ ʩʢʣʘʜʫ. ʆʟʥʘʯʝʥʠʡ ʧʨʠʥʮʠʧ 

ʩʧʨʠʷʻ ʚʜʦʩʢʦʥʘʣʝʥʥʶ ʪʘʥʮʶʚʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ, ʬʦʨʤʫʚʘʥʥʶ 

ʧʝʚʥʠʭ ʧʨʦʬʝʩʽʡʥʠʭ ʽ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʫʤʽʥʴ. ʈʦʟʰʠʨʝʥʥʷ ʩʪʨʫʢʪʫʨʥʦʛʦ 

ʩʢʣʘʜʫ ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ, ʱʦ ʚʠʚʯʘʶʪʴʩʷ, ʟʘʙʝʟʧʝʯʫʻ ʨʽʟʥʦʩʪʦʨʦʥʥʶ 

ʭʦʨʝʦʛʨʘʬʽʯʥʫ ʧʽʜʛʦʪʦʚʢʫ, ʦʟʙʨʦʶʻ ʤʘʡʙʫʪʥʽʭ ʧʝʜʘʛʦʛʽʚ-ʭʦʨʝʦʛʨʘʬʽʚ 

ʥʝʦʙʭʽʜʥʠʤʠ ʚ ʾʭ ʧʨʦʬʝʩʽʡʥʽʡ ʜʽʷʣʴʥʦʩʪʽ ʚʤʽʥʥʷʤʠ, ʘ ʪʘʢʦʞ ʟʘʙʝʟʧʝʯʫʻ 

ʨʦʟʚʠʪʦʢ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʟʜʽʙʥʦʩʪʝʡ ʟ ʤʝʪʦʶ ʬʦʨʤʫʚʘʥʥʷ ʧʨʦʬʝʩʽʡʥʠʭ 

ʫʤʽʥʴ. ʇʨʦʧʦʥʫʶʯʠ ʩʪʫʜʝʥʪʘʤ ʪʘʥʮʶʚʘʣʴʥʽ ʚʧʨʘʚʠ, ʥʝ ʚʘʨʪʦ ʧʝʨʝʚʠʱʫʚʘʪʠ 

ʾʭ ʤʦʞʣʠʚʦʩʪʝʡ. ʇʨʦʪʝ ʡ ʜʫʞʝ ʣʝʛʢʽ ʚʧʨʘʚʠ ʥʝ ʩʧʨʠʷʪʠʤʫʪʴ ʜʦʩʷʛʥʝʥʥʶ 

ʙʘʞʘʥʦʛʦ ʨʝʟʫʣʴʪʘʪʫ, ʘ ʦʪʞʝ, ʚʪʨʘʯʘʶʪʴ ʩʚʽʡ ʨʦʟʚʠʚʘʶʯʠʡ ʚʧʣʠʚ. ʊʦʤʫ 

ʧʝʜʘʛʦʛʫ ʥʝʦʙʭʽʜʥʦ ʨʦʟʨʦʙʠʪʠ ʪʘʢʫ ʤʝʪʦʜʠʢʫ ʥʘʚʯʘʥʥʷ, ʷʢʘ ʙ ʜʦʟʚʦʣʠʣʘ 

ʩʪʫʜʝʥʪʘʤ ʽʟ ʨʽʟʥʠʤʠ ʤʦʞʣʠʚʦʩʪʷʤʠ ʜʦʩʷʛʪʠ ʥʘʡʚʠʱʠʭ ʨʝʟʫʣʴʪʘʪʽʚ.  

ʇʨʠʥʮʠʧ ʙʘʛʘʪʦʨʘʟʦʚʦʛʦ ʧʦʚʪʦʨʝʥʥʷ ʡ ʚʘʨʽʘʪʠʚʥʦʩʪʽ ʩʧʨʠʷʻ 

ʬʦʨʤʫʚʘʥʥʶ ʨʫʭʦʚʠʭ ʫʤʽʥʴ ʽ ʩʧʝʮʽʘʣʴʥʠʭ ʟʥʘʥʴ ʟʘʚʜʷʢʠ ʙʘʛʘʪʦʨʘʟʦʚʦʤʫ 

ʧʦʚʪʦʨʝʥʥʶ. ʇʦʚʪʦʨʝʥʥʷ ï ʛʦʣʦʚʥʠʡ ʽ ʻʜʠʥʠʡ ʩʧʦʩʽʙ ʟʘʢʨʽʧʣʝʥʥʷ ʨʝʟʫʣʴʪʘʪʽʚ, 

ʜʦʩʷʛʥʫʪʠʭ ʫ ʥʘʚʯʘʥʥʽ. ʆʪʞʝ, ʥʘʚʯʘʣʴʥʠʡ ʤʘʪʝʨʽʘʣ ʧʦʚʠʥʝʥ ʧʦʚʪʦʨʶʚʘʪʠʩʷ 

ʨʝʛʫʣʷʨʥʦ, ʘ ʥʝ ʪʦʜʽ, ʢʦʣʠ ʚʠʷʚʠʪʴʩʷ, ʱʦ ʚʽʥ ʧʦʛʘʥʦ ʟʘʩʚʦʻʥʠʡ. ʈʝʘʣʽʟʘʮʽʷ 

ʧʨʠʥʮʠʧʫ ʙʘʛʘʪʦʨʘʟʦʚʦʛʦ ʧʦʚʪʦʨʝʥʥʷ ʤʘʻ ʚʝʣʠʢʝ ʚʠʭʦʚʥʝ ʟʥʘʯʝʥʥʷ, 

ʦʩʢʽʣʴʢʠ ʧʨʠʚʯʘʻ ʩʪʫʜʝʥʪʽʚ ʜʦ ʨʝʛʫʣʷʨʥʦʾ ʨʦʙʦʪʠ. ʇʨʦʪʝ ʚʠʢʣʘʜʘʯʝʚʽ ʚʘʨʪʦ 

ʟʘʚʯʘʩʥʦ ʧʝʨʝʜʙʘʯʠʪʠ ʥʝ ʣʠʰʝ ʭʘʨʘʢʪʝʨ ʽ ʢʽʣʴʢʽʩʪʴ ʧʦʚʪʦʨʝʥʴ, ʘ ʡ ʢʽʣʴʢʽʩʪʴ 

ʽʥʪʝʨʚʘʣʽʚ ʜʣʷ ʚʽʜʧʦʯʠʥʢʫ. ɿʘʫʚʘʞʠʤʦ, ʱʦ ʧʽʜ ʯʘʩ ʥʘʚʯʘʥʥʷ ʧʨʦʮʝʩ 

ʧʦʚʪʦʨʝʥʥʷ ʥʝ ʤʦʞʝ ʙʫʪʠ ʙʝʟʤʝʞʥʠʤ, ʘ ʷʢ ʥʘʩʣʽʜʦʢ ï ʚʠʥʠʢʘʶʪʴ ʧʨʦʙʣʝʤʠ 

ʢʽʣʴʢʦʩʪʽ ʧʦʚʪʦʨʝʥʴ ʽ ʨʦʟʧʦʜʽʣʫ ʾʭ ʫ ʯʘʩʽ. 
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ʋ ʧʨʦʮʝʩʽ ʙʘʛʘʪʦʨʘʟʦʚʦʛʦ ʧʦʚʪʦʨʝʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ ʥʝʦʙʭʽʜʥʦ 

ʩʣʽʜʢʫʚʘʪʠ ʟʘ ʧʨʘʚʠʣʴʥʠʤ ʾʭ ʚʠʢʦʥʘʥʥʷʤ. ʗʢʱʦ ʟôʷʚʣʷʶʪʴʩʷ ʧʦʤʠʣʢʠ, ʾʭ 

ʩʣʽʜ ʷʢʥʘʡʰʚʠʜʰʝ ʫʩʫʚʘʪʠ, ʦʩʢʽʣʴʢʠ ʚʦʥʠ ʫʧʦʚʽʣʴʥʶʶʪʴ ʧʨʦʮʝʩ ʥʘʚʯʘʥʥʷ, 

ʩʪʚʦʨʶʶʪʴ ʧʝʨʝʜʫʤʦʚʠ ʜʣʷ ʥʝʧʨʘʚʠʣʴʥʦʛʦ ʚʠʢʦʥʘʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ 

ʨʫʭʽʚ. ʗʢʱʦ ʦʜʥʽ ʡ ʪʽ ʩʘʤʽ ʧʦʤʠʣʢʠ ʟôʷʚʣʷʶʪʴʩʷ ʧʦʩʪʽʡʥʦ, ʪʦ ʨʦʟʫʯʫʚʘʥʥʷ 

ʢʨʘʱʝ ʧʨʠʧʠʥʠʪʠ, ʽʥʘʢʰʝ ʧʦʚʪʦʨʝʥʽ ʙʘʛʘʪʦ ʨʘʟʽʚ ʧʦʤʠʣʢʠ ʩʪʘʥʫʪʴ 

ʘʚʪʦʤʘʪʠʟʦʚʘʥʠʤʠ. ɺʠʧʨʘʚʣʝʥʥʷ ʧʦʤʠʣʦʢ ʩʣʽʜ ʧʦʯʠʥʘʪʠ ʟ ʥʘʡʙʽʣʴʰ 

ʚʘʞʣʠʚʠʭ, ʘʜʞʝ ʚʽʜ ʮʴʦʛʦ ʟʘʣʝʞʠʪʴ ʧʦʷʚʘ ʜʨʫʛʦʨʷʜʥʠʭ ʧʦʤʠʣʦʢ.  

ɿʘʚʜʷʢʠ ʦʟʥʘʯʝʥʦʤʫ ʧʨʠʥʮʠʧʫ ʜʦʩʷʛʘʻʪʴʩʷ ʟʘʢʨʽʧʣʝʥʥʷ ʥʘʙʫʪʦʛʦ ʪʘ 

ʩʪʚʦʨʝʥʥʷ ʧʝʨʝʜʫʤʦʚ ʜʣʷ ʧʦʜʘʣʴʰʦʛʦ ʧʨʦʮʝʩʫ ʧʽʜʛʦʪʦʚʢʠ ʭʦʨʝʦʛʨʘʬʽʚ. 

ʇʦʚʪʦʨʝʥʥʷ ʨʫʭʽʚ, ʪʚʦʨʯʠʭ ʟʘʚʜʘʥʴ, ʝʪʶʜʽʚ, ʪʘʥʮʽʚ ï ʦʙʦʚôʷʟʢʦʚʠʡ ʝʣʝʤʝʥʪ 

ʧʨʦʮʝʩʫ ʟʘʩʚʦʻʥʥʷ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ, ʷʢʠʡ ʤʘʻ ʩʝʥʩ ʣʠʰʝ ʚ ʪʦʤʫ 

ʚʠʧʘʜʢʫ, ʢʦʣʠ ʢʦʞʥʝ ʧʦʚʪʦʨʝʥʥʷ ʩʫʧʨʦʚʦʜʞʫʻʪʴʩʷ ʜʦʜʘʪʢʦʚʠʤʠ ʟʘʚʜʘʥʥʷʤʠ.  

ʋ ʧʨʦʮʝʩʽ ʧʦʚʪʦʨʝʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ ʥʝʦʙʭʽʜʥʦ ʫʥʠʢʘʪʠ 

ʦʜʥʦʤʘʥʽʪʥʦʩʪʽ, ʘʜʞʝ ʙʘʛʘʪʦʨʘʟʦʚʝ ʚʽʜʪʚʦʨʝʥʥʷ ʨʫʭʫ ʤʦʞʝ ʧʨʠʟʚʝʩʪʠ ʜʦ 

ʧʝʨʝʚʪʦʤʠ, ʘ ʷʢ ʥʘʩʣʽʜʦʢ ð ʪʘʥʮʶʚʘʣʴʥʽ ʨʫʭʠ ʚʪʨʘʯʘʶʪʴ ʩʚʦʶ ʷʩʢʨʘʚʽʩʪʴ ʽ 

ʪʝʭʥʽʯʥʽʩʪʴ, ʨʦʙʣʷʪʴʩʷ ʭʘʦʪʠʯʥʠʤʠ, ʥʝʯʽʪʢʠʤʠ, ʱʦ ʟʥʘʯʥʦ ʟʥʠʞʫʻ 

ʨʝʟʫʣʴʪʘʪʠʚʥʽʩʪʴ ʪʨʝʥʫʚʘʥʥʷ. ʊʦʤʫ ʧʦʨʷʜ ʽʟ ʧʦʚʪʦʨʝʥʥʷʤ ʪʘʥʮʶʚʘʣʴʥʠʭ 

ʚʧʨʘʚ ʚʝʣʠʢʝ ʟʥʘʯʝʥʥʷ ʤʘʻ ʚʘʨʽʘʪʠʚʥʽʩʪʴ ʨʫʭʽʚ, ʢʦʣʠ ʚ ʟʥʘʡʦʤʠʡ ʨʫʭ, ʪʘʥʝʮʴ 

ʥʝʦʙʭʽʜʥʦ ʚʥʦʩʠʪʠ ʝʣʝʤʝʥʪ ʥʦʚʠʟʥʠ, ʩʪʘʚʠʪʠ ʥʦʚʽ ʚʠʤʦʛʠ ʜʦ ʚʠʢʦʥʘʥʥʷ 

ʪʘʥʮʶʚʘʣʴʥʠʭ ʨʫʭʽʚ, ʜʠʥʘʤʽʯʥʦʩʪʽ ʥʘʚʘʥʪʘʞʝʥʴ ʽ ʨʦʟʤʘʾʪʦʩʪʽ ʾʭ ʟʘʩʪʦʩʫʚʘʥʥʷ.  

ʇʨʠʥʮʠʧ ʤʽʮʥʦʩʪʽ ʟʥʘʥʴ ʽ ʚʤʽʥʴ ʜʦʟʚʦʣʷʻ ʦʮʽʥʠʪʠ ʢʽʥʮʝʚʠʡ 

ʨʝʟʫʣʴʪʘʪ ʥʘʚʯʘʥʥʷ, ʱʦ ʚʠʨʘʞʘʻʪʴʩʷ ʚ ʛʦʪʦʚʥʦʩʪʽ ʩʪʫʜʝʥʪʘ ʜʦ 

ʭʦʨʝʦʛʨʘʬʽʯʥʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʜʦʩʪʘʪʥʽʡ ʪʨʠʚʘʣʦʩʪʽ ʟʙʝʨʝʞʝʥʥʷ ʟʘʩʚʦʻʥʠʭ 

ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʟʥʘʥʴ ʽ ʚʤʽʥʴ, ʤʦʞʣʠʚʦʩʪʽ ʚʠʢʦʨʠʩʪʘʥʥʷ ʾʭ ʫ ʧʦʻʜʥʘʥʥʽ ʟ 

ʨʘʥʽʰʝ ʥʘʙʫʪʠʤʠ ʟʥʘʥʥʷʤʠ ʡ ʫʤʽʥʥʷʤʠ, ʩʪʚʦʨʝʥʥʽ ʥʝʦʙʭʽʜʥʠʭ ʧʝʨʝʜʫʤʦʚ 

ʜʣʷ ʧʦʜʘʣʴʰʦʛʦ ʦʚʦʣʦʜʽʥʥʷ ʙʽʣʴʰ ʩʢʣʘʜʥʠʤ ʥʘʚʯʘʣʴʥʠʤ ʤʘʪʝʨʽʘʣʦʤ.  

ɻʦʣʦʚʥʘ ʦʟʥʘʢʘ ʤʽʮʥʦʩʪʽ ʟʥʘʥʴ ï ʩʚʽʜʦʤʝ ʡ ˇʨʫʥʪʦʚʥʝ ʟʘʩʚʦʻʥʥʷ 

ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ, ʘ ʩʠʩʪʝʤʘʪʠʯʥʝ ʧʦʚʪʦʨʝʥʥʷ ï ʛʦʣʦʚʥʠʡ ʽ ʻʜʠʥʠʡ 

ʩʧʦʩʽʙ ʟʘʢʨʽʧʣʝʥʥʷ ʡ ʫʜʦʩʢʦʥʘʣʝʥʥʷ ʨʝʟʫʣʴʪʘʪʽʚ, ʜʦʩʷʛʥʫʪʠʭ ʫ ʥʘʚʯʘʥʥʽ. 

ʈʝʘʣʽʟʘʮʽʷ ʮʴʦʛʦ ʧʨʠʥʮʠʧʫ ʧʝʨʝʜʙʘʯʘʻ: ʧʦʚʪʦʨʝʥʥʷ ʧʨʦʡʜʝʥʦʛʦ ʥʘʚʯʘʣʴʥʦʛʦ 

ʤʘʪʝʨʽʘʣʫ ʡ ʟʘʧʘʤôʷʪʦʚʫʚʘʥʥʷ ʥʦʚʦʛʦ ʚ ʧʦʻʜʥʘʥʥʽ ʟ ʧʨʦʡʜʝʥʠʤ; ʘʢʪʠʚʽʟʘʮʽʶ 

ʩʪʫʜʝʥʪʽʚ ʧʽʜ ʯʘʩ ʧʦʚʪʦʨʝʥʥʷ (ʟʘʧʠʪʘʥʥʷ, ʧʦʨʽʚʥʷʥʥʷ, ʘʥʘʣʽʟ ʪʦʱʦ); 

ʛʨʫʧʫʚʘʥʥʷ ʥʘʚʯʘʣʴʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʟ ʤʝʪʦʶ ʡʦʛʦ ʩʠʩʪʝʤʘʪʠʟʘʮʽʾ, 

ʚʠʦʢʨʝʤʣʝʥʥʷ ʛʦʣʦʚʥʦʛʦ; ʚʠʢʦʨʠʩʪʘʥʥʷ ʫ ʧʨʦʮʝʩʽ ʧʦʚʪʦʨʝʥʥʷ ʨʽʟʥʦʤʘʥʽʪʥʠʭ 

ʤʝʪʦʜʠʢ, ʬʦʨʤ, ʚʧʨʘʚ, ʩʘʤʦʩʪʽʡʥʦʾ ʨʦʙʦʪʠ ʪʦʱʦ; ʪʚʦʨʯʝ ʟʘʩʪʦʩʫʚʘʥʥʷ  

 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

71 

ʥʘʙʫʪʠʭ ʟʥʘʥʴ ʽ ʚʤʽʥʴ; ʚʠʢʦʨʠʩʪʘʥʥʷ ʚʠʚʯʝʥʦʛʦ ʤʘʪʝʨʽʘʣʫ ʚ ʧʨʦʬʝʩʽʡʥʽʡ 

ʜʽʷʣʴʥʦʩʪʽ; ʧʦʩʪʽʡʥʝ ʧʦʧʦʚʥʝʥʥʷ ʪʘ ʟʘʢʨʽʧʣʝʥʥʷ ʭʦʨʝʦʛʨʘʬʽʯʥʠʭ ʟʥʘʥʴ ʽ 

ʨʫʭʦʚʠʭ ʫʤʽʥʴ, ʫʜʦʩʢʦʥʘʣʝʥʥʷ ʧʨʘʢʪʠʯʥʠʭ ʫʤʽʥʴ ʽ ʥʘʚʠʯʦʢ. 

ʇʨʠʥʮʠʧ ʤʽʞʧʨʝʜʤʝʪʥʠʭ ʟʚôʷʟʢʽʚ ʨʝʘʣʽʟʫʻ ʢʫʣʴʪʫʨʦʣʦʛʽʯʥʠʡ ʧʽʜʭʽʜ 

ʫ ʥʘʚʯʘʥʥʽ ʭʦʨʝʦʛʨʘʬʽʾ. ɺʽʜʦʤʦ, ʱʦ ʯʠʤ ʙʽʣʴʰʝ ʥʦʚʠʭ ʟʥʘʥʴ ʽ ʚʤʽʥʴ ʟʜʦʙʫʜʝ 

ʤʦʣʦʜʠʡ ʬʘʭʽʚʝʮʴ, ʪʠʤ ʢʨʘʱʠʤ ʙʫʜʝ ʨʝʟʫʣʴʪʘʪ ʥʘʚʯʘʥʥʷ. ʑʝ ɾ. ɾ. ʅʦʚʝʨʨ 

ʫ ʩʚʦʾʭ çʃʠʩʪʘʭ ʧʨʦ ʪʘʥʝʮʴè ʧʠʩʘʚ, ʱʦ ʙʘʣʝʪʤʝʡʩʪʝʨ, çʱʦʙ ʩʪʚʦʨʠʪʠ 

ʚʠʪʦʥʯʝʥʫ ʢʦʤʧʦʟʠʮʽʶè, ʧʦʚʠʥʝʥ ʤʘʪʠ ʥʝʦʙʭʽʜʥʠʡ ʙʘʛʘʞ ʟʥʘʥʴ [7]. 

ʈ. ɿʘʭʘʨʦʚ, ʚʽʜʦʤʠʡ ʧʝʜʘʛʦʛ ʽ ʭʦʨʝʦʛʨʘʬ, ʟʘʟʥʘʯʘʚ, ʱʦ çʭʦʨʝʦʛʨʘʬʽʷ 

ʷʢ ʚʠʜ ʤʠʩʪʝʮʪʚʘ ʤʘʻ ʩʚʦʶ ʩʧʝʮʠʬʽʢʫ, ʷʢʘ, ʫ ʩʚʦʶ ʯʝʨʛʫ, ʚʠʟʥʘʯʘʻ 

ʩʧʝʮʠʬʽʢʫ ʧʨʦʬʝʩʽʾ ʧʝʜʘʛʦʛʘ-ʭʦʨʝʦʛʨʘʬʘ. ʂʨʽʤ ˇʨʫʥʪʦʚʥʠʭ ʟʥʘʥʴ ʽʟ 

ʭʦʨʝʦʛʨʘʬʽʾ, ʤʘʡʙʫʪʥʽʡ ʭʦʨʝʦʛʨʘʬ ʧʦʚʠʥʝʥ ʟʥʘʪʠ ʧʝʜʘʛʦʛʽʢʫ, ʘʥʘʪʦʤʽʶ, 

ʤʫʟʠʢʫ, ʘ ʪʘʢʦʞ ʙʫʪʠ ʧʩʠʭʦʣʦʛʦʤ, ʟʜʘʪʥʠʤ ʘʥʘʣʽʟʫʚʘʪʠ ʧʩʠʭʦʣʦʛʽʯʥʠʡ 

ʩʪʘʥ ʩʚʦʾʭ ʚʠʭʦʚʘʥʮʽʚéè [6]. ɺʽʥ ʚʚʘʞʘʚ, ʱʦ ʥʘʚʯʘʣʴʥʠʡ ʧʨʦʮʝʩ ʤʘʻ 

ʩʢʣʘʜʘʪʠʩʷ ʪʘʢʠʤ ʯʠʥʦʤ, ʱʦʙ ʥʘʚʯʘʣʴʥʽ ʧʨʝʜʤʝʪʠ ʚʟʘʻʤʦʜʦʧʦʚʥʶʚʘʣʠ 

ʦʜʠʥ ʦʜʥʦʛʦ, ʘ ʩʧʝʮʽʘʣʴʥʽ ʜʠʩʮʠʧʣʽʥʠ ʚʠʚʯʘʣʠʩʷ ʚ ʪʽʩʥʦʤʫ ʟʚôʷʟʢʫ ʟ 

ʬʽʣʦʩʦʬʽʻʶ, ʧʝʜʘʛʦʛʽʢʦʶ, ʧʩʠʭʦʣʦʛʽʻʶ, ʣʽʪʝʨʘʪʫʨʦʶ, ʝʪʠʢʦʶ ʡ ʝʩʪʝʪʠʢʦʶ, 

ʢʫʣʴʪʫʨʦʣʦʛʽʻʶ, ʽʥʦʟʝʤʥʦʶ ʤʦʚʦʶ ʪʘ ʽʥ.  

ʊʘʢ, ʷʩʢʨʘʚʦ ʨʦʟʢʨʠʪʠ ʭʫʜʦʞʥʽʡ ʦʙʨʘʟ ʫ ʪʘʥʮʽ (ʩʪʚʦʨʝʥʥʷ ʢʦʩʪʶʤʽʚ ʽ 

ʩʮʝʥʦʛʨʘʬʽʾ) ʧʝʜʘʛʦʛʫ-ʭʦʨʝʦʛʨʘʬʫ ʜʦʧʦʤʦʞʝ ʦʙʨʘʟʦʪʚʦʨʯʝ ʤʠʩʪʝʮʪʚʦ, 

ʟʨʦʟʫʤʽʪʠ ʽʩʪʦʨʽʶ ʨʦʟʚʠʪʢʫ ʩʫʯʘʩʥʦʾ ʘʙʦ ʙʘʣʴʥʦʾ ʭʦʨʝʦʛʨʘʬʽʾ ï ʚʠʚʯʝʥʥʷ 

ʽʩʪʦʨʽʾ ʨʦʟʚʠʪʢʫ ʭʦʨʝʦʛʨʘʬʽʾ ʚʟʘʛʘʣʽ ɼʣʷ ʙʽʣʴʰ ʧʦʚʥʦʛʦ ʨʦʟʫʤʽʥʥʷ 

ʤʝʪʦʜʠʢʠ ʚʠʢʦʥʘʥʥʷ ʨʫʭʽʚ, ʢʦʤʙʽʥʘʮʽʡ ʧʦʪʨʽʙʥʽ ʟʥʘʥʥʷ ʘʥʘʪʦʤʽʾ ʪʘ 

ʬʽʟʽʦʣʦʛʽʾ ʣʶʜʠʥʠ, ʜʣʷ ʩʢʣʘʜʘʥʥʷ ʪʘʥʮʶʚʘʣʴʥʠʭ ʪʚʦʨʽʚ ï ʦʩʥʦʚ ʤʫʟʠʯʥʦʾ 

ʛʨʘʤʦʪʠ, ʘ ʱʦʙ ʟʤʽʩʪ ʪʘʥʮʽʚ ʙʫʚ ʮʽʢʘʚʠʤ ʽ ʟʘʧʘʤôʷʪʘʚʩʷ ʛʣʷʜʘʯʝʚʽ, 

ʧʦʩʪʘʥʦʚʥʠʢ ʧʦʚʠʥʝʥ ʯʝʨʧʘʪʠ ʥʘʪʭʥʝʥʥʷ ʚ ʣʽʪʝʨʘʪʫʨʽ. ʂʨʽʤ ʪʦʛʦ, 

ʩʪʫʜʝʥʪʘʤ ʥʝʦʙʭʽʜʥʽ ʟʥʘʥʥʷ ʽʥʦʟʝʤʥʠʭ ʤʦʚ, ʘʜʞʝ ʚʽʜʦʤʦ, ʱʦ ʦʩʥʦʚʥʘ  

ʪʝʨʤʽʥʦʣʦʛʽʷ ʢʣʘʩʠʯʥʦʛʦ ʪʘ ʥʘʨʦʜʥʦ-ʩʮʝʥʽʯʥʦʛʦ ʪʘʥʮʽʚ ʧʦʭʦʜʠʪʴ ʟ 

ʬʨʘʥʮʫʟʴʢʦʾ ʤʦʚʠ, ʘ ʙʘʣʴʥʦʾ ʭʦʨʝʦʛʨʘʬʽʾ ï ʟ ʘʥʛʣʽʡʩʴʢʦʾ.  

ɺʠʩʥʦʚʦʢ. ʋ ʧʽʜʛʦʪʦʚʮʽ ʚʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʽʾ ʢʦʥʢʨʝʪʠʟʘʮʽʷ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ ʜʦʟʚʦʣʷʻ ʫʪʚʦʨʠʪʠ ʩʪʨʫʥʢʫ ʩʠʩʪʝʤʫ, ʮʽʣʽʩʥʫ 

ʻʜʥʽʩʪʴ, ʱʦ ʚʠʷʚʣʷʻʪʴʩʷ ʚ ʾʭ ʪʽʩʥʦʤʫ ʚʟʘʻʤʦʟʚôʷʟʢʫ ʪʘ ʚʟʘʻʤʦʟʘʣʝʞʥʦʩʪʽ. 

ʊʦʤʫ ʚ ʧʨʘʢʪʠʯʥʽʡ ʜʽʷʣʴʥʦʩʪʽ ʥʝʦʙʭʽʜʥʦ ʦʨʽʻʥʪʫʚʘʪʠʩʷ ʥʝ ʥʘ ʦʢʨʝʤʽ 

ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ, ʘ ʥʘ ʾʭ ʩʠʩʪʝʤʫ, ʷʢʘ ʟʘʙʝʟʧʝʯʫʻ ʦʧʪʠʤʽʟʘʮʽʶ 

ʧʨʦʮʝʩʫʘʣʴʥʦʛʦ ʪʘ ʟʤʽʩʪʦʚʦʛʦ ʧʝʨʝʙʽʛʫ ʥʘʚʯʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ-

ʭʦʨʝʦʛʨʘʬʽʚ. ʊʚʦʨʯʝ ʚʠʢʦʨʠʩʪʘʥʥʷ ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ ʫ 
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ʭʦʨʝʦʛʨʘʬʽʯʥʽʡ ʦʩʚʽʪʽ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʢʦʥʢʨʝʪʥʠʭ ʫʤʦʚ ʥʘʚʯʘʣʴʥʦ-

ʧʽʟʥʘʚʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʩʪʫʜʝʥʪʽʚ ʟʘʙʝʟʧʝʯʫʻ ʝʬʝʢʪʠʚʥʽʩʪʴ ʫʩʴʦʛʦ 

ʜʠʜʘʢʪʠʯʥʦʛʦ ʧʨʦʮʝʩʫ ʧʽʜʛʦʪʦʚʢʠ ʤʘʡʙʫʪʥʴʦʛʦ ʬʘʭʽʚʮʷ ʫ ʛʘʣʫʟʽ ʭʦʨʝʦʛʨʘʬʽʾ.  
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ʈɽɿʖʄɽ 

ɸ. ʀ. ʇʠʣʠʧʝʥʢʦ. ʂʦʥʢʨʝʪʠʟʘʮʠʷ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʧʨʠʥʮʠʧʦʚ ʚ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʧʦʜʛʦʪʦʚʢʝ ʙʫʜʫʱʠʭ ʫʯʠʪʝʣʝʡ ʭʦʨʝʦʛʨʘʬʠʠ 

ɺ ʩʪʘʪʴʝ ʦʩʫʱʝʩʪʚʣʝʥʦ ʪʝʦʨʝʪʠʯʝʩʢʦʝ ʦʙʦʩʥʦʚʘʥʠʝ ʠ 

ʢʦʥʢʨʝʪʠʟʘʮʠʷ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʧʨʠʥʮʠʧʦʚ, ʢʦʪʦʨʳʝ ʮʝʣʝʩʦʦʙʨʘʟʥʦ 

ʢʦʤʧʣʝʢʩʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʚ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʧʦʜʛʦʪʦʚʢʝ ʙʫʜʫʱʝʛʦ 

ʫʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʠʠ. ɺʳʜʝʣʝʥʳ ʧʝʜʘʛʦʛʠʯʝʩʢʠʝ ʧʨʠʥʮʠʧʳ, ʢʦʪʦʨʳʤʠ 

ʯʘʱʝ ʚʩʝʛʦ ʨʫʢʦʚʦʜʩʪʚʫʶʪʩʷ ʧʨʝʧʦʜʘʚʘʪʝʣʠ ʭʦʨʝʦʛʨʘʬʠʯʝʩʢʠʭ ʜʠʩʮʠʧʣʠʥ 

(ʩʦʯʝʪʘʥʠʝ ʪʨʘʜʠʮʠʡ ʠ ʥʦʚʘʪʦʨʩʪʚʘ, ʩʠʩʪʝʤʥʦʩʪʠ ʠ 

ʧʦʩʣʝʜʦʚʘʪʝʣʴʥʦʩʪʠ ʦʙʫʯʝʥʠʷ, ʠʥʜʠʚʠʜʫʘʣʠʟʘʮʠʠ ʠ ʜʠʬʬʝʨʝʥʮʠʘʮʠʠ, 

ʥʘʛʣʷʜʥʦʩʪʠ, ʩʦʯʝʪʘʥʠʝ ʚʝʨʙʘʣʴʥʳʭ ʠ ʥʝʚʝʨʙʘʣʴʥʳʭ ʬʘʢʪʦʨʦʚ ʚʣʠʷʥʠʷ, 

ʜʚʠʞʝʥʠʷ ʦʪ ʧʨʦʩʪʦʛʦ ʢ ʩʣʦʞʥʦʤʫ, ʤʥʦʛʦʢʨʘʪʥʦʛʦ ʧʦʚʪʦʨʝʥʠʷ ʠ 

ʚʘʨʠʘʪʠʚʥʦʩʪʠ, ʧʨʦʯʥʦʩʪʠ ʟʥʘʥʠʡ ʠ ʫʤʝʥʠʡ, ʤʝʞʧʨʝʜʤʝʪʥʳʭ ʩʚʷʟʝʡ). 
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ʆʪʤʝʯʝʥʦ, ʯʪʦ ʚ ʧʦʜʛʦʪʦʚʢʝ ʫʯʠʪʝʣʷ ʭʦʨʝʦʛʨʘʬʠʠ ʢʦʥʢʨʝʪʠʟʘʮʠʷ 

ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʧʨʠʥʮʠʧʦʚ ʧʦʟʚʦʣʷʝʪ ʩʦʟʜʘʪʴ ʩʪʨʦʡʥʫʶ ʩʠʩʪʝʤʫ, 

ʮʝʣʦʩʪʥʦʝ ʝʜʠʥʩʪʚʦ, ʧʨʦʷʚʣʷʶʱʝʝʩʷ ʚ ʠʭ ʪʝʩʥʦʡ ʚʟʘʠʤʦʩʚʷʟʠ ʠ 

ʚʟʘʠʤʦʟʘʚʠʩʠʤʦʩʪʠ. ʇʦʵʪʦʤʫ ʚ ʧʨʘʢʪʠʯʝʩʢʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʥʝʦʙʭʦʜʠʤʦ 

ʦʨʠʝʥʪʠʨʦʚʘʪʴʩʷ ʥʝ ʥʘ ʦʪʜʝʣʴʥʳʝ ʧʝʜʘʛʦʛʠʯʝʩʢʠʝ ʧʨʠʥʮʠʧʳ, ʘ ʥʘ ʠʭ 

ʩʠʩʪʝʤʫ, ʢʦʪʦʨʘʷ ʦʙʝʩʧʝʯʠʚʘʝʪ ʦʧʪʠʤʠʟʘʮʠʶ ʧʨʦʮʝʩʩʫʘʣʴʥʦʛʦ ʠ 

ʩʦʜʝʨʞʘʪʝʣʴʥʦʛʦ ʪʝʯʝʥʠʷ ʫʯʝʙʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʩʪʫʜʝʥʪʦʚ-

ʭʦʨʝʦʛʨʘʬʦʚ. ʊʚʦʨʯʝʩʢʦʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʧʨʠʥʮʠʧʦʚ ʚ 

ʭʦʨʝʦʛʨʘʬʠʯʝʩʢʦʡ ʦʙʨʘʟʦʚʘʥʠʠ ʧʨʠʤʝʥʠʪʝʣʴʥʦ ʢ ʢʦʥʢʨʝʪʥʳʤ ʫʩʣʦʚʠʷʤ 

ʫʯʝʙʥʦ-ʧʦʟʥʘʚʘʪʝʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʩʪʫʜʝʥʪʦʚ ʦʙʝʩʧʝʯʠʚʘʝʪ 

ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʚʩʝʛʦ ʜʠʜʘʢʪʠʯʝʩʢʦʛʦ ʧʨʦʮʝʩʩʘ ʧʦʜʛʦʪʦʚʢʠ ʙʫʜʫʱʝʛʦ 

ʩʧʝʮʠʘʣʠʩʪʘ ʚ ʦʙʣʘʩʪʠ ʭʦʨʝʦʛʨʘʬʠʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʝʜʘʛʦʛʠʯʝʩʢʠʝ ʧʨʠʥʮʠʧʳ, ʙʫʜʫʱʠʡ ʫʯʠʪʝʣʴ, 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʘʷ ʧʦʜʛʦʪʦʚʢʘ, ʭʦʨʝʦʛʨʘʬʠʷ. 
 

SUMMARY  

A. Pylypenko. The concretization of pedagogical principles in the 

training of future teachers of dance 

The article presents a theoretical justification and specification of 

pedagogical principles that should be comprehensively used in the professional 

training of future teachers of dance. Pedagogical principles that guided teachers 

often dance courses (a combination of tradition and innovation, consistency and 

sequence learning, individualization and differentiation of clarity, the combination 

of verbal and nonverbal factors influence the movement from simple to complex, 

multiple repetition and variation , strength, knowledge and skills, interdisciplinary 

connections) are singled out in the article. 

The author emphasizes that in the preparation of teachers teaching the 

principles of choreography specification enables to form a coherent system, 

coherent unity that is found in their close relationship and interdependence. 

Therefore, the practice should focus not on specific pedagogical principles, and 

in their system, which provides procedural and semantic optimization flow of 

learning activities students choreographers. Creative use of pedagogical 

principles in choreographic education according to the specific conditions of 

teaching and learning of all students provides efficiency didactic process of 

training future specialists in the field of choreography. 

Key words: pedagogical principles, future teacher, professional training 

and choreography. 
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ɸ. ɺ. ʊʦʢʤʘʥʴ  

ʉʫʤʩʴʢʠʡ ʜʝʨʞʘʚʥʠʡ ʧʝʜʘʛʦʛʽʯʥʠʡ 

ʫʥʽʚʝʨʩʠʪʝʪ ʽʤʝʥʽ ɸ. ʉ. ʄʘʢʘʨʝʥʢʘ 
 

ʇʈʀʅʎʀʇʀ ʊɸ ʄɽʊʆɼʀ ʈʆɿɺʀʊʂʋ ɺʆʂɸʃʔʅʆ-

ɯʅʊʆʅɸʎɯʁʅʆɰ ʂʋʃʔʊʋʈʀ ʋʏʅɯɺ ʇʆʏɸʊʂʆɺʆɰ ʐʂʆʃʀ 
 

ʋ ʩʪʘʪʪʽ ʨʦʟʢʨʠʪʦ ʟʥʘʯʝʥʥʷ ʚʦʢʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʷʢ 

ʥʘʡʚʘʞʣʠʚʽʰʦʾ ʩʢʣʘʜʦʚʦʾ ʧʨʦʮʝʩʫ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ, ʘ 

ʪʘʢʦʞ ʦʢʨʝʤʽ ʦʩʥʦʚʥʽ ʧʨʠʥʮʠʧʠ, ʤʝʪʦʜʠ ʡ ʤʝʪʦʜʠʢʠ ʨʦʙʦʪʠ ʟ ʨʦʟʚʠʪʢʫ 

ʚʦʢʘʣʴʥʦ-ʽʥʦʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʣʠ. ʂʨʽʤ ʪʦʛʦ, ʚ 

ʩʪʘʪʪʽ ʦʙʫʤʦʚʣʝʥʦ ʚʠʦʢʨʝʤʣʝʥʥʷ ʪʘʢʠʭ ʩʢʣʘʜʦʚʠʭ ʧʨʦʮʝʩʫ ʚʦʢʘʣʴʥʦʛʦ 

ʨʦʟʚʠʪʢʫ ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ: ʬʦʨʤʫʚʘʥʥʷ ʤʦʪʠʚʘʮʽʾ ʥʘʚʯʘʥʥʷ ʩʧʽʚʘʤ,; 

ʬʦʨʤʫʚʘʥʥʷ ʭʫʜʦʞʥʴʦ-ʪʝʭʥʽʯʥʠʭ ʽ ʭʫʜʦʞʥʴʦ-ʚʠʢʦʥʘʚʩʴʢʠʭ ʫʤʽʥʴ ʽ 

ʥʘʚʠʯʦʢ; ʬʦʨʤʫʚʘʥʥʷ ʩʣʫʭʦʚʦʾ ʢʫʣʴʪʫʨʠ. ʆʙˇʨʫʥʪʦʚʘʥʦ ʜʦʮʽʣʴʥʽʩʪʴ 

ʢʦʤʧʣʝʢʩʥʦʾ ʨʦʙʦʪʠ ʟ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʠʭ ʷʢʦʩʪʝʡ ʫʯʥʽʚ, ʧʽʜ ʯʘʩ ʷʢʦʾ ʚʩʽ 

ʢʦʤʧʦʥʝʥʪʠ ʙʫʜʫʪʴ ʨʟʚʠʚʘʪʠʩʴ ʦʜʥʦʯʘʩʥʦ ʡ ʩʠʩʪʝʤʘʪʠʯʥʦ. 

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʘ ʢʫʣʴʪʫʨʘ, ʧʨʠʥʮʠʧʠ, ʤʝʪʦʜʠ, 

ʤʝʪʦʜʠʢʠ, ʫʯʥʽ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ, ʨʦʟʚʠʪʦʢ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ. 
 

ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ʋ ʩʫʯʘʩʥʠʭ ʫʤʦʚʘʭ ʨʦʟʚʠʪʦʢ ʚʦʢʘʣʴʥʦ-

ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ ʥʝ ʤʘʻ ʜʦʩʪʘʪʥʴʦʛʦ 

ʤʝʪʦʜʠʯʥʦʛʦ ʟʘʙʝʟʧʝʯʝʥʥʷ, ʧʦʨʷʜ ʽʟ ʮʠʤ ʚʽʥ ʚʠʤʘʛʘʻ ʯʽʪʢʦʾ ʧʦʙʫʜʦʚʠ 

ʩʪʨʘʪʝʛʽʾ ʡ ʪʘʢʪʠʢʠ ʧʝʜʘʛʦʛʽʯʥʦʾ ʜʽʷʣʴʥʦʩʪʽ. ɿʘʩʚʦʻʥʥʷ ʥʝʦʙʭʽʜʥʦʛʦ ʦʙʩʷʛʫ 

ʽʥʬʦʨʤʘʮʽʾ, ʦʚʦʣʦʜʽʥʥʷ ʧʨʘʢʪʠʯʥʠʤʠ ʚʤʽʥʥʷʤʠ ʡ ʥʘʚʠʯʢʘʤʠ ʚʠʤʘʛʘʻ 

ʦʨʛʘʥʽʟʘʮʽʾ ʥʘʚʯʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ, ʩʪʚʦʨʝʥʥʷ ʤʝʪʦʜʠʢʠ ʚʠʢʣʘʜʘʥʥʷ 

ʢʦʥʢʨʝʪʥʦʾ ʜʠʩʮʠʧʣʽʥʠ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʥʝʦʙʭʽʜʥʦʩʪʽ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-

ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʫʯʥʽʚ, ʩʝʥʩʠʪʠʚʥʠʤ ʝʪʘʧʦʤ ʜʣʷ ʯʦʛʦ ʤʦʞʥʘ 

ʚʧʝʚʥʝʥʦ ʚʚʘʞʘʪʠ ʧʦʯʘʪʢʦʚʫ ʰʢʦʣʫ. 

ɸʥʘʣʽʟ ʘʢʪʫʘʣʴʥʠʭ ʜʦʩʣʽʜʞʝʥʴ. ʇʨʦʙʣʝʤʘ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-

ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ ʜʦʩʣʽʜʞʫʚʘʣʘʩʷ ʷʢ 

ʚʽʪʯʠʟʥʷʥʠʤʠ, ʪʘʢ ʽ ʟʘʨʫʙʽʞʥʠʤʠ ʚʯʝʥʠʤʠ ʨʽʟʥʠʭ ʛʘʣʫʟʝʡ ʟʥʘʥʴ. ɼʦ 

ʟʘʛʘʣʴʥʠʭ ʧʠʪʘʥʴ ʬʦʨʤʫʚʘʥʥʷ ʟʘʛʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʦʩʦʙʠʩʪʦʩʪʽ ʟʚʝʨʪʘʣʠʩʷ 

ɺ. ɹʫʪʝʥʢʦ, ɯ. ɿ̫ ʟʶʥ, ɯ. ʂʘʨʧʝʥʢʦ, ʃ. ʂʦʚʘʣʴ, ʅ. ʄʠʨʦʧʦʣʴʩʴʢʘ, 

ɺ. ʈʘʟʫʤʥʠʡ, ɻ. ʐʝʚʯʝʥʢʦ ʪʘ ʽʥ. ɺʧʣʠʚʫ ʤʫʟʠʢʠ ʥʘ ʞʠʪʪʻʜʽʷʣʴʥʽʩʪʴ 

ʣʶʜʠʥʠ ʧʨʠʩʚʷʯʝʥʽ ʧʨʘʮʽ ʬʽʣʦʩʦʬʽʚ ï ɸʨʠʩʪʦʪʝʣʷ, ɯ. ʂʘʥʪʘ, ʆ. ʃʦʩʻʚʘ, 
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ʌ. ʅʽʮʰʝ ʪʘ ʽʥ.; ʧʝʜʘʛʦʛʽʚ ï ɼ. ʂʘʙʘʣʝʚʩʴʢʦʛʦ, ʆ. ʈʫʜʥʠʮʴʢʦʾ, 

ɺ. ʉʫʭʦʤʣʠʥʩʴʢʦʛʦ, ʂ. ʋʰʠʥʩʴʢʦʛʦ ʪʘ ʽʥ.; ʧʩʠʭʦʣʦʛʽʚ ï ʃ. ɺʠʛʦʪʩʴʢʦʛʦ, 

ɺ. ʇʝʪʨʫʰʠʥʘ, ɹ. ʊʝʧʣʦʚʘ ʪʘ ʽʥ.). ɿʥʘʯʝʥʥʷ ʤʫʟʠʯʥʦʾ ʢʫʣʴʪʫʨʠ, ʤʫʟʠʯʥʦʛʦ 

ʚʠʭʦʚʘʥʥʷ ʜʽʪʝʡ ʜʦʩʣʽʜʞʫʚʘʣʠ ʆ. ɸʧʨʘʢʩʽʥʘ, ʅ. ɺʝʪʣʫʛʽʥʘ, ʄ. ɺʦʚʢ, 

ʅ. ɻʨʦʜʟʝʥʩʴʢʘ, ʃ. ɼʤʠʪʨʽʻʚʘ, ɸ. ɿʠʤʽʥʘ, ɻ. ʇʘʜʘʣʢʘ, ʅ. ʌʦʣʦʤʻʻʚʘ, 

ʃ. ʍʣʻʙʥʽʢʦʚʘ, ʂ. ɼʘʣʴʢʨʦʟ (ʐʚʝʡʮʘʨʽʷ), ʂ. ʆʨʬ (ʅʽʤʝʯʯʠʥʘ), ʎ. ʂʦʣʻʚ, 

ɸ. ʊʘʥʘʩʦʚʘ-ɹʫʢʦʚʘ (ɹʦʣʛʘʨʽʷ), ʄ. ʈʫʩʩʝʣʴ-ʇʘʫʣʴ (ʌʨʘʥʮʽʷ); ʟʥʘʯʝʥʥʷ 

ʚʦʢʘʣʴʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʜʣʷ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ ʥʘ ʤʝʪʦʜʦʣʦʛʽʯʥʦʤʫ, 

ʪʝʦʨʝʪʠʯʥʦʤʫ ʡ ʧʨʘʢʪʠʯʥʦʤʫ ʨʽʚʥʷʭ ï ʄ. ɼʽʣʝʮʴʢʠʡ, ʃ. ɻʦʨʶʥʦʚʘ, 

ʄ. ʃʠʩʝʥʢʦ, ʊ. ʆʚʯʠʥʥʠʢʦʚʘ, ɼ. ʆʛʦʨʦʜʥʦʚ, ʆ. ʈʘʜʠʥʦʚʘ, ʆ. ʈʦʩʪʦʚʩʴʢʠʡ, 

ʂ. ʉʪʝʮʝʥʢʦ, ɿ. ʂʦʜʘʡ (ʋʛʦʨʱʠʥʘ), ɭ. ʉʝʜʣʘʯʢʦʚʘ, ʌ. ʃʠʩʝʢ 

(ʏʝʭʦʩʣʦʚʘʯʯʠʥʘ) ʪʘ ʽʥ.) [2, 41]. ʅʝʜʦʩʪʘʪʥʷ ʫʚʘʛʘ ʜʦʩʣʽʜʥʠʢʽʚ ʜʦ ʨʦʟʚʠʪʢʫ 

ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ ʥʘ ʩʫʯʘʩʥʦʤʫ 

ʝʪʘʧʽ ʜʦʜʘʪʢʦʚʦ ʦʙˇʨʫʥʪʦʚʫʻ ʘʢʪʫʘʣʴʥʽʩʪʴ ʜʦʩʣʽʜʞʝʥʥʷ, ʨʝʟʫʣʴʪʘʪʠ ʷʢʦʛʦ 

ʚʠʩʚʽʪʣʝʥʽ ʚ ʩʪʘʪʪʽ. ʋʨʘʭʦʚʫʶʯʠ ʪʝ, ʱʦ ʧʨʦʙʣʝʤʘ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-

ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ ʜʦʩʪʘʪʥʴʦ ʩʢʣʘʜʥʘ ʡ 

ʙʘʛʘʪʦʛʨʘʥʥʘ, ʪʝʤʦʶ ʩʪʘʪʪʽ ʦʙʨʘʥʦ: çʇʨʠʥʮʠʧʠ ʪʘ ʤʝʪʦʜʠ ʨʦʟʚʠʪʢʫ 

ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠè. ʇʨʘʢʪʠʯʥʝ 

ʟʥʘʯʝʥʥʷ ʚʦʢʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʦʩʦʙʠʩʪʦʩʪʽ ʰʢʦʣʷʨʘ ʦʙʫʤʦʚʣʶʻʪʴʩʷ ʪʠʤ, ʱʦ 

ʚ ʩʫʯʘʩʥʠʭ ʫʤʦʚʘʭ ʧʝʨʝʩʪʘʚ ʽʩʥʫʚʘʪʠ ʤʘʩʦʚʠʡ ʩʧʽʚ, ʟʥʠʟʠʣʘʩʷ 

ʟʘʮʽʢʘʚʣʝʥʽʩʪʴ ʥʠʤ, ʪʦʙʪʦ ʚʣʘʩʥʠʤ ʩʧʽʚʦʤ. ʅʝ ʟʥʘʭʦʜʷʯʠ ʚ ʩʧʽʚʽ ʧʦʪʨʝʙʠ, 

ʣʶʜʠ ʚʚʘʞʘʶʪʴ ʧʽʩʥʽ ʘʙʦ ʙʝʟʛʣʫʟʜʠʤʠ, ʘʙʦ ʥʘʜʪʦ ʩʢʣʘʜʥʠʤʠ. ɿʘʙʫʪʽ 

ʩʧʽʣʴʥʽ ʩʽʤʝʡʥʽ ʩʧʽʚʠ, ʷʢʽ ʙʫʣʠ ʦʟʥʘʢʦʶ ʚʠʭʦʚʘʥʥʷ ʜʫʭʦʚʥʦʾ ʢʫʣʴʪʫʨʠ 

ʜʽʪʝʡ ʫ ʨʦʜʠʥʽ. ʋ ʮʴʦʤʫ ʢʦʥʪʝʢʩʪʽ ʧʨʦʙʣʝʤʘ ʚʠʭʦʚʘʥʥʷ ʚʦʢʘʣʴʥʦʾ 

ʢʫʣʴʪʫʨʠ ï ʮʝ ʧʨʦʙʣʝʤʘ ʬʦʨʤʫʚʘʥʥʷ ʣʶʜʠʥʠ, ʾʾ ʜʫʭʫ, ʛʫʤʘʥʽʩʪʠʯʥʠʭ 

ʮʽʥʥʦʩʪʝʡ, ʥʘʮʽʦʥʘʣʴʥʠʭ ʤʫʟʠʯʥʦ-ʭʫʜʦʞʥʽʭ ʽʜʝʘʣʽʚ. 

ɸʢʪʫʘʣʴʥʽʩʪʴ ʮʽʻʾ ʧʨʦʙʣʝʤʠ ʤʦʞʥʘ ʨʦʟʛʣʷʜʘʪʠ ʡ ʽʟ ʧʦʟʠʮʽʡ ʚʽʢʦʚʦʾ 

ʧʝʜʘʛʦʛʽʢʠ, ʟʦʢʨʝʤʘ, ʟ ʧʦʟʠʮʽʾ ʧʝʜʘʛʦʛʽʢʠ ʤʦʣʦʜʰʦʛʦ ʰʢʽʣʴʥʦʛʦ ʚʽʢʫ. 

ʄʦʣʦʜʰʠʡ ʰʢʽʣʴʥʠʡ ʚʽʢ ï ʧʝʨʰʘ ʩʭʦʜʠʥʢʘ ʧʦʩʣʽʜʦʚʥʦʛʦ ʟʘʣʫʯʝʥʥʷ ʜʦ 

ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʟʘ ʫʤʦʚʠ ʥʘʣʝʞʥʦ ʦʨʛʘʥʽʟʦʚʘʥʦʛʦ ʧʨʦʮʝʩʫ 

ʤʫʟʠʯʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʜʽʪʝʡ. ʊʦʤʫ ʩʘʤʝ ʧʦʯʘʪʢʦʚʘ ʰʢʦʣʘ ʩʪʘʻ ʜʣʷ ʜʽʪʝʡ 

ʧʝʨʰʠʤ ʱʘʙʣʝʤ ʩʠʩʪʝʤʘʪʠʯʥʦʛʦ, ʮʽʣʝʩʧʨʷʤʦʚʘʥʦʛʦ ʚʠʭʦʚʘʥʥʷ ʚʦʢʘʣʴʥʦ-

ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ. ʅʘ ʚʠʭʦʚʘʥʥʷ ʚʦʢʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʣʦʜʰʦʛʦ 

ʰʢʦʣʷʨʘ ʚʧʣʠʚʘʻ ʚʝʣʠʢʘ ʢʽʣʴʢʽʩʪʴ ʯʠʥʥʠʢʽʚ ï ʮʝ ʡ ʨʦʜʠʥʘ, ʡ ʰʢʦʣʘ, ʡ 

ʥʘʚʢʦʣʠʰʥʻ ʩʝʨʝʜʦʚʠʱʝ. ʋʩʽ ʮʽ ʬʘʢʪʦʨʠ ʟʜʘʪʥʽ ʚʧʣʠʚʘʪʠ ʷʢ ʥʘ ʨʦʟʫʤ 

ʰʢʦʣʷʨʘ, ʪʘʢ ʽ ʥʘ ʡʦʛʦ ʧʦʯʫʪʪʷ ʪʘ ʤʫʟʠʯʥʽ ʟʜʽʙʥʦʩʪʽ. 
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ʊʦʤʫ ʤʝʪʘ ʩʪʘʪʪʽ ʧʦʣʷʛʘʻ ʫ ʚʠʩʚʽʪʣʝʥʥʽ ʦʩʥʦʚʥʠʭ ʧʨʠʥʮʠʧʽʚ ʽ ʤʝʪʦʜʽʚ 

ʚʠʭʦʚʘʥʥʷ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ. 

ɺʠʢʣʘʜ ʦʩʥʦʚʥʦʛʦ ʤʘʪʝʨʽʘʣʫ. ʇʝʜʘʛʦʛʽʯʥʠʡ ʩʣʦʚʥʠʢ ʜʘʻ ʪʘʢʝ 

ʪʣʫʤʘʯʝʥʥʷ ʧʦʥʷʪʪʷ çʤʝʪʦʜʠʢʘè ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʝʜʤʝʪʫ: çɻʘʣʫʟʴ ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʥʘʫʢʠ, ʷʢʘ ʜʦʩʣʽʜʞʫʻ ʟʘʢʦʥʦʤʽʨʥʦʩʪʽ ʚʠʚʯʝʥʥʷ ʧʝʚʥʦʛʦ ʥʘʚʯʘʣʴʥʦʛʦ 

ʧʨʝʜʤʝʪʫ... ɼʦ ʟʤʽʩʪʫ ʤʝʪʦʜʠʢʠ, ʷʢ ʯʘʩʪʢʦʚʦʾ ʜʠʜʘʢʪʠʢʠ ʚʭʦʜʠʪʴ: 

ʚʩʪʘʥʦʚʣʝʥʥʷ ʧʽʟʥʘʚʘʣʴʥʦʛʦ ʡ ʚʠʭʦʚʥʦʛʦ ʟʥʘʯʝʥʥʷ ʜʘʥʦʛʦ ʥʘʚʯʘʣʴʥʦʛʦ 

ʧʨʝʜʤʝʪʫ; ʚʠʟʥʘʯʝʥʥʷ ʟʘʚʜʘʥʴ ʚʠʚʯʝʥʥʷ ʜʘʥʦʛʦ ʧʨʝʜʤʝʪʫ ʪʘ ʡʦʛʦ ʟʤʽʩʪʫ; 

ʚʠʨʦʙʣʝʥʥʷ ʚʽʜʧʦʚʽʜʥʦ ʜʦ ʟʘʚʜʘʥʴ ʽ ʟʤʽʩʪʫ ʥʘʚʯʘʣʴʥʦʾ ʤʝʪʦʜʠʢʠ, ʤʝʪʦʜʠʯʥʠʭ 

ʟʘʩʦʙʽʚ ʦʨʛʘʥʽʟʘʮʽʡʥʠʭ ʬʦʨʤ ʥʘʚʯʘʥʥʷè [4, 43]. ɿʘʛʘʣʴʥʦ ʧʝʜʘʛʦʛʽʯʥʝ ʧʦʥʷʪʪʷ 

çʤʝʪʦʜʠʢʘè ʦʟʥʘʯʘʻ ʩʫʢʫʧʥʽʩʪʴ ʤʝʪʦʜʽʚ ʥʘʚʯʘʥʥʷ ʡ ʥʘʫʢʫ ʧʨʦ ʤʝʪʦʜʠ 

ʥʘʚʯʘʥʥʷ. ʅʘʫʢʦʚʮʽ ʚʠʦʢʨʝʤʣʶʶʪʴ ʪʨʠ ʟʘʚʜʘʥʥʷ ʤʝʪʦʜʠʢʠ: ʚʠʚʯʝʥʥʷ ʟʤʽʩʪʫ 

ʥʘʚʯʘʥʥʷ, ʧʨʦʮʝʩʫ ʚʠʢʣʘʜʘʥʥʷ ʪʘ ʧʨʦʮʝʩʫ ʫʯʽʥʥʷ. ʄʝʪʦʜʠʢʘ, ʷʢ ʛʘʣʫʟʴ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʥʘʫʢ, ʥʘʡʪʽʩʥʽʰʝ ʧʦʚôʷʟʘʥʘ ʟ ʧʨʘʢʪʠʢʦʶ ʧʨʦʮʝʩʫ ʥʘʚʯʘʥʥʷ, 

ʦʩʢʽʣʴʢʠ ʚʠʟʥʘʯʘʻ ʟʤʽʩʪ, ʤʝʪʦʜʠ, ʧʨʠʡʦʤʠ ʪʘ ʟʘʩʦʙʠ ʥʘʚʯʘʥʥʷ.  

ʄʝʪʦʜʠʢʘ ʚʠʢʣʘʜʘʥʥʷ ʙʫʜʴ-ʷʢʦʾ ʜʠʩʮʠʧʣʽʥʠ ˇʨʫʥʪʫʻʪʴʩʷ ʥʘ 

ʚʨʘʭʫʚʘʥʥʽ ʾʾ ʟʘʢʦʥʦʤʽʨʥʦʩʪʝʡ ʽ ʧʽʜʧʦʨʷʜʢʦʚʫʻʪʴʩʷ ʧʝʚʥʠʤ ʧʨʠʥʮʠʧʘʤ, ʚʽʜ 

ʷʢʠʭ ʟʘʣʝʞʠʪʴ ʾʾ ʝʬʝʢʪʠʚʥʽʩʪʴ. ɿʘʢʦʥʦʤʽʨʥʦʩʪʽ ʥʘʚʯʘʥʥʷ, ʟʘ ʚʠʟʥʘʯʝʥʥʷʤ 

ʄ. ʌʽʮʫʣʠ, ï çʮʝ ʦʙôʻʢʪʠʚʥʽ, ʩʪʽʡʢʽ ʡ ʽʩʪʦʪʥʽ ʟʚôʷʟʢʠ ʚ ʥʘʚʯʘʣʴʥʦʤʫ 

ʧʨʦʮʝʩʽ, ʱʦ ʟʫʤʦʚʣʶʶʪʴ ʡʦʛʦ ʝʬʝʢʪʠʚʥʽʩʪʴè. ɿʘʢʦʥʦʤʽʨʥʦʩʪʽ ʥʘʚʯʘʥʥʷ 

ʚʽʜʦʙʨʘʞʘʶʪʴ ʩʪʽʡʢʫ ʟʘʣʝʞʥʽʩʪʴ ʤʽʞ ʜʽʷʣʴʥʽʩʪʶ ʚʠʢʣʘʜʘʯʘ, ʜʽʷʣʴʥʽʩʪʶ 

ʩʪʫʜʝʥʪʘ ʪʘ ʟʤʽʩʪʦʤ ʥʘʚʯʘʥʥʷ [1, 56]. 

ʄʝʪʦʜʠʢʘ ʙʘʟʫʻʪʴʩʷ ʥʘ ʦʙˇʨʫʥʪʦʚʘʥʠʭ ʽ ʥʘʫʢʦʚʦ ʧʝʨʝʚʽʨʝʥʠʭ 

ʧʨʠʥʮʠʧʘʭ ʥʘʚʯʘʥʥʷ, ʟʫʤʦʚʣʝʥʠʭ ʟʘʢʦʥʦʤʽʨʥʦʩʪʷʤʠ ʡ ʟʘʚʜʘʥʥʷʤʠ 

ʥʘʚʯʘʣʴʥʦʾ ʜʽʷʣʴʥʦʩʪʽ. ɿʘʛʘʣʴʥʘ ʧʝʜʘʛʦʛʽʢʘ ʜʘʻ ʪʘʢʝ ʚʠʟʥʘʯʝʥʥʷ ʧʦʥʷʪʪʷ 

ʧʨʠʥʮʠʧʽʚ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʮʝʩʫ (ʣʘʪ. principium ï ʦʩʥʦʚʘ, ʧʦʯʘʪʦʢ) ï 

ʩʠʩʪʝʤʘ ʦʩʥʦʚʥʠʭ ʚʠʤʦʛ ʜʦ ʥʘʚʯʘʥʥʷ ʡ ʚʠʭʦʚʘʥʥʷ, ʜʦʪʨʠʤʘʥʥʷ ʷʢʠʭ ʜʘʻ 

ʟʤʦʛʫ ʝʬʝʢʪʠʚʥʦ ʚʠʨʽʰʫʚʘʪʠ ʧʨʦʙʣʝʤʠ ʚʩʝʙʽʯʥʦʛʦ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʦʩʪʽ. 

ɻ. ʇʘʜʘʣʢʘ, ʟ ʧʦʟʠʮʽʾ ʤʠʩʪʝʮʴʢʦʾ ʦʩʚʽʪʠ, ʪʨʘʢʪʫʻ ʧʨʠʥʮʠʧʠ ʷʢ 

çʟʘʩʘʜʥʠʯʝ ʧʝʨʰʦʜʞʝʨʝʣʦ, ʚʠʭʽʜʥʽ ʧʫʥʢʪʠ ʪʝʦʨʽʾ ʪʘ ʧʨʘʢʪʠʢʠ, ʾʭ ʢʦʨʽʥʥʫ 

ʦʩʥʦʚʫ, ʥʘʚʢʦʣʦ ʷʢʦʾ ʩʠʥʪʝʟʫʶʪʴʩʷ ʧʨʦʚʽʜʥʽ ʧʦʥʷʪʪʷ ʡ ʟʘʢʦʥʠ ʤʠʩʪʝʮʴʢʦʛʦ 

ʥʘʚʯʘʥʥʷè, ʚʠʟʥʘʯʘʻ ʪʘʢʽ ʧʨʠʥʮʠʧʠ ʥʘʚʯʘʥʥʷ ʤʠʩʪʝʮʪʚʘ ʷʢ çʮʽʣʽʩʥʽʩʪʴ, 

ʢʫʣʴʪʫʨʦʚʽʜʧʦʚʽʜʥʽʩʪʴ, ʝʩʪʝʪʠʯʥʘ ʩʧʨʷʤʦʚʘʥʽʩʪʴ, ʽʥʜʠʚʽʜʫʘʣʽʟʘʮʽʷ, 

ʨʝʬʣʝʢʩʽʷè [5, 56]. ʆ. ʈʫʜʥʠʮʴʢʘ ʟ ʧʦʟʠʮʽʾ ʩʫʯʘʩʥʦʾ ʤʫʟʠʯʥʦʾ ʧʝʜʘʛʦʛʽʢʠ 

ʜʦʧʦʚʥʶʻ ʟʘʛʘʣʴʥʽ ʧʨʠʥʮʠʧʠ ʥʘʚʯʘʥʥʷ ʡ ʚʠʭʦʚʘʥʥʷ ʧʨʠʥʮʠʧʘʤʠ 

ʜʦʚʝʨʰʝʥʥʷ ʥʘʚʯʘʣʴʥʦʾ ʜʽʾ ʚʠʭʦʚʥʦʶ ʚ ʧʝʜʘʛʦʛʽʯʥʦʤʫ ʚʧʣʠʚʽ, 
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ʫʨʽʟʥʦʤʘʥʽʪʥʝʥʥʷ ʚʠʜʽʚ ʽ ʬʦʨʤ ʜʽʷʣʴʥʦʩʪʽ ʚ ʦʨʛʘʥʽʟʘʮʽʾ ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʚʟʘʻʤʦʜʽʾ, ʟʘʣʝʞʥʦʩʪʽ ʨʦʟʚʠʪʢʫ ʦʩʦʙʠʩʪʽʩʥʠʭ ʷʢʦʩʪʝʡ ʚʽʜ ʩʪʚʦʨʝʥʠʭ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʩʠʪʫʘʮʽʡ, ʝʤʦʮʽʡʥʦʾ ʥʘʩʠʯʝʥʦʩʪʽ ʥʘʚʯʘʣʴʥʦ-ʚʠʭʦʚʥʦʛʦ 

ʧʨʦʮʝʩʫ, ʩʧʦʥʫʢʘʥʥʷ ʜʦ ʪʚʦʨʯʦʛʦ ʩʘʤʦʚʠʨʘʞʝʥʥʷ [7, 23].  

ʄʝʪʦʜʠʢʘ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʙʘʟʫʻʪʴʩʷ ʥʘ 

ʟʘʛʘʣʴʥʠʭ ʧʝʜʘʛʦʛʽʯʥʠʭ ʧʨʠʥʮʠʧʘʭ ʽ ʧʨʠʥʮʠʧʘʭ ʩʧʝʮʠʬʽʯʥʠʭ, ʧʨʠʪʘʤʘʥʥʠʭ 

ʣʠʰʝ ʚʦʢʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ. ʊʘʢ, ɸ. ʄʝʥʘʙʝʥʽ ʚʠʜʽʣʷʻ ʟʘʛʘʣʴʥʦʧʨʠʡʥʷʪʽ 

ʧʨʠʥʮʠʧʠ ʧʝʜʘʛʦʛʽʢʠ, ʷʢʽ ʥʘʣʝʞʘʪʴ ʪʘʢʦʞ ʽ ʚʦʢʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ, ʩʝʨʝʜ ʥʠʭ 

ʧʨʠʥʮʠʧʠ ʥʘʫʢʦʚʦʩʪʽ, ʫʩʚʽʜʦʤʣʝʥʦʩʪʽ ʥʘʚʯʘʥʥʷ, ʟʚôʷʟʢʫ ʪʝʦʨʽʾ ʟ ʧʨʘʢʪʠʢʦʶ, 

ʚʠʭʦʚʥʠʡ ʧʨʠʥʮʠʧ. ɼʦ ʩʧʝʮʠʬʽʯʥʠʭ ʧʨʠʥʮʠʧʽʚ ʚʦʢʘʣʴʥʦʾ ʧʝʜʘʛʦʛʽʢʠ 

ʚʽʜʥʦʩʷʪʴ ʧʨʠʥʮʠʧ çʧʦʩʠʣʴʥʦʩʪʽè ʜʣʷ ʚʠʢʦʥʘʥʥʷ ʚʦʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ 

ʨʝʧʝʨʪʫʘʨʫ. ʅʘʤ ʙʣʠʟʴʢʘ ʜʫʤʢʘ ʄ. ɾʠʰʢʦʚʠʯ, ʷʢʘ ʯʽʪʢʦ ʚʠʦʢʨʝʤʣʶʻ ʪʘʢʽ 

ʧʦʩʪʫʣʴʦʚʘʥʽ ʩʧʝʮʠʬʽʯʥʽ ʚʦʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʽʯʥʽ ʧʨʠʥʮʠʧʠ:  

- ̔ ʥʜʠʚʽʜʫʘʣʴʥʦʛʦ ʧʽʜʭʦʜʫ ʚ ʨʦʟʢʨʠʪʪʽ ʧʨʠʨʦʜʥʠʭ (ʛʦʣʦʩʦʚʠʭ, ʧʩʠʭʽʯʥʠʭ, 

ʚʦʢʘʣʴʥʦ-ʪʝʭʥʽʯʥʠʭ, ʚʠʢʦʥʘʚʩʴʢʠʭ) ʷʢʦʩʪʝʡ ʚʦʢʘʣʽʩʪʘ; 

- ʧʦʩʪʫʧʦʚʦʩʪʽ ʪʘ ʧʦʩʣʽʜʦʚʥʦʩʪʽ ʚ ʨʦʙʦʪʽ ʥʘʜ ʨʦʟʚʠʪʢʦʤ ʛʦʣʦʩʦʚʠʭ 

ʷʢʦʩʪʝʡ ʚʦʢʘʣʽʩʪʘ (ʧʦʩʪʫʧʦʚʽʩʪʴ ʚʙʘʯʘʻʪʴʩʷ ʚ ʫʨʘʭʫʚʘʥʥʽ ʩʪʫʧʝʥʷ 

ʩʢʣʘʜʥʦʩʪʽ ʚ ʧʽʜʙʦʨʽ ʪʝʭʥʽʯʥʠʭ ʚʧʨʘʚ ʽ ʨʝʧʝʨʪʫʘʨʫ, ʧʦʩʣʽʜʦʚʥʦʩʪʽ ï ʫ 

ʣʦʛʽʯʥʦʤʫ ʚʠʢʣʘʜʽ ʤʝʪʦʜʠʢʠ ʥʘʚʯʘʥʥʷ); 

- ʧʦʻʜʥʘʥʥʷ ʨʦʟʚʠʪʢʫ ʪʝʭʥʽʢʠ ʚʦʣʦʜʽʥʥʷ ʛʦʣʦʩʦʤ ʽ ʭʫʜʦʞʥʴʦ-

ʚʠʢʦʥʘʚʩʴʢʠʭ ʷʢʦʩʪʝʡ ʚʦʢʘʣʽʩʪʘ. 

ɽʬʝʢʪʠʚʥʽʩʪʴ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʠʭ ʥʘʚʠʯʦʢ ʟʘʣʝʞʠʪʴ ʚʽʜ 

ʤʝʪʦʜʽʚ, ʟʘ ʜʦʧʦʤʦʛʦʶ ʷʢʠʭ ʚʠʢʣʘʜʘʯ ʬʦʨʤʫʻ ʪʘ ʨʦʟʚʠʚʘʻ ʩʧʽʚʘʮʴʢʠʡ 

ʛʦʣʦʩ ʫʯʥʷ, ʟʜʽʡʩʥʶʻ ʧʨʦʮʝʩ ʧʝʨʝʜʘʯʽ ʚʦʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʜʦʩʚʽʜʫ. 

çʄʝʪʦʜ (ʟ ʛʨʝʮʴʢʦʾ ï ʰʣʷʭ ʜʦʩʣʽʜʞʝʥʥʷ ʯʠ ʧʽʟʥʘʥʥʷ) ï ʩʧʦʩʽʙ ʦʨʛʘʥʽʟʘʮʽʾ 

ʧʨʘʢʪʠʯʥʦʛʦ ʡ ʪʝʦʨʝʪʠʯʥʦʛʦ ʦʩʚʦʻʥʥʷ ʜʽʡʩʥʦʩʪʽ, ʟʫʤʦʚʣʝʥʠʡ 

ʟʘʢʦʥʦʤʽʨʥʦʩʪʷʤʠ ʦʙôʻʢʪʘ, ʱʦ ʨʦʟʛʣʷʜʘʻʪʴʩʷè [4, 40]. ʄ. ʌʽʮʫʣʘ ʟʘʟʥʘʯʘʻ, 

ʱʦ çʤʝʪʦʜ ʥʘʚʯʘʥʥʷ ï ʮʝ ʩʧʦʩʽʙ ʫʧʦʨʷʜʢʦʚʘʥʦʾ, ʚʟʘʻʤʦʧʦʚôʷʟʘʥʦʾ 

ʜʽʷʣʴʥʦʩʪʽ ʚʯʠʪʝʣʷ ʪʘ ʫʯʥʽʚ, ʩʧʨʷʤʦʚʘʥʦʾ ʥʘ ʚʠʨʽʰʝʥʥʷ ʟʘʚʜʘʥʴ ʦʩʚʽʪʠ, 

ʚʠʭʦʚʘʥʥʷ ʡ ʨʦʟʚʠʪʢʫ ʚ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷè. 

ʄʝʪʦʜʦʤ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʤʦʞʥʘ ʚʚʘʞʘʪʠ 

ʩʧʦʩʽʙ ʦʨʛʘʥʽʟʘʮʽʾ ʫʧʦʨʷʜʢʦʚʘʥʦʾ ʚʟʘʻʤʦʧʦʚôʷʟʘʥʦʾ ʜʽʷʣʴʥʦʩʪʽ ʧʝʜʘʛʦʛʘ ʪʘ 

ʫʯʥʷ, ʩʧʨʷʤʦʚʘʥʦʾ ʥʘ ʧʨʘʢʪʠʯʥʝ ʟʘʩʚʦʻʥʥʷ ʡ ʪʝʦʨʝʪʠʯʥʝ ʦʩʷʛʥʝʥʥʷ ʟʘʩʘʜ 

ʚʦʢʘʣʴʥʦʛʦ ʥʘʚʯʘʥʥʷ, ʪʦʙʪʦ ï ʩʧʦʩʽʙ, ʟʘ ʜʦʧʦʤʦʛʦʶ ʷʢʦʛʦ ʚʠʢʣʘʜʘʯ 

ʧʝʨʝʜʘʻ, ʘ ʫʯʝʥʴ ʟʘʩʚʦʶʻ ʪʝʦʨʝʪʠʯʥʽ ʟʥʘʥʥʷ ʪʘ ʚʦʢʘʣʴʥʦ-ʧʨʘʢʪʠʯʥʽ ʚʤʽʥʥʷ 

ʡ ʥʘʚʠʯʢʠ. ʅʘ ʩʴʦʛʦʜʥʽ ʫ ʚʦʢʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴʩʷ ʨʽʟʥʽ 
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ʤʝʪʦʜʠ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ. ʈ. ʖʩʩʦʥ ʜʘʻ ʪʘʢʫ 

ʢʣʘʩʠʬʽʢʘʮʽʶ ʦʩʥʦʚʥʠʭ ʤʝʪʦʜʽʚ ʚʠʭʦʚʘʥʥʷ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ: 1) ʤʝʪʦʜʠ 

ʧʨʷʤʦʛʦ ʚʧʣʠʚʫ ʥʘ ʫʩʪʘʥʦʚʢʠ ʪʘ ʨʫʭʠ ʤôʷʟʽʚ; 2) ʤʝʪʦʜʠ ʧʨʷʤʦʛʦ ʚʧʣʠʚʫ ʥʘ 

ʪʝʤʙʨ; 3) ʤʝʪʦʜʠ, ʷʢʽ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴ ʚʥʫʪʨʽʰʥʽ ʚʽʜʯʫʪʪʷ ʩʧʽʚʘʢʘ; 

4) ʤʝʪʦʜʠ, ʷʢʽ ʚʠʢʦʨʠʩʪʦʚʫʶʪʴ ʝʤʦʮʽʡʥʝ ʥʘʣʘʰʪʫʚʘʥʥʷ ʩʧʽʚʘʢʘ; 5) ʤʝʪʦʜʠ 

ʚʠʢʦʨʠʩʪʘʥʥʷ ʟʚʦʨʦʪʥʠʭ ʟʚôʷʟʢʽʚ ʩʣʫʭʦʚʦʛʦ ʧʦʭʦʜʞʝʥʥʷ. ʉʧʠʨʘʶʯʠʩʴ ʥʘ 

ʜʦʩʣʽʜʞʝʥʥʷ ʃ. ɼʤʽʪʨʽʻʚʘ, ɺ. ʄʦʨʦʟʦʚʘ, ʈ. ʖʩʩʦʥʘ, ʖ. ʖʮʝʚʠʯʘ, ʤʦʞʥʘ 

ʚʠʜʽʣʠʪʠ ʧôʷʪʴ ʦʩʥʦʚʥʠʭ ʛʨʫʧ ʤʝʪʦʜʽʚ:  

1) ʤʝʪʦʜʠ ʧʨʷʤʦʛʦ ʚʧʣʠʚʫ ʥʘ ʤôʷʟʦʚʽ ʫʩʪʘʥʦʚʢʠ,  

2) ʤʝʪʦʜʠ ʚʧʣʠʚʫ ʥʘ ʪʝʤʙʨ ʛʦʣʦʩʫ ʰʣʷʭʦʤ ʟʤʽʥʠ ʟʘʙʘʨʚʣʝʥʥʷ ʛʦʣʦʩʥʠʭ,  

3) ʤʝʪʦʜʠ ʬʽʢʩʘʮʽʾ ʚʥʫʪʨʽʰʥʽʭ ʚʽʜʯʫʪʪʽʚ,  

4) ʤʝʪʦʜʠ ʚʦʣʴʦʚʠʭ ʥʘʢʘʟʽʚ ʪʘ ʝʤʦʮʽʡʥʠʭ ʩʪʘʥʽʚ,  

5) ʤʝʪʦʜʠ ʩʣʫʭʦʚʠʭ ʚʧʣʠʚʽʚ, ʱʦ ʧʝʨʝʛʫʢʫʶʪʴʩʷ ʟ ʢʣʘʩʠʬʽʢʘʮʽʻʶ ʤʝʪʦʜʽʚ 

ʚʦʢʘʣʴʥʦʾ ʧʝʜʘʛʦʛʽʢʠ, ʷʢʫ ʟʘʧʨʦʧʦʥʫʚʘʚ ʈ. ʖʩʩʦʥ.  

ɿ ʦʧʦʨʦʶ ʥʘ ʢʣʘʩʠʬʽʢʫʚʘʥʥʷ ʤʝʪʦʜʽʚ ʫ ʟʘʛʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ ʧʨʦʚʝʣʘ 

ʢʣʘʩʠʬʽʢʘʮʽʶ ʤʝʪʦʜʽʚ ʥʘʫʢʦʚʝʮʴ ɸ. ʄʝʥʘʙʝʥʽ, ʚʠʜʽʣʷʶʯʠ ʧʦʷʩʥʶʚʘʣʴʥʦ-

ʽʣʶʩʪʨʘʪʠʚʥʠʡ ʽ ʨʝʧʨʦʜʫʢʪʠʚʥʠʡ ʤʝʪʦʜʠ ʧʦʩʪʘʥʦʚʢʠ ʛʦʣʦʩʫ. ʇʦʨʷʜ ʟ 

ʢʣʘʩʠʯʥʠʤʠ ʤʝʪʦʜʘʤʠ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʚʦʢʘʣʽʩʪʽʚ 

(ʢʦʥʮʝʥʪʨʠʯʥʠʤ, ʽʥʩʪʨʫʤʝʥʪʘʣʴʥʠʤ, ʬʦʥʝʪʠʯʥʠʤ) ʫ ʚʦʢʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ 

ʚʠʥʠʢʘʶʪʴ ʥʦʚʽ ʤʝʪʦʜʠ ʧʦʩʪʘʥʦʚʢʠ ʛʦʣʦʩʫ, ʪʘʢʽ, ʷʢ ʬʦʥʦʧʝʜʠʯʥʠʡ 

(ʟʘ ɺ. ɭʤʝʣʴʷʥʦʚʠʤ) ʪʘ ʘʣʛʦʨʠʪʤʽʯʥʠʡ (ʟʘ ɼ. ʆʛʦʨʦʜʥʦʚʠʤ). 

ʂʨʽʤ ʪʦʛʦ, ʫ ʚʦʢʘʣʴʥʽʡ ʧʝʜʘʛʦʛʽʮʽ ʽʩʥʫʶʪʴ ʽ, ʪʘʢ ʟʚʘʥʽ, ʝʤʧʽʨʠʯʥʽ 

ʤʝʪʦʜʠ ʥʘʚʯʘʥʥʷ, ʷʢʽ ʱʝ ʥʝ ʟʥʘʡʰʣʠ ʢʦʥʢʨʝʪʥʦʛʦ ʥʘʫʢʦʚʦʛʦ 

ʦʙˇʨʫʥʪʫʚʘʥʥʷ. ɺʦʥʠ ʧʦʙʫʜʦʚʘʥʽ ʥʘ ʩʫʙôʻʢʪʠʚʥʠʭ ʚʽʜʯʫʪʪʷʭ, ʱʦ 

ʚʠʥʠʢʘʶʪʴ ʫ ʧʨʦʮʝʩʽ ʟʚʫʢʦʫʪʚʦʨʝʥʥʷ.  

ɺʘʞʣʠʚʦʶ ʧʨʦʙʣʝʤʦʶ ʻ ʧʨʘʚʠʣʴʥʽʩʪʴ ʽ ʜʦʮʽʣʴʥʽʩʪʴ ʚʠʢʦʨʠʩʪʘʥʥʷ 

ʤʝʪʦʜʽʚ ʥʘʚʯʘʥʥʷ. ɺ. ɻʘʣʫʟʥʷʢ, ʄ. ʉʤʝʪʘʥʩʴʢʠʡ, ɺ. ʐʘʭʦʚ ʚʚʘʞʘʶʪʴ, ʱʦ, 

ʜʦʙʠʨʘʶʯʠ ʤʝʪʦʜʠ ʥʘʚʯʘʥʥʷ, ʧʦʪʨʽʙʥʦ ʚʨʘʭʦʚʫʚʘʪʠ: çʟʘʛʘʣʴʥʫ ʤʝʪʫ 

ʚʠʭʦʚʘʥʥʷ ʫʯʥʽʚ ʽ ʧʨʠʥʮʠʧʠ ʜʠʜʘʢʪʠʢʠ; ʦʩʦʙʣʠʚʦʩʪʽ ʤʝʪʦʜʠʢʠ ʚʠʢʣʘʜʘʥʥʷ 

ʢʦʥʢʨʝʪʥʦʾ ʥʘʚʯʘʣʴʥʦʾ ʜʠʩʮʠʧʣʽʥʠ ʪʘ ʾʾ ʩʧʝʮʠʬʽʯʥʽ ʚʠʤʦʛʠ ʜʦ ʚʽʜʙʦʨʫ 

ʟʘʛʘʣʴʥʦ-ʜʠʜʘʢʪʠʯʥʦʛʦ ʤʘʪʝʨʽʘʣʫ; ʤʝʪʫ, ʟʘʚʜʘʥʥʷ ʡ ʟʤʽʩʪ ʢʦʥʢʨʝʪʥʦʛʦ 

ʟʘʥʷʪʪʷ; ʯʘʩ, ʚʽʜʚʝʜʝʥʠʡ ʥʘ ʚʠʚʯʝʥʥʷ ʪʦʛʦ ʯʠ ʽʥʰʦʛʦ ʤʘʪʝʨʽʘʣʫ; ʚʽʢʦʚʽ 

ʦʩʦʙʣʠʚʦʩʪʽ ʫʯʥʽʚ; ʨʽʚʝʥʴ ʧʽʜʛʦʪʦʚʣʝʥʦʩʪʽ; ʤʘʪʝʨʽʘʣʴʥʫ ʟʘʙʝʟʧʝʯʝʥʽʩʪʴ 

ʥʘʚʯʘʣʴʥʦʛʦ ʟʘʢʣʘʜʫ, ʥʘʷʚʥʽʩʪʴ ʦʙʣʘʜʥʘʥʥʷ, ʥʘʦʯʥʠʭ ʧʦʩʽʙʥʠʢʽʚ, ʪʝʭʥʽʯʥʠʭ 

ʟʘʩʦʙʽʚ; ʤʦʞʣʠʚʦʩʪʽ ʡ ʦʩʦʙʣʠʚʦʩʪʽ ʧʝʜʘʛʦʛʘ, ʡʦʛʦ ʦʩʦʙʠʩʪʽ ʷʢʦʩʪʽ, ʨʽʚʝʥʴ 

ʪʝʦʨʝʪʠʯʥʦʾ ʪʘ ʧʨʘʢʪʠʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ, ʤʝʪʦʜʠʯʥʫ ʤʘʡʩʪʝʨʥʽʩʪʴè [6, 112]. 
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ʌʦʨʤʠ ʦʨʛʘʥʽʟʘʮʽʾ ʥʘʚʯʘʥʥʷ ʚʽʜʦʙʨʘʞʘʶʪʴ ʟʦʚʥʽʰʥʽ, ʦʨʛʘʥʽʟʘʮʽʡʥʽ 

ʦʩʦʙʣʠʚʦʩʪʽ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʮʝʩʫ. ʌʦʨʤʘ (ʚʽʜ ʣʘʪ. forma ï ʟʦʚʥʽʰʥʽʩʪʴ) 

ʦʨʛʘʥʽʟʘʮʽʾ ʥʘʚʯʘʥʥʷ ʭʘʨʘʢʪʝʨʠʟʫʻ ʟʦʚʥʽʰʥʽʡ ʘʩʧʝʢʪ ʥʘʚʯʘʣʴʥʦʾ ʚʟʘʻʤʦʜʽʾ: 

ʢʽʣʴʢʽʩʪʴ ʫʯʥʽʚ ʥʘ ʟʘʥʷʪʪʽ, ʤʽʩʮʝ ʡ ʪʨʠʚʘʣʽʩʪʴ ʥʘʚʯʘʥʥʷ, ʦʩʦʙʣʠʚʦʩʪʽ 

ʩʧʽʣʢʫʚʘʥʥʷ ʧʝʜʘʛʦʛʘ ʟ ʫʯʥʷʤʠ. ʋ ʤʫʟʠʯʥʽʡ ʧʝʜʘʛʦʛʽʮʽ ʚʠʢʦʨʠʩʪʘʥʥʷ ʬʦʨʤ 

ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ ʻ ʩʧʝʮʠʬʽʯʥʠʤ. ʆʩʥʦʚʥʦʶ ʬʦʨʤʦʶ ʟʘʥʷʪʴ ʻ 

ʽʥʜʠʚʽʜʫʘʣʴʥʠʡ ʫʨʦʢ, ʷʢʠʡ ʟʘʙʝʟʧʝʯʫʻ ʥʘʡʙʽʣʴʰ ʩʧʨʠʷʪʣʠʚʽ ʫʤʦʚʠ ʜʣʷ 

ʟʜʽʡʩʥʝʥʥʷ ʚʦʢʘʣʴʥʦ-ʪʝʭʥʽʯʥʦʛʦ ʨʦʟʚʠʪʢʫ ʚ ʻʜʥʦʩʪʽ ʟ ʭʫʜʦʞʥʽʤ, 

ʽʥʜʠʚʽʜʫʘʣʴʥʦʛʦ ʧʽʜʭʦʜʫ ʜʦ ʢʦʞʥʦʛʦ ʫʯʥʷ. 

ʅʘʩʪʫʧʥʦʶ ʩʢʣʘʜʦʚʦʶ ʤʝʪʦʜʠʢʠ ʥʘʚʯʘʥʥʷ ʻ ʧʝʜʘʛʦʛʽʯʥʘ ʚʟʘʻʤʦʜʽʷ, 

ʩʧʨʷʤʦʚʘʥʘ ʥʘ ʢʝʨʫʚʘʥʥʷ ʧʨʦʮʝʩʦʤ ʥʘʚʯʘʥʥʷ, ʪʘ ʟʘʩʦʙʠ ʥʘʚʯʘʥʥʷ (ʥʘʚʯʘʣʴʥʽ 

ʧʦʩʽʙʥʠʢʠ, ʪʝʭʥʽʯʥʽ ʟʘʩʦʙʠ ʥʘʚʯʘʥʥʷ). ʎʝʥʪʨʦʤ ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʮʝʩʫ ʻ 

ʚʟʘʻʤʦʜʽʷ ʫʯʥʷ ʟ ʥʘʚʯʘʣʴʥʠʤ ʤʘʪʝʨʽʘʣʦʤ, ʷʢʫ ʟʘʙʝʟʧʝʯʫʻ ʧʝʜʘʛʦʛ. 

ʆʪʞʝ, ʩʢʣʘʜʦʚʠʤʠ ʢʦʤʧʦʥʝʥʪʘʤʠ ʤʝʪʦʜʠʢʠ ʻ: ʤʝʪʘ, ʟʘʚʜʘʥʥʷ, 

ʟʘʢʦʥʦʤʽʨʥʦʩʪʽ ʪʘ ʧʨʠʥʮʠʧʠ, ʥʘ ʷʢʠʭ ˇʨʫʥʪʫʶʪʴʩʷ ʤʝʪʦʜʠʢʘ, ʧʨʠʡʦʤʠ, 

ʤʝʪʦʜʠ, ʟʘʩʦʙʠ, ʬʦʨʤʠ ʥʘʚʯʘʥʥʷ, ʧʝʜʘʛʦʛʽʯʥʘ ʚʟʘʻʤʦʜʽʷ ʤʽʞ ʩʫʙôʻʢʪʘʤʠ 

ʥʘʚʯʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ, ʟʤʽʩʪ ʤʝʪʦʜʠʢʠ.  

ɸʥʘʣʽʟ ʟʤʽʩʪʫ ʤʝʪʦʜʠʢʠ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʰʢʦʣʷʨʽʚ 

ʚʠʤʘʛʘʻ ʚʠʷʚʣʝʥʥʷ ʩʢʣʘʜʦʚʠʭ ʢʦʤʧʦʥʝʥʪʽʚ ʚʦʢʘʣʴʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ. 

ɺʠʟʥʘʯʝʥʥʷ ʢʦʤʧʦʥʝʥʪʽʚ ʧʨʦʮʝʩʫ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʚ ʤʦʣʦʜʰʠʭ 

ʰʢʦʣʷʨʽʚ ʧʦʚôʷʟʘʥʦ ʟ ʫʨʘʭʫʚʘʥʥʷʤ ʾʭ ʧʦʧʝʨʝʜʥʴʦʾ ʧʽʜʛʦʪʦʚʣʝʥʦʩʪʽ. 

ʂʝʨʫʚʘʥʥʷ ʧʨʦʮʝʩʦʤ ʛʦʣʦʩʦʫʪʚʦʨʝʥʥʷ ʟʜʽʡʩʥʶʻʪʴʩʷ ʟʘ ʜʦʧʦʤʦʛʦʶ ʩʠʩʪʝʤʠ 

ʟʚʦʨʦʪʥʽʭ ʟʚôʷʟʢʽʚ, ʪʦʙʪʦ ʚʦʢʘʣʴʥʦ-ʩʣʫʭʦʚʠʭ ʥʘʚʠʯʦʢ, ʷʢʽ ʽʥʬʦʨʤʫʶʪʴ 

ʤʦʟʦʢ ʣʶʜʠʥʠ ʧʨʦ ʘʢʫʩʪʠʯʥʠʡ ʨʝʟʫʣʴʪʘʪ ʨʦʙʦʪʠ ʛʦʣʦʩʦʚʦʛʦ ʘʧʘʨʘʪʫ. 

ʃ. ɼʤʽʪʨʽʻʚ ʥʘʛʦʣʦʰʫʻ: çʘʥʘʣʽʟ ʚʽʜʯʫʪʪʽʚ ï ʮʝ ʻʜʠʥʠʡ ʩʧʦʩʽʙ ʦʮʽʥʶʚʘʪʠ 

ʜʽʷʣʴʥʽʩʪʴ ʛʦʣʦʩʦʚʦʛʦ ʘʧʘʨʘʪʫ ʡ ʢʝʨʫʚʘʪʠ ʡʦʛʦ ʨʦʙʦʪʦʶè [10, 90]. ʇʨʦ 

ʚʘʞʣʠʚʽʩʪʴ ʨʦʟʚʠʪʢʫ ʚʦʢʘʣʴʥʦ-ʩʣʫʭʦʚʠʭ ʥʘʚʠʯʦʢ ʆ. ɹʣʘʛʦʚʽʜʦʚʘ ʧʠʰʝ: 

çʋʯʝʥʴ ʤʘʻ ʧʨʠʡʪʠ ʜʦ ʧʨʦʮʝʩʫ ʧʽʟʥʘʥʥʷ ʧʨʘʚʠʣʴʥʦʛʦ ʟʚʫʢʦʫʪʚʦʨʝʥʥʷ ʯʝʨʝʟ 

ʯʫʪʪʻʚʝ ʩʧʨʠʡʥʷʪʪʷ ʡ ʬʽʟʠʯʥʽ ʚʽʜʯʫʪʪʷ, ʘ, ʫʩʚʽʜʦʤʠʚʰʠ, ʚʧʣʠʚʘʪʠ ʥʘ ʥʠʭ 

ʜʣʷ ʢʦʨʝʢʮʽʾ ʧʦʤʠʣʦʢ ʟʚʫʢʦʚʝʜʝʥʥʷè [1, 132]. 

ʄʫʟʠʯʥʽ ʩʣʫʭʦʚʽ ʫʷʚʣʝʥʥʷ ʥʝ ʦʙʦʚôʷʟʢʦʚʦ ʻ ʩʫʪʦ ʩʣʫʭʦʚʠʤʠ, ʪʦʙʪʦ 

ʚʦʥʠ ʤʦʞʫʪʴ ʤʽʩʪʠʪʠ ʚ ʩʦʙʽ, ʦʢʨʽʤ ʩʣʫʭʦʚʠʭ, ʪʘʢʦʞ ʟʦʨʦʚʽ, ʨʫʭʦʚʽ ʡ ʽʥʰʽ 

ʫʷʚʣʝʥʥʷ. ɺʽʜʦʙʨʘʞʝʥʥʷ ʤʫʟʠʯʥʠʭ ʫʷʚʣʝʥʴ ʯʘʩʪʦ ʥʘʙʫʚʘʻ ʩʠʤʫʣʴʪʘʥʥʦʛʦ 

(ʚʽʜ ʣʘʪ. simultane ï ʦʜʥʦʯʘʩʥʠʡ) ʭʘʨʘʢʪʝʨʫ, ʪʦʙʪʦ ʪʘʢʦʛʦ, ʷʢʠʡ ʚʢʣʶʯʘʻ 

ʦʜʥʦʯʘʩʥʫ ʧʦʷʚʫ ʨʽʟʥʠʭ ʫʷʚʣʝʥʴ, ʱʦ ʧʽʜʪʚʝʨʜʞʫʻ ʥʝʦʙʭʽʜʥʽʩʪʴ ʘʢʪʠʚʽʟʘʮʽʾ 

ʨʦʙʦʪʠ ʨʽʟʥʠʭ ʩʠʩʪʝʤ ʘʥʘʣʽʟʘʪʦʨʽʚ ʫ ʧʨʦʮʝʩʽ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ. 
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ɹ. ʊʝʧʣʦʚ ʟʘʟʥʘʯʘʚ, ʱʦ ʯʘʩʪʦ ʤʦʞʥʘ ʩʧʦʩʪʝʨʽʛʘʪʠ ʪʽʩʥʠʡ ʟʚôʷʟʦʢ ʩʣʫʭʦʚʠʭ 

ʫʷʚʣʝʥʴ ʽʟ ʥʝʩʣʫʭʦʚʠʤʠ. ʅʘʧʨʠʢʣʘʜ, ʟʦʨʦʚʽ ʫʷʚʣʝʥʥʷ ʤʦʞʫʪʴ ʙʫʪʠ 

ʥʘʩʪʽʣʴʢʠ ʪʽʩʥʦ ʧʦʚôʷʟʘʥʽ ʟʽ ʩʣʫʭʦʚʠʤʠ, ʱʦ ʦʩʪʘʥʥʽ ʥʝ ʤʦʞʫʪʴ ʚʠʥʠʢʘʪʠ ʙʝʟ 

ʚʽʜʧʦʚʽʜʥʠʭ çʜʦʧʦʤʽʞʥʠʭè ʫʷʚʣʝʥʴ. ʋʯʝʥʠʡ ʚʽʜʟʥʘʯʘʚ ʦʩʦʙʣʠʚʦ ʪʽʩʥʠʡ 

ʟʚôʷʟʦʢ ʩʣʫʭʦʚʠʭ ʫʷʚʣʝʥʴ ʟ ʧʨʦʮʝʩʦʤ ʤʦʪʦʨʠʢʠ: çʇʦʜʽʙʥʦ ʜʦ ʪʦʛʦ, ʷʢ ʤʦʚʥʽ 

ʩʣʫʭʦʚʽ ʫʷʚʣʝʥʥʷ ʤʘʶʪʴ ʪʽʩʥʠʡ ʟʚôʷʟʦʢ ʽʟ ʤʦʚʣʝʥʥʻʚʦʶ ʤʦʪʦʨʠʢʦʶ, ʤʫʟʠʯʥʽ 

ʫʷʚʣʝʥʥʷ ʥʝ ʤʝʥʰ ʪʽʩʥʦ ʧʦʚôʷʟʘʥʽ ʟ ʚʦʢʘʣʴʥʦʶ ʤʦʪʦʨʠʢʦʶè [4, 15]. 

ɺʦʢʘʣʴʥʠʡ ʩʣʫʭ ʚʠʩʪʫʧʘʻ ʦʩʦʙʣʠʚʠʤ ʚʠʜʦʤ ʤʫʟʠʯʥʦʛʦ ʩʣʫʭʫ, ʷʢʠʡ 

ʚʠʨʦʙʣʷʻʪʴʩʷ ʪʽʣʴʢʠ ʚ ʧʨʦʮʝʩʽ ʮʽʣʝʩʧʨʷʤʦʚʘʥʠʭ ʟʘʥʷʪʴ ʽ ʥʝ ʻ ʧʨʠʪʘʤʘʥʥʠʤ 

ʣʶʜʠʥʽ ʚʽʜ ʧʨʠʨʦʜʠ. ɿʘ ʚʠʟʥʘʯʝʥʥʷʤ ʖ. ʖʮʝʚʠʯʘ, çʚʦʢʘʣʴʥʠʡ ʩʣʫʭ ï ʮʝ 

ʩʢʣʘʜʥʝ ʤʫʟʠʯʥʦ-ʩʧʽʚʘʮʴʢʝ ʫʪʚʦʨʝʥʥʷ, ʷʢʝ ʧʦʻʜʥʫʻ ʟʚʫʢʦʚʠʩʦʪʥʠʡ, 

ʜʠʥʘʤʽʯʥʠʡ, ʪʝʤʙʨʦʚʠʡ, ʨʠʪʤʽʯʥʠʡ ʩʣʫʭ ʽ ʢʦʤʧʣʝʢʩ ʨʽʟʥʦʧʣʘʥʦʚʠʭ ʚʽʜʯʫʪʪʽʚè. 

ɺʽʥ ʟʘʟʥʘʯʘʚ: çɺʦʢʘʣʴʥʠʡ ʩʣʫʭ ï ʮʝ ʦʩʦʙʣʠʚʠʡ ʚʠʜ ʤʫʟʠʯʥʦʛʦ ʩʣʫʭʫ, ʷʢʠʡ 

ʚʢʣʶʯʘʻ ʟʚʫʢʦʚʠʩʦʪʥʠʡ, ʜʠʥʘʤʽʯʥʠʡ, ʪʝʤʙʨʦʚʠʡ, ʨʠʪʤʽʯʥʠʡ ʩʣʫʭ, ʘ ʪʘʢʦʞ 

ʙʘʨʨʦʨʝʮʝʧʮʽʶ ʪʘ ʚʦʢʘʣʴʥʦ-ʪʽʣʝʩʥʫ ʩʭʝʤʫ. ɿʜʘʪʥʽʩʪʴ ʩʧʽʚʘʢʘ ʜʦ ʦʮʽʥʶʚʘʥʥʷ 

ʷʢʦʩʪʽ ʚʣʘʩʥʦʾ ʬʦʥʘʮʽʾ ʡ ʫʤʽʥʥʷ ʾʾ ʟʤʽʥʶʚʘʪʠ ʻ ʧʦʢʘʟʥʠʢʦʤ ʚʠʢʦʥʘʚʩʴʢʦʛʦ 

ʚʦʢʘʣʴʥʦʛʦ ʩʣʫʭʫè. ɼʘʣʽ ʖ. ʖʮʝʚʠʯ ʩʪʚʝʨʜʞʫʚʘʚ: çɺʦʢʘʣʴʥʠʡ ʩʣʫʭ ʜʽʻ 

ʨʝʬʣʝʢʪʦʨʥʦ, ʷʢ ʢʦʥʪʨʦʣʝʨ ʷʢʦʩʪʽ ʟʚʫʢʫ, ʚʥʦʩʷʯʠ ʥʝʦʙʭʽʜʥʽ ʢʦʨʝʢʪʠʚʠ ʩʧʽʚʘʢʫ 

ʱʦʜʦ ʚʦʢʘʣʴʥʦʛʦ ʧʨʦʮʝʩʫ, ʦʩʢʽʣʴʢʠ ʚʠʢʦʥʘʚʝʮʴ ʚʠʨʽʰʫʻ ʥʝ ʣʠʰʝ 

ʪʝʭʥʦʣʦʛʽʯʥʽ, ʘ ʡ ʭʫʜʦʞʥʽ ʟʘʚʜʘʥʥʷ. ʋʩʝ ʮʝ ʜʘʻ ʧʽʜʩʪʘʚʠ ʚʚʘʞʘʪʠ ʟʘʟʥʘʯʝʥʠʡ 

ʚʠʜ ʚʦʢʘʣʴʥʦʛʦ ʩʣʫʭʫ ʚʠʢʦʥʘʚʩʴʢʠʤ ʽ ʫʤʦʚʥʦ ʧʘʩʠʚʥʠʤ, ʦʩʢʽʣʴʢʠ ʩʬʝʨʘ ʡʦʛʦ 

ʚʧʣʠʚʫ ʦʙʤʝʞʝʥʘ ʩʘʤʦʢʦʥʪʨʦʣʝʤ ʩʧʽʚʘʢʘè [6, 45]. ʊʦʤʫ ʚʠʜ ʚʦʢʘʣʴʥʦʛʦ ʩʣʫʭʫ, 

ʩʬʝʨʘ ʜʽʾ ʷʢʦʛʦ ʦʙʤʝʞʝʥʘ ʩʘʤʠʤ ʩʧʽʚʘʢʦʤ ʽ ʥʝ ʧʝʨʝʜʙʘʯʘʻ ʚʪʨʫʯʘʥʥʷ ʚ ʧʨʦʮʝʩ 

ʬʦʥʘʮʽʾ ʽʥʰʦʾ ʣʶʜʠʥʠ, ʤʦʞʥʘ ʥʘʟʚʘʪʠ ʚʠʢʦʥʘʚʩʴʢʠʤ. 

ɼʦʩʚʽʜ ʨʦʙʦʪʠ ʟ ʚʦʢʘʣʽʩʪʘʤʠ ʧʝʨʝʢʦʥʫʻ ʚ ʪʦʤʫ, ʱʦ, ʧʨʘʮʶʶʯʠ ʥʘʜ 

ʨʦʟʚʠʪʢʦʤ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʫʯʥʽʚ, ʨʦʟʚʠʪʢʦʚʽ ʾʭ ʚʠʢʦʥʘʚʩʴʢʦʛʦ ʚʦʢʘʣʴʥʦʛʦ 

ʩʣʫʭʫ ʧʦʪʨʽʙʥʦ ʧʨʠʜʽʣʷʪʠ ʫʚʘʛʫ, ʦʩʢʽʣʴʢʠ ʚʦʢʘʣʴʥʠʡ ʩʣʫʭ ʥʘʜʘʻ ʫʯʥʷʤ 

ʤʦʞʣʠʚʽʩʪʴ ʦʮʽʥʶʚʘʪʠ ʷʢʽʩʪʴ ʟʚʫʯʘʥʥʷ ʚʣʘʩʥʦʛʦ ʛʦʣʦʩʫ, ʢʦʥʪʨʦʣʶʚʘʪʠ ʡʦʛʦ 

ʡ ʫʜʦʩʢʦʥʘʣʶʚʘʪʠ, ʨʦʙʠʪʴ ʧʨʦʮʝʩ ʬʦʥʘʮʽʾ ʫʩʚʽʜʦʤʣʝʥʠʤ.  

ʉʢʣʘʜʥʽʩʪʴ ʦʚʦʣʦʜʽʥʥʷ ʚʦʢʘʣʴʥʠʤ ʩʣʫʭʦʤ ʧʦʣʷʛʘʻ ʚ ʫʤʽʥʥʽ ʯʫʪʠ ʡ 

ʢʨʠʪʠʯʥʦ ʦʮʽʥʶʚʘʪʠ ʟʚʫʯʘʥʥʷ ʚʣʘʩʥʦʛʦ ʛʦʣʦʩʫ, ʱʦ ʻ ʥʝʣʝʛʢʠʤ ʟʘʚʜʘʥʥʷʤ, 

ʥʘʚʽʪʴ ʜʣʷ ʜʦʩʚʽʜʯʝʥʠʭ ʚʦʢʘʣʽʩʪʽʚ. ɺʦʢʘʣʽʩʪ ʦʜʥʦʯʘʩʥʦ ʻ ʚʠʢʦʥʘʚʮʝʤ, ʘ 

ʡʦʛʦ ʛʦʣʦʩʦʚʠʡ ʘʧʘʨʘʪ ï ʽʥʩʪʨʫʤʝʥʪʦʤ, ʱʦ ʡ ʚʠʟʥʘʯʘʻ ʦʩʥʦʚʥʫ ʩʢʣʘʜʥʽʩʪʴ 

ʢʨʠʪʠʯʥʦʛʦ ʩʧʨʠʡʤʘʥʥʷ ʟʚʫʯʘʥʥʷ ʚʣʘʩʥʦʛʦ ʛʦʣʦʩʫ. ɯʥʬʦʨʤʘʮʽʶ ʧʨʦ 

ʨʦʙʦʪʫ ʚʣʘʩʥʦʛʦ ʛʦʣʦʩʦʚʦʛʦ ʘʧʘʨʘʪʫ ʪʘ ʟʚʫʯʘʥʥʷ ʛʦʣʦʩʫ ʚʦʢʘʣʽʩʪ ʪʘʢʦʞ 

ʦʪʨʠʤʫʻ ʟ ʙʦʢʫ ʩʫʙôʻʢʪʠʚʥʠʭ ʤôʷʟʦʚʠʭ ʽ ʚʽʙʨʘʮʽʡʥʠʭ ʚʽʜʯʫʪʪʽʚ ʦʨʛʘʥʽʟʤʫ. 
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ʈ. ʖʩʩʦʥ ʚʠʚʯʠʚ ʽ ʥʘʫʢʦʚʦ ʦʙˇʨʫʥʪʫʚʘʚ ʢʦʤʧʣʝʢʩ ʚʽʜʯʫʪʪʽʚ ʣʶʜʠʥʠ 

ʧʽʜ ʯʘʩ ʩʧʽʚʫ, ʷʢʽ ʚʢʣʶʯʘʶʪʴ ʚʽʙʨʘʮʽʡʥʽ, ʤôʷʟʦʚʽ, ʙʘʨʨʦʨʝʮʝʧʪʠʚʥʽ 

ʚʽʜʯʫʪʪʷ. ɸ. ʉʫʣʝʨʘʢ ʥʘʟʚʘʚ ʢʦʤʧʣʝʢʩ ʮʠʭ ʚʽʜʯʫʪʪʽʚ ʚʦʢʘʣʴʥʦ-ʪʽʣʝʩʥʦʶ 

ʩʭʝʤʦʶ. ʎʝ ʷʚʠʱʝ ʧʨʦʘʥʘʣʽʟʫʚʘʣʠ ʡ ʪʝʦʨʝʪʠʯʥʦ ʦʙˇʨʫʥʪʫʚʘʣʠ ɾ. ʃʝʨʤʽʪ, 

ɾ. ʄʦʨʘʥʦ, ʈ. ʖʩʩʦʥ. ɿʘ ʚʠʟʥʘʯʝʥʥʷʤ ʖ. ʖʮʝʚʠʯʘ, çʚʦʢʘʣʴʥʦ-ʪʽʣʝʩʥʘ 

ʩʭʝʤʘ ï ʮʝ ʢʦʤʧʣʝʢʩ ʚʽʜʯʫʪʪʽʚ ʨʽʟʥʦʛʦ ʧʦʭʦʜʞʝʥʥʷ (ʚʽʙʨʘʮʽʡʥʠʭ, ʤôʷʟʦʚʠʭ, 

ʙʘʨʨʦʨʝʮʝʧʪʠʚʥʠʭ), ʷʢʽ ʟʘʙʝʟʧʝʯʫʶʪʴ ʫʷʚʣʝʥʥʷ ʩʧʽʚʘʢʘ ʱʦʜʦ ʧʨʦʮʝʩʫ 

ʛʦʣʦʩʦʫʪʚʦʨʝʥʥʷè [7, 90]. ʈʦʟʚʠʪʦʢ ʚʦʢʘʣʴʥʦ-ʩʣʫʭʦʚʠʭ ʥʘʚʠʯʦʢ ʩʢʣʘʜʘʻ 

ʦʮʽʥʶʚʘʣʴʥʦ-ʘʥʘʣʽʟʫʶʯʠʡ ʢʦʤʧʦʥʝʥʪ ʚʦʢʘʣʴʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ, ʱʦ 

ʧʝʨʝʜʙʘʯʘʻ ʬʦʨʤʫʚʘʥʥʷ ʟʜʘʪʥʦʩʪʽ ʦʮʽʥʶʚʘʪʠ ʡ ʘʥʘʣʽʟʫʚʘʪʠ ʚʣʘʩʥʽ ʚʦʢʘʣʴʥʽ 

ʜʽʾ, ʫʩʚʽʜʦʤʣʝʥʦ ʢʦʦʨʜʠʥʫʚʘʪʠ ʚʣʘʩʥʠʡ ʬʦʥʘʮʽʡʥʠʡ ʧʨʦʮʝʩ. 

ʅʘ ʦʩʥʦʚʽ ʦʧʨʘʮʴʦʚʘʥʦʾ ʚʦʢʘʣʴʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʪʘ ʤʝʪʦʜʠʯʥʦʾ 

ʣʽʪʝʨʘʪʫʨʠ ʤʦʞʥʘ ʚʠʦʢʨʝʤʠʪʠ ʩʢʣʘʜʦʚʽ ʧʨʦʮʝʩʫ ʚʦʢʘʣʴʥʦʛʦ ʨʦʟʚʠʪʢʫ 

ʤʦʣʦʜʰʠʭ ʰʢʦʣʷʨʽʚ: ʬʦʨʤʫʚʘʥʥʷ ʤʦʪʠʚʘʮʽʾ ʥʘʚʯʘʥʥʷ ʩʧʽʚʫ; ʬʦʨʤʫʚʘʥʥʷ 

ʚʦʢʘʣʴʥʦ-ʪʝʭʥʽʯʥʠʭ ʽ ʭʫʜʦʞʥʴʦ-ʚʠʢʦʥʘʚʩʴʢʠʭ ʫʤʽʥʴ ʽ ʥʘʚʠʯʦʢ; ʬʦʨʤʫʚʘʥʥʷ 

ʚʦʢʘʣʴʥʦ-ʩʣʫʭʦʚʦʾ ʢʫʣʴʪʫʨʠ. 

ʆʩʢʽʣʴʢʠ ʦʟʥʘʯʝʥʽ ʩʢʣʘʜʦʚʽ ʻ ʥʝʚʽʜôʻʤʥʠʤʠ ʢʦʤʧʦʥʝʥʪʘʤʠ ʚʦʢʘʣʴʥʦʾ 

ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ, ʤʝʪʦʜʠʢʘ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʤʦʣʦʜʰʠʭ 

ʰʢʦʣʷʨʽʚ ʧʦʚʠʥʥʘ ʚʢʣʶʯʘʪʠ ʬʦʨʤʫʚʘʥʥʷ ʚʦʢʘʣʴʥʠʭ ʫʤʽʥʴ ʽ ʥʘʚʠʯʦʢ ʽʟ 

ʚʠʟʥʘʯʝʥʠʭ ʢʦʤʧʦʥʝʥʪʽʚ ʚʦʢʘʣʴʥʦʛʦ ʨʦʟʚʠʪʢʫ. ʋʨʘʭʫʚʘʥʥʷ ʮʠʭ 

ʢʦʤʧʦʥʝʥʪʽʚ ʫ ʤʝʪʦʜʠʮʽ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ ʡ ʨʘʮʽʦʥʘʣʴʥʝ 

ʧʦʻʜʥʘʥʥʷ ʾʭ ʫ ʧʨʦʮʝʩʽ ʥʘʚʯʘʥʥʷ ʩʧʨʠʷʪʠʤʝ ʜʦʩʷʛʥʝʥʥʶ ʚʠʩʦʢʦʛʦ ʨʽʚʥʷ 

ʬʘʭʦʚʦʾ ʚʦʢʘʣʴʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ. 

ɺʠʩʥʦʚʢʠ. ʈʦʟʚʠʪʦʢ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ï ʮʝ ʩʢʣʘʜʥʠʡ 

ʢʦʤʧʣʝʢʩ ʚʟʘʻʤʦʧʦʚôʷʟʘʥʠʭ ʬʫʥʢʮʽʡ ʛʦʣʦʩʦʚʦʛʦ ʘʧʘʨʘʪʫ ʪʘ ʧʩʠʭʽʢʠ ʣʶʜʠʥʠ, 

ʪʦʤʫ ʟʘʜʣʷ ʟʘʧʦʙʽʛʘʥʥʷ ʧʦʨʫʰʝʥʥʷ ʦʨʛʘʥʽʯʥʦʛʦ ʚʟʘʻʤʦʟʚôʷʟʢʫ ʥʝʦʙʭʽʜʥʦ ʚʩʽ 

ʚʦʢʘʣʴʥʽ ʷʢʦʩʪʽ ʫʯʥʽʚ ʨʦʟʚʠʚʘʪʠ ʦʜʥʦʯʘʩʥʦ, ʚ ʤʝʞʘʭ ʧʩʠʭʦʣʦʛʽʯʥʠʭ ʽ 

ʬʽʟʽʦʣʦʛʽʯʥʠʭ ʤʦʞʣʠʚʦʩʪʝʡ. ɺʽʜʩʫʪʥʽʩʪʴ ʙʫʜʴ-ʷʢʦʛʦ ʟ ʦʟʥʘʯʝʥʠʭ ʢʦʤʧʦʥʝʥʪʽʚ 

ʧʨʠʚʝʜʝ ʜʦ ʧʦʨʫʰʝʥʥʷ ʮʽʣʽʩʥʦʩʪʽ ʧʨʦʮʝʩʫ ʨʦʟʚʠʪʢʫ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ. 

ʉʪʠʤʫʣʦʤ ʜʣʷ ʚʠʥʠʢʥʝʥʥʷ ʟʘʮʽʢʘʚʣʝʥʦʩʪʽ ʟʘʥʷʪʴ ʚʦʢʘʣʦʤ ʽ ʬʦʨʤʫʚʘʥʥʷ 

ʩʪʽʡʢʦʾ ʧʦʪʨʝʙʠ ʚʜʦʩʢʦʥʘʣʝʥʥʷ ʚʦʢʘʣʴʥʦʛʦ ʧʦʪʝʥʮʽʘʣʫ ʻ ʚʠʧʨʦʙʫʚʘʥʥʷ 

ʚʣʘʩʥʠʭ ʚʦʢʘʣʴʥʠʭ ʟʜʽʙʥʦʩʪʝʡ, ʱʦ ʩʧʨʠʷʻ ʚʠʥʠʢʥʝʥʥʶ ʧʨʦʪʠʨʽʯʯʷ ʤʽʞ 

ʥʘʷʚʥʠʤʠ ʚʦʢʘʣʴʥʠʤʠ ʜʘʥʠʤʠ ʡ ʝʪʘʣʦʥʥʠʤ ʟʚʫʯʘʥʥʷʤ ʩʧʽʚʘʮʴʢʦʛʦ ʛʦʣʦʩʫ, 

ʷʢ ʨʫʰʽʡʥʦʾ ʩʠʣʠ ʥʘʚʯʘʥʥʷ. ʌʦʨʤʫʚʘʥʥʷ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ 

ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ ï ʩʢʣʘʜʥʘ ʧʨʦʙʣʝʤʘ, ʱʦ ʧʦʪʨʝʙʫʻ ʧʦʜʘʣʴʰʦʛʦ 

ʚʠʚʯʝʥʥʷ. ʅʠʟʢʘ ʪʘʢʠʭ ʭʘʨʘʢʪʝʨʥʠʭ ʥʝʜʦʣʽʢʽʚ ʷʢ ʥʝʜʦʩʪʘʪʥʴʦ ʨʦʟʚʠʥʝʥʘ 
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ʢʦʦʨʜʠʥʘʮʽʷ ʤʽʞ ʩʣʫʭʦʤ ʽ ʛʦʣʦʩʦʤ, ʥʝʷʢʽʩʥʝ ʪʝʤʙʨʘʣʴʥʝ ʟʘʙʘʨʚʣʝʥʥʷ, 

ʥʝʜʦʩʪʘʪʥʷ ʩʬʦʨʤʦʚʘʥʽʩʪʴ ʧʨʠʛʦʣʦʩʥʠʭ ʽ ʛʦʣʦʩʥʠʭ ʟʚʫʢʽʚ, ʥʘʚʠʯʦʢ ʜʠʭʘʥʥʷ, 

ʟʚʫʢʦʫʪʚʦʨʝʥʥʷ ʡ ʚʽʜʩʫʪʥʽʩʪʴ ʝʤʦʮʽʡʥʦʛʦ ʚʽʜʛʫʢʫ ʥʘ ʤʫʟʠʢʫ ʩʧʨʠʷʣʦ 

ʚʠʷʚʣʝʥʥʶ ʷʢ ʽʥʜʠʚʽʜʫʘʣʴʥʦ-ʦʩʦʙʠʩʪʽʩʥʠʭ ʷʢʦʩʪʝʡ ʚʦʢʘʣʴʥʦʛʦ ʨʦʟʚʠʪʢʫ 

ʫʯʥʽʚ, ʪʘʢ ʽ ʦʚʦʣʦʜʽʥʥʶ ʘʨʩʝʥʘʣʦʤ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʠʭ ʫʤʽʥʴ, 

ʩʧʨʷʤʦʚʘʥʠʭ ʥʘ ʬʦʨʤʫʚʘʥʥʷ ʚʦʢʘʣʴʥʦʾ ʢʫʣʴʪʫʨʠ ʫʯʥʽʚ ʧʦʯʘʪʢʦʚʦʾ ʰʢʦʣʠ.   

ʆʪʞʝ, ʨʦʟʚʠʪʦʢ ʚʦʢʘʣʴʥʦ-ʽʥʪʦʥʘʮʽʡʥʦʾ ʢʫʣʴʪʫʨʠ ʻ ʚʘʞʣʠʚʦʶ 

ʩʢʣʘʜʦʚʦʶ ʧʨʦʮʝʩʫ ʧʽʜʛʦʪʦʚʢʠ ʫʯʥʽʚ, ʩʧʨʷʤʦʚʘʥʦʶ ʥʘ ʬʦʨʤʫʚʘʥʥʷ 

ʭʫʜʦʞʥʴʦ-ʝʩʪʝʪʠʯʥʠʭ ʩʤʘʢʽʚ, ʟʜʘʪʥʦʩʪʽ ʜʦ ʭʫʜʦʞʥʴʦ-ʪʚʦʨʯʦʾ ʜʽʷʣʴʥʦʩʪʽ. 
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ʈɽɿʖʄɽ 

ɸ. ɺ. ʊʦʢʤʘʥʴ. ʇʨʠʥʮʠʧʳ ʠ ʤʝʪʦʜʳ ʨʘʟʚʠʪʠʷ ʚʦʢʘʣʴʥʦ ï 

ʠʥʪʦʥʘʮʠʦʥʥʦʡ ʢʫʣʴʪʫʨʳ ʫʯʘʱʠʭʩʷ ʥʘʯʘʣʴʥʦʡ ʰʢʦʣʳ 

ɺ ʩʪʘʪʴʝ ʨʘʩʢʨʳʪʦ ʟʥʘʯʝʥʠʝ ʚʦʢʘʣʴʥʦ-ʠʥʪʦʥʘʮʠʦʥʥʦʡ ʢʫʣʴʪʫʨʳ ʢʘʢ 

ʚʘʞʥʝʡʰʝʡ ʩʦʩʪʘʚʣʷʶʱʝʡ ʧʨʦʮʝʩʩʘ ʧʦʜʛʦʪʦʚʢʠ ʫʯʘʱʠʭʩʷ ʥʘʯʘʣʴʥʦʡ ʰʢʦʣʳ, 

ʘ ʪʘʢʞʝ ʥʝʢʦʪʦʨʳʝ ʦʩʥʦʚʥʳʝ ʧʨʠʥʮʠʧʳ, ʤʝʪʦʜʳ ʠ ʤʝʪʦʜʠʢʠ ʨʘʙʦʪʳ ʧʦ 

ʨʘʟʚʠʪʠʶ ʚʦʢʘʣʴʥʦ-ʠʥʪʦʥʘʮʠʦʥʥʦʡ ʢʫʣʴʪʫʨʳ ʫʯʘʱʠʭʩʷ ʥʘʯʘʣʴʥʦʡ ʰʢʦʣʳ. 

ʊʘʢʞʝ ʚ ʩʪʘʪʴʝ ʦʙʦʩʥʦʚʘʥʦ ʚʳʜʝʣʝʥʠʝ ʩʣʝʜʫʶʱʠʭ ʩʦʩʪʘʚʣʷʶʱʠʭ ʧʨʦʮʝʩʩʘ 

ʚʦʢʘʣʴʥʦʛʦ ʨʘʟʚʠʪʠʷ ʤʣʘʜʰʠʭ ʰʢʦʣʴʥʠʢʦʚ: ʬʦʨʤʠʨʦʚʘʥʠʝ ʤʦʪʠʚʘʮʠʠ 

ʦʙʫʯʝʥʠʷ ʧʝʥʠʶ; ʬʦʨʤʠʨʦʚʘʥʠʝ ʭʫʜʦʞʝʩʪʚʝʥʥʦ-ʪʝʭʥʠʯʝʩʢʠʭ ʠ 

ʭʫʜʦʞʝʩʪʚʝʥʥʦ-ʠʩʧʦʣʥʠʪʝʣʴʩʢʠʭ ʫʤʝʥʠʡ ʠ ʥʘʚʳʢʦʚ; ʬʦʨʤʠʨʦʚʘʥʠʝ ʩʣʫʭʦʚʦʡ 

ʢʫʣʴʪʫʨʳ. ɺ ʩʪʘʪʴʝ ʦʙʦʩʥʦʚʘʥʘ ʮʝʣʝʩʦʦʙʨʘʟʥʦʩʪʴ ʢʦʤʧʣʝʢʩʥʦʡ ʨʘʙʦʪʳ ʧʦ 

ʨʘʟʚʠʪʠʶ ʚʦʢʘʣʴʥʳʭ ʢʘʯʝʩʪʚ ʫʯʘʱʠʭʩʷ, ʧʨʠ ʢʦʪʦʨʦʡ ʚʩʝ ʢʦʤʧʦʥʝʥʪʳ ʙʫʜʫʪ 

ʨʘʟʚʠʚʘʪʴʩʷ ʦʜʥʦʚʨʝʤʝʥʥʦ ʠ ʩʠʩʪʝʤʘʪʠʯʥʦ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʚʦʢʘʣʴʥʦ-ʠʥʪʦʥʘʮʠʦʥʥʘʷ ʢʫʣʴʪʫʨʘ, ʧʨʠʥʮʠʧʳ, 

ʤʝʪʦʜʳ, ʤʝʪʦʜʠʢʠ, ʫʯʘʱʠʝʩʷ ʥʘʯʘʣʴʥʦʡ ʰʢʦʣʳ, ʨʘʟʚʠʪʠʝ ʚʦʢʘʣʴʥʦ-

ʠʥʪʦʥʘʮʠʦʥʥʦʡ ʢʫʣʴʪʫʨʳ. 
 

SUMMARY  

A. Tokmanô. A principles and methods of the development of vocal - 

intonation competency of pupils in primary school 

The importance of vocal ï intonation competency as the most important 

forming process of preparation of pupils in primary school, as well as some 

cardinal principles, methods and methods of work on development of vocal-

intonation competency of pupils in primary school there are revealed in this article. 

The author argues that methodology of vocal intonation culture based on 

general pedagogical principles and specific principles inherent in a vocal 

pedagogy. The specific vocal pedagogical principles are an individual 

approach to discovering natural qualities vocalist, gradualism and continuity in 

the development of voice as a vocalist, a combination of technology ownership 

and voice artistically performing as a vocalist. 

Effectiveness of vocal intonation skills depends on the methods by which 

the teacher creates and develops student voice of the singers, performs the 

transfer of vocal teaching experience. 
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The author defines the method of vocal intonation culture as a way of 

orderly coherent of teacher and student, aimed at mastering practical and 

theoretical comprehension of the principles of vocal learning. There are many 

different classifications of the main methods of vocal intonation culture. The 

analysis of various scientific research gives reasons to distinguish five main 

groups of methods: 1) methods of direct effects on muscle setup, 2) methods of 

influence on the tone of voice by changing the color of vowels, 3) methods of 

internal fixation feelings, 4) methods of orders and volitional emotional states, 

5) methods of auditory effects. 

The external and organizational features of educational process recorded in 

the forms of training are indicated in the article. The using of forms of educational 

process in music pedagogy is specific. The main form of employment is the 

individual lesson that provides the most favorable conditions for vocal and 

technological development in the unity of art, individual approach to each student. 

The components of vocal development of primary school children such as 

motivating learning singing, forming a vocal-technical, artistic and performing 

skills, forming a vocal-auditory culture are singled out in the article. 

The practicability of the complex of work on development of vocal-

intonation competency of pupils, under which all components will develop 

simultaneously and systematically are motivated in the article. 

Key words: vocal-intonation competency, principles, methods, primary 

school pupils, development of vocal-intonation competency. 
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ʈʆɿɼɯʃ ɯɯ. ɯʉʊʆʈʀʏʅɸ ʈɽʊʈʆʉʇɽʂʊʀɺɸ  

ʄʀʉʊɽʎʔʂʆɰ ʆʉɺɯʊʀ 
 

ʋɼʂ 37.013:78(09) 

Mirosğaw Grusiewicz 

Instytut Muzyki Wydziağu Artystycznego Uniwersytetu  

Marii-Curie Skğodowskiej w Lublinie  

(Polska) 

ʄʽʨʦʩʣʘʚ ɻʨʫʩʻʚʽʯ 

ɯʥʩʪʠʪʫʪ ʤʫʟʠʢʠ ɸʨʪʠʩʪʠʯʥʦʛʦ ʚʽʜʜʽʣʫ  

ʋʥʽʚʝʨʩʠʪʝʪʫ ʄʘʨʽʾ ʂʶʨʽ-ʉʢʣʦʜʦʚʩʴʢʦʾ ʚ ʃʶʙʣʽʥʽ  

(ʇʦʣʴʱʘ)  
 

PEDAGOGIKA MUZYKI Z PERSPEKTYWY HISTORYCZNEJ  

ʇɽɼɸɻʆɻɯʂɸ ʄʋɿʀʂʀ ɺ ɯʉʊʆʈʀʏʅɯʁ ʇɽʈʉʇɽʂʊʀɺɯ  
 

ʇʝʜʘʛʦʛʽʢʘ ʤʫʟʠʢʠ ʷʢ ʩʘʤʦʩʪʽʡʥʘ ʥʘʫʢʘ ʟʥʘʭʦʜʠʪʴʩʷ ʚ ʩʪʘʜʽʾ 

ʢʨʠʩʪʘʣʽʟʘʮʽʾ, ʩʧʨʦʙ ʜʝʬʽʥʽʮʽʶʚʘʥʥʷ ʤʝʪʦʜʦʣʦʛʽʯʥʠʭ ʦʩʥʦʚ ʽ ʜʽʡ, ʱʦ 

ʧʨʠʟʚʦʜʷʪʴ ʜʦ ʦʬʽʮʽʡʥʦʛʦ ʾʾ ʚʠʟʥʘʥʥʷ ʷʢ ʧʦʚʥʦʧʨʘʚʥʦʾ ʩʫʙʜʠʩʮʠʧʣʽʥʠ 

ʧʝʜʘʛʦʛʽʯʥʠʭ ʥʘʫʢ. ɿʘʫʚʘʞʠʤʦ, ʱʦ ʩʘʤʘ ʛʘʣʫʟʴ ʽ ʨʝʬʣʝʢʩʽʷ ʱʦʜʦ ʫʯʽʥʥʷ ʡ 

ʥʘʚʯʘʥʥʷ ʤʫʟʠʢʠ ʟʛʨʦʤʘʜʠʣʠ ʟʥʘʯʥʠʡ ʜʦʨʦʙʦʢ. ʉʪʘʪʪʷ ʻ ʩʧʨʦʙʦʶ ʦʛʣʷʥʫʪʠ 

ʢʽʣʴʢʘ ʽʩʪʦʪʥʠʭ ʜʣʷ ʩʴʦʛʦʜʝʥʥʷ ʧʨʦʙʣʝʤ ʚ ʽʩʪʦʨʠʯʥʽʡ ʧʝʨʩʧʝʢʪʠʚʽ. ʄʽʞ 

ʽʥʰʠʤʠ ʟʚʝʨʥʝʤʦʩʷ ʜʦ ʧʨʦʙʣʝʤʠ ʩʧʽʚʚʽʜʥʦʰʝʥʥʷ ʧʦʤʽʞ ʧʨʦʬʝʩʽʡʥʦʶ ʪʘ 

ʟʘʛʘʣʴʥʦʶ ʤʫʟʠʯʥʦʶ ʦʩʚʽʪʦʶ, ʟʘʣʝʞʥʦʩʪʽ ʤʽʞ ʨʦʟʚʠʪʢʦʤ ʧʝʜʘʛʦʛʽʯʥʦʾ 

ʜʫʤʢʠ ʽ ʧʨʘʢʪʠʢʦʶ ʥʘʚʯʘʥʥʷ ʤʫʟʠʢʠ. ʅʘ ʤʘʨʛʽʥʝʩʽ ʮʴʦʛʦ ʧʠʪʘʥʥʷ ʩʧʨʦʙʫʻʤʦ 

ʚʠʟʥʘʯʠʪʠʩʴ, ʯʠʤ ʻ ʽ ʚ ʯʦʤʫ ʧʨʦʷʚʣʷʻʪʴʩʷ ʨʦʟʚʠʪʦʢ ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ ʪʘ ʷʢʠʤ 

ʻ ʾʾ ʩʫʯʘʩʥʠʡ ʩʪʘʥ. ɿʘʤʠʩʣʠʤʦʩʷ ʥʘʜ ʽʥʥʦʚʘʮʽʷʤʠ ʚ ʤʫʟʠʯʥʽʡ ʦʩʚʽʪʽ ʷʢ 

ʛʘʨʘʥʪʽʾ ʾʾ ʚʽʜʧʦʚʽʜʥʦʩʪʽ ʡ ʨʦʟʛʣʷʥʝʤʦ, ʥʘʩʢʽʣʴʢʠ ʩʫʯʘʩʥʽ ʜʠʩʢʫʩʽʾ ʱʦʜʦ 

ʟʤʽʩʪʫ ʤʫʟʠʯʥʦʾ ʧʽʜʛʦʪʦʚʢʠ ʚʠʥʠʢʘʶʪʴ ʟ ʘʢʪʫʘʣʴʥʠʭ ʩʫʩʧʽʣʴʥʦ-ʢʫʣʴʪʫʨʥʠʭ 

ʧʝʨʝʤʽʥ, ʘ ʥʘʩʢʽʣʴʢʠ ʤʘʶʪʴ ʧʦʥʘʜʯʘʩʦʚʠʡ ʚʠʤʽʨ.  

ɹʘʟʦʚʠʡ ʫʤʦʚʠʚʽʜ ʧʨʠʟʚʦʜʠʪʴ ʜʦ ʚʠʩʥʦʚʢʫ, ʱʦ ʧʦ ʩʫʪʽ ʽʩʪʦʪʥʽ ʜʣʷ 

ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ ʧʨʦʙʣʝʤʠ ʟʜʘʚʥʘ ʟʥʘʭʦʜʷʪʴʩʷ ʚ ʮʝʥʪʨʽ ʫʚʘʛʠ. ʅʘʛʦʣʦʩʠʤʦ, 

ʱʦ ʨʦʟʚʠʪʦʢ ʦʩʚʽʪʥʴʦʾ ʜʫʤʢʠ ʪʘ ʧʨʘʢʪʠʢʠ, ʙʝʟʩʫʤʥʽʚʥʦ, ʥʦʩʠʪʴ 

ʩʧʽʨʘʣʴʥʠʡ ʭʘʨʘʢʪʝʨ, ʪʦʤʫ ʤʠ ʧʦʩʪʽʡʥʦ ʟʛʘʜʫʻʤʦ ʨʦʟʚôʷʟʘʥʥʷ, ʱʦ ʢʦʣʠʩʴ 

ʫʞʝ ʬʫʥʢʮʽʦʥʫʚʘʣʠ, ʧʨʠʩʪʦʩʦʚʫʻʤʦ ʾʭ ʜʦ ʩʫʯʘʩʥʦʩʪʽ, ʨʦʟʚʠʚʘʻʤʦ ʡ 

ʧʝʨʝʨʦʙʣʷʻʤʦ ʜʫʤʢʠ ʥʘʰʠʭ ʧʦʧʝʨʝʜʥʠʢʽʚ, ʧʦʚʝʨʪʘʻʤʦʩʷ ʜʦ ʧʠʪʘʥʴ, ʫʞʝ 

ʧʦʩʪʘʚʣʝʥʠʭ ʨʘʥʽʰʝ, ʘʙʠ ʩʧʨʦʙʫʚʘʪʠ ʚʽʜʧʦʚʽʩʪʠ ʥʘ ʥʠʭ ʧʦ-ʥʦʚʦʤʫ.  
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ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʤʫʟʠʯʥʘ ʧʝʜʘʛʦʛʽʢʘ, ʪʨʘʜʠʮʽʾ ʪʘ ʩʫʯʘʩʥʽʩʪʴ, ʧʨʦʬʝʩʽʡʥʘ 

ʡ ʟʘʛʘʣʴʥʘ ʤʫʟʠʯʥʘ ʧʽʜʛʦʪʦʚʢʘ, ʪʝʦʨʽʷ ʪʘ ʧʨʘʢʪʠʢʘ ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ.  
 

Z pedagogikŃ muzyki dwa elementy wydajŃ siň immanentnie zwiŃzane ï 

wieloŜĺ spojrzeŒ i poglŃd·w, zar·wno na sprawy natury fundamentalnej, jak i 

szczeg·ğowych rozwiŃzaŒ oraz to, Ũe szereg pytaŒ i problem·w towarzyszy 

edukacji muzycznej od stuleci, ciŃgle one powracajŃ, sŃ aktualne i ciŃgle 

poszukujemy na nie odpowiedzi. W dyskusjach stale obecny jest wŃtek relacji 

miňdzy zawodowŃ a powszechnŃ edukacjŃ muzycznŃ, zaleŨnoŜci miňdzy 

rozwojem myŜli a rozwojem praktyki nauczania muzyki czy dotyczŃcy treŜci 

ksztağcenia muzycznego. Pytania jakie stale stawiamy obejmujŃ miejsce tradycji i 

nowoczesnoŜci oraz pojmowanie istoty rozwoju w tej dziedzinie nauki i praktyki.  

R·Ũnie definiujemy pedagogikň muzycznŃ (muzyki), dla jednych jest to 

po prostu nauczanie gry na instrumentach, dla innych wiedza oparta na 

badaniach, teoriach i eksperymentach. OsobiŜcie çpedagogikň muzycznŃè 

zdefiniowağbym jako dyscyplinň naukowŃ zajmujŃcŃ siň zawodowym i 

powszechnym ksztağceniem i wychowaniem çdo muzyki i przez muzykňè
1
. Te 

dwa nurty edukacji muzycznej ï zawodowy i powszechny ï sŃ obecne od 

zamierzchğych czas·w i wypeğniajŃ przestrzeŒ zar·wno w teorii jak i w 

praktyce. W wielu zakresach sŃ sp·jne ï posiadajŃ wsp·lne podstawy 

teoretyczne, definicje, teorie. W praktyce obie sfery ksztağcenia przenikajŃ siň, 

ale w duŨym zakresie sŃ odrňbne, posiadajŃ swoje specyficzne cechy. 

OdrňbnoŜci te wyraŦnie widaĺ ŜledzŃc historiň edukacji muzycznej. Przez 

dğugi okres czasu muzycy do wykonywania swojego zawodu szkolili siň 

bezpoŜrednio w instytucjach uprawiajŃcych muzykň ï na dworach kr·lewskich i 

ksiŃŨňcych, w pewnym zakresie w koŜcioğach i przy parafiach, zaŜ od chwili 

narodzin opery ï w teatrach muzycznych. Ksztağcenie muzyczne w wymiarze 

powszechnym w staroŨytnoŜci byğo elementem domowej edukacji, w szkoğach 

Ŝredniowiecza podstawň jego stanowiğ Ŝpiew pieŜni religijnych, w okresie 

odrodzenia w gimnazjach i akademiach opierağo siň na nauce gry na 

instrumentach. Ksztağcenie zawodowe r·Ũniğo siň od powszechnego w spos·b 

naturalny poprzez treŜci i formy tej nauki. Niemniej przeğom w podejŜciu i 

definiowaniu cel·w i zadaŒ powszechnej edukacji muzycznej przeznaczonej dla 

wszystkich, i zawodowej, kt·ra miağa przygotowaĺ osoby do wykonywania 

                                                           
1
 Termin çksztağcenie do sztuki i przez sztukňè rozwijağ w swoich pracach H. Read (1943), B. Suchodolski 

(1965, 1968) czy I. Wojnar (1964). 



ˍ̨̝̋̓̔́̌̎ ̠̐̉̓́̎̎ ̗̝̩̍̉̒̓̆̋̏ ̨̏̒̃̓̉ ̓́ ̖̠̃̉̏̃́̎̎ȟ ςπρσȟ ˏ̉̐̔̒̋ 1 (1) 

 

87 

zawodu muzyka w r·Ũnych jego specjalnoŜciach nastŃpiğ pod koniec XVIII i na 

poczŃtku XIX wieku. Z jednej strony zaczňğy powstawaĺ wtedy wsp·ğczesne 

szkoğy muzyczne, z drugiej zaŜ myŜli i poglŃdy Jeana-Jacquesôa Rousseau 

pozwoliğy dostrzec szersze walory wychowawcze i ksztağcŃce powszechnej 

edukacji muzycznej, sformuğowaĺ nowe jej cele, jak r·wnieŨ wprowadziĺ nowe 

metody nauczania. Od tego okresu oba nurty edukacji muzycznej w spos·b 

Ŝwiadomy i konsekwentny rozwijajŃ siň autonomicznie.  

Obecnie na Ŝwiecie funkcjonujŃ r·Ũne systemy edukacji muzycznej. 

DominujŃcym jest oparty na tzw. szkoğach komprehenzywnych (rozszerzajŃcych). 

W tym systemie w zasadzie nie ma odrňbnych szk·ğ muzycznych, ewentualnie 

sprowadzajŃ siň one do szk·ğ wyŨszych i prywatnych szk·ğ niŨszego poziomu, a 

cağy ciňŨar przygotowania muzycznego spoczywa na szkoğach 

og·lnoksztağcŃcych, w kt·rych uczniowie mogŃ ï na zasadzie wyboru ï 

rozszerzyĺ program ksztağcenia wedğug swoich potrzeb, zainteresowaŒ i 

uzdolnieŒ, w tym mogŃ indywidualnie ksztağciĺ siň muzycznie. Takie rozwiŃzania 

funkcjonujŃ w paŒstwach tzw. Starej Europy oraz w krajach obu Ameryk
2
.  

W Rosji i krajach byğego bloku wschodniego, w tym w Polsce na 

Ukrainie i Biağorusi funkcjonujŃ odrňbne cağoŜciowe systemy zawodowego 

ksztağcenia muzycznego ï od szkoğy podstawowej po studia wyŨsze. 

Poddawane sŃ one doŜĺ czňsto krytyce, niekiedy okreŜlane sŃ jako 

nieadekwatny do naszych czas·w i kosztowny spadek socjalizmie. Czy ten 

system naleŨy uznaĺ za anachroniczny i dŃŨyĺ do jego zmiany? OdpowiadajŃc 

na to pytanie, skğonny jestem podpisaĺ siň pod opiniŃ Wojciecha Jankowskiego, 

kt·ry ï m·wiŃc o tym systemie edukacji muzycznej ï stwierdza: çnajwiňkszŃ 

jego zaletŃ jest, Ũe... jestè
3
. Co naleŨy rozumieĺ, iŨ niezaleŨnie od jego 

rozlicznych wad i niedoskonağoŜci, stwarza on pewne moŨliwoŜci dla 

funkcjonowania kultury muzycznej trudne do zrealizowania poza systemem. 

Zofia Konaszkiewicz, wypowiadajŃc siň na temat tego systemu stwierdza, Ũe  

çszkolnictwo to wymaga gğňbokiej refleksji i gruntownych, mŃdrych zmianè, a 

przede wszystkim ï poğŃczenia çsamotnej wyspy piňknaè ze çstağym lŃdemè
4
.  

UwaŨam, Ũe naleŨy dŃŨyĺ do tego, aby zar·wno system zawodowy, jak i 

powszechny odpowiadağy na zapotrzebowanie spoğeczne i nie byğy 

                                                           
2
 Por. Jankowski W. Polskie szkolnictwo muzyczne. Geneza ewolucja systemu / Por. W. Jankowski. ï 

Warszawa : Akademia Muzyczna im. Fryderyka Chopina, 2002. ï S. 95. 
3
 TamŨe. ï S. 92. 

4
 Konaszkiewicz Z. Edukacja muzyczna w Polsce ï samotna wyspa czy integralny element lŃdu 

wychowania  / Z. Konaszkiewicz // Wychowanie Muzyczne w Szkole. ï 2008. ï N 2. ï S. 4ï15.  
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odizolowane od siebie. Powinny one w pewnych zakresach przenikaĺ siň 

nawzajem i wspieraĺ. PowinniŜmy szukaĺ pğaszczyzn wsp·ğpracy, wğaŜciwych 

rozwiŃzaŒ w ramach system·w i we wzajemnych relacjach miňdzy nimi. 

Trzeba przy tym uwaŨaĺ, Ũeby nie popaŜĺ w drugŃ skrajnoŜĺ ï bğňdem byğoby 

zacieranie r·Ũnic miňdzy systemami, jako Ũe wynikajŃ one z istoty obu nurt·w 

ksztağcenia i w historii edukacji muzycznej byğy i zawsze dawağy siň zauwaŨyĺ. 

Profesjonalne ksztağcenie muzyczne to przede wszystkim rzemiosğo 

(techne) ï muzyk zawodowy musi sw·j warsztat dostosowaĺ do muzyki i tak go 

szkoliĺ, aby m·c wyraziĺ siň w kaŨdym utworze muzycznym. Z kolei w przypadku 

amatorskiego zajmowania siň muzykŃ to przede wszystkim utwory dostosowujemy 

do moŨliwoŜci wykonawczych i percepcyjnych dzieci i mğodzieŨy. Powszechna 

edukacja muzyczna powinna byĺ nastawiona na przyjemnoŜĺ muzykowania, 

poznanie i zrozumienie muzyki, na rozw·j muzykalnoŜci i smaku muzycznego. 

R·Ũnice miňdzy zawodowym a powszechnym ksztağceniem muzycznym 

sŃ nad wyraz widoczne w dorobku teoretycznym i badawczym obu dyscyplin. 

Pedagogika muzyczna jako nauka rozwija siň gğ·wnie w wymiarze 

powszechnego kontaktu ze sztukŃ. Opis powszechnej edukacji muzycznej i 

refleksja nad niŃ sŃ prowadzone od stuleci, a dydaktyka tego obszaru nauczania 

muzyki rozwija siň zar·wno w teorii, jak i w praktyce. Na gruncie 

profesjonalnego ksztağcenia muzycznego wyksztağciğo siň szereg nauk, w tym 

psychologia muzyki, fizjologia gry na instrumentach, teoria i analiza 

wykonawstwa, ale sama pedagogika muzyczna rozwinňğa siň w znacznie 

mniejszym zakresie. Zawodowe szkolnictwo muzyczne bazuje na relacjach 

çmistrzïuczeŒè, a podstawowym Ŧr·dğem wiedzy sŃ tu wspomnienia i porady 

nauczycieli, a nie badania empiryczne. Z tego teŨ powodu wsp·ğczesna 

dydaktyka nauki gry na instrumentach opiera siň na dziewiňtnastowiecznych 

wzorcach i nacechowana jest znacznie mniejszŃ refleksjŃ teoretycznŃ niŨ 

powszechna edukacja muzyczna. Te fundamentalne r·Ũnice miňdzy 

zawodowym a powszechnym ksztağceniem muzycznym powinny byĺ 

uwzglňdniane niezaleŨnie od ksztağtu systemu edukacyjnego.  

Historia edukacji muzycznej stwarza ciekawŃ perspektywň oglŃdu 

wsp·ğczesnych problem·w pedagogiki muzycznej, kt·rŃ moŨna ujmowaĺ jako 

rozw·j pewnych myŜli, jak r·wnieŨ jako rozw·j instytucji i dziağaŒ praktycznych. 

W gğ·wnych nurtach oba te wymiary uzupeğniajŃ siň i podŃŨajŃ r·wnolegle, co 

jest o tyle oczywiste, Ũe teoria w duŨej mierze bazuje na opisie praktyki.  
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Wsp·ğczeŜnie dominuje przekonanie, Ũe rozw·j praktyki jest niemoŨliwy bez 

rozwoju myŜli teoretycznej oraz Ũe edukacja muzyczna stale siň rozwija, staje siň 

stale lepsza i nowoczeŜniejsza.  

Analiza historii edukacji muzycznej pokazuje jednak, Ũe rozw·j myŜli i 

teorii przez szereg stuleci nie byğ niezbňdny do rozwoju praktyki. W staroŨytnej 

Grecji i w wiekach Ŝrednich teoria muzyki i filozofia rozwijağy siň w duŨej 

mierze niezaleŨnie od praktyki uprawiania muzyki. Z kolei sama refleksja nad 

tym, jak uczyĺ, nieŜmiağo torowağa sobie drogň, poczŃwszy od Guido z Arezzo, 

Jana Amosa KomeŒskiego i Jeana-Jacquesôa Rousseau. Nie oznacza to jednak, 

Ũe praktyka uprawiania muzyki w ·wczesnych czasach Ŧle funkcjonowağa. 

Trzeba teŨ zaznaczyĺ, Ũe doŜĺ dğugo podstawň refleksji pedagogicznej 

stanowiğy indywidualne doŜwiadczenia nauczycieli. Systematycznie 

prowadzone badania i dociekania teoretyczne sŃ domenŃ dopiero XX wieku
5
, 

kt·ry raczej nie zapisağ siň gwağtownym wzrostem praktyki uprawiania muzyki.  

Rodzi siň pytanie, czy przykğady z historii moŨna w jakiŜ spos·b odnieŜĺ 

do dnia dzisiejszego? Wydaje siň oczywiste, Ũe nauka powinna wspieraĺ 

dziağania praktyczne, stwarzaĺ podstawy i oparcie dla praktyki, jak r·wnieŨ 

powinna torowaĺ drogň nowym rozwiŃzaniom. Obecnie, przy zğoŨonoŜci Ũycia 

spoğecznego, gwağtownych zmianach cywilizacyjnych, szukanie oparcia i 

uzasadnienia dla dziağaŒ praktycznych wydaje siň wrňcz niezbňdne. Trudno w 

tej materii bazowaĺ na intuicji i indywidualnym doŜwiadczeniu, niemniej oba te 

wymiary pedagogiki muzycznej (praktyczny i teoretyczny) powinny mieĺ 

pewnŃ dozň autonomii. Jest to o tyle istotne, Ũe naukň rozwijajŃ skrajne i 

nowatorskie poglŃdy, Ŝcieranie siň r·Ũnorodnych myŜli i koncepcji, praktyka 

zaŜ nauczania, nawet przedmiot·w artystycznych, wymaga pewnej stabilizacji, 

ciŃgğoŜci, przewidywalnoŜci.  

Warto przy okazji zastanowiĺ siň czym tak naprawdň jest i jak przejawia siň 

çrozw·j edukacji muzycznejè. UŨywajŃc tego terminu najczňŜciej mamy na myŜli, 

iŨ ksztağcenie muzyczne mamy coraz lepsze, na coraz wyŨszym poziomie, Ũe 

bardziej Ŝwiadomie, sprawniej i efektywniej uczymy. Szczycimy siň posiadaniem 

coraz wiňkszej wiedzy, prowadzeniem dziesiŃtk·w badaŒ, wzrostem ŜwiadomoŜĺ 

pedagogicznej. Trudno jest jednak obiektywnie oceniĺ stan rozwoju edukacji 

muzycznej. Tak naprawdň powiedzieĺ moŨemy, czy edukacja realizuje zakğadane 

cele, jak peğni swoje funkcje, jak zaspokaja potrzeby ludzi w danej sytuacji 

                                                           
5
 Pomykağo W. (red.) Encyklopedia pedagogiczna / W. Pomykağo. ï Warszawa : Fundacja Innowacja, 

1993. ï S. 535ï542.  
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historycznej i spoğecznej. I biorŃc pod uwagň te kryteria, moŨna powiedzieĺ, Ũe 

obecnie edukacjň muzycznŃ mamy znacznie sğabiej rozwiniňtŃ niŨ w 

staroŨytnoŜci, Ŝredniowieczu i w wielu innych epokach.  

Muzyka od zawsze miağa swoje miejsce w szkolnictwie i przywiŃzywano 

do niej istotne znaczenie, czego dowodem jest fakt, Ũe przez cağe tysiŃclecia 

normň stanowiğy codzienne lekcje muzyki. W szkole ateŒskiej w staroŨytnej 

Grecji podstawowa edukacja wczesnoszkolna obejmowağa naukň czytania, 

pisania, rachunk·w oraz gry na lutni lub kitarze. KaŨdy Grek miağ poznaĺ 

podstawy gry na tych instrumentach, aby m·c akompaniowaĺ sobie podczas 

Ŝpiewania poezji
6
. W wiekach Ŝrednich w szkoğach organizowanych i 

nadzorowanych przez KoŜci·ğ katolicki Ŝpiew byğ obecny we wszystkich typach 

szk·ğ: parafialnych, klasztornych, kolegiackich, katedralnych i na wszystkich 

szczeblach nauczania; codziennie teŨ Ŝpiewano chorağ gregoriaŒski, czasami w 

wymiarze wielu godzin
7
. W Ŝwieckich gimnazjach okresu renesansu i baroku w 

wiňkszych miastach w Polsce doŜĺ powszechnie wprowadzano grň na 

instrumentach. Uczniowie otrzymywali przygotowywanie do gry w szkolnych 

orkiestrach, kt·re miağy nobilitowaĺ szkoğň podczas uroczystoŜci Ŝwieckich i 

naboŨeŒstw koŜcielnych
8
. Nawet w niesprzyjajŃcych dla edukacji i kultury 

czasach rozbioru Polski Ŝredni wymiar zajňĺ muzycznych w szkoğach 

parafialnych oscylowağ wok·ğ czterech godzin tygodniowo
9
. 

Obecnie w Polsce mamy najniŨszy obowiŃzkowy wymiar godzin zajňĺ 

muzycznych w szkolnictwie w cağej tysiŃcletniej historii Polski. Nie moŨna tego 

uznaĺ za miernik stanu edukacji muzycznej, niemniej miejsce, jakie zajmujŃ 

przedmioty artystyczne w og·lnych programach nauczania, odzwierciedla 

znaczenie nadawane edukacji artystycznej w szkoğach podstawowych i Ŝrednich.  

Pedagogikň w wymiarze praktycznego nauczania doŜĺ czňsto opisujemy i 

oceniamy z perspektywy çnowoczesnoŜciè. W historii edukacji çnowoczesnoŜĺ 

szkoğyè pojmowano r·Ũnie, czňsto wiŃzano jŃ z nowymi eksperymentalnymi 

nurtami, kierunkami i metodami ï swego czasu za nowoczesne uznawano 

çNowe Wychowanieè, progresywizm czy pragmatyzm pedagogiczny, za 

                                                           
6
 Szybiak I. Z dziej·w szkoğy / I. Szybiak // Sztuka nauczania. Szkoğa / K. Konarzewski (red.). ï Warszawa : 

Wydawnictwo Naukowe PWN, 1992. ï S. 13ï16. 
7
 Prosnak J. Polihymnia uczŃca / J. Prosnak. ï Warszawa : WSiP, 1976. ï S. 10ï11 ; I. Szybiak, dz. cyt., 

S. 17ï18. 
8
 Przybyszewska-JarmiŒska B. Edukacja muzyczna w Rzeczypospolitej XVII i XVIII wieku 

/ B. Przybyszewska-JarmiŒska // Edukacja Muzyczna. ï 2005. ï N 1. ï S. 95ï115. 
9
 J. Prosnak, Polihymnia uczŃca, dz. cyt., s. 97ï106. 
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nowoczesne uchodziğy takŨe wzglňdne metody ksztağcenia sğuchu i relatywny 

zapis muzyki. NowoczesnoŜci upatrywano w uczeniu çdla przyszğoŜciè; 

nowoczesnŃ edukacjŃ miağa byĺ ta, kt·ra w zağoŨeniach i celach zmierza do 

wychowywania ludzi zgodnie z przewidywanymi zmianami spoğeczno-

politycznymi i kulturalnymi.  

Obecnie najczňŜciej nowoczesnoŜĺ szkoğy kojarzona bywa ze stosowaniem 

w edukacji nowoczesnych technologii (ICT). I do pewnego stopnia jest sğusznie, 

bowiem szkoğa nie moŨe staĺ z boku przemian cywilizacyjnych i musi w obrňb 

swojej komunikacji wprowadzaĺ nowe mechanizmy, Ũyĺ Ũyciem wsp·ğczesnych 

ludzi, korzystaĺ ze wsp·ğczesnych medi·w
10
. A trzeba tu zauwaŨyĺ, Ũe w edukacji 

muzycznej w niewielkim stopniu uŨywa siň nowoczesnych technologii. Na peğniň 

wykorzystania czekajŃ zar·wno plansze interaktywne, programy do ksztağcenia 

sğuchu, interaktywne aplikacje przybliŨajŃce teoriň i zasady muzyki, jak i 

prezentacje graficzne utwor·w muzycznych czy programy do tworzenia muzyki.  

NaleŨy jednak pamiňtaĺ, Ũe same technologie nie uczyniŃ szkoğy bardziej 

nowoczesnŃ, niewğaŜciwie uŨyte mogŃ staĺ siň bezcelowŃ rozrywkŃ, zabawŃ i 

gierkŃ. Znane sŃ przypadki wykorzystywania ich niekiedy jako çsztuki dla 

sztukiè, zupeğnie bez gğňbszej refleksji co do celowoŜci okreŜlonych dziağaŒ; 

podobnie zresztŃ media ï zamiast byĺ przekaŦnikiem pewnych informacji ï 

zyskujŃ rangň celu dziağania i poznania. Ponadto niekt·re aplikacje edukacyjne 

sprzyjajŃ infantylizacji nauki, bowiem ich tw·rcy najwyraŦniej z g·ry zağoŨyli, 

iŨ najlepsza droga do poznania ï w naszym przypadku muzyki ï to zabawa.  

Og·lnie moŨna zauwaŨyĺ, iŨ powszechna edukacja muzyczna w çpogoni 

za nowoczesnoŜciŃè stara siň uwsp·ğczeŜniĺ cağy dorobek kultury muzycznej 

minionych epok. Nie dŃŨy siň do przybliŨenia i zrozumienia danego dzieğa, 

tw·rcy i jego epoki, ale przedstawia siň je w spos·b zrozumiağy w aktualnym 

kontekŜcie kulturowym. Nie uczymy rozumienia dzieğa w jego wielorakich 

strukturach i znaczeniach, ale ï przy pomocy nowych medi·w ï to dzieğo 

zmieniamy tak, aby stağo siň bardziej czytelne odbiorcy. Na tej zasadzie coraz 

czňŜciej w edukacji prezentujemy covery ï wsp·ğczesne opracowania dzieğ 

dawnych mistrz·w, Chopina przedstawiamy jako mğodzieŒca biegajŃcego w 

dŨinsach po wsp·ğczesnym Krakowskim PrzedmieŜciu, a muzea coraz bardziej 

przypominajŃ wsp·ğczesne centra handlowe. Nieustannie teŨ çnowoczesnoŜciè 

                                                           
10

 Por. Zawodniak M. Szkoğa Nowej Generacji. Wizja, kt·ra jutro moŨe staĺ siň rzeczywistoŜciŃ / Por. 

M. Zawodniak. ï Bydgoszcz : Centrum Innowacji Edukacyjnych, Uniwersytet Kazimierza Wielkiego w 

Bydgoszczy, 2011. 
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towarzyszy nowa terminologia, kt·ra poniekŃd ma byĺ gwarantem, urzňdowym 

zaŜwiadczeniem nowoczesnoŜci edukacji. 

Warto jednak mieĺ na uwadze, iŨ nie wszystko, co tradycyjne, musi byĺ 

anachroniczne. Szczeg·lnie w edukacji muzycznej tradycyjne kontakty z 

muzykŃ ï jej wykonywanie i sğuchanie ï nadal stanowiŃ podstawowe formy pracy 

szkolnej i nie zastŃpiŃ ich przemyŜlne urzŃdzenia i nowoczesne technologie. W 

przypadku edukacji muzycznej te ostatnie nie sŃ koniecznoŜciŃ czy gwarantem 

odpowiednioŜci, lecz mogŃ i powinny w racjonalny spos·b wspieraĺ edukacjň.  

Obecnie doŜĺ czňsto podejmowanym w dyskusjach problemem sŃ treŜci 

nauczania edukacji muzycznej. Gğ·wny sp·r dotyczy miejsca i znaczenia w 

edukacji muzyki naleŨŃcej do historii i spuŜcizny kultury europejskiej oraz  

wsp·ğczesnej muzyki zdominowanej przez popkulturň. Zwolennicy szerszego 

wykorzystywania w edukacji wsp·ğczesnej, postmodernistycznej muzyki, 

przywoğujŃ argumenty iŨ w zasadzie w szerszym obiegu publicznym tylko ta 

muzyka funkcjonuje i dociera do ludzi i tylko ta potrafi w skali masowej 

autentycznie oddziağywaĺ na nich. Stanowisko takie wydaje siň jednak 

kr·tkowzroczne. NiezaleŨnie od tego, czy ktoŜ sğucha wielkich dzieğ tzw. muzyki 

powaŨnej, one istniejŃ i ucieleŜniajŃ najwyŨsze wartoŜci przynaleŨne do kultury. 

Trudno teŨ zrozumieĺ wsp·ğczesnŃ muzykň bez znajomoŜci spuŜcizny, bowiem w 

kaŨdym gatunku sztuka nawiŃzuje do tradycji, chociaŨby przez jej negacjň. 

Warto przy tym zwr·ciĺ uwagň, iŨ ten na poz·r wsp·ğczesny dylemat ma 

w historii edukacji swojŃ tradycjň i nie od dziŜ dyskutuje siň o miejscu muzyki 

popularnej, rozrywkowej, mniej ambitnej w edukacji muzycznej. Debatň na ten 

temat moŨna przeŜledziĺ, chociaŨby zaglŃdajŃc do archiwalnych numer·w 

czasopism z poczŃtk·w XX wieku. JuŨ wtedy ubolewano nad brakiem 

zainteresowania wŜr·d uczni·w ambitniejszŃ muzykŃ i ekspansjŃ muzyki 

popularnej
11

. Debata na temat miejsca muzyki popularnej w Polsce ponownie 

silnie zarysowağa siň w latach 60. XX wieku i jest obecna do dnia dzisiejszego. 

MoŨna jŃ przeŜledziĺ w czasopismach çśpiew w Szkoleè oraz çWychowanie 

                                                           
11

 Por: Starczewski F. Refleksje muzyczne, çMğoda Muzyka. Dwutygodnik poŜwiňcony muzyceè, 1908 nr 1, 

s. 8; Hğawiczka K., Sp·r o drogň w nauczaniu muzyki, çMuzyka w Szkoleè, 1932/33 nr 9ï10, s. 203ï209; 

Joteyko śpiew T.  czy muzyka, çMuzyka w Szkoleè, 1930 nr 3, s. 49ï54; Baranowska-Borowa J. çświňto 

PieŜniè z powodu artykuğu p. Heisinga, çMuzyka w Szkoleè, 1932 nr 4 s. 81ï82; Reiss J. Jak budziĺ wŜr·d 

mğodzieŨy zamiğowanie do muzyki, çLwowskie WiadomoŜci Muzyczne i Literackieè, 1929 nr 3 oraz cykl 

artykuğ·w z lat 1925ï1927, kt·re ukazağy siň  we çLwowskich WiadomoŜciach Muzycznych i Literackichè 

pod wsp·lnym tytuğem Muzyka w szkoğach og·lnoksztağcŃcych. 
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Muzyczne w Szkoleè
12

. Niemniej, tak naprawdň trwa ona od czas·w 

staroŨytnych. JuŨ Platon i Arystoteles toczyli ze sobŃ spory na temat r·Ũnych 

rodzaj·w muzyki i ich miejsca w edukacji. Platon opowiadağ siň za tym, aby 

tylko muzyka zgodna z prawami kosmosu i ideŃ dobra o uznanych wartoŜciach 

i tworzona zgodnie z tradycjŃ ksztağtowağa charaktery ludzkie
13

. Arystoteles 

znacznie bardziej przychylny byğ wszelakiej muzyce w edukacji, nie chciağ jej 

dzieliĺ na dobŃ i zğŃ. UwaŨağ, Ũe to czğowiek nadaje jej konkretnŃ wartoŜĺ i ta 

sama sztuka na jednego czğowieka moŨe wpğywaĺ pozytywnie i wzbogacaĺ go, 

a na innego wrňcz przeciwnie ï moŨe go skğaniaĺ do zğego. Nie widziağ nic 

zğego w tym, Ũe muzyka sğuŨy przyjemnoŜci i rozrywce
14

. 

W referacie poruszono kilka waŨnych wsp·ğczeŜnie problem·w pedagogiki 

i edukacji muzycznej. Podstawowa konkluzja jaka wyğania siň po ich analizie, 

kt·rŃ staraliŜmy siň przeprowadziĺ, majŃc na uwadze gğ·wnie perspektywň 

historycznŃ, choĺ r·wnieŨ i wsp·ğczesnŃ praktykň, skğania do wniosku, Ũe pewne 

istotne zagadnienia nie od dziŜ sŃ w centrum zainteresowania, majŃ swoje 

tradycje. Istotnym spostrzeŨeniem jest fakt, iŨ rozw·j myŜli i praktyki 

edukacyjnej ï jeŨeli w og·le moŨemy o nim m·wiĺ ï ma niewŃtpliwie charakter 

spiralny, ciŃgle wracamy do funkcjonujŃcych niegdyŜ rozwiŃzaŒ, dostosowujemy 

je do wsp·ğczesnych czas·w, rozwijamy i przeksztağcamy myŜli i pomysğy 

naszych poprzednik·w. MoŨna stwierdziĺ, Ũe wsp·ğczesne dyskusje chociaŨby na 

temat treŜci ksztağcenia muzycznego nie tylko wynikajŃ z aktualnych przemian 

spoğeczno-kulturowych, ale majŃ wymiar ponadczasowy. Do wielu pytaŒ 

powracamy, aby pr·bowaĺ na nowo na nie odpowiedzieĺ.  

 

 

                                                           
12

 Por.: SwatoŒ J. Tak czy nie?, çśpiew w Szkoleè 1960, nr 6, s. 303ï304; Kabalewski D. Ideowe podstawy 

wychowania muzycznego w ZwiŃzku Radzieckim, çWychowanie Muzyczne w Szkoleè 1971, nr 1, s. 1ï9; 

Komorowska M. Wr·g czy przyjaciel, çWychowanie Muzyczne w Szkoleè 1971, nr 5, s. 278ï280; taŨ, Nie 

dajmy siň!, çWychowanie Muzyczne w Szkoleè 1994, nr 1, s. 3ï7; Pietruszyn W. DŦwiňki muzyki. Jak ich 

sğuchaĺ, Ũeby usğyszeĺ?, çWychowanie Muzyczne w Szkoleè 1984, nr 3, s. 145ï150; Zi·ğkowska-

Sobecka M. Posğuchajmy, zanim zanegujemy. Rozmowa z Wojciechem Waglewskim, liderem grupy Voo 

Voo, nie tylko o programie muzyki, çWychowanie Muzyczne w Szkoleʁè 1993, nr 5, s. 195ï202; 

Zachwatowicz-JasieŒska K. Zğote ciňcie, çWychowanie Muzyczne w Szkoleè 1996, nr 1, s. 10ï13; 

Jakubowski W. Edukacyjny kontekst kultury popularnej, czyli powaŨne aspekty nie-powaŨnej muzyki 

çWychowanie Muzyczne w Szkoleè 2005, nr 4, s. 21ï33. 
13

 Patrz: fragmenty tekst·w Platona Rzeczpospolita oraz PaŒstwo // Tatarkiewicz W. Estetyka staroŨytna, 

Ossolineum : Wrocğaw, 1960. ï S. 162ï165.  
14

 Patrz: fragmenty tekstu Arystotelesa Polityka // Tatarkiewicz W. Estetyka staroŨytna. ï Wrocğaw : 

Ossolineum, 1960. ï S. 192ï193.   
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ʈɽɿʖʄɽ 

ʄʠʨʦʩʣʘʚ ɻʨʫʩʝʚʠʯ. ʇʝʜʘʛʦʛʠʢʘ ʤʫʟʳʢʠ ʚ ʠʩʪʦʨʠʯʝʩʢʦʡ 

ʨʝʪʨʦʩʧʝʢʪʠʚʝ 

ʇʝʜʘʛʦʛʠʢʘ ʤʫʟʳʢʠ ʢʘʢ ʩʘʤʦʩʪʦʷʪʝʣʴʥʘʷ ʥʘʫʢʘ ʥʘʭʦʜʠʪʩʷ ʚ ʩʪʘʜʠʠ 

ʢʨʠʩʪʘʣʠʟʘʮʠʠ, ʧʦʧʳʪʦʢ ʜʝʬʠʥʠʮʠʨʦʚʘʥʠʷ ʤʝʪʦʜʦʣʦʛʠʯʝʩʢʠʭ ʦʩʥʦʚ ʠ 

ʜʝʡʩʪʚʠʡ, ʢʦʪʦʨʳʝ ʧʨʠʚʦʜʷʪ ʢ ʦʬʠʮʠʘʣʴʥʦʤʫ ʝʝ ʧʨʠʟʥʘʥʠʶ ʢʘʢ 

ʧʦʣʥʦʧʨʘʚʥʦʡ ʩʫʙʜʠʩʮʠʧʣʠʥʳ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʥʘʫʢ. ɿʘʤʝʪʠʤ, ʯʪʦ ʩʘʤʘ 

ʦʪʨʘʩʣʴ ʠ ʨʝʬʣʝʢʩʠʷ ʫʯʝʥʠʷ ʠ ʦʙʫʯʝʥʠʷ ʤʫʟʳʢʝ ʠʤʝʶʪ ʟʥʘʯʠʪʝʣʴʥʳʝ 

ʥʘʨʘʙʦʪʢʠ. ʉʪʘʪʴʷ ʷʚʣʷʝʪʩʷ ʧʦʧʳʪʢʦʡ ʨʘʩʩʤʦʪʨʝʪʴ ʥʝʩʢʦʣʴʢʦ 

ʩʫʱʝʩʪʚʝʥʥʳʭ ʜʣʷ ʥʘʩʪʦʷʱʝʛʦ ʧʨʦʙʣʝʤ ʚ ʠʩʪʦʨʠʯʝʩʢʦʡ ʧʝʨʩʧʝʢʪʠʚʝ. 

ʉʨʝʜʠ ʜʨʫʛʠʭ ʦʙʨʘʪʠʤʩʷ ʢ ʧʨʦʙʣʝʤʝ ʩʦʦʪʥʦʰʝʥʠʷ ʤʝʞʜʫ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʤ ʠ ʦʙʱʠʤ ʤʫʟʳʢʘʣʴʥʳʤ ʦʙʨʘʟʦʚʘʥʠʝʤ, ʟʘʚʠʩʠʤʦʩʪʠ 

ʤʝʞʜʫ ʨʘʟʚʠʪʠʝʤ ʧʝʜʘʛʦʛʠʯʝʩʢʦʡ ʤʳʩʣʠ ʠ ʧʨʘʢʪʠʢʠ ʦʙʫʯʝʥʠʷ ʤʫʟʳʢʝ. ʅʘ 
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ʤʘʨʛʠʥʝʩʝ ʵʪʦʛʦ ʚʦʧʨʦʩʘ ʧʦʧʨʦʙʫʝʤ ʦʧʨʝʜʝʣʠʪʴʩʷ, ʯʝʤ ʝʩʪʴ ʠ ʚ ʯʝʤ 

ʧʨʦʷʚʣʷʝʪʩʷ ʨʘʟʚʠʪʠʝ ʤʫʟʳʢʘʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʢʘʢʦʚʦ ʝʝ ʩʦʚʨʝʤʝʥʥʦʝ 

ʩʦʩʪʦʷʥʠʝ. ɿʘʜʫʤʘʝʤʩʷ ʥʘʜ ʠʥʥʦʚʘʮʠʷʤʠ ʚ ʤʫʟʳʢʘʣʴʥʦʤ ʦʙʨʘʟʦʚʘʥʠʠ ʢʘʢ 

ʛʘʨʘʥʪʠʠ ʝʝ ʩʦʦʪʚʝʪʩʪʚʠʷ ʠ ʨʘʩʩʤʦʪʨʠʤ, ʥʘʩʢʦʣʴʢʦ ʩʦʚʨʝʤʝʥʥʳʝ 

ʜʠʩʢʫʩʩʠʠ ʦʪʥʦʩʠʪʝʣʴʥʦ ʩʦʜʝʨʞʘʥʠʷ ʤʫʟʳʢʘʣʴʥʦʡ ʧʦʜʛʦʪʦʚʢʠ 

ʚʦʟʥʠʢʘʶʪ ʧʦ ʘʢʪʫʘʣʴʥʳʤ ʦʙʱʝʩʪʚʝʥʥʦ-ʢʫʣʴʪʫʨʥʳʤ ʧʝʨʝʤʝʥʘʤ, ʘ 

ʥʘʩʢʦʣʴʢʦ ʠʤʝʶʪ ʥʘʜʚʨʝʤʝʥʥʦʝ ʠʟʤʝʨʝʥʠʝ. 

ɹʘʟʦʚʦʝ ʫʤʦʟʘʢʣʶʯʝʥʠʝ ʧʨʠʚʦʜʠʪ ʢ ʚʳʚʦʜʫ, ʯʪʦ ʧʦ ʩʫʪʠ 

ʩʫʱʝʩʪʚʝʥʥʳʝ ʜʣʷ ʤʫʟʳʢʘʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʧʨʦʙʣʝʤʳ ʠʟʜʘʚʥʘ ʥʘʭʦʜʷʪʩʷ 

ʚ ʮʝʥʪʨʝ ʚʥʠʤʘʥʠʷ. ʆʪʤʝʪʠʤ, ʯʪʦ ʨʘʟʚʠʪʠʝ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʤʳʩʣʠ ʠ 

ʧʨʘʢʪʠʢʠ, ʥʝʩʦʤʥʝʥʥʦ, ʥʦʩʠʪ ʩʧʠʨʘʣʝʚʠʜʥʳʡ ʭʘʨʘʢʪʝʨ, ʧʦʵʪʦʤʫ ʤʳ 

ʧʦʩʪʦʷʥʥʦ ʦʙʨʘʱʘʝʤʩʷ ʢ ʨʝʰʝʥʠʷʤ, ʯʪʦ ʢʦʛʜʘ-ʪʦ ʫʞʝ ʬʫʥʢʮʠʦʥʠʨʦʚʘʣʠ, 

ʧʨʠʩʧʦʩʘʙʣʠʚʘʝʤ ʠʭ ʢ ʩʦʚʨʝʤʝʥʥʦʩʪʠ, ʨʘʟʚʠʚʘʝʤ ʠ ʧʝʨʝʨʘʙʘʪʳʚʘʝʤ ʤʳʩʣʠ 

ʥʘʰʠʭ ʧʨʝʜʰʝʩʪʚʝʥʥʠʢʦʚ, ʚʦʟʚʨʘʱʘʝʤʩʷ ʢ ʚʦʧʨʦʩʘʤ, ʫʞʝ ʧʦʩʪʘʚʣʝʥʥʳʤ 

ʨʘʥʝʝ, ʯʪʦʙʳ ʧʦʧʳʪʘʪʴʩʷ ʦʪʚʝʪʠʪʴ ʥʘ ʥʠʭ ʧʦ-ʥʦʚʦʤʫ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʫʟʳʢʘʣʴʥʘʷ ʧʝʜʘʛʦʛʠʢʘ, ʪʨʘʜʠʮʠʠ ʠ 

ʩʦʚʨʝʤʝʥʥʦʩʪʴ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʘʷ ʠ ʦʙʱʘʷ ʤʫʟʳʢʘʣʴʥʘʷ ʧʦʜʛʦʪʦʚʢʘ, 

ʪʝʦʨʠʷ ʠ ʧʨʘʢʪʠʢʘ ʤʫʟʳʢʘʣʴʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ. 

 

SUMMARY  

Myroslav Grusevych. The pedagogy of music in historical perspectives 

The article is devoted to the problems of pedagogy of music. Pedagogy of 

music as an independent science is under crystallization attempts definitium of 

methodological bases and actions that lead to official recognition as full-

fledged subdiscipline of Pedagogical Sciences. The author of the article notes 

that the industry and reflection on learning and teaching music have significant 

improvements. This paper is an attempt to examine some essential for todayôs 

problems in historical perspective. Among others the author turns to the 

problem of the relation between vocational and general music education, the 

relationship between the development of educational thought and practice of 

teaching music. On the margins of this issue the author tries to determine what 

is and what is seen the development of music education and what is its current 

status. The innovations in music education as a guarantee of its suitability are  

considered in the article. The author examines how contemporary debates 

about the content of musical training occur on the current social and cultural 

changes, and how are dimension over time. 
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The basic reasoning leads to the conclusion that in fact essential for 

music education issues have long been in the spotlight. We emphasize that the 

development of educational thought and practice, of course, is spiral in nature, 

so we are constantly reminded solution that has ever operated, adapting them 

to the present, developing and processing the thoughts of our predecessors, we 

return to the issues already raised earlier to try answer them in new ways. 

Key words: music education, tradition and modernity, professional and 

general music education, theory and practice of music education.  
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ʅɸʎɯʆʅɸʃʔʅɸ ʌʆʈʊɽʇɯɸʅʅɸ ʐʂʆʃɸ  

ʗʂ ʌɽʅʆʄɽʅ ʄʋɿʀʏʅʆɰ ʆʉɺɯʊʀ 

 

ʋ ʩʪʘʪʪʽ ʨʦʟʛʣʷʜʘʶʪʴʩʷ ʜʝʷʢʽ ʦʩʦʙʣʠʚʦʩʪʽ ʬʫʥʢʮʽʦʥʫʚʘʥʥʷ 

ʬʦʨʪʝʧʽʘʥʥʦʾ ʰʢʦʣʠ ʷʢ ʤʫʟʠʯʥʦ-ʧʝʜʘʛʦʛʽʯʥʦʾ ʛʘʣʫʟʽ ʚ ʩʠʩʪʝʤʽ ʥʘʫʢʦʚʦʛʦ 

ʧʽʟʥʘʥʥʷ. ɸʚʪʦʨʦʤ ʚʠʦʢʨʝʤʣʝʥʦ ʥʠʟʢʫ ʦʩʦʙʣʠʚʦʩʪʝʡ ʰʢʦʣʠ ʚ ʤʠʩʪʝʮʪʚʽ: 

ʥʘʩʣʽʜʫʚʘʥʥʷ ʤʘʡʩʪʝʨʥʦʩʪʽ ʚʯʠʪʝʣʷ ʚ ʙʝʟʧʦʩʝʨʝʜʥʴʦʤʫ ʧʨʦʬʝʩʽʡʥʦʤʫ 

ʩʧʽʣʢʫʚʘʥʥʽ ʟ ʥʠʤ; ʧʨʦʚʝʜʝʥʥʷ ʢʦʥʢʫʨʩʽʚ, ʬʝʩʪʠʚʘʣʽʚ ʜʣʷ ʚʠʷʚʫ 

ʪʘʣʘʥʦʚʠʪʦʾ ʤʦʣʦʜʽ; ʟʦʩʝʨʝʜʞʝʥʥʷ ʫʯʥʽʚ ʥʘʚʢʦʣʦ ʣʽʜʝʨʘ ʰʢʦʣʠ, 

ʦʩʦʙʠʩʪʦʩʪʽ ʪʘʣʘʥʦʚʠʪʦʛʦ ʧʝʜʘʛʦʛʘ; ʜʦʤʽʥʘʥʪʥʽʩʪʴ ʪʨʘʜʠʮʽʾ; ʩʧʽʣʴʥʠʡ 

ʜʣʷ ʚʩʽʭ ʯʣʝʥʽʚ ʢʦʣʝʢʪʠʚʘ ʰʢʦʣʠ ʩʪʠʣʴ ʜʽʷʣʴʥʦʩʪʽ; ʚʽʜʩʫʪʥʽʩʪʴ 

ʢʦʥʬʨʦʥʪʘʮʽʾ ʧʨʦʛʨʘʤ ʦʢʨʝʤʠʭ ʣʽʜʝʨʽʚ ʟʘʚʜʷʢʠ ʚʽʜʢʨʠʪʦʩʪʽ ʪʦʱʦ. ʋʩʽ ʮʽ 

ʦʩʦʙʣʠʚʦʩʪʽ ʙʝʟʧʦʩʝʨʝʜʥʴʦ ʚʽʜʦʙʨʘʞʘʶʪʴʩʷ ʫ ʬʦʨʪʝʧʽʘʥʥʽʡ ʰʢʦʣʽ. 

ɸʚʪʦʨ ʩʪʘʪʪʽ ʧʨʠʚʝʨʪʘʻ ʫʚʘʛʫ ʜʦ ʜʽʷʣʴʥʦʩʪʽ ɺ. ɹʘʨʚʽʥʩʴʢʦʛʦ, ʦʜʥʦʛʦ ʟ 

ʣʽʜʝʨʽʚ ʃʴʚʽʚʩʴʢʦʾ ʬʦʨʪʝʧʽʘʥʥʦʾ ʰʢʦʣʠ.  

ʂʣʶʯʦʚʽ ʩʣʦʚʘ: ʰʢʦʣʘ, ʬʦʨʪʝʧʽʘʥʥʘ ʰʢʦʣʘ, ʤʫʟʠʯʥʘ ʦʩʚʽʪʘ, 

ʤʠʩʪʝʮʪʚʦ, ɺ. ɹʘʨʚʽʥʩʴʢʠʡ, ʃʴʚʽʚʩʴʢʘ ʬʦʨʪʝʧʽʘʥʥʘ ʰʢʦʣʘ. 

 

ʇʦʩʪʘʥʦʚʢʘ ʧʨʦʙʣʝʤʠ. ɺʭʦʜʞʝʥʥʷ ʋʢʨʘʾʥʠ ʩʘʤʦʩʪʽʡʥʠʤ ʩʫʙôʻʢʪʦʤ 

ʫ ʻʚʨʦʧʝʡʩʴʢʠʡ ʦʩʚʽʪʥʽʡ ʢʦʥʪʝʢʩʪ ʘʢʪʫʘʣʽʟʫʻ ʧʨʦʙʣʝʤʫ ʚʠʚʯʝʥʥʷ 

ʥʘʮʽʦʥʘʣʴʥʦʾ ʬʦʨʪʝʧʽʘʥʥʦʾ ʰʢʦʣʠ ʷʢ ʩʢʣʘʜʦʚʦʾ ʩʚʽʪʦʚʦʛʦ ʢʫʣʴʪʫʨʥʦ-

ʧʝʜʘʛʦʛʽʯʥʦʛʦ ʧʨʦʩʪʦʨʫ. ʉʦʮʽʘʣʴʥʘ ʟʥʘʯʫʱʽʩʪʴ ʟʙʝʨʝʞʝʥʥʷ ʪʨʘʜʠʮʽʡ ʽ 

ʧʦʜʘʣʴʰʦʛʦ ʾʭ ʨʦʟʚʠʪʢʫ ʟʘʚʜʷʢʠ ʪʚʦʨʯʽʡ ʜʽʷʣʴʥʦʩʪʽ ʧʽʘʥʽʩʪʽʚ-ʧʝʜʘʛʦʛʽʚ ʻ 

ʥʝʟʘʧʝʨʝʯʥʦʶ ʚ ʩʫʯʘʩʥʠʭ ʫʤʦʚʘʭ ʩʪʚʝʨʜʞʝʥʥʷ ʥʘʮʽʦʥʘʣʴʥʦʾ ʦʩʚʽʪʥʴʦʾ ʽʜʝʾ.  

ɼʦʩʣʽʜʞʝʥʥʷ ʬʦʨʪʝʧʽʘʥʥʦʾ ʰʢʦʣʠ ʚ ʋʢʨʘʾʥʽ ʤʘʻ ʜʝʢʽʣʴʢʘ ʚʠʤʽʨʽʚ: 

ʽʩʪʦʨʠʯʥʠʡ, ʥʘʫʢʦʚʦ-ʧʝʜʘʛʦʛʽʯʥʠʡ, ʦʩʚʽʪʥʽʡ ʪʘ ʽʥʪʝʛʨʘʮʽʡʥʠʡ, ʷʢʽ 

ʩʪʘʥʦʚʣʷʪʴ ʧʨʠʥʮʠʧʦʚʦ ʥʦʚʠʡ ʧʽʜʭʽʜ ʜʦ ʬʝʥʦʤʝʥʫ ʰʢʦʣʠ ʚ ʤʫʟʠʯʥʽʡ 

ʦʩʚʽʪʽ. ʋʢʨʘʾʥʩʴʢʘ ʬʦʨʪʝʧʽʘʥʥʘ ʰʢʦʣʘ ʨʦʟʛʣʷʜʘʻʪʴʩʷ ʥʘʤʠ ʷʢ ʢʘʪʝʛʦʨʽʷ 

ʥʘʫʢʦʟʥʘʚʩʪʚʘ, ʧʝʜʘʛʦʛʽʢʠ, ʤʫʟʠʯʥʦʾ ʦʩʚʽʪʠ; ʷʚʠʱʝ ʥʘʮʽʦʥʘʣʴʥʦ-ʦʩʚʽʪʥʴʦʾ 

ʪʨʘʜʠʮʽʾ ʚ ʜʝʨʞʘʚʥʦʤʫ ʧʨʦʩʪʦʨʽ ʟ ʽʩʪʦʨʠʯʥʦʶ ʧʝʨʽʦʜʠʟʘʮʽʻʶ ʚ ʤʝʞʘʭ ʍʍ 

ʩʪ. ʽ ʫʥʽʚʝʨʩʘʣʴʥʠʤʠ ʬʫʥʢʮʽʷʤʠ.  




